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CHAPTER I
INTRODUCTION

General Statement of the Problem

BEdueators everywhere are interested in the study of
cultural patterns which affeet the personal development of
children. Teachers are 2ls0 Iinterested in discusaing the
educstional implications of these influences.

The purpose of this study is to make an exploratory
analyslis of cultural patterns of the Peruvian highland Indian
commmities which affect the self-development of the children
end to disouss the educstional implications of these influ-
onces. 1In addition 1t may iIndleate directions for further

research.

Background of Information

In 1920 the Peruvian Qongress, under Augusto B. Legula's
administration, enacted leglslation legally recognizing the |
Peruvian Indlan communities. 8ince this date some Peruvian
writers have become partisularly interested in what 1s ealled
in Peru the "XIndian problem."

This interest has been shown in the publication of
some books ceoncermed with the life of the Indian communities,
and the policies raquiradkln order to promote their progress.

One of these books, Nuestras Comunidades, by Hlldebrando

Cestro Pozo, seems to be one of the best attempts emong the

Peruvian writers in trying to analyze the ocultural values of



the Quechus Indian communilties.

In the physical area, American and Buropean sclentists
have made anthropometric measurements of the adult Quechuas
of Cuzeon, and Aymaras of Puno, in the southern region of Peru.
¥arrogquim and Ssinz, Peruvian physicians, were concerned with
problems of nutrition and diseases of the Indians. However,
in these general studies by Peruvians sand forelgners there is
no special emphasis on the study of the Indian child.

Castro Pozo has analyzed the economlc structure, so-
¢isl orgsnizatlion, folkways, religious and political beliefs
of the Indian communities without speclal emphasis on the
study of the Indian child within the general context of 1ts
soclal environment. However, Mishkin, an American writer,
points out in his study of contemporary Quechua culture, some
general statements regarding the soclal expectations of the
Peruvianvznéian communities concerning the children, and the
affectionsal relationzhips between parents and children.

Relatively more spescific study of the Indian ehild
within the context of hie cultural environment has been made
in the University of Maryland by a group of Andean teachers
with the help of Americsn professors.

In the Peruvisn literature concerned with rural prob-
lems theres are no materials avallable regarding the influence
of the cultural values of the Indian communities on the self-
development of the child. Neither are there materiels availe
able on the growth patiterns of the child, nor speecifilc studies
related to nutrition, health, and diseasesn.

Regarding the programs of education in the rural
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schools, the Peruvian educatlional authorities point out that
these pregramé mast be based on the cultural values of the
Quechua commmnitles, However, since these programs of educa=
tion are planned in Lims, there is some question as to whether
these rural programs ere based really on the cultural experi-
ences of the Indian communities.

The general fectors mentioned above provide the freme-
work out of which this study arisesz in sttempting to investi-
gste the questions pointed out in the first pege of this
iIntroduction.

Treatment of the Data

This study is mseinly concerned with four tasks. The
first deals with an gnalysis of some key cultural factors on
common characteristics of the southern highland Peruvian
Indian commnities. The objective of this snalysis is to
study the standard of living of the Quechua, his politico-
soclal organigation, and his bellefs and customs. The anal=~
¥8ls of these values will reveal some of the needs, interests,
sspirations, mental attitudes and social habits of the Que=-
chuas; and some of the causes that hinder his progress and
welfare.

A knowledge of these cultural tralts seems to be necs-
essary for the formulation of the goalz of rural educsation.
Horeover, & imowledge of the Indian culture could te helpful
in formulating projects of rural education tending to improve
the conditions of the commmities in overcoming the csuses

which impede the progress of the Indians, Finally, & knowledge



of the values ?r the Quechuas could promote better under~
standing between the schools and the commmunities,

The second task calls for sn explorsatory analysis as
to how the key cultural factors of the Indien communities af-
fect the child's self~development., The self is the product
of two forces: heredity and environment. The newborn baby

is nmot a tabuls rasa as Aristotle thought. RHe is equipped

with potentialities inherited from his parents. These poten-
tialities vary according to individual cases. Fér instance,
there are newborn babies who reset faster than others to the
physicsl stimilus of light, nolse, warmth, eold, and sco forth.

Heredity itself is not s decisive factor in the for-
mation ef the self, because self doea'net depend on innate
traits, but on the influence of the ocultural values upon the
life of the individusl, end the reaction of the individual to
the pressures of the environment.

The self-development of the child takes plece under
the influences of the famlly, pesr groups, and all the soclal
institutions of the community. The child c¢ennot escape the
influence of the socizal forces surrocunding him. He agsimi-
lates the defects or virtues of his cultural environment.

Phis exploratory analysls of the second tesk seems to
be important for three reasons:

l. It will shed some 1light on the knowledge of the cul-
tural gsps of the Quechuas which hinder ths healthful
self~development of the child. Based on this knowle
edge the teacher could formulate projects of education

tending to eliminate these cultural gaps which are



negative influences in the self-development of the
child.

2. It will help to create & better understanding of Ine
dian cultural factors which promote a healthful self-
development of the child. Thls understanding could
enable the teachers to avold the making of plans
which tend to destroy the beliefs and eustoms whieh
are most important in the heslthful self-development
of the child.

3. It will bring to light some knowledge of the feelings,
soclal hablts, and mental attitudes of the Indisn
child which could be helpful to rural teachers, be-
cause the teachers should know the child in order to
educate him effectively.

The third tesk involves & brief anelysis of the edu-
cation, methods of teaching, and background of the teachers.

The syestem of education should be based to & osrtain
extent on the cultural values of the community, because the
schocl is sn Integrative segment of the soclety. One of the
mein objectives of edueation is to help the child az mich aas
possible to develop his potentislities, and to promote peace
and progress in the soclety. The successful echievement of
the objectives of education depends mostly on the methods of
teaching employed in the schools. The so~c¢alled “traditional
methods® of teaching are unpleassant and painful for the chile
dren, while the modern methods of the "active school® centered
in the intrinsic motlivationa of the children mdke the learning

processes pleasant and attractive. Of c¢ourse, the kind of
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tesching methods depends upon the background of the teachers.
The objective of the third task 1s to see whether the
Plans and Progrsams of Peruvian rurel education take into ac~
gount the cultural values of the Indilasns; whether the plans
of education develop the potentialities of the Quechua child,
and promote the econocmic and soclal progress of the communie-
ties. In addition, the third task tries to investigate what
kind of teaching methods are used in the schools, and what 1is
the background of the rural teachersa. A knowledge of the
actual educeational realities of the rural schools will be one
of the important bases for pointing ocut recommendations lead-
ing to the improvement of Peruvian rural education. It is
unrealistic to attempt the reform of Peruvian rural education
without knewing first which are its shortcomings and handicaps.
The final task deals with drawing some conclusions and impli-
cations based on the study of the three tasks mentioned above.
It also desals with principles which should underly an approach
to the education of the Indlans.

Problems to Be Investigsated
Problems to be investigated may be classified in the
following groups:
Problems in the Physical Area.

.le What is the nutritional diet of the southern highland
Peruvian Indisn communities?

2. Does the nutritional diet of the Indien child affect
his health and physicsl growth?

3« Is the nutritional dlet of the Indisn child adequate?
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4.

7

What are the conditions of health most prevalent and
what diseases are most prevalent among the Indians

in the Quechus communities?

Problems in the Qultural Ares.

1.

2.
Se

What are the soclal and seonomlc structurea of the
Indian communitiesn?

What are the child training practices of the Quechuas?
What are the influences of these cultural factors on
the child'a self-development?

Problems in the Affectional Area.

1.

S

4.

5.

What is the nature of affectional relationships be=
tween the husband and wife in the JIndian communities?
What 1s the nature of the affectionsl relationships
between the parents and children?

What 1s the nature of reslationships among the membersa
of the extended famlllies? _

What is the affectional relationship between the
teachers and pupils?

What are the influences of thesse saffectional rela~-

tionships in the echild's self~development?

Problems of Programs of Rurasl Education, Methods of Teach~

ing, and Beckground of the Teschers.

1.

2.

Se

Are the programs of education in the Peruvian rural
schools based on the cultural patterns of the Indlan
communities?

What are the learning processes used in the rural
schools?

What are the msin goals of the teachers in rural



education?

4. W%hat are the ways in which the teachers handle the
children?

5« What is the background of the rural teachers in their
knowledge of child behavior and development?

Problems of Possible Educational Recommendations.

1., %hat are the principles which should underliie an ap=-
proach to the education of the Indians?

2. What are the poszsible shanges which can be made in the
programs of education in the light of the analysis
made of Indisn culture?

3« What are the possible changes Iin methods of teaching
in the Peruvian rural schools?®

4, What are the pozsible ways of improving the prepara-

tion of the rural teachera?

Indien Communitlies BSelected for Study
For the purpose of this study the southern highland
Indian commmities of Cuzco have been selected. The reason
for this selection is that there are more materials for in~
formation avallable on the culture of these cormunities than

any other Peruvian Indian compunities,

Avallability of Information
fhe materials for the first task, that of analyzing
some outstanding oultural patterns of the southern JIndilen com-
munities, are obtalnable from the Library of Qongress, Wash~
ington, D.C., from the Library of the Pan American Unlon, from
the Library of the Smithsonian Institution, and from the
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Institute of Inter~American Affairs, Department of Education,
Washington, D.C.

Data for the third tesk have had to be obtained through
study of the programs of sducation rbr the rural aress of
Peri, plus the suthor's observations of the teaching prac-
tices in Chinchero {(Cuzeco) schools during the workshop of
1961, The second tesk, involving the exploratory analysis
a8 tc how the cultural patterns of the commmnity influence
the self~-develepment of the children, and the fourth task
concerned with educationsl implications will necessarily be

based on the materiale zzsembled In the pages of this study.

Organizeation of This 8tudy

Phe second chapter provides ah historical background
of the Inca Civilizaticn against which the present cultural
values of the southern Peruvlan ]Indian communities can be
more clesrly seen and understood. Chapters III, IV, and V are
concerned with the study of the eultural environment of the
Indian compmunities. In the final pert of each one of these
chapters there are scome considerations regarding the influence
of the Indian cultural patterns on the personal development
of the children. Chapter III 1s concerned with the study of
the geographical environment of Peru, the Quechua race, the
natritiunallﬁiet of the Indlans, and the most prevalent dis-
eases of the Quechuas., Chapter IV seeks to examine the soclisl
organization, customs, beliefs, and confliects of the sauthern
Indisns of Peru. Chepter V deals with the study of effectional

relastionships among the members of the extended famllies, and
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also between the parents and children. Chspter VI is concerned
with a brief snalysis of the rural progrsms of educstion,
teaching practices, 2nd the prepasration of teachersz. On the
basis of thils anslysis Chapter VII ceontalns some conclusions
and educational implications regarding programs of education,
methods of teaching, principles which should underlie an ap-
prosch to the eduaatianiéf the Indians, preparation of the

teachers, and so forih.

Possible Value of This Study

Phis study 1s an attempt to analyze the verious cul~-
tural foreces affecting the self-development of Indian children
which promises to be helpful for rural teachers in better un-
derstaﬁding their pupils. It presents certaln recommendations
for rural education which ocould be valuable for the teachers
and perasons interested in problems of education., This study
may also be useful in giving to the teachers some suggestions
in regard to principles which should underlie an approsach to
the eduoation of the (uechuas,



CHAPTER IX

EXPLORATION OF THE CULTURAL PACTORS OF THE IKCA CIVILIZATION
AND FALL OF THE INDIAK EMPIRE

ulture 1s an interaction between man and nature,
Therefore, 1t is not possible to study the cultural values
of & country without lnocwing something about 1its inhablitants
and the geographleal environment in which the culture takes
place.

Who were the Incas and where did they come from?%
There 1s one explanation for each of these guestions. PThe
first explanation 1s based upon legends which were written
by the Spanish and Peruvian chroniclers during the sixteenth
century. According to these legends the first Inca called
"Janco Capac® came with his wife "Mama Ocllo™ from Lake Titi~
caca, and founded the empire in the valley of Cuzeco. The
second explanetion peints out that the Incas were of the
"Cuechua trihsﬁ which lived in the early period on the banks
of the Pachacheace river and other tributaries of the Apurimac,
Kevertheleas, no one knows with certalinty the origin of the
Incag. Julio C. Tello, one of the most qualified srchaeolo~-
gista of Peru, thinks that the origin of the Peruvian rulers
can be explalned only in terms of hypothetical speculations,
At any rate, 1t seems possible that the Quechua tribes early
in the twelfth century defeated the tribes of Huallas and
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3 Julio Tello

Sehussiras which lived in the valley of Quzco.
says, "The origin of the Inca culture is not well lmown. This
culture probably sterted 1lts development in the Urubamba val-
ley in very remote epochs." (author's translation.) The vig~-
toriocous Quechuas founded their empire probably betweon 1100
and 1200 4.D. ¥From the foundetion of the emplre until 1350
the Incas remained in the local aress of Quzco and the plateau
of Collso. Collao, or Altiplesno, is a treeless region which
is 12,000 feet sbove sesa level. Around 1500, after 2 long
period of terrible fighting agelinst well organized confedera-
tions, the Incas dominated & large territory 1,500 mlles long
snd 300 broad. Accoording to Enock the center of this terri-
tory is crossed by the chain of the Andes while the coast 1s
mostly desert. In thils territory of highland and ralnless
coasts, the Incas were able to organize a great cmpire whose
importaﬁt sgchlevements héve aroused the sdmiration of archae~
ologists and historians.

The Peruvian and the Spanish chroniclers believed
that the Peruvian culiture was exglusively Incale. Among the
chroniclers perhaps Garcillasc Incae de la Vegs was the one
who emphasized more the bellief that the Incas were the plon-

eers and the only executors of the Peruvlan civilizatien.a

lyuito C. Tello, Introduccion a la Historla Antlgus
del Peru, Lima, Peru: Imprents San Kartl, 1922, p. 36.

RBgarcilaso Ince de la Vega, Royal Commentaries of
the Incas, translated and edited by @%em@nt A, Kerkhem,
ondon, 1871, p. 47.
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Garoclilaso Inca de la Vega says:?
It mast be understood that in the firast epoch

some of the Indians were little better thsn tame

beasts, end others much worse than wild beasts,

These gentlles were as barbarcus in the menner of

building their houses and villages, as in thelr

gods and sacrifices. The Incas civillzed them.
Based on the chroniclers' sources of information the writers
of the seventeenth, eighteenth and part of the nineteenth
centuries didn't realize the achievements of the pre-~Ineca
cultures.® H, Castonnet Des Fosses says, "We know 2lmost
nothing about the pre-Inca periods." (suthor's translation.)
The excavations carried out during the twentieth century and
the more ascientific approach to the study of the Peruvian
civilization have shown the great locel cultural achievements
of Ohimu, Mochica, Hasca, and Paracss located in the coastsl
region. A. Hyatt Verril 1s one of the writers who has pointed
out the high development of the pre-Inca culture.4 =He says:

Ages before the first Inca saw the light of day,

the countries which the Incas afterwards ruled had

been inhsabited by highly scultured and civilized races

whose works fear excelled those of the Inca civillza-

tion.
In fact, the archeseologists have found many evidences that the
Inca culture is the result of a long evolution of thousands
of years. HNevertheless, the Inca clvilization has some pecu-
liar characterlstics which are original and different from

the pre-Inca cultures,

SH. Castonnet Des Fosses, Ls Civilizaetion de 1l'ancien
Perou, Paris: Angers, 1858, p. 7, '

45. Hyatt Verril, 0ld ¢Clvilizations of the New World,
1st edition, Brooklyn, W.Y,, 1920, p. 279.
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One chapter 1s not enough for & detalled study of &
complex clvllizetion., Therefore, I will 1limit my exploratory
analysis of the Incz Tmplre to the outstanding social, eco~-
nomlic, politicsl, religious and sesthetic achlevements of its
civilization. In addition I will try to explore the possible

causes of the fall of the Empire during the Spanish conquest.

S8ocial Organization

The sooial orgenization of the Inca Empire was based
on the pyramidal caste system. The masses were at the bot-
tom of the pyramid, and the Ince at the top. Between these
extremes were placed the provincial and "royal® nobilities.

There was & groat difference in status and standsrd
of living among these socisl glasses. The Inea was conslid-
ered as son of the god and hsd all kinds of privileges. He
lived in &he palaces, ate and drank from gold dishes and
vases, wore the finest wool clothes of vicune, and had a
supernatural power over the individuals of the empire. Kven
the high renking members of the nobility were not supposed
to talk with the emperor loocking at his face. The officers
of the army and the priests belonged to the imperial nobile
ity. The curacas, or ncbles of provinces, enjoyed certailn
privileges es secondary ranking officers in the empire bu-
resucracy. The plebe's fate was to work in ferming and
mining or to fight sz & soldier in the army of the Inca. The
soelal status of this people was a matter of birth. Fven the
more skilled artisans were not sccepted in the soeisl elite,

This lack of social mobility 1s pointed out clesrly by
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Benedetto Gialcome:s

"The man of the Ince Empire hadn't the
possibility of improving his soclal position and couldn't
change his occupstion." ({Author's translation.) However,
Garcllaso Inca de la Vega writes that the common people of
unusual abilities received rewards and could change thelr
soclal status. QCharles Wilensr polints out slso that the out-
standing common individuals were decorated by the Inca. The
Prench author points out also that the quality and rank of
decorations were asccording to the individual achievements.®
Wienar says, ". . . 2 tress of black hair, a particular fash-
ion of hair cutting, and having the ears plerced in a partic~
ular fashion.™ (Author's translation.) According to Wlenar
these decorations consligted in some ways of special halr
cutting. If this statement is true, probably the sociel par-
venus were very few bscause the caste system~=-according to
the testimonies of many writers--was extremely close and
rigid. On the other hand, apparently the Incas dldn't care
at all for the educatlon of the common people. Toto Glurato

in his book, Peru Milenario] p. 162, guoted the statement of

one of the chroniclers of the Conquest relating to the sub-
ject of education. According to this quotation Luca Roes,
one of the fourteen Incs emperors, said often: "“Education is

not for the common people who must obey always., Education is

sBenedatto Giaslcome, Amerlicana, Comunismo Incslco,
Genova, Italis: Libreria Maric Bozzl, 1936, De. GU.

6charles Wienar, Essal sur les Institutions Politigues,
Religleuses, Fcoconomiques et Soclales de l'mmplre des ;ncas,
Paris: 1Librairie Kaisonneuve, 1874, Ds 7O0s '

TPoto Giurato, Peru Kilenario, Lima, Peru: HRditorial
Ecos, 1947, p. l1l62.
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the patrimony of the leadera.” The classical educstlon of
the Incas was based on the knowledge of the history of the
Empire-~-language, religion, rites, statistics, geogrsphy.
But primarily the education was centered in the preparation
of the young nobles for the ceremony of initiation, or

Watachicuy. The initiation consisted of several athletic per-

formances. At the end of these physlcal events the Ince put
in the ears of the young pecople large gold earrings. This
final act was in reallity the "espaldarezoc de caballero,"

After the initiation, the young noble recognized officielly

as a gentleman, started putting his ability to the Inca's
service. In reality, the young "cabsllero' had all kinds of
chences to suecteed Iin the army or priesthood. The young noble
had many privileges belonging to the position of his social
class. He wore fine clothing and Jjewelry and had his hair cut
in a speclal fashion. The young Peruvian noble, like the In~
disn Brahman, not only must wear & special kind of ¢lothing,
but must observe in his behavior and life s rigorous ritual

of protocol.

The common people observed regulstions in thelr cloth~
ing too., In fect, the plebelan was forbidden to wear wool
clothing and jewelry. The clothing of the people was made ex-
cluslively of cotton raterials except for the objects like
hats {chucus) snd certaln accessories which were made with
wool materisla. But these accessorlies were allowed the common
people just for statistleal purposes in order to facilitate
the eensus and the control of the members of the emplire in

which there were many different tribes. In faect, esch tribe



17

used a8 pesrticular shape and color of "hat.® (Qther tribeas

like the Chachapoyas, Qouchucos, and Husmachucos knotted thelr
hair with tiny red woocl cords, while the Cajamarcas knotted
their hair with a woel sling.

One of the typicel characteristics in the social or-
ganization of the Inca Emplre was the institution of the
mitimaes eand the yanacunas. The mitimaes were groups of fam-
1lies which left their homes in order to live in any plsce
fixed by the Ineca, There were two kinds of mitimees in the

empire. First, the mitimse Quechua famillies who were sent to

places of the country in which the conquered tribes didn't
show a great deal of submission to the Inca. The {uechua
mitimaes lived with these tribes trylng to teach them the ways
of living of the Incas without employing eny means of imposi-

tion., Second, the no Quechua mitimaes were groups of famillies

of the tribes which showed an sctive resistance to the Ines.
These mitimaes were placed very far from their home lands in
places which had a2 similar climate to that of their own home.

Apparently, these no Cuechua mitimees recelived good farming

lands, seeds and cattlc, and were exonerated from the tribute
(tax) systems.

The ysnacunas occupled the bottom of the lower class.
This people, according to the chronicler (ieza de Leon, were

subjugated and worked in the empire as sirvientes perpetuos.

However, @Garcilaso de la Vega polnts out that some yenacunas
of exceptlionasl talent cccupled high positions in the publie

administration. But all testimonies tend to confirm that the

yenacunas were occupled only in very subordinate and inferior
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types of work. Nevertheleas, these yanacunag formed & group
of only a couple of thousand which was very limited for a
large and populous emplre. It 1s true that the yanacunas
were not slaves, but they were not free ciltlzens elther.
Another typical characteristic of the Inca soclal or-
ganization wae the ayllu. The ayllu was composed of a group
of families living In thec ssame geographical arez and believ-
ing themselves to be dsecendants of the same common totem
{ jaguar, snake, frog, and so forth). A colleetive symbol,
the totem appears in the ceremonisl utensils, wall decorations,
in the clothing adornments, in the masks and Qance dlsgulses,
The ayllu social orgsnization exlsted probably many thousands
of years before the Incae. These pre~Inca ayllus were of ma-
triarchel type. During the Ince period the matriarchal ayllus
were transformed graduslly into patrisrchal types. The mém~
bers of these ayllus hed the same last neme, and formed prac-
tically one large extensive famlly., %The ayllus, the nerve and
mascle of the empire, were placed at the bottom of the Incale
hierarchy. The members of the ayllus were the huahsndmen and

the artisans. They could not aspire to become gqulpucamayocs

(statisticlans )}, engineers, functionaries of the state,
amantas (teachers), heravies (poets of the Imperial Court), or
high renking priests of the sun. These occupations were prive
ileges of the soclal ellte of the empire. Undoubtedly, there
wasg & sharp socisl divizion among thls elite composed of some
thousands, and the paople composed of millions of inhabitants.
S0 in this very rigld caste system probably there was equality

only among the membere of the same soclal group.
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Agrerian Community

Until the eighteenth century it was believed that the
Peruvian agrarisn community was the original creetion of the
Incas., More careful studies since the nineteenth century have
shown that the Peruvien agrarisn community was established
many thoussnd years before the Incas. The origin of this
agrarian communlty 1s lost in the darkness of pre-history.
whatever deate was 1ts origin, 1t 1s logieal to supprse that
this agrarian commumity was the result of a long evolution.
Apparently, in this pre-Inca sgrarisn community there was a
collesctive type of soll property which was modifled by the
Incs conquerors. Whet was the type of sgrarian policy in the
Incs Tmpire formed by thousands of pre~Ince locel agrarian
comumunities? This question 1s one of the most controversial
subjecta In the study of the Incs Fmpire. Some writers point
out that the Incas had 3 perfect communist agrarian policy.
Among the Peruvian writers Jose Carlos Mariategnul has empha=-
sized greatly this point of views8 "The Incaic communism can
not be denied because i1t was developed under the totalitarian
regime of the Incas. The Incaic communism was deflinitely an
agrarian commmism.”" (iuthor's translation.) 6f course, Mar-
lategul lived 2 coupls of years in Peris where the economic
system of the Incas haz many ardent admirers. One of these

admirers, Monsieur Bouthoux, according to the Italian writer

8J0se Carlos Marlategul, Siete Insayos de Interpreta-
tion de la Realidad Peruana, ed. kinerva Sagastegul, Lima,
Fﬁrﬁ, 192§, pv 3?.
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Gislcome, wante to make the universal socisl revolution not
in the name of Stalln or Lenin, but in the name of the Incas

of ?aru.g

Gialcome szays, "BRouthoux wants revolution in the
name 0L the Incas, beecsuse he thinks that the whole Incaic
regime was 8 prototype of agrarisn communism," (aAuthor's
tranalation, ) Other vriters, like the Peruvian Jose de la
Riva Aguero and the (Qerman Hans Horkelmer, think thet there
wae not agrarisn comrunism in the Inca Hmpire.

In reslity, the collectlive ownership of land in the
Incae ¥mpire hasg some pecullar characteristics which are dif-
ferent from the communism patterns of the primitive asgrarian
communities of EBurope. In commmiswm, the land belongs com-
pletely to the stete. In the primitive German and Swiss so-
clal groups the member ©f the communities had the right for
all their lives to explcit a parcel of land. In the Empire
of the Incas the land belonged to the Inca (state), Priesta
(church), and communities (people). In the primitive Furopesn
social groups, the mombers of the community having & parcsel
of land dildn't recelve more when they had children. In the
Peruvian cormmunities incressed parcels of land were received
in sccordance with the szize of the family. This factor of
periodical distridbution being the outstanding characteristic
of the collective ownership of the soil by the people, let us

see its organigzation.

The Inca distributed to newly married couples & parcel

gﬂialcome, op. cit., p.A55¢
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of land called tupu. Garcilaso Ince de la Vega polnts out

that the tupu was one and a half fanega (graln measure about
1.6 bushels). The French writer Castonnet Des Fosses writes
that the fanega was about 68 acres. Probebly the tupu {(Indian
agrarian meagsure) was & resasonable parcel of land which was
enough for married life without children. The Indian married
couple recelved from the state one tupu for each newborn baby
boy, and a half & tupu for & baby girl. In accordance with
this agrarién pollicy the parcels of land in the Peruvian fam~-
1lles increased in direct proportion to the numbers of chil-
dren. In the case of the Inca's or priests'! lend properties,
there was not periodical distribution of land because the no-
bles were exempt from the rules of the common pecple. The Ines
was the owner of the woods, mines, coga plantstions, wild herds,
and best lands of the territory, and the priests were owners

of great areas of good farming land too. Ownership of the

801l in the communities being collectlive, private property

was limited to & very few things, perhaps to the house, a
garden plot, clothing, kiltehen utensils, and other personal

objects.

Keconomic Pretors

Agriculture. Agrlioculture was the basic activity of

the Peruvlen agrarien communities. All kinds of evidence show
that the Peruvian people made ocutstanding achlevements in ag-
riculture. Thls achlevement in farming activitiecs was the
culmination of constant working through many thousands of

years. In fact the domestication of plants, such ag cotton,
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the potato, msize, papsya, various beans, quinin, pina, the
tomato, cacao, mamey, chirimoye, pepino, and yuca was made a
long time before the Incas. Cook, & distinguished totanist
who was in Bingham's expedition to Peru, in 1920, found & wild
ancestor of the poteto In the high Andes. This tuberose root
wag cultivated probebly by the Chavin andéd TPTishusufco civili-

10

zations. Hiram PBingham sayss

They (Cook and assistants) found & small plent
growing in the high Andes, with & tubercus root about
the size of & amall pea. It proved to be edible eand
from it, in the course of centuries, they (pre-~Incas)
finally developed & dozen varietles of what we esll
the "Irish” or white potato.

Genetlc resesrch shows also that corn was cultivated
possibly along the southern mergin of the tropical forests of
Peru, snd cotton in the northern region of this country. The
Inces didn't domesticate new plants, but it 1s quite possible
they improved the quality and size of some potato varietlies,tl
According to Wendell C. Bennett and Junius B. Blrd, ™No new
plants were domesticated by the Incas, but all those known
previously were still grown.®

During the Inca Empire, perhaps because of the increase
in pepulation, the Indisn fermers utilized all posslble cul-
tivable areas of the ermplire Ly means of terracss in the moun-~

tains sand by & method of digging away the shiftling sand of the

10£1ram Bingham, Lost City of the Incas, Kew York,
1848, p. 14,

1llyendell C. Pennett and Junius B. Blrd, Andean Cul-
ture History, NWew York, 1949, p. 221.
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sea in the coastal area. Ths helght and wldth of the tar-l/y/
races depended on the gradient of the mountain slopas.//ééa
height of most of the tarraces was ususlly eight to fourteen
feet, and the width slix to fifteen feet. The terrsce building
mist have been dAlifficult because the Peruvian mountsinsg are
extremely steep. However, the Inca people were able to util-
ize for agriculture mest of the mountalns of the Peruvian
sierra,l® Bingham s=ys, "In part of the Andes {(Peru), hill-
sides containing 100 terraces, one above the other, are not‘
uncommon," The Peruvisn coast 1s desicecated excepnt in the
valleys crossed by rivers coming from the west chain of the
Andes. Except for two m2jor rivers (the Sante and Chira in
the northern region of Peru), most of them become dry in the
summer season. The Ince psesople overcame thls inconvenience
by employling systems of lrrigetion and reservoirs. The Inca
engineers were able o run contours for fifteen to twenty~five
miles. Phe traces of this excellent work may:be found at the
present time in Moche, two mlles from Prujille, in the north-
ern region of Peru. Traces found also in the mountains of

Ca jamarca (northern slerra of Peru) show channels excavated
in the rocks of more than 100 kilometers. Traces of reser-
volre also are found in many places on the Peruvian coast.
Some archeeologists have found traces of an underground sys-

tem of channels. Louls Baudin c¢ites in his book, L'litat Im=-

perialist des Inka, the findings of the archaeologist

IgBingham, ops cit., p. 13,
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Soyee.ls Baudin says, "In Sipa mountain, in front of Pacha-
chaca, underground channels form & system of communicating
duets.” (aAuther's translation.) The land being the most
preclous treasure of the Inca because 1t was the basls of his
life, he was extremely careful in the conservation of the soil.
In fact, the Inca people bullt dozens of terrsces in the hills
to avold erosion. On the other hand, the Ines people improved
agricultural production by employing adequetely the bird guanc
found in Chiuchs Islsnd, in the southern reglon of the country.
According to the oplnicn of Hans Horkeimer, the agriculiure of
the Ince Emplre, by ite agrerian pqliey, the cultivation of a
great number of plants, and the excellent agronomic sngineer-
ing, was supsrior to the sgriculture of fifteenth century
Furope.

gultivation of the gSoil., There were two types of soil

cultivation: first, the land cultivated by the community;
second, the land cultivated by the femily. The Ince's and the
priests! lends were cultivated by all members of the commmuni-
ties except the 111 and the 1lmperial nobility. The workers
didn't receive any reruneration for their work in the plante-
ing and harvesting of the Incals land. It was & secred duty
of the vassals toward their lords. Each family of the common
people cultlivated by themselves thelr psrcel of land, How~
ever, in cagses of necescgity the family received the help of

other members of the loczl community. Thls reclprocal help

131 0ute Baudin, L'Etat Imperialist des Inka, Paris:
Institute d'Etnology, 1988, p. 87.
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in planting, harvesting and house bullding was called "minka"
in the empire of the Incas. According to the chroniclers,
particularly Cobo, there was a8 pleasant atmosphere In the culw
tivation of the soll.

There was in the empire a strict regulation in the
order of soll cultlivation., Gercilaso Inca de 1ls Vega points
out that the people started cultivating the priests' soll,
secondly the eripples' land, then the common people's soll,
and finally that of the curecas (provincisl nobles) and the
Inca's land. Whatever may have been the order of scill cultie-
vation, the Indisns probebly worked mesny more days on the land
of thelr lords than on thelr own farms.

The farming tocle of the Indiens were extremely simple
and modest compared with the mechanical tools of our day. The

chaquitaclla (plow for the feet), crowbar (champis), snd smell

plckaxes were the Indisn's tools employed in agriculturs.
These tools were made with bronge msterlal except the chaqui-~
taclla which was of wood, having only a blade of bronze in the
point.

Domestic Animels. The Ince people didn't succeed very

much in enimal domesticeation beesuse all their efforts, appar-
ently, were concentrated on agriculture. However, the Incas
made some progress in breeding animaels. The llame, the king
of the domestlcoted animals, is salid to have been bred and
domestlcated from the wild gusnaco and vicuna. Some writers
point out that the Incas were able to domesticate bthe guanaco
which apparently is the common ancestor of the alpaca, llams,

and vicuna. But this stetement 1s not supported by evidence.
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Bingham doubts the domestieatlon of the guanaeo by the Incas,.t?

He says, "It is doubtful whether they (Incas) would have been
so successful in securing and domesticating the ‘little cam-
els! (hnanagas).” The alpacs, smaller then the llama, was
domesticated, and the Incas developed a dozen different variw
etles Qf guinea plg (cuys), and three varieties of allcus or
small dogs.

The Incas kept flooks of wild huanscaes and vicunas in
the mountains. Probably the largest centers of these flocks
were the highlands between Cuzgo and Arequipa, the plateau of
Bombon (Junin), and the mountains between Aucssh and Huanuco,
because these places, apparently, were the best habitats for
the Peruvian "camels," Even at the present time there are
flocks of these wild snimals in the mountains of Junin, Arecuips
and Auncssh.

The number of domesticated animals being limited, the
Inca's alimentation was primarily vegetarisn., The Incas util-
ized the llama's meat cecssionally because the families had
a limlted store of dried atrips of llame mesat. The llame was
consldered mainly as an animal of transportation and an animal
for religicus sacrifices. The common familles had & very lim~
ited number of llamas.l® pgandin says,.”zn the lower clags of
people the head of esch family hed & palr of llames,." (suthor's

translation.) The large flocks of llamas and alpacas were the

15paudin, op. cit., p. 56.

S —c—
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Inca's property. However, the Ince distributed periocdiecally
wool from their floeks to the common people. This wool was
used in the weaving of clothing. The Inca people achlieved
great proficiency in wesving. The warp and the art of dyelng
were exeellent. For dyeing the Indians utilized some plents
of the forest and highlands, snd for the weaving primitive
tools. Much Incaic weaving (both cotton and wool) may be seen
at the present time in the museums of European and American
countries, especially in the Anthropologicsl Museum of Magda-
lena (Lima, Peru), and the Musee de 1'Homme of Paris. The
great quantity of Incale coastal weaving which it is possible
to seec now 1s due to the ancient Peruvian custom of runmify-
ing thelr cadavers and burying them with thelr finest clothing.
Because of the drynese of the Peruvlen cosst this clothing has
been kept undestroyed during many centuries.

Metallurgy. The Incaic metallurgists dldn't know very
rmich sbout inorganic chemistry. However, they may have known
some basic chemlgcal forrulas for combinling copper ard tin. The
gombination of these metsls was used by the Incsilc metallur-
glste. Professor Charlecs H. Hatthewzon of Yale University has
studlied particularly the purity of the Inealc bronze and the
proportions of 1ts composltion. According to the findings of
?rofessorAKatthewson, which are cited by Bingham, the Inca

18

bronze is “"remarkably" rure. Bingham says:

Inca bronze has besen found to be remarkably pure,
aside from very small quantities of sulphur. The

163’4’13}1&&, E.EO olt., P 25,
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proportion of copper in Inca bronze varies from

eighty-six per cent in some articles to ninety-

saven per cent in others.
The Incas used the bronze for utilitarliasn snd ornsuental pure
poses. They made with the bronze such objects as shawl-pins,
tweegers, chisels, knives, axes, champis (crowbara), cud heads,
digging stick pointe, flat-headed pins, discs, needles, rings,

bracelets, spangles, bells, ear spoons, asnd bronze mirrors.

Planned Fconomy

The economic production ls regulated by the natural
laws of demand and suprply in non planned or laissez falre
economics., In the planned economy the production is controlled
by the state. The Incs Empire had this last type of economy.
The Ince and his functionaries planned csarefully the whole proe-
duction of the empire., Thls Incalc pellicy was possible by
meensg of very rigid regulations and the employment of statise
tica. The statisticlens keyt»in the quipus (system of Indian
caloulation) the birth, death and marriagaciatea, the number
of floecks, guantlity of stored food, and the incoming and out=
going products of the tambos or storehouses. By this means
the Inca knew the population of the empire and of each prove
ince including the smallest villages. Thls knowledge was im-
portant because productlon depended on the size of the popu-
lation. The planned Incalc economy took into consideration
the population, land size and land productibility. The prove
inces with low percentags of land productibility and great
population probably recelived the state's help, so the people

could live on the maize and potstoes of the state. The demand
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was calculated, fixing and limiting the human needs. Appar-
ently the Indian families had a uniform standard of living
based on & certein guantity of chuno (frozen potato), potato,
and gharqui {dried meat ), There may have been little super-
fluity in the production of the common people. It seens
likely that each family cultivated only that which was strictly
necessary for living. Concerning the offer of “work" for the
big lsndholder or Inca's state, it was not = matter of free
will. All the Indiens of the community were obligated to work
the land of thelir Emperor. This was something like s system
of tax-payment.l7 Reginald Enock says, "The taxes (in the
Empire of the Incas) were paid in lsbour and produce and not
in money." The communal work was regulsted. It must be done
in certsin periods of the year and according to the nature of
the work, age, sex and physical complexion of the Indians. 1If
the Inca had kept all this communal production for his personal
and family enjJoyment, it would have been the most tremendous
human exploltation in pre-Hispanice epoch. But the Ineas em~
ployed this production for keeping the equilibrium of supply
and demsnd. The storehouses or reserves were eumployed to
help the provinces in which the c¢crops were deficlent or lost
completely because of extreme dryness or rainfall.

In the planned economy of the Inces the cormeree had

very typleal characteristics. S8Some chroniclers like @arcllaseo

Inca de la Vega polint out that there were loesl commerclal

17heginald Enock, The Land Lews and Socialism of the
Ineas of Psru. (aAddress.) London, 1912, p. 12.
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trades in which barter systems or exchange of goods were em-
ployed. Individusal préductien being limited, 1t is probable
that these local trades were extremely limited. Louis Baudin
points out that there was a regional commercisl trade between
the highlands, coast and forest.18 Acoording to Baudin, "A
trafflic in merchandise was established between the coast,
mountain and jungle.” {suthor's transistion.) There seems

to be doubt as to the existence of this commercial trade

smong individuals, because they had a& limited amount of pro-
duction, and because the individusls, under the strict regula-
tions, couldn't move from one province to the other. It is
true that there was & circulation of products among the three
reglons of the country, as proved in the findings of the archae=~
ological execavations. But this cilrculation of goods would
have been completely under the state's opersation and control.
fhe Ince Empire had 2 detalled regulation for the production,
distribution, consumption and circulation of goods. This
system of planned economy wes not sdequate for individual
competition, therefore all the economic activities were
standardized under strict rules. In this economic system even
alimentation was controlled. Gueaman Poma de Ayala in his

original book, Nueve Cronice y Buen Goblerno, polnts out cer-

tain regulations of alimantation (consumption of produets).lg

18paudin, op. eit., p. 165.

19Felipe Guamen Poma de Ayals, Nueva (ronica y Buen
Gobiernc, Liabon, 1560, p. 28.
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"Boys and girls under thirty," he seys, were not supposed
to eat grease, honey, vinegar, or chili." (suthor's transle-
tion.)

Probably the frugality of the Indlan people of the
¥umplre was the conseguence of a great number of restrictions

and regulations in production.

Political Organization

The government of the Incas was sxtremely centralized.
The Ince with the cooperation of & limited personnel planned
the policy of the ¥mplre. The representatlves of the Inca in
the provinces followed his instructions blindly. CQusgeo, the
capltal of the Empire, wes also the political and religious
city of the euplre,

Some writers; like the Peruvian, Jose de la Riva
Aguero, point out that the Inca slone, without the cooperation
of anyone, ruled the country. But the majority of the testie
monies of the c¢hroniclers point out that the Inca, before
taking any political or milltery eteps, discussed the polit-
ical or millitary projects with his Councll which wes composed
of a limited group of the more capable men of the imperial
nobility. Other chroniclers, like Fidel Lopez, point out that
the Inca's power was limited and controlled by his Supreme
Council, comparable to the Senate. Xaoch of these statements
seems exaggerated., In ths first place, probably the Ineca was
not able to rule the country by himself because the great
extenslon of territory and large population of the Fmpire pre=-
sented many problema the solution of whieh reguirsd the
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assistance and cooperatlon of many individusls. In the sec~
ond place, 1t seems dubious that the Inca disocussed the prob-
lems of astate with his Counecil as the autoocratic authority of
the Inoca probably did not dispose him to discuss such problems
with his vassals, or permit them to participate in making de~
cisions. No doubt the Ineca held meetings with his Council to
be acquainted with the general situstion of the emplre before
tsking any decisive steps. Finally, 1t seems rather dubiocus
that the power of the Inca was limited and controlled by his
Council because most historical testimonies coincide in the
viewpolnt that the Ince was an absolute ruler.

For the polltical administration the Inca Empire was

divided into four reglons., (Tehuantinsuyo: tahua s four, su-

jo = reglon.) At the head of each of these regions or suyus
wes & high ranking representative of the Inca ecalled suyuyuj.
The su s Or vice~king, lived in the capital of the region
in which he was the Inca's representative. The suyuyuj held
the status of imperisal nobllity and was In the complete con=-
fidence of his ruler. The suyuyul] had four functionaries or

tukuyrikuj under his control. The tukuyrilkuj (tukuy = all,
riku] = to see: the men who observes everything) traveled
constantly in his region to observe, control, and facllitete
the reeslization of the ¥mpire's policles. The suyuyuj was
apprised of what was going on in his region through the re-
ports of his tukuyrilkujs. The hunu-gamayoj (hunu = 10,000,
camayoj » official: official for 10,000 families ) were under
the authority of the tulmyrikujs. The hunu-gamayoi reported

to their chief on affsirs transpiring in the aress under thelr
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jurisdiction. Under the hunu-gsmayois were the pachac-cam-

ayoe (pachac = 100, gamayoec = official: & man who rules over
100 families ), and under these functionariea'were the chunca-~-
camayoj (chunca = 10, 2 man who rules over 10 famllies), the
officers at the bottom of the politlecsal pyramid structure of
the Empire of the Incas. This political pyramid, based on

the decimal system, promoted a terrific bureauecracy which
followed without any objection the pollicy formulated by the
Inca. The poliey of the Inea tended primarily to keep unity
and order in the Empire. Probably, in order to attain this
objective, the Inca formulated, as an instrument for political
unification, the sun's adoration. All the peopleszs of the Em-
pire mast have community of interests in the adoration of the
sun, and in the veneration of the Inca who was himself conside
ered as a person of solar dese¢ent. On the other hand, the
political strategy of the Ihe&s was based on his respect for
the local institutions and folkways of the communitise of his
Empire. Apparently, the Ince policy was interested substan=-
tislly in the unificetion of the Empire under the name of the
Inca~divinity and his father~sun. The loocsal customsz snd the
local gods remained when they were not in contradioction to the
general policy of the Emplre., Besides respect for the loesl
customs, for political ressons the Incas didn't want to antage-
onize, persecute or dominate the curaeas, anclent lords of
regions conquered by the 1mperisl forces. The curacas gener-
ally had some minor suthority and received honors snd decora-
tions of the Inca. The sons of the curacsas of the Empire were

concentrated in Cuzcc because the Incas wented to teach them
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the basic principles of the empire civilization. Probably
the Incas thought that education was beﬁter than force to
change the mental sattitudes and beliefs of the people. Edu~-
cated in the culture and customs of the Incas, the curscas’
sons could be instruments in the oculture of their provinces
under the Inca's philosophy of life. In addition, probably
the young provincial nobles were kept in Cuzco as hostages
in order t¢o avoid the possible insurrection of their fathers,
In spite of & religlous approach, it seems possible
that the Incas employed the langusge as a means of unifying
the Empire. Quechua language (Inca language) teachers were
sent all over the empire and Quechus wes established es the
imperial language. Before the Inca's domination there were
in the Peruvian territory many languages, as mochicas (Lam-
bayeque ), huanucuas (Husnuco, central region of Peru), cajan~
uexas (northern reglon of the sierra), husncas (Junin, central
region of the slerra). Between 1488 and 1530 the Quechua
language was spoken in 211 the Empire except in the Altiplano
(Peru) where Aymara was spoken. One national langusge, one

supreme divinity, and one supreme emperor for the tahuantin-

suyo were the main elements which unified many different

tribes under the direct control of the Incs state., Thie state
was an absolute monarchy. The emperor and all the top ranking
officers of the government were of the noble family of (Guechuas.
The monarchy was herefiftary. At the death of the Inca the
practice of primogeniture was followed with the oldest leglt~-
imate son acceding to the thronse. Since the Inca had many

wiveg and many children, 1t was the oldest son born of his
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marriage with his sister who was consldered sas his legltimate
successor. JIncidentally, marriage between the Inca and his
sister took place to msintain, as they felt, the purlity of the
famlly straln.

According to all the historical testimonies the suc-
cession to the throne never originated any dlspute or bloody
conflict exeept the clivil war between Huascas and Atahualpa
just before the arrival of the 8Spanlsrds in Peru. Succession
carried out without any kind of difficulty assured 2 permanent
stabillty in the government. Thls politicel stablillity allowed
the Inca to concentrate 211 hls efforts on the administration
of the Empire. The policy of this administration, by means of
rigid control and nunberless regulations, promoted 2 kind of
pasaivity and lacgk of initistive in the behavior of the Indi~
ang. The people of the Implre were uneble to execute & per-
sonal project. Everybody was limited to following traditional
rules and imperlsl instructions. In fact, spparently, the
whole policy of the empire tended to promote 2 kind of mental
status~quo in the people, and minimized the processes of change
by means of a strong authoritarianism. However, some Feruvian
writers like Jose Uriel Garcls and ILuis E. Valcercel point out
that there was democrzcy in ths Empire of the Incas, because
there was juestice for the people. It is difficult to under=~
stand how democracy coculd be possible in an empire in which
all was plenned and controlled by an elite who had 2 supernate
ural power over the common people, It 1ls diffiocult to under~-
stand how democraey ccould be posalble in 2 country where

freedom was unknown.
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Other writers belleve that the Inca Empire was based
on & true form af'eommunism. Gommmunism, according to Marx's
dootrine, is & politiesl system in which there are no sociel
clasges. On the ethér hand, Marx points out that communism
is possible only in & country which has strong proletarian
masses. The Incea Emplre had a rigld caste system, and from
the economle point of view was definitely an empire which had
not atteined the industrial form of economy and therefore did
not have a proletariat. (onsequently, there was not communiswe
in the Inoca Empire; rather, the Inca Emplre waas an absolute
monarchy in which the stete had ecertein characteristics of
sociallsm. Thie statement seems paradoxical. PBut there is
not in modern political terminology & term whilch expresses
sdequately the political system of the Incas.

The utaté is successful in its policy when 1t is able
to promote means of economic security, peage, and soc¢ial order
in the country. In this sense, the state of the Incas was
suceésnfnl because the enplire promoted economle security,
peace, and soclial order. But this political success was at-
tained under the suthoritarian philosophy of the state. Is
it enough for the state to promote only economic securlty?
Individusals csn be unhappy in the authoritarian system of gov-
ernment even when they do not suffer hunger. Valcarcel points
out that the Indlans were happy under the Ince Fmpire because
they had economic security and many colorful fiestas. It is
very difficult to know 1f sll the populsr flestes are sources
of happinesa. It is quite possible thet the Indians were In-

terested in the fiestas as & collective esospe from such a
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monotonous life and the terrific regulations of the Empire.
Perhaps the flestas were the only source of free splritual
expression. At any rate, the state of the Incas was one of
the best politicel organizations of pre~Hispanle Peru. The
Ince rulers have shown their pollticel cleverness in promot-
ing a successful administretion and exercising a wise diplom~

acy with thelr enemies.

Judiocial Organization

In modern states the laws are formulated by the legls~
lative power. The laws of the Inca Empire were formlated by
the Inca himself without any popular particlipstion. The In~
caic lawe were considered divine because the legislator was
the son of the god. The divine law was 1ﬁvialable and inalter-
able and the Ineaic legislation pointed out that the laws were
egual for the Inca and for the pesople. These genersl juridie
principles were something like a constitution which was the
fundamental basis for the civil, penal, and administrative
codes, atc.

Clvil Code. The civil code presceribed the nature of

interrelationship between the members of the family, between
the famllies and their local communlitles, and between the
local communities and the Empire. Marrisge at the age of
twenty~-five years was compulsory. There was no free choice in
marriage. The Inca and his functionaries in the provinces
chose the partners of the marriage. The individuals who were
chosen to become married had to sccept the Inca's choice. The

husband and wife Interrelationshlp was based on loyalty, good
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understanding and reciprogcel assistence. Adultery and polyg-
amy were forbldden among the common people. The ochildren must
respect, obey, and help thelr parents, particularly when they
became old. The parents must teke care of thelr young chil-
dren and teach them to cultivate the soll and mske clothing
for themselves. Concerning the local communities, there were
such laws as friendship and mutual assistance among 21l mem-
bers of the ecommunity, end the obligation to do everything for
the welfare of the community. The laws regarding the inter-
relationship between the communities and the Emplre were as
follows: (2} unconditional respect for the Supreme Ruler's
suthority, (b) adoretion of the maximum national divinity,

{c) the use of the Quechua language, (d) the punctual payment
of taxes.

Working Code. The working code regulated the work in

the mines, coca plantations, local communities' duties and
public services in the building of chureches, palaces, fort-
resses, and in the construction of roads, canals, irrigation,
bridges, end so forth. The workers were fed by the state, and
they did not receive any salary for their work. The land of
the Empire was cultivated by the members of the loecal commun-~
ities. JMining work must be performed by the Indians of the
mountains because they were supposed to be famillar with life
at high asltitudes in which the metals were found. The coca
plantation workers were chosen among the inhabitants of the
valleys with hot c¢limate. The Indlans cealled to the local
commmities and public imperilal works must ¢ome punchtually

to the place, and at the time fixed by the functioneries of
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the administration.
¥iliteary Qode. The supreme chief of the army was the

Inca who planned and directed all the military campaigns.
¥ilitary service was compulsory for all individuals of the
Empire from twenty~five to fifty years old. The state sup-
plied weapons and food to the soldlers. The land of the s0l=-
diers in active duty wae cultiveted by the individuals of
their local communities. The state took care of the families
of the soldliers desd cor c¢rippled In the militery campasigns.
The army discipline was extremely severe. The soldiers had
to respect, obey and follow blindly the instructions of thelr
officers. Deserters recelived the death sentence without any
trial. On the other hand, the soldiers must respect the
properties of the enemies., The vonfiscation of enemy property
was an exclusive business of the state.

Penal Qode. The punishments in the Inca FEmpire were

death, flagellation, prison, and exile. Criminals and indiv-
1duals who blasphemed sgainst the Inca or sun were killed.
The curacas who punished the Indians under thelr authority,
the killer of a wife or husband, individuals who set fire to
the houses, and those who executed abortions, were also pun-
ished with the death sentence. The lazy were punished with
flagellation, and the liars with cruel torments. The mere-
tricious were isolated from the community, snd thieves, after
bringing back the stolen objects, were exlled to the forest,
The functionariss of the administration who neglected their
dutlies were dismissed or jailed in prison.

The supreme judicial authority wes the Inca and the
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members of the nobility. The judges were supposed to be
honest and just. Corrupt judges were killed. The penal pro=-
cedure was summary, The trizls for slight or grave trans-
gresslone of the law were finished in five days. There was
no appeal to the judges' sentences,

Eoral Code. Th= morsl code of the Incs Ymplre wes

based on principles which tended to foster geod habits such

as to tell the truth, 2nd not to be a liar or thief, or lazy.
Tito Glurato points out some moral aphorisms of Pachacutec
Inca which may be an example of the moral beliefs of the
Indian's rulers .20 Giurato says, “(ovetousness 1is harmful.
The wise man 1s known by his patience 1in cases of adversity."”
{Author's translation.) It seems possible that the Inca peo=-
ple had good morsl qualities. However, it seems that the
Indians' moral behavior was under the pressure of s terrific
regulation; therefore, iIndividuals did not have the possie
bility of ecting freely. It seems possible that the Indisans
didn't lie because of fear of heavy punishments. On the other
hand, in the Ince ¥mpire there was not & clear dlstinction
between morals snd law. In fact, the law in most cases was
based entirely on moral reasoning without tsking into consid-
eration individual and soclal factors of the laws transgressed.
However, the Inceie law had soms superior sccomplisbhments re-

gerding work legislation, the clivil code, and soclal securlty.

20&1%0 Giuratc, Peru Mllensrio, Lims, Peru: Edltor-
1&1 keoos, 1947, p. 182.
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If there was not consideration for the superior attributes of
human personality, et least -there was consideration for the
orphans, old people, and cripples who were under the protec-
tion and assistance of the state. If there was not dpropor-
tion between the delicts and the punlshments, at least there
was not corruption in the administration of justice. Accord-
Ing to Garcllaso, the Inca and the members of the nobility
were never punished or criticized by the people.al Garcilaso
says, "It does not appear that any Inka of the blood royal
has ever been punished, at least publiely, and the Indians
deny that such a thing has ever taken place," This means
that the Incas never transgressed the laws which were made by
themselves. Qf course, the oppressed Indlans were not able
to eriticize and punish their rulers, Thls wea out of the
question. The fact is thet the Incas apparently had good
moral principles, and that they observed ané respected the
laws of the Empilre in ordar to show & good example of behavior

to the common pecople.

Religion and Philosophy of the Incas

The Incas were polytheists. They venerated the sun,
moon, stars, and lightning, There was a hierarchy among the
gods. In fact, the sun was the Peruvian "Jupiter," and was
venerated as national god in the BEmpire. It has been sald
that the Inces didn't srrive at the notion of a spiritual god.

However, there are facts which are contradictory to thls

2lgarcilsso, op. cit., p. 154,
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assertion. As & matter of fsct, the Incas venerated the

Pachacams¢c (the ereator of the world). This god was supposed

to be the true creator of the earth, heaven and living beings.
Pachacamagc was suppoesed to be the father of sesverything includ-

ing the sun. Appsrently, the cult of Pachacsmsc was not

spread 1n the Empire. In fact, this god had only one church

in the sscred oity of Pachagamac (southern coastal rsgion of

Peru) which was, according to the chroniclers, the biggest
pllgrimage center of the empire. The Indlans were fervent
believers of thelr godas which they honored with many fiestas,
In these popular fleztas the Indiens sacrificed llemas in
honor of their gods. Some writers, like H., Cunow, point out
that there was human sacrifice to the gada.ea Cunow states:
The victims were chosen among the children eight
or ten years old, The priests strangled the vietims
in the presensce of the people, and offered to the
gods the hearts of the children., (Author's translation.)
Human sacrifice in the Ince religion is a controversisl sube
jeet among the writers who have studied thie point. At any
rete, 1f there was human sacrifice in the Inca Fmpire, 1t
mast have beenAlimited to & very few cases.
In spite of the veneration of the gods, the Indians
venerated, as in the Anclent Egyptian Emplire, the dead of

23

their rulers and families. Poma de Ayala says, "During the

22H. Cunow, Sistema de Parentesco Peruanc y las Commun-
idades Gentilicias de los Incas, trans, Maris holtscheck,
Paris, 1020, P. O5.
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month of November, the Indians take the mupmles out of thelr
tombs with the purpose of venerating them." (Author's trans-
latione.)

The Indians believed in the immortality of the dead,
In fact, the Indlens put food in the tombs bescaunse the desd
were supposed to eat llke living individusls. There sre not
facts to prove that the Indians belleved in a heaven or hell,
However, the Indians belleved in a bad spirit called supay
(devil) which was supposed to live in the darkest place df
the world, The Indian Erymens were sources of temptation,
sickness and cruel adveraities, Pericdically, there were
rituals for compelling the supay to go far away from the com=
munities. |

What was the philosophlical consception of the Indlans
regarding the world and the divinilty? Based on logical induce
tion and historical itestimonles it 1s possible to point out
the beliefs of the Indians regarding the world and thelr god.
The physical world of the Greeks was composed of four elements:
earth, water, fire and wind., The physical world of the Indi~
ans had &ll these elements except the wind. The Indlans had
a deep veneration for the elements of earth snd water because

there were such common é&xpressions as Mems Gocha, Mama Pacha,

(mother lake, mother esrth). The Indian'’s world was forméd

by the region of light, or hanan Pacha (heaven), the region

where humans live or gam Pacha (half), and the Ukju or under-
ground reglon, where live the dead and germs. So the Indlan's
world had three dimensions: high, half and underground. The

gods, sources of welfare and happiness, l1ive in the heaven.
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The zenith was galled hanan, and the nadir Urin. The world
in which man lives had four directlions: anti (east), konti,

(west), kolle (south), end ghinchay (north). The Pachscamae

god, the true ersator of the world, was supposed toc be

located not In the world; therefore, it ¢an be sald that the
Indians were transcendentallsts., Apparently, this philosoph-
i1cal conception was not popular becasuse there was not popular
education in the Empire cof the Ineas. The amantss (noble
teachers ) and the Incas were concerned wlth scme philosoph-
ical problems, the common people were rather animists, and
venerated the sun with fervor. It seems possible thet the
Incaes had deep doubts sbout the divinity of the sun, and ap=-
parently the rulers appeared to the masses as sons of the sun
only for political reasons. Regardlng this question, J. J.
Pschudl writes:®4 01t 15 doubtful thet the Incas could believe
themselves to be descendants of the sun. They were too clever

to believe in such fables." (Author's translation.)

The Art of the Incas

Architecture. The Incas?! architecture reached a

remarkable achlevement in aesthetic as well as in the solid
quelity of the bulldings. After many centuries, at the

present time it is possible to see Incaic ruins of military,
religlous and eivil architecture in a perfect astate of con~-

servation, 1In the strong earthquake of 1950 the majority of

- 245, 7. Tschudi, Contribuciones a la Hlstoria,

Civiligatlon y Linguistiea del Peru Antiguo, Tomo I, Lima,
¢Peru: Libreria San Mart. y Cia., 1918, p. R9.
Feru: Libreris 8an Martl y Cld., 1018, P £9.
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the modern buildings of Cugzeo were destroyed, but the Inecale

walles of the Jacsayhuam fortress and the modern houses bullt

above the Incaic foundation blocks didn't suffer dsmsge at
81l. The solidity of the Inca architecture was based on the
strength of the materials, and on the architectursl =kill in
the wall construction., The stone blocks are generally rect-
sngular. The weight of these single blocks in some places,
like Bsksayhuamen, is around twenty or thirty tons. The
lower tilers of a wall are made of larger blocks than the up-
per, and the juncturss of the blocks are as perfect ag modern
Junctures of marble blocks. The similarity of the Incesic
walls and the Egyptizan style has been remarked by Bingham.gﬁ
The walls of temples and pelaces (Incaic) are

not perpendicular but slope slightly inward. They

are of so~called Epyptian style, being narrower

at the top than at the bottom,
The roofs of the monumental palaces or churches were coveéed
with thatch made of grass or bushes because the Incas didn't
know the use of tiles or shingles. According to Bennett,
the Inca architects plannrned the bulldings by making clay mod-
els. These architects had eesthetic aptlitudes because the
Incajoc buildinge have sirple geometrical forms and proportions
The bulldings do not have arches or vaults, and lack ornament-
ation. ‘But the interior walls of the palaces and churches
were decorated with numerous silver and gold plstes, Apper-

ently, the Indian architects were concerned only with the

construction of royal palaces and publie buildings, because

RﬁBingham, op. cit., p. b,
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the houses of the common people were of very inferior qual~
ity of masonry.

Pottery. The srchasologlsts have found in their ex-
cavations numhers of pre-Incs and Incalc veses which are
placed in the main micsecums of the world. The Incalc ceramic
is polished and polychrome painted with orange, yellow, red,
black and white. The designs on the vases are geometrical
and more or less standardlzed. The arybal 1s the most typi-
cal Incaic vase., Thls vase haa 8 conical pointed base,
vertical flat sides and ta3ll eollar. Mostly the Inca ceram-
ists made animal and vegetable decorations on the wooden
vases .28 jccording to H. Trimborn, "The vases of wood had
decorations of animals and plants.'" (Author's translation.)
Probably the decorations in the palnting on these wocden
vases were rudimentary because of lack of knowledge of relief
and perspective,

For a long tims, much has been sald of the great
achievement of the Incale cersmics. However, this achievement
was very inferior to the Nazes and, primarily, Chimu ceramics.
The Incslc vases have exqellent gecmetrical forms, but do not
have the beautiful decorations of the coastal veses, The
Chimu ceramists were artists who mede human portraits of clay
and painted their vases with & varlety of scenes which show
artistic graclousness and rich inspiration. By contrast, the
Incaic vases scem made 1n mass production because there is

almost uniformity in thelr execution and form. Probsbly the

26y, Trimborn, Arte Inca, Medrid, 1935, p. 24.
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Incas absorbed in projects of conquest and politico~-social
organigations neglected artistie production somewhat. How-
ever, this does not mean that the Incas were inferior in art.
As a matter of fact, they were excellent, achieving a monmu~
mental type of architecture, gracious stone sculpture (de~
stroyed by the abaniards), wonderful jewelry and weaving, and
original literature production.

Literature and ¥usic. The Incas dldn't kmow writing,

therefore there are not written bhooks of prose and poetry by
the Indian haravics (poets) of the Empire. However, there
are a few writers who point out that the Incas knew some kind
of alphabet. Por instance, Rafeel Larco Hoyle hes found in
his excavationa some lime beans which have in thelilr surfaces
geometrical incision= such as points, combinations of points,
lines, sngles, and so forth. Based on this finding larco
points cut that the Incss knew & particular type of writing.
The theory of Hoyle regarding the Incale writing has not any
scientific support. In the opinion of those who are most
competent to judge, there was not any type of writing in the
Empire of the Inces. In fact, there are no historicel testi-
monies supporting Lerco's assumption, nor was any kind of
writing found in the Incaie tombs,

The Incas'! literature 1s known only through the writ-
ings of chroniclers, primarily Garcllaso Inca de la Vega, and
through the survival of some tales in the present Indlsn com~
minities. The Indians cultivated prose and poetry. Prose
was confined to the tales, apologues, and mxims, The poetry

was epie end lyric. In the great epis postry, the subjects
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of the poets! inspirations were such things as memories of

the important politleal events, legends, traditions, and cos=
mogonic 1dess. The minor eples were primarily the loecsl
traditions, and hunting songs. The subjects of the lyrie
poetry were elegy, love, pastoral and sgricultural songs.
Garcilaso Inca de la Vegsa pointed out that the Incas knew
comedies and tragedies. At the present time there is in ex-
istence part of a play which is supposed to be Incalc. This
play, which 1s cslled "Qllanta” has three acts. The leading
sgtors of the play are the general Ollanta and the princess
gusl Coyllor, daughter of the Inca. The maln argument of the
play is a love story. The great warrlor Ollante who has won
many battles for the glory of his Inca falls in love with the
charming princess Cusil Coyllor ("Venus") who loves the fsmous
soldler passionately. The father, learning of the love of
his dasughter for & warrior without Ince blood, becomes very
angry. Ollante escapes to the "0llantaytambo fortresa" where
he revolts against his Emperor. In the meantime the princess
has been jailed and kept in & dsrk room without food and water.
One imperial officer, with a clever strategy, defeats (llanta,
who is brought a prisoner to the Inca's presence. Everybody--
in the imperial court--weits the death of Qllanta. But the
Inca forgives the rebel general who Iimmediately merrles the
princess. 8o the whole tragedy hes 2 happy end. The authen-
ticity of this play ie 2 controverasisl thing. Some writers
think that the play has been created by some Spanish priest.
At any rate, it 1s quite possible that the play was written
by & 8panish priest, based on the Indlen tradition. Probably
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this tradition hss been distorted in some aspects by the
pley's writer. It 1s very dublious that Cusl Coyllor wes the
Inca's daughter because the rigid system of caste couldn't
allow a "common soldisr" who was not supposed to be 2 gen~
eral, to aspire to marriage with an lmperial princess., Frob-
ably, the general Ollants was a provincial noble who fell in
love with some noble girl of Cuzco. Anyway, the QOllents play
is excellent in form snd fond, and 1s one of the best examples
of the Inca poets' achlievements in literature. These poets
or haravics were llke the jugglers of the European Kilddle Age.
The heravics declaimed thelr compositions in the imperial
court in sclemn occegsions. These compositions probably had
meny metaphors because the surviving Inesilc tales are very
rich In metaphoric ways of expression. The employment of
metaphors was fecillitated by a language (Quechua) rich in
vocabulary. Possibly, in s world where everything was regu-
lated, the dances and literary productions were the only
sources in which the vagsals could act as free indlvidusls,

Musioc. The Incaic people didn't know harmony in mms-
ical composition. Thes musice was pentatonie, and very simple.
The musical Instruments were many kinds of flutes, jingles,
and drums. It 1s sald that the Incalec music was extremely
sad, Thils statement 1= hased mostly on speculation without
sclientifioc support. Vhatever may have been the predomlnant
tendency of the Incas' music, the Indians were very fond of
the music which was 2 popular srt spread all over the Em-
pire.

Based on the exploratory analysis already done of
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Inoca culture, it 1s possible to asay that this culture reaéhed,
in some respects, a high achievement. Starting Iin the valley
of Cugco the Incas finlshed by controlling the blggest pre=-
Hispanic empire of America. But this was not only a matter
of control of meny tribes or a confederation of tribes. BEe-
yond & simple politicel and military domination, the Inca
Empire was, in the author's point of view, the historical
synthesis of & long evolution of meny thousands of years.
Probably, this historical synthesis was resched arocund 1500
A.D. under the government of Huayua Cepac. In thisz historlis
cal synthesis some qualities of the pre-Incas (artistic cre-
ativeness ) disappesred, but there srose some superior
achievements such as the economic organization snd politicel
wisdom., The Incss were good pollticians as well as excel-
lent diplomeats. In fact the Incas employed the army only
when they had not any possibility of arriving at sn agreement
wlith the enemy by means of persussion and some diplomstic
prggggg@.ﬁg?ha Incas' culture is surprising by its peradoxi-~
";al characteristics, For instance, the Incas didn't know the
gero, and yet they were able to caloulate the resistence of
materials in the construction of buildings, and to construct
excellent roads, canals for irrigation, and sc forth. The
Incas had & rudimentsry medicine, but they were able to
trepanate the skull. ‘Phe Inocas didn't mow the wheel, but
they were able to meke ceramles of excellent form and pro-
portiona.

The Achllles heel of this great clvillzatlion was the

regimentation of individusls under the powerful control of
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the state. In this authoriterian state the individuals seemed
like living tools performing always something under the super-
vision of the functionariss. At any rate, each eivilization
hasg 1ts defects. The Incas' civilization had the defect of
annihilating the human personality In exchange for soclal
order and economic security.

Peru In the Time of Conquest, and the Fall of
the Empire

The imperialistic period of the Inecas started probably
around 1400 and finished around 1500. Huayna Capac was the
last emperor who fought for territorial expansion., This em~
peror completely defeated ths Sciris (¥cuador), and extended
his empire to Pasto (Colombia) iIn the northern region of
Peru., Huayna Capac, after the Sciris' defeat, fixed his per-~
manent residence in Quito, eapital of the 8ciris' kingdom.
After Quito the Inea planned a pollcy of rosd gonstruction
and general wselfare for the whole empire. Ths Inca Fmpire
reached its peak of achievement during the Huayna Cepac'ls
administration, After thile period came the decline of the
empire. This decline began practically with the politiecal
testament of Huayna Cepac, This Inca, in his deeath bed, di-
vided the Ewmpire between his sons Huesscar gnd Atehuslps,.
Huascer, the true heir of the whole empire sccording to the
imperial tradition, wss to rule in what is now the Peruvians!
territory. Atshuslpa, the bastard son of the emperor, was
to rule what 1is inmown as the territory of Ecuador. For the
first time, after four hundred vears, the Incs Emplre had

two rulers.
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Hueyna Capsc¢ died probably arcund 1525. From this
dste, on which the empire was divlided between Huascar and
Atahualpa, until 1530 there was peace between those emperors.
However, a lasting peace was not possible between the bro-
thers because they had, =2ccording to the chroniclers of the
conguest, territorial and dynastic ambitions. Those ambi-
tions led to a civil war between the brothera. For the first
time in the history of the Ince Empire the cowmon people saw,
estonished, & cruel war btetween Inces. The troops of Husscar
and Atahuealpa fought breavely in many battles, but the last
battle in the plains cf Culpaypan, near Guzco, decided the
complete victory of Atahualpe over Huascar. Huascar was taken
priscner, and the genersl Cuiszquis at the head of the victore
ious troops, in the spring of 1532, according to Cleza de
Leon, ocoupied Cugco irn the name of Atahuslpa, Atshuslpa re=
mained in Cajamarcs during the victorious advance of his
troops toward the imperisl capltal, He was crowned emperor
of the whole empire In the city of Cajamarca a few days after
the occupation of Cuzeco by his troops. According to Garcie
lasco Inca de la Vege, while Atehualpa celebrated hils corons-
tion with great fiestas, his general Quizgquls eruelly killed
211 the Indian nobility of Cugzco.

In these glrcymstances, the Spanlsh troops arrived at
Tumbae (Paru) in April, 1832. The smell Spenish army was
under the commaend of Prancisco Pilzarro. The 8panish captain
didn't find any resistance from the Indlans on his arrival,
Prom Tumbes the Spanlards advanced to the southern region of

the Peruvian coast as far as the valley of Plurs, which 1s
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epproximately 150 miles from Tumbes, In the valley of FPlura,
Francisco Plzarro founded the first Spanish c¢ity in Peru,
under the name of San Miguel de Pilura. From this place Fran-
cisco Pizarro, on September 24, 1532, marched toward (ajamaroca
where was the Inca Atshuslpa. During the march the Spaniards
found 8 warm hoaplitality among the Indians of the small vil-
lages between Plura and Cajamerca. The Inca Atahuslps knew
that the white people were coming toward Cejamarca. However,
the emperor didn't do anything to offer resistance to the
Spaniards in the narrow passages of the mountaina. On the
contrary, Atahualpa sent many gifts to Plzarro, and ordered
his vaessals to give the forelgners all kinds of faclilities.

On November 15, 1532, Plzarro entered the city of
Cajamarca. Atahuslps was In his qusrters very near this city.
Pizarro sent two officers, Hernando Pizarroc and Hernando de
Soto, with thirty~five Cavaliers to the Inca's encampment.

The Spanlish ambassadors iInvited Atehualpa to come to the oity
to be the guest of the c¢aptain, Francisco Pizarro. The Indian
ruler accepted the invitation. The Spaniards plsnned an ame-
buscade which consisted of taking the Inea prisoner in the
face of his socldiers. On November 16, 1532, Atahualpa in his
gold litter, and acoompanied by his army, arrived at the
square city of Cajamarcs, Fray Vicente de Valverde came alone
to the meeting with the Inca., He told the Indian emperor,
through the Indlsn interpreter Felipillo, about God, the myse
tery of the Trinity, and all the main precepts of the {hristlan
religion. PFinally, Pray Valverde told the Inea to become
Christian and & vasssl of the Emperor Charles the Fifth.



According to all the chroniclers, Atahualpa snswered the
priest: "I will be no mans tributery. I am grester than any
prinece upon earth. For my falth I will not change." Valverde
went away and angrily told Pizarro: ™@Get on at once; I ab~
solve you." The fray's words were the signal for the attack.
Plzarro and his cavallers threw themselves with courage
against the Indlan soldiers. The cavsalry made a great massa-
c¢re, and the emperor was taken prisoner while his soldiers
were fleeing in every direction. The Spanish viectory was com=-
plete. HNot one Spanish soldiler was killed In the capture of
Atshualpa. The great Impire of the Ineas fell as a glant with
feet of clay. The esapture of Atahualpa practically put the
wvhole empire in the hands of the Spsniards. The prisoner Inea,
instead of revolting against the congquerors, decided to buy
his liberation with the treasures of the empire. The conguepr~
ors, with the assistance of the Indians, travelled all over
the most important citlies of the emplre, taking gold and
silver from the churches and palaces. The Spanish soldiers
took booty, committed crimes and all kinds of violence through
the country. The Indians didn't react against the alluvion

of Spenish crimes and rapacities. The gold and the silver of
the empire didn't save the emperor's 1life. Accused of polyg-
amy and 1dolatry, Atshuslpa was killed by the 8panlsrds, Af-
ter the death of thls Inca, Francisco Plizarro crowned the
prince Toparpa as new Inca of the Empire, and carrylng with
him this Ince-puppet; marched toward Cuzco. During the march
Toparpa died in Janjs, almost mid~point between (Cajamarca

and Cuzoeo. Plzarro continued his merch towasrd the imperial
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capital. The Indlians offered certain resistance in the mounw
tain paasage of Apurlmac and Quzco. But the reslstance was
not well organized, so the Spaniards defeated the Indians who
didn't resist again. The conguerors arrived at Guzco on
Bovember 15, 1533. The most powerful and richest caplital of
Ameriea fell into the hends of the Spanish without any resigt~
ance.

In Guzco, for political ressons, Pizarro declded to
crown lanco Inca as ]Inca of Peru. Regarding the coronation
of this Inca, William Prescott writes:Z7

The ceremony of coronation was & miserable pag-

eeant; the prince (Maneo) himself was but a puppet

in the hands of his conqueror; and the glory of the

children of the sun hed departed forever.
In faet, Manco Inca never ruled his country because the Span-
ish were the true massters of the Empire. After some months,
¥anco started to organige sgecretly an insurrection sgainst
the Spaniards of the country, and early in Pebruary, 1536,
2 general Insurrecticon egeinst the Spaniards begsn In Peru.
Cuzco and Lima (city founded by the Spaniards on Janusary 18,
1535) were simultaneously sieged and attacked. Particularly
in Cugco the Indians sttacked violently under Manco's leader=
ship. Fron the fortress of Sassayhueman the Indisns shot
burning arrows into the sity where the Spanisrds were. The
Spanish troops had many crucial moments with the eontinuous
attacks of the Indisns. Pinally, the Spanisgh succeeded in

taking the fortress under a surprise night atteeck. The

37W1lliam Prescott, Conquest of Peru, Book III,
Boston, 1859, p. 4.
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Indians fought courageously but were defeated by the Span~-
jards. When sll was lost for the Indians, Cahuide, a noble
chief who direeted the szttack, threw himself from the summlt
of the fortress.

After the loss of the fortress, Manco pursued the
slege of Cuzco for many months, and finally retreated to the
mountains of Ollaytaytambo. The defeat of Manco wag the end
of the conquest.

What were ths causes of the fall of the Ince Xmpire
which had a large and disciplined army? There are many pos-
sible explanstions of the fall of the Inca Emplre under a
small group of Spaenish scldlers. The following are possible
causes:

1. The complete indifference of the Indisns teo losing
the sovereignty of their country. Frobably the In-
dians did not have a na&tional consclousness because
they were absorbed in thelr own communities. Beyond
the boundaries of the communlty the world probebly
ended for the Indians; therefore, they didn't care
for what was going on in the Empire. On the other
hand, meny provinces loocked upon the Ince 8s a
usurper and, therefore, they remained indifferent
when the supreme ruler was taken prisoner.

2. The consequences of c¢ivlil war between Huascar and
Atahuslpa. The excellent soclal and politicel organ=
ization of the empire and its unity probably were the
result of the strong military power of the Incas.

Apparently, the Indliane were accustomed to ocbey only
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one powerful ruler. Therefore, when ¢ivil war srose
between the brothers, the Indians were confused with
the duality of power, and probably lost the belief
in the divinity of the Incss. Lacking the religious
belief which wes an instrument of the apperent unity
of the empire, the Indians had not, &t the moment of
conquest, 1deals for which to fight.

3. The loyalty relaticonzhip between the Inces and thelr
‘vagsals was boged probably on faar_fgthar’than love;
therefore, when the Ince was taken prisoner, the In=-
disns were irndifferent to the fete of their supreme
ruler. Support of this possibility may be found in

2 "When the

the statement of Ouaman Poma de Ayslas
Inca Atahuslps was in prison, the vassals, generals
and nobles of the empire didn't care for his fate."
{author'!s trensletion.)

4, Most of the writers point out as a8 ¢suse of the fall
of the Empire the superlority of the wmuskets over the
Iindians' bowe, £lings, lances and axes. On the other
hand, the horses impressed the Indians greatly.
According to Miguel de Estete, “ihen the Indisns saw

the horses they were afreid, and ran away.”™ (isuthor's

tranal&tion¢}99

®8poma de Ayala, op. ¢it., p. 388.

2P41guel de Hstote, Relation de la Gonguists del Peru
(Cronicas de 1533 a 18827 arreglo de Horacio Urteaga,
Lims, Peru, 1935, p. 24,
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5 Having complete confidence in the superiorlty of the
manpower of hils army, Atahualpa therefore possibly
allowed the small group of foreign soldiers to advance
freely from Plurs to Qajamarca. Possibly the Ines
had some plangs in mind to finleh with the Sponlsh
when they arrived at Cajamarca. This statement 1is
supported by some testimonies of chronioclers like
Cleza de Leon.

On the other hﬂnﬁ, the fall of the Inca Empire wes
due to the courage, enthuslasm and strong religious bellefs
of the 3panish soldiera., Thse Spaniards fought like the medie
seval orusaders for the glory of God and King. The Spanish
soldiers fought bravely because they belleved they had the
gsupport of God in spreasding the Christlan falth. According
to Miguel de Estete, "The Lord protected us, therefore we
have won the battles of the conquest."50 (suthor's transla-
tion.) This providentialist attitude of the Spanish was a
strong support for the Spenish soldiers in the insurrection

of Manco Inca,
The conguest motlivated a complete change in the 1life

of the Indian. Vassals of & new supreme ruler, mistreasted and
having lost his best property, the Indien retreated more and
more to the poorest lands of the highland., Except for the re-
ligion and some plants snd cattle, the Indians didn't assimi-

late the Spanish culturc. Since Pizarro until the present

501b1d., p. 24.
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time, for 421 years, the Indians have succeeded 1n keeplng
their language (Quechua) and thelr old social type of ayllu
organization. In addition, the Indians have kept slso mahﬁ
Incalc traditions and characteristics which can be rmuch
better understood with a kXnowledge of the historical back-

ground of the Indian pcople.



OHAPTER III
PHYSICAL FACTORS

Introduction
In the present chapter an attemét will be made to
study the territory, climate, race, nutrition, health and
growth patterns of the chlldren. Based on this exploratory
study some practical recommendations will be stated for im-
proving the material handieaps of the children and adults of

the Indisn commmnities.

The Territory

Climate. Peru lies approximstely on the central west
coast of South America. It 1s bounded on the north by Ecusa~-
dor, on the northeast and easst by Colombla and Erazil, on the
southeast by Belivie, snd st its southern tip by Chile. Peru
hes a total area of 482,256 square miles.

Peru is c¢rossed by three branches of the Cordillers
of the Andes: Western or Maritime Cordillera, Central Cord-
illera, and FEastern Cordillera. The highest peaks are found
in the Cordilllera Blancs which is & branch of the Western
Andes. The Huascaran, the highest peak of this Cordillera,
is 22,500 feet above ses level. The lowest peaka are found
in the ¥Xastern Cordillersa.

The great backhone of the Andes runs the entire
length of the country, creating three different regions:

coast, sierrs and montana. To the west, bhetween the Andes
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and the Pacific ocean, lies a2 narrow coastal strip which 1is
nearly 1,500 miles in léngﬁh. In some northern places, this
strip has a width of more than one hundred miles, while in
the southern region there are places of only four or five
miles in width. The average width is approximately forty-six
miles.

The coast is not uniformly level. (rossridges of
foot-hills and low mountains stretch all the way to the edge
of the ogean forming & series of narrow valleys on the goast.
These valleys are orossed by rivers that descend from the
wWestern Cordillera. Most of these rivers, except the Santa
and the Chira In the northern c¢oastal regilon, have a low vol-
ume of water whioh dries up completely during the summer
season.

The highland is a lofty plateau which lles betwsen
the Western and Eastern (ordilleras, and agcounts for nearly
thirty-five per cent of the country's area. The topography
of this highland 18 extremely rugged. It 1s a crisscross of
mountain c¢hains with gorges, canyons, and many deep valleys.

The jungle 1s the country's largest area; however,
most of 1t is stl1ll unexplored, The jJungle, known as the
Green Ocean, because of 1ts exuberant green vegetation, is
divided by numerous rivers which flow Into the Amazon River.
The Amazon 1s the main artery of the Peruvian and EBrazililisn
jungle.

The southern highland region 1s divided administra-~
tively into the departments of Arequipsa, Moguegua, Cuszco,

Puno and Apurimasc. This study is concerned only with the
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three last departments whéra the pereéntage of Indian popu-
lation 1=z high.

‘he topography of Cuzco varies according toc the sltil~
tude. At 8,000 and 2,020 feet Cuzco has broad valleys where
the surrounding hills end mountains sre not so rugged. These
valleys have fertile scll which, with irrigation, 12 suitable
for raising barley, whest, and potato crops. At spproximeately
10,000 feet there are many esmall basins or ravines where the
surrounding mountains are abrupt end precipitous. This rs-
glon 1s cspable of potete and quinoa cultivation, At alti-
tudes sbove 12,000 feet, the high, level, natural slopes lyling
between the lofty mountains are the great pasture landa cov-
ered with jchu (tufted forage graess). Generally, the peaks
of these mountains are snow=covered, with lichens, mosses,

and a few sturdy plants like the husmanrripe and the huiro-

huiro being the only products of this snow~line vegetatlon.

Apurimec has deep valleys, high small basins, and
pasture lsnds. Abaucsy is one of these deep valleys which 1is
at an altitude of 6,000 to 7,000 feet. This basin has a8 fer-
tile soll appropriate for ralsing sugar~cane, alfalfs, and
fruits. The mountains surrounding this basin are sbrupt with
very few slopes adequate for cultivation. Phe small high
basins and pasture lands of Apurimec are similar to those of
the Cuzco area.

The Altiplanicie of Qollao, a treeleas tableland, is
found in the department of Puno and is the largest altiplanl=
cle of Peru. ¥Most of thiz highland ares ls covered with
pasturage. The high basing found in this plateau area have
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so0il adequate foyr the raié;ng of potatoes, barley, and quinoa.
The nature of this soil.fa§cording tc Emilio Romero, 1s as
follows:Sl :
801l of the Hﬁghlanﬁ of Collao

Volatile materials 1 1 21.30 per cent

8ilicates .« « . . . +» T2.20

Phosphoric ascid . . . «17

Nitrogen « . « + & o & <29

Other materisls . . . _ 6.04

102.00 per ocent.

However, this analysis seema to be fragmentary and incomplete
since, up to this time, 2 thorough analysis has not been made
of the wvarious types cf soil of the Altiplanicle of (ollao,

In the southesast reglon of this Altiplanicie 1is found
historie Lake Titicaca. This lake, considered the second
highest lake in the world, lies at 12,000 feet akbovs sea level.

The climate hesz a great varlety in the southern high-
land region. This variety depends on the elevation, although
there may e some local varlations due to gertsin Lopograph-
1cal influences. In tho deep valleys and basins the climate
1s tropical, sand in the regions located at 8,000 or 9,000 feet
the elimate ls temperste. In the latter reglons there are
good lands, abundant water, and a climate favorable to crops.
The punas (above 9,000 feet), on the other hand, asre chilly

and unpleasant throughout the year due to the altitude ana ¢%ld.

®lpmilie Romero, Geografla Eeonomlca del Feru, Lima,
Peru: Imprenta Torres agulrre, 1040, P» £0.
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There 1s no true spring or sautumn season in the high-
land, only winter and summer. The rainy sesson usually
starts in Jenuary and ends in April end there is more rain-
£all in the hills and mountains than in the valleys and

bagins,

Race

Origin. The origin of the American Indian 1ls very
controversial. Some writera as Brasseur de Bourbourg and
Plorentine Ameghino peint out that the Indian race is autoch~-
thonic of Americe. A couple of years ago, Ameghino found
some human bones in his excavetions made in the plains of
Argentina., The Argentinian anthropologist pointed out that
the bones were found in a layer of the Tertlary Period,

Since man's beginnings have been established during tﬁe Cuar-
tiary Perlod, Ameghino formulsted his thesls based on his
findings that Argentine was, many hundred thousands of years
ago, the eradle of humanity.

But thils sudacicus thesis was discredited bty scien~
tific evidences found by Freneh and American anthrepologlsts.
Hrdlicke, after hls excevations made in Peru in 1913, pointed
out that the American Indiens had lived on the American con=
tinent for twenty centuries.>? Hrdlicke ssys, "Phere are no
signs that any group hss been in any of the sites for even as
much &s, say, twenty centuries." aonae?ning this suvbjeot,

Eroeber has the gsame opinion as Hrdlicka. The Prench writer

32p1es Hrdliecka, Anthropological Work in Peru in
1913, Washington, D.C., l§13& Ps D6,



A+ Hetraux points out that the Indians llved in America
20,000 years ago.°> Metraux says, "Americs was probably
inhabited 20,000 years ago by fishermen and hunters who came
from Asis." (Author's traznslstion.)

No one knows with certainty the antiquity of the
American Indian. The fsct on which there is unsnimous agree-
ment among the anthropologists of the twentlieth century is
that the Indlans are descendents of the Aslatic race., This
unanimous opinion of meny famous sclentists has completely
discredited the sutochthonie theory of the Indiane! American
origin. The arguments of the Asiatic origin theorists against
the autochthonic theory may be sunm&rized by the following
points: (1) At the present time, there is a strong tendency
on the part of the anthropologlsts to consider as more cred-
ible the monogenic theory of the racial orligin of humanity.
(2) Remains of human bones like those of the Java and Heidelw
berg men have not been found in Ameriea. In fact, the human
bones found in America do not differ substantlially from the
actual lomo Saplens. (&) Fossils of the Catarrinos monkeys
which are supposed to be the near ancestors of men in the
evolutionist theory concsrning the origin of the human race
have never been found in America. These arguments spparently
discerd the sutoehthonic origin theory in favor of the emigra-
tlon theory. According to this theory the Indilans' sncestors
came from the southeast rogion of Asla. They came to the

Few Viorld in successive gmall waves at the end of the last

3351fred Metreux, Rouges de L'Amerigue Du Sud, Paris:
Fditions Bourrelier, 1950, p. 9.
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glacial period. Hrdlicke and other writers bslieve that the
southeastern Asiatic emigrants arrived in Americe via the
Behring 8trait. Paul Hivet, however, apparently rejects the
theory that the primitive emigrants who arrived in Americs
were from the southeast Asiastlc mainlsnd. The French ethnole
ogist points out that the oriental emigrants came to Anmerica
from Australla, Hew Qulnes, Melaneslia, and Polynesis. Some
of these emlgrants, according to Rivet, followed the ocean
currents in small primitive boats. Rilvet's theory appears to
be supported by the remains of skulls of a2 negroid type found
in the excavations of Lagoa Santa (Brazll), and northern and
southern regions of Peru. These negrold types were apparently
the descendents of the n@grﬁes of New (Guinea. In addition to
the remsins of humen bones of the negroid type found in the
excavations, some Mochice portralt vases have ocutstanding
negro raclal features. This artistic pottery work of the
Peruvian Indians of Larbayeque and Trujillo also supports
Rivet's theory. At any rate 1t seems likely that the negro
emlgration to America 1In the pre-luropean period was extremely
limited. Probably the major emigration to the Kew World in
this period was of Mongolle origin. The American Indians of
Hongolle origin have acguired throughout the centuries some
particular rsacial characterlstics due to environmental fac-
tors, such as altitude, humidity, solar rsdiation, dlet habe-
its, and so forth. PFor lnstance, the Peruvlian Quechuas and
Aymaras of the highland, according to Dr. Isaish Bowman, hsve

some paréioular morphological and biological characteristiocs.
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Carlos ¥onje statea:54

Altitude, barometric pressure, ionization of the
atmosphere, all these eslements of the Andesn climate
have evolved an ethnic type (GQuechuas and Aymerss)
with morphological and bilological characteristics
distinet from those of other groups that people the
earth.

Some anthropometric featureas of the Quechuas. The

Guechuas of the southern highland Indian comrunities are
probably descendents of Aslatic people. The color of the
skin of the Quechuas 1is generally derk brown. The face 1s
broad and the nose generally has a straight dorsum and diver-
gent nostril. The eyes have & Mongolic spot and the predom-
inent color for the surecle is medium maroon. The Quechuas
have thicker l1lips than the whilte races, and straight black
halr like the Mongolics. They have no beard and the pillous
system of the body 1s sbsent. The Quechuass have broad shoul-
ders and almost a medium stature. H. B. Ferris, measuring
many groups of Quechuss, has established an average height of
1.583 m., and for the mixed~bloods 1.587 m. The CQuechues heve
short lower extremities, and long upper extremities in rela-
tion to height. Concerning this subject Ferris points out
the following measurementss S0
In the entlire group the average span of the JQue~-
chua is 1.621 m., with extremes of 1.762 m. and 1.371 m,
The aversge arm length is 0.29 m. The average length

of the hand is 0.174 m., with 0,197 m. and 0.156 m, as
extremes.

340&rlos Monje, Acelimatation In the Andes, trans.
F. Brown, Baltimore: fThe Johns Hopkins Press, 1548,

36y, B, Ferris, "Indians of CQuzco and Apuriwmac,"
Memolirs of the American Anthro olcgical Assoclation, Lancaster,
Penne: K. A. Assoclation, Iﬁig, P. 86.
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The Cuechua has sn athletlic complexion but generslly
the muscular development of the aym and forearm 1s poor.
This feset haa been found in dynamometric records mede by
Perris and Roums., Rouma, & French scisntlist, hes messured
some Aymera groups who live in Puno, He polnts out that bew=
tween the Quechues and Aymaras there are no differences in
body measurementa. .

Dr. Monje statos thet the Quechumn heart and lungs
are extremely well developed due to the high sltitude. Ac-
cording to this sawme wrlter, the vegetative nervous system
has slow reactions due $¢c the action of the “parasimpatico”
which bridles the heart and slows the raspirﬁtian.sﬁ The
taechus is on the average mescocephalig, and his brain weight,
acgording to Perris, 1z 1,250 grams.

Mutrition

It is widely recognised that nutrition plays a great
role in physlcel and mentel health. For years there hes been
a# interost in natritionsl problems, but scientists have
taken a sericus interest in this problem only since the nine-
teenth century. This interest has besn greatly sccolarated
during the twentleth century. During this peried cutstanding
progress in orgenic chenistry and blo~chemistry threv new
1ight on the study of rutritional probleme. This sclentifie

progreas has bheen the result of long and patient researah.

S6carlos Monje, "Influencia Blologloe del Altiplano
en 8l Individus,"” 1e Rega, las Sociedades y la Historis de
America, Lime, Peru, 1040,
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As 8 result the sclentists have Leen sugcessful in analysing
the composition of food products, in isolating the vitamines,
and improving the gquellty of nutrients with minerslas and
vitaminse., Dieticleans have established the amount and quality
of food reqguired in the normal growth of children, and in the
maintensnce of good health end efficleney in sdultz. Phis
gcientific approach to the study of nutritional problems hes
rasised the guestions: Do the people have what ls called an
adequate balanced diet? 7That are the sound nutritional pole
fcles for improving deficlent dlets of people? The techni-
clana of nutrition of the Food and Agriculture Organization

of the United Natlions and the Polint Four Program are msking
dietary surveys in many countries and helping the people to
improve their slimentution. In Peru, in some urban areass like
Lima, Trujillo, and Iquitas, the techniclans of the Point Four
Program are agsisting the Peruvian pecple in these problems.
Unfortunately, there heve been no such dietary surveys made

in the Indisn ecommunitice of the Peruvian highlsnd. Wye neave
no informetion as yet as to how wany units of protelns, fats,
carhohydrates, and minerals are present in the dally food
consumption of the Indians. All the availeble data on the
diet habits of the Indisns are based on empirical observations.
Conseguently, this study of nutrition c¢f the southern Peruvian
communities will laek sciontific data, and will be based pri-
marily on direct empirical observation,

What foods do the Indians of the southern highland

repgion of Peru eat? The dlet system of the Indisns in this

reglion varies sccording to the altitude in whiech they live,
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The slimentation of the Indians living in the valleys of tem~
perate climate is based almost completely on potatoes, corn,

wheat, barley and sowe natlve produsts such as oeas (oca-

oxalis), ollucos, mashua, tauri, snd "horse beans."” Potatoes

are frozen outdoorse. These chunos (frozen potatoes) are then
dried and ground with sztones and are called tocos (pressed
potatoes). Chuno is used in the preparation of soups (in most
cases only for invalids). Corn 1s eaten in the form of
choclo {(corn on the cob), caucha (toasted), and mote (kernel
style). Chicha, usually called the "Inca's liguor™ is also
made from corn. Soup called lahua is maede with wheat. Only
on very speciasl oecasions, psrticularly during the religious
festivities of the Saint of the village, is wheat employed in
the making of bread. The horse beans are eaten toasted (ro-
cucho), and boiled. The Indian virtually never has in his
daily diet eggs, meat, milk and milk products, fruits, vege-
tables, sugar, cocoa, and other important nutrients. Again,
meat is eaten only on the great religious feast days. The
very few Indlans who heve cows do not drink the milk. They
sell this product to mestlizos and whites. The diet of the
Indians living in the punas is based almost completely on
potatoes and gquinoa because the cold climate ia not adequate
for wheat and corn production. The Andean shepherds also eat
some wild lacustrine plants called gushuro. They very seldom
kill the llama for 1its meat. This hsppens only when this
"American cemel™ becomes 0ld and sick.

What 1s the amount of food consumptlon of Indiang as

a genersal average? According to the Peruvian Tuls Rose Ugarte,
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the general aversge of food consumptlion emong the Indians 1is
lowest in Peru. For instance, according to this author, the
general average for the dspartment of Cuzeco 1s 328 kg. & year,
and 278 kg. for the depsritment of Pune. Ugarte, in his study,
took the urban and rursl sress, s0 the annual percentage per
individual probably iz lower in the Indian communities. In
the amount of food consumption by the Indians the potato oe~
cuples first place., It is ssid that the adult Indien eats

one pound and a hsalf cf potatoes a day. PFPotatces are for the
Indlans what rice le for the Chinese. Corn 1g the second
product in the Indlan 2iet. Wheat consumption 1z limited,
This product 1s cultlvated primarily for sale In the marketa.
The wheat of Cuzco, sccording to J. A. 8h@11@nberger,57 has a
low percentage of protcins. Shellenberger says,

Phe highest protein wheat comes from Arequipa and

the lowest comes from the Cusco area. It 1s suggested
thet all flour sold for bread production in Peru be
enriched with the following vitaminas and minersals:
thiamine, ribvoflavin, iron and calcium.
So the limited quantity of bread that the Indilans eat during
their fiestas'hae 8 low protein econtent.

Generally spesking, the diet of the Indians is re~
duced in quantity and medioecre in quality. Thelr dlet, based
on very few foods, 1s ccmpletely lacking in important nutri-
ents and vitamins which keep the machinery of the body in ef-

ficient sondition. It can be s831d that the Indiasn diet is

markedly below the so-¢slled "balenced" diet. In this poor

573. A. Shellenberger, The Milling snd Baking Indus-
tries of Peru, Special Report, Institute of inter American
Kffalrs, wWashington 25, D.G., 1946, p. 10.
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dletary system, the children and women, for cultural ressons,
are at a disadvantage. The Indians belleve that the father
rust have the best food in the family. Por instance, accord-
ing to this cultural nattern, if the Indians for some excep-
tional reason should have eggs and milk in their dinner, the
head of the family willl take these foods, giving only a very
l1ittle to the boys. The wife and girls will receive none be=
ceuse the Indlans apparently conslder women as inferior to
men. Consequently, the glirls will generally get & less amount
of food than the boys, as the housekeeping wife will always
reserve more and better food for her sons and husband. Preg-
nancy and 1llness do not alter this sociasl custom.

° It is bellsved among the Indlans that the newborn
mast suckle the bresst of hls mother at will, so there is no
schedule for fesding. When the child 1s three or four months
old the mother starts glving him potatoes and corn soups.
However, the child eontinues breast feeding sometimes until
he is two years cld. The child will get no more milk at the
end of the suckling period., The nutrition of the child like
its parents iz based on 2 very poor vegetarlan dlet,

The food eonsumption of the Indilan child 1s virtually
uniform in terms of amount and guality. Breakfast at 6:30
in the morning usually conslsts of barley soup with 2 mesger
portion of potatoes nc matter what sort of work he does. At
5:30 in the afternoon he will have the same menu, and in the
evening a small portion of bolled potatoes or roasted corn.
Indian children generally have broad shoulders snd deep chests

because of the high sltitude, but this is only an external
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physical appearance. In reality, they are undernourlshed,
and this undernourishment probebly stsrts in the pre-natal
period because of certain nutritional deficiencles of the
mother, Of course, thls statement is not based on experi-
mental data. But the factors already mentioned concerning
the lack of an sdeguate dlet allow us to mske assumptions re-
garding the undernourishment of Indian children. It is hard
to concelve of vigorscus and sturdy children subsisting on a
diet which is lacking in important nutrients like milk, egge,
meat, and vegetables.

Possible causes of the Indians'! undernourishment. It

seems that the problem ¢f undernourishment among the Peruvian
Indians lies in the following points: (a) production and
trade, {b) family income, (c) increase of the population, and
(d) transportation.

Production involves primarily land, tools, and work-
ersa. The whole southern region of Peru has flve hundred
thousand hectares of a2rahble land according to Ugarte. Most
of this arable area i1s in the hends of white and mestizo

hagendados (farmers). Unfortunately, the author hess no avail-

able date on the number of hectares of arable Indisn land.

A great percentage of the hacendados' farm production

is exported to the main cities of the sierrs and ecosat, pri-
marily Lime. 80, in the eventusllty of bad erops, the Indi-
ans, even if they had money, would not be able to buvy corn

and potatoes from the hacendados.

Ordinerily the Indian communlties own only 2 small

area of arable land, However, the Indians do not utilize the
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entire area of their small amount of land. It 1s sald thet
they utilize only twenty per gent. Primitive fasrming methods
st1ll exist, The wooden plow employed by thelr ancestors a
thousand years ago 1z stlll being used, This limlted explol~
tation of the land and the use of primitive tools In farming
may explaln one of the causes of the low food production
which has & tromendous repercussion on the nutrition of the
commmities. In spite of this low production, the Indisns
sell a part of theilr crops in order to ralse money for buying
salt, chili, and coca whilch are spparently indlispensable in
the Indians' existence,

The income of the Indians is extremely low. In 1945
Ugarte pointed out thet the dally wage for the Indlans in the
Cuzgo area was {ifty Peruvian cents, and thirty-six in Puno
and Apurimac. The wege rate in Quzco would be one hundred
eighty Peruvlan soles a year (twelve American dollars and ten
cents, and the wage rate of Punc and Apurimsc would be one
hundred and thirty-one gcles a year (eight American dollars
and seventy cents). From 19845 to 1951 the Peruvian cost of
living graduelly increased, but Indian wages did not. Por
example, at the present time, in the southern sierra citles,
one pound of meat costs one snd & half soles. Prior to 1945
it cost one sol. Rilice rose from one gol a pound to one sol
and 2 half. Milk in 1945 cost ten centevos & guart, now it
costs twenty-five gentavos, The Indlans cannot hope to buy
these products from the urban markets because of the low pur-
chasing power of Peruvian gentavos., On the other hasnd, the

Indians do not employ all their wages for buying foods. They
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use only a third of their wages for buying salt and chili.
The situation is worse for the Indlans who have no land. In

this case the Indiancs work on ths farms of the hacgendados .

without recelving wages. The hacendados gilve them s plece of

land for a certasin periocd of time in exchange for thelr work.

But the Indians must glve the hacendadosg half of the produc-

tion of the land plus thalr work in the hagcienda for most of
the year.

The Indlans would perish of starvation if they could
not have a pilece of land on which to raise thelr corn and po~
tatées, but the exploltation of the land is limited to twenty
per cent of the acreage for the bare nscesaltles of life plus
a very smell surplus to sell in the markets. Also, in certain
southern Indian communitfes the shortage of land and an in-
creasse in the population has had a tremendous influsnce on the
life of the communities., In this case, the extended Indian
families who have & small plece of land cannot attain the
necessary amount of prceduction in relation to the size of fam~
ily.

All the factors heretofore mentioned have & direct
bearing on the problem of undernourishment among the Indians.
It is not the purpose of thlis work to discuss extensively the
poasible waye of increasing the Indlan production of foods
nor to indicate possible solutions for ending the Indlan prob=-
lem of undernourishment. A knowledge of these factors may be
helpful for a good understanding of the nutritionsl problems
of the communities. But the fact remsins that most of the

Indian school children ars undernourlshed; and this under-
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nourishment affects thelr growth and learning processes.
This serious situation makes it compelling for the schools

to do something for the children. Of course the school 1s
not the only soelal force vhich mmst lwmprove the eanditions
of life for the children. Thls is a complex problem which
requires the cooperation of many soclal forces, Including the
school.

Yinat could the school do to improve the nutrition of

the Indian chlldren? The school c¢an do somethling to improve

the diet of the children. In the first place, it seems pos-
sible to ilmprove thelr extremely meager lunch. This improve-
ment should be possible 1f every rural scheol would cultivste
& school garden. In these gardens vegetables could be grown,
and pernaps potstoes and barley. The second step should be

the establishment of dining rooms for children (comedores

Anfantiles) in whish they could have soup, salad, and perhaps

some meat and milk. The vegetables from the aschool gardens
could be used in the children's lunches. 8Since the school
gardens would be cepable of producing only & limited crop,
some plan should be devised for acquiring potatoes, harley,
milk, meat, and so forth. One possible plan might be for the
parents of the children to contribute to the schoel a part of
their production of such items. This possibility depends upon
the school teschers., It seems likely that the Indisn parents
would cooperste with the teachers for the benefit of thelr
children if the teachers would male an effort to understand
them, and thelr values and custome. The Point Four Program

and the Peruvian State could help the rural schools with an
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adequate supply of powdered milk. The comedores infantiles

will help to improve the nutrition of the children, and to
promote c¢lose relationshlip between the teachers and parents.
On the other hasnd, the parents might chenge certain ideas
concerning food consumption and the production of vegetables.
Right now the Indians belleve that vegetables cannot be pro=-
duced in the high small valleys. But experience shows that
these plants can be grown easlly at £,000 feet above seca
level. Perhaps, on seeing the successful vegetable produc-
tion of the achool gardens, the Indians might become curious
and Interested. If some Indlans of prestige in the community,
under the guldance of the teachers, would start planting vege-~
tables and eating them, poeseibly many Indlan familles would
follow thelr example.

It 1s sald that the Indians sre unable to change thelir
habites of food consumptlon. Apparently, this conclusion 1is
based on the experience of certain supervisors who have lec~-
tured the Indlans on the necessity of having & well-balaneced
diet, and who have recommended that the Indlans include in
thelr dlet such things 28 meat, fresh vegetables such as let~
tuce, carrots, and tomatoes, and cltrus fruits. What these
well-meaning lecturers have falled to understand is, how can
the Indlasns acquire such foods and hablits. These recommenda~
tions are as futlile as recommendatlons to a poor share-cropper
in the southern part of the U. S. to buy a 1953 Cadlllac and
& summer house at Miaml Beach. In other cases Home Toonomics
teachers give two or three demonatrationa & year on the best

way to prepare a glass of milk with cocoa. These
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demonstrations are good in thsory, but not in practice since
the Indians have no possibilities of buying the milk and the
coecoa. To bring about 2 change 1In sny kind of habit takes
time, and constant opportunities to prectice the new one.
Consequently, the Indians sannot change their hablts with in-
frequent academic lectures and Home Economics demonstration
classes. Educstlion mey succeed in changing the Indisn food
consumption habits through a plan practiced constantly for
meny years., A good starting polint would be to have school
gardens in the rurel asreas to intersst the Indlans through
identification, imitetion, suggestion on the part of persons
of prestige, eand other psychologlcal mesns in inceressing their
production and in learning to eat vegetablea and other import-

ant nutrients.

Diseases

At the present time sclence is aware of the majority
of the sgents whieh czuse disease, and have greatly improved
the treatment of all types of disease. According to the
sclentists, the 1ife span of human beings has been length-
ened considerably through the development of prophylaxis, the
discovery of new drugs, the establishment of modern hospitals
and c¢linics with excellent lasboratories, equipment, and well
trained doctors sand nurses. However, in vast areas all over
the world there stlll prevails ignorance of the etlology of
disease, and reliance on treatment of disease by means of
superstitions and maglc formulas.

Iin the socuthern Peruvian Indien communities the cold
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Incaic beliefs are still held concerning the origin and
treatment of disease. The wind and sorcery, sccording to
Indlun belief, are the only sources of disease. However, it
is believed that verious kinds of winds carry the various
types of digeases, PFor instance, according to Jorge A. Lira,
the wind called XKkhakkva produces respiratory disaases, and

el st .

the Sockawayna all the khlood, urine and skin infections .8

The treatment of discases asmong the Indiens is more or less
based on & collection of superstitions tranamitted without
change throughout the generations. In these treatments, ac-
cording to Lira, verlious materials such ss animal skins,
bones, hair, meat, and human sallvsa, urine, halrs, and fecal
substances, are employed. Alsc used are wild and domestlicated
leaves, flowers, roots, seeds and so forth. For instsasnce,
malaria is treated with skunk meat, and in cases of tubercu~
losis plasters made of black cat's skin are used; sand for
hemorrhagee the horns of deer are thought to be an effective
treatment. When the diseases are thought to be caused by
sorcery, magle formulas are relled upon ss treatment.

In this type of primitive medicine the prevention of
disesses 1s virtually unknown, In faet, in Indign families
where there is tuberculosis, the sick sre not isclated but
live in the ssme rooms with their relatives, using the same
plates and cups. These practices greatly facllitate the

apread of communlcable dlseases. In many places the water 1is

3830rge L+ Lira, Farmacopea Tradicional Indigensa,
Lima, Peru: Imprenta ¥l Condor, 1046, P. D«
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contaminated, and the Indlans drink the water without boiling
it; also no precaution is taken by purifying the water supplies
of the villages.

The lack of hyglene among the Indlans facilitates the
propagation of flies which are the agents of contagion of

tifus exantematico (typhus)s. In fact the Indlens have no

habits of peraonal cleanliness. They seldom wesh their hands
and faces and they bathe themselves rarely. 8oap is rarely
used and the eomb is virtually en article of luxury. Tooth-
brushes and toothpaste are unknown, therefore orel and dental
hygiene are completely neglected, The Indians each have one
set of underclothes which they wear for many months without
washing until the clothee are in tatters and vermin infested,
They wash the bedclothing once s year, and in some cases

they wash the sheets and blankets only in the case of death
of an adult member of the famlly. Indians live in houses
which consist of one room for the entire femily. This room

is also used as a storehouse for their crops, and as a shelter
for various smell animsls such as young plgs and cuyes (guinea
pigs). This room has inadequate ventilatlion and house clean-~
ing 18 negligible.

In accordance with Peruvian law a health certificate
is required prior to marriage but this law l1ls lgnored com-
pletely in the Indian cormanities. Therefore, venereal dis-~
eages are prevalent. Filth, malnutrition, and lack of
prevention csuse recurrent eplidemics. In many instances bur-
ial 1s put off for meny dsys while the body lies decomposing.

Kost prevalent Indian diseases. Colds and pneumonia
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are almost epldemic Iin the perlods of ¢old weather, partic~
ularly in the high valleys and punas. In most cases pneu~
monia produces a high desth rate, particularly smong the
children and old peeople. Pnoumonls 1s treated with onion
juiece. Dysentery, and other intestinal infections, are com-
monplace due to the conteminsted foods and wetoer supply.

The Intestinal infections produce a high death rsate among
the c¢hildren, particulszrly in the first two years of liife.
This 18 due, probably, to the fact thet babies four or filve
montha o0ld are fed adult food prepared most of the tlue
without c¢leanliness. Toddling chilldren have furither chances
for infection from dirty floors,

Tubsrculosis 12 not =zo prevalent In the Indlan com~
munities as in the slum aress of Liws, and other main coastal
cities. However, the Peruvian physiclan, Jose Harroguin,
has found a high percentege of tuberoulosis among the Indi-
ans of Puno.°® Marroquin states, "We have found a positive
reaction of tuberculosiz in thirty per cent of 2,000 indiv~
idusls exsmined.® (Author's translation.) Unfortunately,
there are no statist!l ce available of ths percentsge of tu-
berculosis in the rural 2reas of the southern Indian high-
land communities. It 1s quite possible that the percentage
in these rural areas 1s not as high as in Puno because Indi-
ans living 1n the city, teing in the lowest wage group, get

even less food than the rursl Indians.

593039 Harroquin, Temas Indigenistes Perusnos de
sargcter Bio-Socisl, Lima, Perus imprenta Amergura, 1944,
Pe AV,




Dr. Marroguin, and many other Peruviens concerned
with the problems of Indian heslth, points out thsat in most
cases the Indisns moving from their communities to the coastal
areas contract tuberculosis. It hse been sald thet the Indi-~
ans get this disease on the goast because of the change of
climete and bad nutrition. This statement seems true becsuse
the weakened condlition of the Indisns probably gives them a
lower threshold of resistence to infection from tuberculosis
which is wide~apread Iin Lima, Por instance, many Indlans
come to the eaplital sz army recruits where they remalin for
two years, After this time they return to their Indilsn com~
minitlies and ninety per cent of them e¢arry bagk tuberculosis,
It has also been gald that tuberculesis in the highland rurs}
areas is transmitted only by sick Xndlans who return from the
cosst to thelr comsunities. This atatement apparently does
not recognize the fact that tuberculosls ean also be origin-~
asted In the highleand rural ereas. Sclence admits sz a probe
al1lity that tuberculosis osn be originated in any part of
the world smong peoples suffering from underncurishment and
living under unsanitary conditions and in aongested sress.
Ernest Cesrrol Paust says:

It way be steted that thers are certaln digesses as

tuberoulosis, small pox, snd typhoid fever, which
thrive in peeeti¢alig any elimete, provided trunsg-
misasion 1s present.,

Under the conditlions of 1ife previougly mentlioned, 1t would

40,merican issociation for the advsnoement of uclence,
rentennial, Gashington, D.G.: 198O.




seem that there are many opportunities for trasnsmlission.

Acaoording to Doctora liarroquin and N. Sasens there
are many cases of gonéyrhﬁa and gyphilis among the Indisans
of the highland rural sreas. These physiclans do not report
statistienl data, and their assertions are apparently bassed
on generalities which srs not supported by studlies in the
rural areas. HMHarroquin snd Lacus polint out that the Indisns
get venereal diseases in the coastal areas. Howsver, some
Peruvian writers llke lLandeeta and Romero point out that
there are cases of prostitution amoﬁg the Indisn people. If
this statement 1ia true, there is & possibility that the In~
dians acquire veneresl disesses without ever coming in con-
tact with the coastal cilties. It may be stated that prosti-
tution among the Indlan people is much less in comparisen
with the urban ereas. Incidentally, the study of mummy
skulls has shown that ayphilis wes known in the Inca Empire.
This historic fsaot se@ma‘to support in a certsain measure the
statements of Romere snd Landaeta,

It 1s known that malaris 1is not a highland slckness.
Nevertheless, malaris is found among the Indlans of the high=
land rural areas,., This 1s explained by the fasct that the
Indians migrate periocdically to the c¢otton end sugar cane
plantations of the ccastsl velleys, D.D.T. 18 not used in

the cosatal vslleys to combsat the gancudos sanofeles mosqguito

and 1t is in these valleys that the Indlans contract mslaria,
Cocaliam, It is s2id In Peru that occaleam 1z a major
vice of the Indlana, This statement seems to be true. The

Indianes start chewing coca lesves in adolescence and contlinue
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with it probably through thelr entire lifetime. They com-~
monly chew the coga leaves three or four timea a day snd of~-
tener in eases of personal disgrace end durling religious
festivities. Accordlng to Marrogquin this 1ntense use of coca
leaves causes, among the Indian people, dilsturbances in the
digestive, muscular and nervous systems.41

For the past twe years American and Peruvien sclen-
"tists have been making researches in order to determine the
cocaine concentration in the blood stream and the effect of
this drug on the cells, organs and tissues of the Indlasn peo~
ple addicted to the use of coca leaves. S0 far as the author
knows the results of thls scientiflic research have not yet
been published.,

Alcoholism., It may be stated that in Peru most of

the people concerned with Indian problems point out that the
Indians are chronic alcoholics. However, the fascts seem to
be in opposlition to this general statement. According to
most rural teachers, the Indlans usually do noit drink except
during religious or communal festivitles. On these occasions,
apparently, they drink heavily. There have been no studies
made concerning the effects of ascute alcoholism on the health
of the Indlan people. There seems to be 8 lack of scientific
support for generslizations which state that alcoholism is de-
generating the Indisn people.

Health resources of the Indian highlend communities.

In relatlion to 1ts population Peru has a shortage of doctors.

4lyarroquin, ops c¢it., pP. 29.
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The majority of the medical men remaln in the msain coastal
citles, particularly in the capital. However, there is one
physicisn paid by the government who works in the capital of
each province. In most of the provinces, hospitels ere lack~
ing in adeguate numbers of beds and reasonable medical sup-
plies and egquipment. Supplies of such things as rubber
gloves, catgut, sulphes, peniecillin, and other blotlcs are
extremely limited. Due to these shortages the physician of
the state osan do very little to ald the sicik.

The health resources of the southern highland rural
area are virtually nil, These resources 1n almost all cases
consist of such things as espirin, mercurochrome, and other
winor medicines. There are no physicilans in these rural
areas. The very limited medical services are performed by
practical nurses. |

But in the majority of cases, sick Indians are treated
by their own physiclans and with their own medliclnes. Some-~
times the Indlans go to the clty hospltals, located near their
communities, when the 1llness 1s extremely complicated. Of
course In most of these cases even the city doctors can do
nothing. It can be sa2id, pushing the maetter a little farther,
that when the Indlans get sick with fllnesses such &8s tuber-
culosis or paludism they don't recuperate, perheps in most
cases due to the lacit of adequate sclentific treatment.

Whet sust the teachers do for the improvement of heslth

in the Indien communltiez? The improvement of health in the

Indien communities must be done mostly by the State. However,
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the teachers can play an effective role, cooperating with the
State in improving the physical conditions of the Indlan peo-
ple.

It might be advisable for the teachers to concentrate
thelr efforts on the communities and in the schools for the
improvement of the heslth in rursel areas.

The work of the teachers, In close cooperatlon with
the practical nurses, may be centered in an effort to change
the beliefs of the Indlsns regarding the etliology and treatment
of diseases, Of course, it will be very difficult to sdept a
concrete polley for helping the Indian people to change their
attitudes and bellefs which have become rooted in their collec~
tive self, perhaps since many thousands of yesars agc. A pec~-
ple does not easlly change 1ts philosophy of life. So a suc-
cessful sttempt to change this philosophy depends, at least
in part, upon the pollicy adopted, It may be adopted by the

teachers and sanitary teachers as a practical methodology in

helping the Peruvian southern communities to get away from
thelr superstitions regarding the etiology and treatment of
disease. This practical methodology may be centered on con-
crete facts rather than on theoretic lectures. For instance,
1f there are cases of pneumonia in the communitles the teach-
ers must treat the 111 with penicillin. Of course, the
teachers would do well to explain c¢learly that pneumonia is
treated more successfully with penicillin than with onion
juice. BSuccessful treatments with the new drug could probably
change the bellef of the Indlians conc¢erning the excellence of

the onion for curing pneumonia. The use of vacecines, D.D.T.,
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and antiseptics in the prevention df epidemics, accompanied
with c¢lear explanations In a pleasant and friendly atmosphere
may help in changing the Indian's mentsl sttitudes toward
modern medicine.

The teachers in the schools might focus their atten~
tion on the health and growth control of their students. In
this effort the teachers might look for 2 close relationship
with the physiclan of the urban section near the commanity.
Probably the physician would react favorably to the teacher's
suggestion regarding 2 general check of the Indiasn children at
the bheginning of the school year, Professional help is neces-
aary becauss the diagnosis and treatment of serious digeases
require specialization.

Concerning the control of growth, possibly the teach-
ers in the rural schools might keep individuel cards of peri-
odlc anthropometric measurements of the children, at least
once 8 year. With 8 scale and helght meter, the teacher
should not have difficulty 1in measuring such dimensions as
height, welght, shoulder width, hlp width, and so forth. Ad~
equate growth control of the children could be useful in giving
an approximate 1dea of the physical condition of the students.
It would elso be helpful in plotting a curve of average growth
in Indisn children. This attempt should be facilitsted by the
homogenelity of the Indlan child population in general terms of
raclial stock.

Concerning hygiene it seems possible that the providing
of water-closets and showers in the schools would facilitate

among the children the acquisition of good habits of cleanlineass.



88

With community cooperation the school teachers could do this
and many other things for the children and the communities
if they are filled with good purpose for the progress of the
country.

Growth patterns of the Indian children. Host of the

literature on the human growth pattern 1s based on average
heights and average welghts of boys and girls of various
chronologle ages. However, these averages gilve no informetion
concerning the range of vafiability of the height and welght.
The range of variabllity of these two aspects of growth 1is
bssed on individual differences of growth patterns. In any
case the average curves of growth have practicsl adventages.

There 1s no dsta avallable concerning the average
curve of growth of the children of the highland Indisn comman=-
ities; in the majority of cases, the school teschers do not
measure the height and weight of their students. fTherefore,
there is no data concerning the individual growth pztterns of
Indian children. It i1s possible that Indisn children often have
& glowsr maturing rate than the mestizos and white Peruvian
children because of differences in nutrition and other ways of
living.

It is known thet the proper growth of children is pos-~
itively correlated with an adequate nutritional diet, and a
peaceful and pleassant socisl environment. Insadequate diet
and mental and emotional tensions tend to promote falilures in
growth processes. It hes been polinted out that the Indian
children have a deficlent nutritional dlet, and are subject

to frequent epidemies of small pox, typhus, intestinal
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infections, and other disesses. The methods of teaching in
the rural schools érbmote mental and emotionsl tensions among
the c¢hildren. I will try teo &nalyse thls point in Chapter VI.
Therefore, it is logical to assume that undernourishment end
mental and emotional tenzion among Indian children promote many
cagses of growth fsilurse. Probadbly the number of these cases
is quite high.becauua sven in countrles guch as the U.3. where
nutrition is good, a high percentage of growth fallure occurs
among children due to defligcient mutrition. Norman (., Wetsel
says:
3imple malnutrition is by far the most frequent

of all types of growth fallure, for it may be found,

if carefully looked for, among twenty or thirty per

cent of any group of children, and even in much

greater propggtions gmong certain underprivileged

populations.
It is quite likely that wost instances of growth fallure among
Indian children are found among glrls rather than boys because,
due to cultural belliefs of the Indians alresady mentioned, male
children receive better food. There must be cases of growth
fallure among the Indiun children due to disesse, but there is
no avallable dats regarding this subject. As far as the author
knows there are no doctors in the rural aress who ¢an check on
the health of the Indiaen children.

Scholarly achievement, adjusted behavior to private and

publie 1life, and general suecess of the indlvidusl are based

mostly on the output of his energy. This output of energy
probably explains in part the individusl differences in terms

42xormsn C. VWetrel, The Treatment of Growth Failure 1n
Children, Cleveland, Ohleo: N.h.A. Service, Incs., 1948, pe. 21.
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of mentel end physlical performance. One of these differences
is probably related to the speed in performance of the indiv-
jdual's activities. The individuals with low output of energy
will probably not have the same facility as energetle individ-
uales In the execution of certain tasks which require great
mental concentration.

Influence of physical factors In the mentsl activities

cf'Indian children. It seems insdequate to consider some ac~-

tivities as specificelly somatie or psychological. In reality,
according to Goldstein, 2ll performances of the Individual may
be relsted to the actlvitlies of the whole organlsm. Goldstein
says, “We are always dealing with the aetivity of the whole or-
genlsm, the effects of which we refer at one time to something
called mind, 2t another time to something called body."43 1n
thls sense, only by the interrelation of many factors may we
explsin the behavior of the organisasm,.

In this study the author will state some gensral as-
gunmptions as to how the ;hyéical condition of the Indisn c¢hil-
dren produces a merked influence on their school activities.
(In the last chapter he will try to synthesize the impact of
many factors on the behavior of the Indien children.)

It may well be that most Indisn children are slow in
the performance of intellectusl and physleal work in school be-
cause of poor output of snergy. This assumption is supported
by the reports of most Peruvlian rurel school teachers who point

out that the Indlan children are slow in lesrning asctivities.

43gurt Goldstein, The Organism, wew York, Cincinnati:
American Eook Co., 1939.
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The slowness of the Indian ¢hildren in the performance of
school tasks 1s not & matter of I.Q., 88 1t is believed by
the rurel teachers; more likely, 1t is a matter of many faco~
tors including h@althAand undernourighment., Physical heandi-
feps may alac_imfluenee the mental development of the Indian
‘children, which:seema to be léwer than thﬂtiaf the mestizos
and white children. The rural teachers of Peru have never
complalned regarding & lack of discipline among the Indisn
¢hildren. These chlldren seem to be very qulet and passive.
Phis laclk of dynamism in the children may be related in part
2lso to deficlient nutritional dlets. The assumptions already

stated need to be tested iIn the fleld of experimentatlion.



CHAPTER IV
CULTURAL ASPECTS

Economic Activities

Agriculture, cattle raising, trade and small menufac-~
tures are the common activities of the economic life of the
Indian communities.

Agriculture is the most outstanding actlivity of the
lower valleys, and cattle raising in the places in which the
altitude and climste are not sultable for egriocultural activ-
ities. The volume of commercisl trade in the Indisn ma?kets
is very limited because of the low output of agricultural
products and menufactured goods.

Land tenure. Since the Quechus people'’s economy is

based mostly on agriculture, 1t is worth while to atudy
briefly the form of property of the arable land of the Indilan
commuunities.

In some communitlies there sre three types of land ten-~
ure: (a) land of the municipality, (b) land of the Santo
Patrono of the village, and (e¢) land of the community. Land
of the nunlicipality belongs to the community as a whole but
is under the control of the village authorities. Thoese au-
thorities rent the land to the people of the community. Gen-
erally, wealthy Indlans rent the arable lands under the
control of the municlpallty. The rent of this land is used

for the budgetary expenses of the village administration.
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The land of the Santo Patronc of the village is cultivated
by all the people of the community. The crops of this land
are used for feeding the people of the village during the re-
ligious fiestas of the community. The land of the community
is divided iInto smsll lots. F¥ach family, &8s in the old Inea
Empire, haes a lot of arable land, The size of this familiarp
lot varies according to thie general sige of the arable land
of the whole community. The femilles, through generations,
work their respective lots. Hewever, in some communities the
arable land is divided each year among the families. The al-
lotment 18 made by the governor of the district. Sometimes
these allotments cause certain quarrels among the people be-
cause of the delimlitation of the boundaries of the lots. The
distribution of the land 1s an occasion for great festivals
sponsored by the authorities in honor of the governor of the
district.

Agriculture. The Peruvien Quechuss have Inherilted

from thelr ancestors knowledge concerning the technique of ag-
riculturel production which is 8till employed at the present
day in Indlan communities. PFor instance, the Quechuss use the
wooden plow which was employed by their ancestors, and still
use the same channels of irrigstion snd the seme terraces
which were bullt by the Incas. These primitive methods, plus
other causes which were pointed out in the preceding chapter,
explain partially the limlted agricultural production in the
Indian communities. The form of work in agrieulture used in
the communities is based on the alne or work of cooperation

among the members of the fawilles and all the people of the



94

commnity. This system of aine has been handed down from the
Incas. The functioning of thls cooperative work 1ls very sim~
ple: the married sons help thelr parents in planting, har-
vesting, and all kinds of agricultural asctivitles; the psrents
in turn help thelr marricd sons In the activities already men-
tioned. The time employed in the work is an important factor
in the aine. For 1nstance, 1f three married sons have worked
five days on the land of thelr parents, the parents in turn
must work five days on the land of each of thelr sons. If the
father is able to work only three days, he must pay coca or
salt to the sons for the difference of the two days.

The system of alne or ccoperative work among the people
of the community 1is the same as that practiced among the mem-~
bers of the family. In csse of need, any individuals of the
commmanity ask the help of their godfathers and neighbors
whereupon these people offer thelr cooperation immedlately to
the indlvidual who needs help in the work on his lot of lsnd.
Sometimes, the adult men work the land of thelir godfathers or
nelighbore in the company of thelr wives and children. Theae
people work with thelr own tools, while the individual who re-
quested help gives to the helpers cooa leaves, c¢hicha, and
food. The work of sine is carried out in an atmosphere of
galety and good humor, joking 1s frequent among the workers
and sometimes, during a2 break in the work, the people sing

huaynos snd gachaespares to the monotonous tune of the flutes,

antaras, and drums.,
The aine is practiced not only in asgriculture, but

also 1n bullding houses, corrals, in tending flocks, and even
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in the household chores. In the buillding of houses with

walls of adobe and tile roofs, the people of the community
contribute their work and also materials such as adobe sand
tiles. The completion of the bulldling of these houses, which
is not common in the Indian villages, 1s celebrated with col~-
orful fiestaa, at which time 1t is usual to consume chichas and

aguardiente (brandy distilled from gugsr eane), QGenerally, in

building houses with stone walls and straw roofs, ceopafation
in the work 1s carrisd cut only by the members of the family
and godfathers. The 2ine in pasturing 1s cerried out mainly
among the chlldren. If a child wants free time to accompany
his parents to the market, or if he wants only tc have a good
tire with friends, he asks for alne or cooperation of a child
of his neighbor, and the nelghbor's child will watch over the
sheep or pigs during his abaence.

If the mother of a family has a flesta to celsbrate
the baptism of her baby or the marriage of 2 son, she may ask
for help from her godmothsrs and neighbors in making chichs
and in preparing the meals. These people not only cooperate
with their personal worl, but also contribute goods for the
best success of the flesta. PThe &ine is based on the Indian
rhilosophy that mutual asslstance 1s the most practical way
of overcoming all kinds of difficulties. Each individual of
the cormunity is ready toc offer his cooperastion becnuse he is
convinced that in case of his own need he will receive the
cooperation of his nelighbors snd the people of the community.

The publiec work of general interest such as the
bullding of schools, churches, tralls, bridé&s, end so forth
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18 executed by the adult people of the cormmunity. Sometlmes,
the women and children ten to twelve yesrs of age cooperate
in the public works with the performance of easy tesks such
ag preparing handfulcs of straw for the roofs of the schools
and churches. The people working in the public tasks called
faenses get no salaries except cocz snd sguardiente bought with
the money from the corrmunity funds. The conclusion of the
faenas' work ealls for a general flesta with the participa-
tion of a1l the people of the comrunity except the babies,
eripples, and the 111,

Rites of Agriculture. The rites of the agriculture of

the Quechuas have Christien and Incaie origins. In fsct, the
Indlians use Christian rltuals when there 1s no rsin or when
hall-storms end pests destroy the potatoes or e¢orn. In such
cases there 1s & solemn procession in honor of the Santo
Patrono of the village in which the children ery and reclte
prayers asking for the protection of the Santo Patrono. The
Christisn rites are employed ordinsrily in order to avoild the
hail-storms end dry weather, and also for fighting 1l kinds
of epidemics of the plents. The veneration of the earth

Mama pacha (mother earth) with speclal offerings of coca, to-

bacec, and sgunardiente, sccording to Indisn bslief, will in-
sure rich erops. The offerings to the esrth divinlty are made
before seeding. The Indians never plant during the full moon
becsuse this phase 1= considered harmful for the seeding. The
whele famlly ls present for the offerings to the sarth, but

the offering of coca or sguardiente is made only by the parents.

This ritual 1s made with great humility and deep faith,
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Herding. Cattle railsing among the whites and mea-
tizos 1s found ususlly in the valleys of temperate climate,
The small amount of cattle raising dons by the Indisns is
found in the highlands where there exlists a natursl pasturage
of ichus. These pasturages are comruneal property; however,

the huteg and corrals of the Indian estanclas are considered

by the Cuechuas to be slmoet private property. But this spe-
cial type of individual property holding 1s incomplete be-
cause the owvmers of the corrals cannot sell them. The Indians

have possesasion of the estansias by usufruct but they cannot

sell them because the pasturage land 1s communal.

Generally, the (mechua shepherds were formerly agri-
cultural people who have hecome estsblished in the punas be-
cauge of the loss of thelr arable lands in the places of
tomperate climate. “TPheses shepherds have small flocks of
sheep, llamas, alpsces, and & very few plgs. Each family hes
as 8 genersl average elghteen to forty sheep, three to six
llamas, and perhaps two to five alpacas. The few (Quechua fame
1lies who own more than 2 hundred snd thirty sheep snd forty
llamas are considered as wealthy people in the shepherd com-~
runity. The Indian sheep are light in weight and produce a
small amount of wool which is of medliocre quallty. The
shearing of & sheep glves one pound and & half to two pounds
of wool as a general average. FProbably, this fact 1s due to
the inferior type of sheep. The Indlans have not yet improved
by breeding the guality of their sheep.

The shepherds are meostly women and children. The

children begin to talre care of the sheep at & very esrly age,
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aocording to the observatlions of Mishkin.
Children three or four years old, barely able

to walk, are put in charge of a flock of ewes

wlth theilr new born lambs. The oldest and most

decreplt women will take a herd to the punas,

Men will herd when they have nothing better to do.%4
1t seems that the shepherd's life in the highland is an un-
pleasant sctivity due to the iInclemency of the weather and
to the terrible solitude of the punas. This unpleasaent and
monotonous activity of the Indian shepherds has an interval
of galety in the flestas celebrated durlng the tagging of
young animels., For purposes of identiflication, the sheep
and llamss are tagged in the nose. Sometimes different col-
oras of rings are put in the ears of the animalsz. All the
members of the family participate In the taggling ceremony
which 1s celebrated with songs and dances, chicha and aguar-
disente.

Rites of cattle ralging. The rites of the Peruvian

shepherds are almost identical with the rlites which were
practiced during the Inca empire. To the present day the
shepherds venerate small plecea of stone naturally shaped

like sheep or llamas,., According to Indlen belief, these idols

of stone called usha-enccayche promote fecundity of the anl-

malg. The shepherds make offerings of coca, tobscco and
aguardiente to these 1dcla which are highly venerated. They
pay homage also to Augulllo or divinity of the mountains.

The Augquillo 1s very exigeant; he muast be venerasited and he

44pernard Mishkin, The Contemporary Quechua, Handbook
of South American Indians, ed. Steward, Washington, D.C.:
. Bureau of American Ethnology, 1946, p. 428.
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must receive gifts In return for favors. If the Auqulillo is
satisfied with the shepherd's behavior, he will avert the dis~
eases of the animals;: he will see that the sheep and llamas
ere not killed by the condors, foxes or pumas, or stolen by
brigands. There is zlso & belief among the shepherds that the
Auquillo shows specizl Favors to communities by bringing out
of the lake waters herds of sheep and llamas. Regarding this
point there ere many legends which emphasize the generosity
of the Augulllo towerds certain communities.

Manufsctures, There 1is 2 small amount of manufactur-

ing in all the communities of the southern region of Peru
which satisfies the needs of the Indian people. All the In=-
dilan families manufacture goods for their own consumption plus
8 small surplus for smale 1ln the Sunday msrkets and the re~
gional fairs. Textlles, pottery, the fabrication of bricks
and lassos are the most popular menufactures. The work in
metals is found only in certain communities, particulerliy in
Ayvacucho which is famous for handmade flligranes of silver.
The wool of the sheep, llamas, and alpaces 1z the only
material employed in the textile making of the Indisn commun-
ities. Certain textlles used in ponchos, pullos, and mufflers
are made on primitive looma which were invented in the Ineca
empire. The mechenical looms, which were introduced to the
Peruvian communities by the 8paniards, are used in the fabri-

cation of bayetss, blankets snd cordellatas. The wooden

spindles are used for spinning, and anilines for dyelng the
wool. However, in somo communities, as in Santlago (Cuszco),

dyeing i1is done with cert=zin Andean plants.
184543
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The making of textlles, more than any other manufac-
ture, 1is an activity of cooperation among sll the members of
the famlly, excluding infents. The c¢hildren help their par-
ents in the spinning and other minor activities, such as
handing balls of wool to the father who is weaving on the
loom. But the children of six years snd older spin and weave
most of thelr own clothing.

The Indian weavers are superd craftsmen. In each
community skillful weavers make fine floor carpets, blank-
ets, and ponchos which are highly appreciested in the market,.
Pottery is 8lso 8 popular menufacture in the Indisan commni-~
ties. In the making of pottery many kinde of clay are used
according to the availebility of materiesls. Phe Indisns man=~
ufacture pots, jers, cups, porongos, snd so forth. Generally,
these domestic utensils are painted red, yellow and orange.
Incldentally, this pottery does net have the same beauty as
the vases made by the Incas. The pottery mekers usually are
men, but in a few cascs some are women. Here, too, the chil~
dren help thelr parents in the minor jJjobs relating to the
making of pottery.

Metal working is a matter of specislization. TPFhe oce=
cupation is transmitted through generations smong the members
of certaln femilies of gualified artisans. These artisans
make meinly earrings, rings, bracelets, brooches, and pins of
copper and silver. The most skillful artisans have emigrated
to Lima and other important c¢oastal cities of Peru. In these
places the Indian artlisen supplies the stores with 2ll kinds
of filigreed hendwork.
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The Indians manufscture sacks snd ropes in ths commun=
ities where there is maguey (cactus), and in places like Piti-
caca with abundant materials of cat-tail (totora), csnoes,
btaskets and mats are manufactured,

The Market. The market is an important activity in

the economic life of the communities. The Indlans sell in the
market the small surplus of their productions and buy on the
other hand the necessary articles of life.

Generally, all members of the family select very ceare-
fully during the week the articles which must be carried to
the Sunday merket. On Sunday, early in the morming, the Indi-~
ans go to Cuzco carrying thelr products. The Sunday market
is held in the Plasza de ls Merced of Cuzco. The Indians choose
the places in the square for trading their products. Such
products as potatoes, corn, sweaters, blanketa, pots, chili,
coca, aalé and so forth are put on the pullos (smell blankets)
which are laid on the ground. €@enerally, in each plasce of
trading there 1s only one product. Por instanee, 1t 1is usual
tC see one tn&ian gitting behind a small Plle of potatoes or
corn, while another sits there with perhaps & few pots or
stocklings of wool.

Hainly, trading In the Indian market 18 carried on by
the system of béfter. However, trade is made 1in cssh for art=
icles such‘as aniline, ga2lt, snd coca whlich are consildered by
the Indlans as precious articles. In =some cgases, in buying
coe¢a, many Indians become temporarily assaéiate& in order to

buy this product in bullk., Mishkin says:
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The dried leaves are sold in any quantity from

handfuls to arrobasz. In this connection, & uniquse
way of buying coca, found in several districts of
Cuzco, may be prevalent elsewhere in Peru. Indians
mey band together to meke a collective purchase; a
few members of & single famlly may thus buy a whole
arroba of coca Iin equal shares; or as many as 30 or
40 members of a cggmanity may form & kind of consum-
ers! cooperative.

There are no consumers' cooperatives for buylng clothes and

food in the Indlan comrunities except In the community of

Muklyauyo, located in the center of Peru.

Generelly, the children take an active part in the
commercial transactionz of the merket. In meny cases, chil-
dren as young as ten years old trsde the products made by
themselves, but usually the women do the trading or decide
what articles must be acquired for the family. Apparently,
the men ascept the decision of the women concerning selling
or buying products. Ordinarily, the commercial transactions

of the market end about filve-thirty.

Soclal Organization

Quechua Society. The community is the base of the

tuechua scciety. The community is composed of & number of
families living in the seame geographical reglon whose boun-
daries, 1f they have not been modifled by whites or mesti-
zos, probably are the game which were delimited by the func~
tionaries of the Incas.

The people of the communities don't have the same last
name a8 they did in the epoch of the Incas. However, in many

comnunities, particularly in the small ones, there ars only

451psd., p. 437.



103

a few different least names. This 1s due, probably, to the
frequent intermarrisges, as andogamy is one of the character-~
istic tendencies of Quochus commmnities, However, 1t hes

been observed 1n 1solated cases that certain individuals have
married outgide of their own community. In these c2se), as a
general rule, hmsbsnds sre established in the villages of
thelr wives., These outsiders are hated by the people of the
community so they are not sccepted into the social l1life of

the village, and they are not invited to the religlous festiv~
ities« The foraignera'da not receive any help from the people
of the community and must work the lots of thelr wives by
themselves. The Quechunas not only hate the foreigners but
want to expel them from thelr ecommnities, often resorting to
blagk magie t0 achleve thls purpose, Thls hate of the Gue-
chuas for the foreigners is probebly due in part to their fear
of losing some lots of land from the community. The land, the
main wealth of the Quechuss, according to the philosophy of
this people, must be owned only by the individuals born in the
community. The qﬂaehua i3 not permitted to sell his lot of
land to an outalder. If he ghould, 1t would be considered a
calamity for the community.

Appasrently & strong group feeling exists In the Que-
chua society. The apothegm of “one for all and all for one"
is probably a fact in the Indian communities. It seems that
all the aspscis of the Indian communal 1ife tend to promote
unity among the people. This unity is supported by a deep
sense of soliderity in times of happliness as well as in times

of unhappiness. In the Cuechuan philosophy the success o»
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failure of one individual involves the happiness or sadness
of the people as a whole. In this sense, the Quechua appears
to be strongly integrated in his community,

This cohesion snd solidarity of the group is most no-
ticeable when a white or mestizo tries to take some land from
the community. In such cases, eaeh individual contributes

money to pay the fees of the lawyer or "tinterillo" in order

to recoup by legal measures the 1lsnd which was taken away,
perhaps by viclence,

Soclasl (lasses~-Prestige. There are no social c¢classes

in the Quechusn communities, Apparently, &ll the people of

the village have the same soclal codes, the same syastem of
values, and similar objectives for the education of thelr chile-
dren. There are no differences in waya of living; the wealthy
Indians as well &8 the poor ones live 1ln the same type of
houses, eat the seme foods, and wear the same type of clothing.
However, there are certein "social stetuses" which denote
preatige and honor in the Indian commnities. For instence,
the Indian who hass sponsored the religious fieata of the Santo
Patrono of the village has a high prestige in the community.
There seems to be & strong soclal pressure in the community
which impels the individusl to sponsor the religious fiests of
the Santo Patrono. The Indians cannot escape this social
pressure because if they do not sponsor flestas, they are con-
sidered to be insignificant individuals without personality.

In some communities, ss Plsag (Cuzeo), the individusls who
have sponsored & religiocus flesta have a black eross on their

doora. These crosses are testimonials to proelaim the prestige
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and honor of the individuals. The authorities of the villsge,
the sorcerers, the priests, and the teachers also have great

prestige in the communities,

Political Orgenization
Local political activities., The Indianz of southern

Peru are completely indlifferent to the political 1life of the
country. In fact, due to illiteracy, very few Indians vote

in the general elections for the President of the Republic and
the representatives to congress, Heving no interest in na-
tional politics, the political sctivities of the Indians are
concerned only with the welfare of their own communities.

This extreme local political activity is exaggerated to the
point that there is no political plan which could interest the
neighboring communitie=z. As in the Inea Emplre, each commune
1ty 1s interested exclusively in 1ts own pollitical problems,
and pays no attention to what is going on in the nelghboring
communities. BPut the local political life of the Indlan com=-
/mnnities is not completely autonomous because the national
government, through itz governors, interferes directly in
planning the political zctivities of the villages. In some
cases this interferencse 1z so frequent that the Indian author=-
ities are merely executive agents for carrying out the plans
elaborated by the governcrs. However, in the majority of
cases, tﬁe Indien suthorities have independence in plsnning
and executing certain policles for thelir communities. Por
these cases, the authorlties have prestige, and are loved and

respected in their villages. However, when the authorities
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are completely subordinated to the governors they have no
prestige whatsoever nor the confldence of their fellow men.
In the case of ths puppet authorities, the real leadership

in the comunities 1s taken over by the sorcerers. The pup-
pet authorities, without populsr support asmong the masses,
are morally compelled to accept the leadershlp of the sorcer~
ers.

Authorities of the community and elections, The titles

of the Indian authoritles such as slcalde, segundo alcalde,

slqueciles and regidores, sre of 8Spanish origin. Probably,

these tltles were introduced by the Spanisrds during colonlal
timea,

Elections for the authorities are held at the office
of the alcalde or in the square of the village. All the a~
dult people of the community tske an sctive part in the elec~
tions. The hand~vote system ls used in these popular elections.

Candidates for the public positions must meet some in-
dispensable prerequisites. The cendidates, since c¢hildhood,
rmust have been active in the religlous and social affairs of
the community. They mist also be honest and of good behavior,.
The candidates to the mayorality, which is the highest polit~
1cal job in the community, must have been formerly regidores
and alquaciles. They must also be former mayordomos of the
religious fieastas of the Santo Patrono of the village.

A popular meeting is held at which the candidotes are
Introduced to the publle and at whileh brief statements regerd-
ing the virtues and limitations of the candidates! personali-
ties are made. After this introduction, the election starts.
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There is some competition in the voting for the regidors and
alguacils, but in the voting for mayor there ls unanimity.
Almost automatically the most recent sponsor of the religlous
filesta of the Santo Patrono 1s elected as mayor. Aaftcer the
elections, the Indisns go to the district capitel in order to
communicate to the governor regarding the c¢lection of the new
authorities. In almost every ease, the governor accepis the
results of the Indian elections. Having the approval of the
governors, the new Indlan subthoritieg go to the capltal of

the province where the subprefecto delivers the oatli of office

to the new funetionaries.

Hesponsiivilities of the authorities. The responsibil-

ity of the mayor is to maintasin the socisl order and to adopt
all the necesaary measures and pollcies for the welfare of the
comrunity. The mayor acts also as 8 judge 1n the dlisputes of
the village. The segundo slealde has no specific function.
The job seems to be honorific. The algquacils sre executive
officerse who ¢arry out the orders of the mayor, and the regil-
dors, assistants of the meayor, malintain the sgocial order ac-
cording to the indleations of the mayor. In soume communities

like Qqueros, in the depsrtment of Quzeco, the gaplllayoce or

fisecsal, 1s an important Job according to the observetions of

Mishkins

The eaplilllayoe, or fiscel, is one of the most
important posts in the communlty. The occupsnt,
ususlly the oldest man in (Queros, is in charge of
all religious metters. He must be an expert in
Christian as well as pagsan vitusl. In practically
8ll eases, the capilleyos 1s & well known sorcerer
and diviner .46

461p19., p. 447.
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Policy of the Community. The authorities conduct the

administration of the commnity with the full cooperation of
the adult people. The planning and discussing of the politi-
cal, economic, and socisl problems which affect the public
interest is done at popular meetings. 4t these meetings,
which are led by the mayor, agreements are made on fixing the
dates for starting the seedings end crops. The most conven-
lent measures for the celebration of the religious filestas or
for repelring the schools, churches, bridges, and roads are
also discussed. (astro Pozo points out that in some communi-
ties of Cuzeo and Punc the women take an actlve part in the
discussion at the populsr meetings., Castro Pozo states:
In the communitles of GCuzeo and Puno womer part-
icipate in the popular meetings, and their partici-
pation is desirable in the community. (4Authors
translation. )47
Generally, before adopting any administrative measure,
there 1s 2 long discussion in the meeting. This discussion is
carried out in a peaceful atmosphere in which the various
opinions and suggestions of the people are given respectful
consideration. However, it 1s the opinions and suggestions
of the lesders, in most ceses, which influence strongly the
declsions of the people. The authoritles, the sorcerers, and
the 0ld people are the leaders of the meetings. 'The opinions
and euggestions of the sugui or old people are particularly
appreciated.
Practically all the decislions are adopted by unasnimity.

47Hi1debrsndo Castro Pozo, Nuestra Comunidad Indigena,
Editorial, TLima, Peru: El Lucero, 1%24, p., 115.
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These decisions are carried out in practice with & sense of
responsibility becsuse, among the Indlans, there is a high
regard for the popular will as expressed in the meetings.
Therefore, the individunls cooperste actively in all the ac~
tivities tending toward the realization of the popular egree-
ments. Tho=e individusals who disregard the popular will are
considered as undesirables in the commmity.

The realizatlon of the popular agreements is facili-
tated by the harmonlous relationships and good understanding
among the authorities and the people of the community. The
people respect thelr suthorities, and iIn turn the suthorities
respect the rights of the people. The authorities live in
the same manner as the rest of the people. In fact, they work
on their lots of land, =nd take an active part in the sine
under the same conditions ss the people of the village, How~
ever, the authorlties enjoy certain distinctions due to their
position. These distinctlions are more noticeable during the
celebration of sociel and religious flestas in the community.
In these flestas the authorlities have places of honor at the
popular banquest. The inslgnia of the mayorsihilp 1s a matter
of grest distinction also. This insignia 1s a staff of wood
of a different size in each community. Probably the average
length of this staff, which 1s the symbol of authority, 1is
1.50 ms PFor some communitlies, the upper section of the staff
is wrapped in silver plates covered with rich decorations of
folk-lore motifs. The upper section of the staff ls covered
also with medsals of saints, cruclfixes, and detentes.

Apparently, the Indians have a great reverence for the varas
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or staffs. OQuite likely, these staffs are & mixture of relig-
ious and political symbollsm, or perhaps merely a pollitical

symbol of suthority without any rellgious connotation,

Religlous Life

Religion. The religion of the Indisn communities
seems2 to be a mixture of Incalc and QChristian beliefs. In the
former, probably the venerztion of the earth and the gspirit of
the mountalns are the most impertant. Mama Pacha, the great
divinity of the earth, is thought to bestow the materisl values
which make possible mumen life. JIndiens make offerings of
coca, tobagcco, and aguardiente to the earth divinity sas exprea~
sions of his faith, submission and gratitude to this divinity.
The Auquillo 1s the sascred spirit of the mountaina who la
deeply concerned with the welfare of the community znd, 1ln some
places like Santiago, he is represented as an old man. The
Auquillo 1s always intserested snd sometimes very severe and
willl, quite likely, bring harm to individusls who make no of-
ferings to him. The Auquillo, aceording to Indian bellef, 1s
akin to humen nature, therefore he ls subject to emotlons and
passions. The Indians.believa that some individusls can man-
ipulate the Auquillo by playing on his wishes and emctions.
The sorcerers are considered to be the most able persons for
discovering the right key to msnipulating the will of the deity
for the furtherance of personal or generzl interests. In some
places, llke Qquero, sccording to the observations of kishkin,
besides the Auquillo there are other spirits such as Ccoa who

lives in the high Andean peaks. The Ccoa isg pletured ss a
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large gray cat with eyes of exg¢eptional phosphorescence, and
is an ambivelent divinlty who may be & genserous bensfactor or
fearful enemy of the cormunity. Individusls who have found
favor with the Ccoa decity, according to the Indian beliefs of
Ggueros, will be blessed wlth good health and abundant crops.
By contrast the individuaslz who are not in the good graces of
this divinity have bad crops, and get incurable diseases, be~
cause the (coa produces and controls the weather, sending at
willl hsil-storms, drought, pests, and s8¢0 on.

The Ccoa is an extremely lrritable divinity who re-
quires frequent offerings and vensrations to maintain him in
e jovial and friendly frame of mind toward the people of the
community. If the Ccoa is neglected, he becomes angry, and in
a fit of violence willl punish the people by sending to the
village all sorts of plagues and diseases,

The spirite of death, as in the epoch of the Incas,
are oonsldered ss benefactors to the people of the village.
It is believed that these spirits live in hesven. However,
according to the Quechuss, the spirits return to the earth
ennually on the Holy Day. On this day the Indiens place on
the graves of their relatives handfuls of coca, and small
pots of potatoes and soup. This practice srises from the be~
lief that the spirite have the same physiologleal needs as
human beings on the Holy Day. In some communities, as in
Gqueros, 1t 1s believed that the spirits of children who have
dled without baptism are harmful and bring calemity to the
village.

The veneration of the earthh send the spirits of the
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mountains are of Inocaic origin, as has been said. But the
cult of the spirits of death, practiced by the Incas, is baged
partially on Christian bellefs. At the present day, even the
moast isolated Indlen communities having very little contacs
with the Western (Civilizatlion, are under the influences of
Christianity. Thls Christian influence which started during
the Spanish Conqueat developed gradually during the Colony and
Republio. As a result of this influence operating throughout
the centuries, the Indiens have infused the Christian bellefs
into thelir own and have become famlilizr with the rituals of
the Ceatholic Church. However, the Indian Christisnity has a
particular spiritusl forr &nd m»itualism., Apparently, the Ine-
dians didn't care much for the Father and the Holy Ghost. They
focus their sttention primerily on the saints, and sescondarily
on the Christ and the Virgin., The procession iz one of the
most charagteristle rituelisme of the Indilan Christieanism. It
seems that tne dances of pre-Colombian origin attract them
more strongly than the procession it¢self.

Besides the procession, probably the msss is the relig-
ious act which most attracts the Indilans., They assist at the
mass in the churches of the dlstricts becsuse there are no
permanent priests in the Indlan villages. Incildentally, the
priests come to the villagess only for the solemn fiestas when
there 1z some opportunlty of making money from the baptisms
and marriages.

The descriptidn of John Celller, Jr. of the manner in
wvhich the lcuadorian Indians behsve at the mass 1s similar to

that observed in some churches of Cuzmco. Collier says:
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Indian women sit in groups at the foot of the

altars while the priest celebrates mass, they

nurse their bables, letting the bigger ehildren run

ayround nearby. The Indlan children look st every-

zgéfigwith blg eyes, play together, and st times

It seems that the Indlans go to mass partly for the

parpose of asking favors of the saints of their predilection.
It is believed that each saint hes & special knaék for pepn-
forming miracles related %o some specifle fleld. For instance,
8aint Antonio is excellent in helping to 1dentify thieves or
to locate lost objects; San Ramon 1sg the patron saint for pro-
tecting pregnant women from the danger of bad parturition. and
s0o forth. Phe Indians promise offerings to the seints and to
have mass c¢elebrated In thelr honor in exchange for miracles,
If san Indian believes that the saints have favored him with
the requested miracle, he offers to the images of these ssints
small medals, brooches, and erosses of gillver, This custom
of presenting glfts tc the salnts in exchange for miracles 1s
general among the Indians as well as a great percentage of the
white and mestizo population of the coast of Peru. Lven in
the poorest Indlan villages, the salnts &re liberally plied
with gifts. Of course, the galints who are noted for perform-
ing wmore miracles receive more gifts. CQCastro Pozo peints out
that the images of salnts who are not inclined to producse

miracles are whipped by the Indiana. He says, “"Indlans force

the will of saints to moelkke miracles., I have seen the Indians

4850rn Collier, Jr., and Anibal Puitron, The Awakening
Valley, Chlcago: University of Chicsgo Press, 1949, p. 907,
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whipping the image of Saint Antonio."49 (Author's trensla-
tion.) Probably the testimony of Castro Pozo is an isolated
cage in the Indian communitles because it seems that the Que-
chuas regard the images of gsints with deep reverence. In
fact, they profit by the oscasion of the mass and procesesions
to kiss the hsnds and feet of the efilgles of the ssints. 1In
general, the religious beliefs of the Indisn pley an lmport-
ant role in the socclal osnd economic 1life of the compunity. In
fact, as has been ssid, the good erops, the absence of dis-
eas;a, and the general welf&re'depend upon tne gods of the
mountains end the Santo Patronos of the villages. Doing everw
ything poassible to keep these divinities happy is & strong
preoccupstion of the Indiens. It seems alsc thet the relig-
ious beliefs of the Quechuas sre strong wmotivations for self-
gratifications through the medium of the fiestes.

Piestas and dances. Some dances of the Indisn come-

munities, such as the flestes of c¢rops or seeding, sre Incale
in origin. Others, 1like the Ince Atahualpa, were originsted
immediately after the eongquest; and, finally, the religlous
fiestas of Spanish origzin.

The flestas of crops are acts of gratitude to Mama
Pacha (mother earth), goddess of fecundlty. Phe filesta of the
‘llemss 1s an homage to the Auquilllos, sacred spirites of the
Andes.

The flesta of Atahuaelpe seems to be a cormemoration

of the fall of the Incs Fmpire undser the spears of the

4%Gastro Pozo, op. elt., p. 247.
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Spaniards. This fiesta 1s & play of the capture, triasls, and
death of Atahuslpa in Cajamarca.

The religious fiestas are acts of veneration to the
Christ and the saints of the fatholie¢ Church. The number of
religious flestas held during the year varies among the commune~
ities. However, in almost sll the communitles, they celebrate
at least the major flestas of Good Friday, 8sn Juan Bsutista,
San Santisgo, San Antonlo, and so forth. But, undoubtedly,
the filesta of the Santo Patrono of the village, in any commun-~
ity, 18 the most solemn and important.

Phe individual who sponsors the flestas 1s eelled
“mayordomo." The job of being meyordomo entalls & big re-
sponsibllity due to the expenses of the eelebration of the fi-~
esta. In fact, the mayordomo, no matter what his economic
position, nust pay the expenses of the masgs and procession.
However, all the people of the communlity help the mayordomo
with smsll amounts of cash, and with coca, chiche, cereals,
and aguardiente. Even the ehildren of the village cooperate
in working for the success of the filesta. In fact, children
help their parents In making chicha, and children over ten
years old give a little money to the mayordomo for buying such
things as candles, incense, and fireworks,

The children 2s well ag the adults seem to awsit with
groat anticipation the date of the flesta of the Santo Patrone
of the village. This flesta 1s celebrated with enthuslasm and
gaelety. The flesta of the Santo Patrono 1s so tumultuous that
it seems to be an escape from the reality of the monctonous

life of the Andes. After the celebration of the fiesta
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perhaps the mayordome will be indebted for the rest of his
life; but this means nothing to the msyordomo. He 12 happy
with the prestige derived by giving to his fellow men a few
dayes of merrymakling and a chance to let off steam.

The dance 1z one of the most important scts in the
celebration of the religious fiestas. The number of dances
varies with the communities. The c¢hildren and adults take
pert in the dances. The ehildren from twelve to fifteen yesars

of age dance the chunchu tushuc which 1s an imitaetion of the

dances of jungle savages. The chlldren seventeen years old

dance the Quepe Capltan, and the children of elghteen, the

dance called Albazo. ¥For daneling purposes, children and ado-
lescents form groups with persons of the seme age who live, in
most cases, in the same nelghborhood of the villsge. The
adulte take part in dences whieh require stronger physical en-
durance, necessary in order to stend numberless hours of danc-
Ing wearing heavy masks and disguilses made of animal skins.

It 1s sald that the parapﬁernaliaﬁworn in some Indian dancegw~-
disgulses such as jaguar killts, fur masks, fox, deer, puma

snd vicuna skins--have eaétario.meaning. - The author thinks
that the Indisn dancee seém to be anlj actsvof amusement in
which the adolescents a2nd adults enjoy themselves dsncing to

the tune of the flutes or of the rented benda de musicos.

Child Rearing Practlces
8ince gestation and parturlition have a great influence
ornn the life of the c¢hild, it seems lmportsnt to explore briefly
the care of the Indian mothsr durin, her gestatlion period and

the practices employed during ehlldbirth.
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The Indian mother knows that pregnancy starts with
the suspension of menstruation., PFrom the beginning of the
pregnancy, almost until the day before childbirth, the Indian
mother neglects her health., Until the most advanced months
of pregnancy she still works on the farm, carrying secks of
potatoes from the fleld to the house, or walking the leng dis-
tance from the village %o the market of the district. How~
ever, the pregnant Indlian women, according to the customs of
the comrmunlity, take some care for protecting the intra-uterine
life of their unborn children. For instance, if frogs, skunks,
or snakes crecss the road on which & pregnant women 1z walking,
she must avold the glsnce of these animals, covering her eyes
with her hsands or lesving the place immediately. It is be~-
lieved that the glanecs of frogs and snakes gsuse miscarrlages
or may cause & chlld to be born "yshua" with some anatomical
festures of these animals. It is belleved also thet pregnant
women have strange appetites. Therefore, everyone 1ln the com-
munity is willing to give them food for fear of miscarriage.,

A few days before chlldbirth the family trles to divine
the sex of the child. The divinetion is made by means of socs
or the interpretation of dreams. When the diviner predicts
that the child will be male, the femlly has en informnl cele-
bration because among the Indians the boys have more value than
girls. 1If the diviner predicets a female child, the family is
not dissppolnted, but nc celebration 1s held.

During the birth, the womsn asssumes a crouching position
and the delivery 1s attended by a midwife and the lmsband.

Relther enasesthetics nor dilsinfectants are used. The umbillical
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cord 1s out with undisinfected scissors or knives and 1s tied
with thread of cotton or wool. The newborn is bathed in tem~
perate water and wrapped with pleces of bayeta, Until the age
of elght or nlne months the child 1s bathed dally with temper-
ate water, except on Thursdays and Pridsys which are consid-
ered days of bad presage. Also, until this same age, the child
is wrapped from the nack to the toes, so that the baby is
unable to move its extremlitles, The cradle is not known in the
Indien communities; therefore, the baby 1s always held in the
lap of 1its mother or is carried on the back of an older brother.

Generally, baptism of the baby occurs five or six days
.after births. The parents who neglect to have thelr children
baptised are consldered to be indifferent to the future of
their cohildren and indifferent also to the welfare of the com~
munity. As has been ssld, according to Indlan beliefs, the
spirits of the babies having died without baptiem,bring all
sorts of calsmitles to the community. 30 1t would seem thut
baptism 1s made wlth the object of belng saved from these bad
spirits rather than through Christian convictions.

Ordinarily, the Indisns of prestige in the community
are chosen by the parents as godfathers to their children. Le=
fore the cersmony of baptism the parents offer to the future
godfathers presents such ss selected corn or sheep's wool.

The godfathers give to their godehlldren simple clothing for
the baptism. The ceremony of baptism 18 celebrated wlth s
fiesta at which the gedfathers, relatives, and neighbors of
the village are present.

At the present day it is observed that most of the
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clegnliness in the Indian families, the ochild is not trained
to take care of his personal cleanliness. The children learn
to comb thelr hair, generally, when they go to school.

Soclal expectations regerding the work of children.

There is a strong socisl expectation in the Indlan community
that tha'ahildren magt start worklng very early. If children
of three and four years are unable to take care of the guinea~
plgs and chickens of the famlily, the parents are cbliticized

by the neighbors and relatives. It 1s common to see Indlan
children of five years pasturing the lambs in the vicinity of
the house., The girls at six years start spinning the wool of
sheep or llamas, whlle girls of elght years of age ero already
atle to weave sweaters or llicllas for their younger brothers.
At twelve or thirteen years of age, the Indian girls, like
adults, are weaving ponches, bayetsg and cordellatas. Children
seven years bld start helping their parents with the farming
and chilldren of ten start to work on the land of the neightors,
rach of the time in aine, and sometimes recelving small wages.
Generally, the adolescents from fifteen to seventeen years of
age are considered fully sdult as far as work is concerned.,
However, they are not considered cltizens before marriage
which takes place between twenty to twenty~filve yesrs ior the
boys, and between eighteen to twenty for the girls. Incident-
ally, there 1is no ceremony of initiation for adolescence in
the Indian communities. The first menstruation is not a mat-
ter of any purifleation. However, what seenms possible 1s that
the mothers teach thelr adolescent daughters not to work on

the land during the menstruatlion period because, asccordling to
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the Indian beliefs, the hlood of menstruetion absorks like a

sponge the fertility of the land.

Ceremony of hair cutting. The ceremony of heair cut-

ting, or Agcha Rutuy is an Indisan custom of Incaie origin.

In acocordance with this custom, when the child is two or three
years old, the godfather cuts a handful of hair of the c¢hild
in a formal ceremony. After this, the godfather, in sccordance
with his economic poslition, gives presents to his godchild.
Other persons present st the ceremony, includlng the parents,
also cut & small strand of halr from the c¢hild. The value of
the glfts from these people 13 ususlly in keeping with the
quantity of the hair which has been cut. For the glrls of
three or four years of age, there 1s a ceremony for piercing
thelr ears. The godmother plerces the ears of the girl and
glves her presents. The ceremonlies of hailr cutting and ear
plercing are celebrated by cheerful flestas at which a great
smount of chicha and aguerdiente is consumed,

games of the Indisn children. It 1s s general Peruv-

ian belief that the Indisn children don't have the character-
iatiec galiety and spontanelty of ehildhood. It 1s sald in
lectures and 1t is written in the newspapers and megasines

thst the Indlan chilildren are adult miniatures, sad and intro-
verted, consecrated only to work, clothed as adults, and having
no smusements. These general statements seem to be in contra-
diction to the facts. The Indian children would seem to have

8 childhood rieh in éxparienues acguired through a great
variety of activitlies which are based on the eultural back-

ground of their environment. Children become interested in
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games very early.

The games of the Indian children ere based primarily
on the imitatlion of the economlic and soelal esctivities of
thelr ocultural environment. Of course, in this imitation there
ia 2 lot of childish imaginstion. Por instance, the boys play
at making 1rrigation canals, planting =msll staffs of wood in
the land, and making corrzls for the animsls. In these gaues
the e¢hildren play in group teems imlitating the cooperative
work of the adults. There are guessing games also smong the
Indlen children. The gome consists of guessing how many ker-
nels of corn there sre in the clssped hands of one child.,

The exlstence of games of competition among the Indian
children 1s curious becsuse the socciety In whieh they are born
and ralsed iz not competitive. The 8ling and the foot races
are competitive. 8mell groups of children of the same neligh-
borhood compete at throwing stones wilith their slings. The
winner of the geme is the child who throws the stone the
greatest distance. Chlldren of the same sex and approximately
of the same age engage In play asctivities such as foot races
and wrestling. Ocoasionally the children play at gambling,
betting small portions cf thelr lunches. The games mentioned
above seem to be of Indisn origin. However, in some communi-
ties such as Tinta (Cuzcoc), children play with some toys like
spinning tops, kites, markles, and so forth. In the community
of Chincheros, Cuzeo, the children plzy st the present day
with seesaws, marbles, balls, and so on. Of course, the toys
acquired by the children of Tinta and Chincheros are bought in

the stores of the citics.
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Concerning clothing, 1t 1s true that the Indian chil~
dren weer clothes like their parents. Probably, this practice
i1s due to the cold elirete of the highlands. At any rate, the
fact that the chlldren are dressed like sdults does not mean
that they look like sdults.

Education In the family. The children in the Indian

families do not receive z formal educatlion. The education of
the children is mainly based on learning the most adequate
ways for carrying out such sctivities ag agriculture, cattle
raising, weaving, and so forth,

In the Indian communities the children learn the skills
of thelr culture. So in the flsld of work, the parents tesch
thelr children ways of plowing the land, seeding, harvesting,
and selecting the seeds for the next planting. Children a2t an
early ege are taught to follow behlind to turn over those pleces
of turf which were missed by the plow., Children learn algo to
plant the seeds iIn the furrow of the prepared land. (Children
elght and nine years old =re tsught to menipulete the hoe in
the cultivation of potatoes, Whilﬁ children of sbout twelve

years of age start to hendle the plow or ¢haquitaclls. The

mothers and grandmothers teach the girls sctivities such as
spinning, washing, cooking, and weaving. It casn be saild that
in practically all the Indlan communities children are taught
the above-mentioned activities., However, in places where
there are manufactures, the parents teach their chlldren thelr
own occupations such as pottery making, textile making, metsl
working, weod carving, masonry, and so on. Generally, at the

age of fifteen, the Indlan c¢hild has finished hils training.
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Between sixteen and seventeen years of age the young people
know all the secrets of the ocecupatlions of their parents.
Probsbly this 1s due to the fact that the science and ert cof
the Indisns, in comparison wlith those of the Vestern Civillza-
tion, are limited to 2 very fow theoretical principles and to

a very emplirical technigue,

Contrasting Velues Among the Indians and Whites

The contrast of the cultural values between the Indi~-
ens and whites iz evident for any superficial observer. This
cultural econtrast is so deep thut 1t would be necessary to
write many echapters for a2 substancial study. The author is
interested only in the exploration of some important points of
the contrasting values of the Indlan and whites with regard to
some aspects such as pelitlical, economie, and sociel.

In the politiesl sphere it seems that in the Peruvien
government (composed of whites and mestizos) there is a great
discrepancy between the doctrinary prineciples and the realiza-
tion of these principles in practice. The politicsl doectrine
is based on advanced principles of a democratic form of gov-
ernment. But these'principlﬁs are rarely practiced. The
constitution of the state 1s modified, many times, by amend-
ments based on presidentiasl deerees rather than on laws ap-
proved by the congress. The candidates supported by the gov-
ernment are ususlly elected. Apparently there is little
honesty in the eleetione; therefore, fraud seems to be guite
common. Probably the frasudulent elections give rise to fre-
quent revolutlions or the politlesl indifference of the citi-

zens, In contrast to the political instabllity in the
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Peruvian government due to revolutions, the Indlans have sta-
bility in thelir form of government.

In contrast to the discrepancy between the princiliples
which exist in the Peruvian government, as has been mentioned,
the theory znd practice of polities In the Indlan communities
are closely related. It seems that thls positive correlation
between principla and practica is due in part to the deep
faith of the Indions in their Institutions, and the respect
they have for thelr auvthorities.

In contrast to the fraudulent elections which =sre com-
mon in Peru, the Quechus elections in their communities ap-
peaer to be honesgt. In contragst to the politicel indlifference
of the white or mestlizo Peruvisns when they do not recelve
services from the government, the Indians from adolescence are
primarily concerned with the political ectivities of thsir com-
munities., In reality, 1t can be egald that religion snd poli-
tlcs absorb completely the l1life of the Indlens.

Among the white ové mestizo Peruvian population pri-
vate property is the form of property holding. 1In the white
end mestizo population thers is & great inequallity in the disg-
tribution cof werlth. On the coast, particulerly in the center
and the north, the land belongs to a very few Peruvisn fami-
lies and to some American eand Engllsh compasnies. 1In the
slerra, all the large farms and cattle ranches &re owned by a
few families. Thils tremendous Inequsality in the distribution
of wealth has produced in Peru an aristocracy made up of a
very few richfmilies who live in great luxury, and at the

same time a large white and mestizo population who have a low
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standsrd of living. In contrast to this great economic 4if-
ference between the rish and poor in the non~Indisn popula-
tioen, in the (uechua comninitles the difference in the dis-
tribution of wealth 1o extremely limited. As has been sald,
there ls practically no difference in the standard of living
among the Peruvien Indlans,

Among the white and mestizo population of Peru there
is & dlvision of soclel classes based primarily on economie
position and education &nd, secondarily, on the prestige of
the family. The upper socisl class diregts and controls the
economic and polltlical life of the nation. The middle olass,
very small in aaéyariﬁén'wiﬁh ,hmfmiﬁalé clags of Chlle,
Bragzll, asnd Argentinae, owns s small smount of property 2nd is
composed of liberai profegasionals, school teachers, snd em=-
ployees of the public sdministration or private enterprise.
The lower class made up of skillad and unskilled lsborevs is
the most underprivileged =celal class with & very low stand-
ard of living. It seems tihwt there is a great conflict among
these classes for control of the state. However, thc polliti-
¢l struggle 1s between the upper and middle soclel classes.
The middle elass strives strongly to take over the power, while
the upper class uses overy method, including force, te remsin
in power. The lower class 1s allied with the wmlddle elsas,
but at times 1ls an Instrument of the upper socisl clsaa,

In contrast to this atruggle between socisl classes,
there is harmony in the eclassless gocliety of the Indlisn com~-
wunitles. No soclel group in the Cuechua society monopolirzes

the political power or certalin sources of raw materisls.
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Infact, the Indlan knews very early thet he will be given a
ohance to hold polltical offies including the mayorship., He
knows also that there 1z no privileged group in his community
who will diseriminate agsinst him. Finslly, while cooperation
1s the vitsl fores in the social organizstlon of the Quechuas,
competition is a stronz factor in the white and mestizo popu=
lation.

gonflicts between the Indians and whites. The main

confliet between the Indians and whites 1s a struggle for the
ownership of land. The Peruvian state protects the comunal
property of the Quechuss; however, the whlte farmers or hacen~
dados preoflt by any favorable opportunity for taking over the
land of the Indtens. In thle cese, tne Indlsns have ;rest
difficulties Iin resovering their lands.

The white or mestizo governors of the districts, in
many o6s&ses, Iinterfere through the Indlan wayors in the socsial
and politiecal life of the Queshua people. When this occurs,
the Indlans reject thie interferences by not recognizing the
leadership of thelir meyors. Other than tnsse cases 2lresdy
montioned, the Indiangs do not have conflicts with ths whites
or mestizos. But the CQuechuas who emigreate toe the gosst do
have conflicte with the whites or mestiszos. These Indians are
ricdleuled bvectuse of thelr incorrect pronuncistion of the
Spanish language or thelr ways of living. However, those¢ who
adjust themselves te the new cultursl environment or who suce
ceed in professionsl 1ife or business are accepted by whites
snd mestizos becsuse Iin the Peruvian soclety there are no

noeticesble racizl vprejudices.



The Indlans have no conflicts wlith the state. The
Ounechuas acknowledge without resistence all thelr duties to-
ward the government, &2 they are not invo'ved In revsluitlons
sgainst the state.

Influence of Culturel Factors in the Self-

Development of the Indian Child

The general culture of Hhe Indlan comrunitios 1s not
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through performance of tasks, the approval of the adults, prob-
ably are lmportunt fesotors which infliuence the healthy self-
development of the Indian ¢hild,

The Peruvian white and mestizo children very early be-
come aware that there ls a great difference between the things
which are established 235 normative principles and the distor-
tion of these prinoiples 1n practice. Probably this discrep-
ancy gives rise to doubt and coni'lict in the self of the shild.
In contrast, the Indian c¢hild probably has few doubts or con-
flicts which can perturb his self, becauss he lives in a world
where principle and practice are one and the same thing.

it has been said that there are no soclal classes in
the Indian communities., FProbsbly, due to this fact, there is
no noticeable social prejudice among the Indlean people. On
the contrary, there is a warm oomradeship among the Quechuss
who operate within a plane of equality in their personal in-
terrelationships. Besldes, the Indian society is statie. In
fact, since many centuries ago, they have mainteined the cul-
tural patterns of their ancestors. The absence of sgocial
pre judices, the stabllity of the marriages, and the soecial
statism of the Indlan soclety probvably influence the healthy
sglf-development of the Indian child.



CHAFTER V
AFFECTIONAL INTERRELATIONSHIPS

Courtship and Triel Marriage
In the Indien communlitles of Peru the tale of the
white stork whieh descends from heaven bringing the newborn
in its beak 1s unknown. This suggests the ldea that the par-
ents do not tell fantastlic tales in order to avold possible
gquestions of the ¢hlld concerning the birth of babies. In
the Guechua cultural milieu prohibitions regarding the pre-
warital sexual life of the adoiescsnts are salso unknown.
Throughout the festivities, couples willl dis~-
appear for a time to wander off to the unfrequented
places on the edge of the village to indulge In sexusal
relations. Premarital sexual freedom is customary
in most Guechus communities,B50
These sexual relatlons among the unmarried adolescents seem
to be the culminatory stage of the courtship. The process
of Indlan courtship has two phases: (a) the use of charms
and spells, (b) the way of expression of love interest. 1In
general, love magle is employed only by the meles. The charm

is used for captivating the heart of the girl by mesns of am-

ulets of good luck. These ammlets, called cuya~-cuya (love-

love), are wlld flowers of the high mountains which the young

people carry in small bags of wool. It 1s belleved thst the

cuya~-cuya has an irresistible power to capture the love of

80p1snkin, op. cit., p. 454.
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the most serious and reserved girl. The man expresses his
love interest when he belleves that the charm has already
worked 1ts magle spell. The Indlan boy mekes his first ex-
preasion of love by throwing small stones st the feet of his
girl. After this he will grad the shawl from around the girl's
shoulders and run., The glirl runs after the boy who purposely
stops very soon. He hands baek the lliclla or gasrment to the
girl. This act 1s considered as the beginning of tre real
affectional relationship smong the young peeble. Castro Pozo
points out that the girl who does not sympathize with the boy
fights with all her force to keep him from getting her shawl.
But 1f she loses her lliclla in splite of her resistance, she
doesn't run after the boy. This act 1s considered as a cat-
egorlecal rejection by the girl of the love of the boy.

The duration of the "ecourtship” may be of s few weeks
or many months., As the courtshlp progresses, 1t culminates
In what 1s called the sirvinacuy or trial period of marriage,

During the perlod of courtship the young couples
work together in the aine, spend gaaé‘timas together in the
social and religlous festivities of the commmunity, and go to~
gether to the masses and Sundsy markets. If the perlod of
courtship is successful, the young couple makes the necessgary
arrangements for the sirvinacuy or trisl period of marriage,
The flrst important step is to obtaln the permigaion of the
girl'’s psrents. For this purpose, the boy asks the help of
his father, oldest brother, godfather, or any member of
prestige in the village who c¢an spesk in his neme to the

girl's father. If the father accepts the proposition of the
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ambassadors, an informal flesta 1a held 1In which there are
frequent toasts of agusrdlente or Peruvian brandy to the fu~
ture of the young couple., The day after the fiesta the girl
goes to the house of the boy's parents. Thia sct 1s regardé
ed ss the real beginning of the girvinacuy. The trial period
of marriage 1s established in order to deternine the compat-
ib1lity of the couple, and particularly to see thst the girl
is efficlent in the household chores and In the work of agri-
culture or tredse. The sirvinacuy does not entail any obliga=-
tions between the families of the couple, according to
Tschopik.
Prial marrisge 1s often entered into for an in-

definite period before actusl marriage. It entalls

no okhligation between the families of the couple,

being simply designed to ascertain whether the latter

are sulted to and setisfled with one snother.5}
In fact, this trial marrisge 1ls dissolved easlly. In case
of dissolution of the sirvinacuy, the woman asks for no indem=
nification. 8She returns to the home of her parents as 1f
nothing had happened. The dissolution of the trisl marriage
i3 not shameful for the women nor is 1t a drawback to her get-
ting snother lover. However, the ceses of dissolution of
sirvinacuy are really very few in the Indlan communities.
The ususl thing 1s that +this trisl marviage lasts for many
yvears until the couple, under preasure from relstives or cler-
i¢cs, takeg steps to be married in a rellgicus ceremony.

¥arrlage in the Inca emplire was endogemlce only. This

endogamy underwent certain ehsnges during the colonial period

SlHarry Tschopik, Jr., The Aymars, Handbook of South
American Indians, ed. Steward, VWashingtony BpBureasu of American
¥thnology, 10946, p. 544.
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because of the system of forced labor imposed by the Span-
lards in Peru. This policy of slave labor took great num-
bers of Indlans away from thelr communities to work the mines
or to work as domestic servants in the coastal arees. Thie
practice led to exogamy smong the Indlan people,

At the present time the Quechus communities have a
strong tendency toward endogamic marriage. There are feow wmar-
riages out of the communitles. Tschoplk states:

The Ayllu and molety tend to be endogsmous, sl-

though not by formal prescription. Of 183 recorded
cages of marriages contracted betwesn individuals
born in the town of Chucuito (Peru), 89 per cent were
endogamous within the moiety. Of 26 marriages re-
corded in Guota Ayllu, which pertalns to the town of
Yemu {(Perun), 20 marriages were recorded of which 90
per cent were endogamous,9

In some isclated communities as in Santlago (Cugzco)
there are virtuslly nc marriages out of the villsge. It
would seem that the (CQuechusas have a distrust and feor of the
foreigners, even when they are of the same race. This fear
seens to be rooted in the bellef that the forelgner 1s a po-
tentlal thlef of the land of ths community. According to the
Guechua bellef, only the endogamous marriages offer guaranty
1tor the integrity of the communal territory.

According to the opinion of the Peruvian rural tesch~
ers, the selectlion of the mates in the Quechue marriage is
based only on economic considerations. The husband must have

his own piece of land or belong to a family of landholders or

at least to a famlly who owns a flock of sheep and llasmss.

521bid., p. 544.
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The wife must know how to cook, spin, weavse, and be able Lo
help her husband in the planting and cultivation of c¢rops.
It 18 gquite possible that these economie considerations play
an important rele in tine selection of mates., It is probsble
also that love 1s importint in the Indlan marriages. The
Quechus songs of the Indion communitles pointed out Ly Hilde-
brando Castro Pozo seem to support this probability.

Ama goncco slpl huaycho

Mena hima jJjuchaymantaj

Bultila nocea sipi gquiman

Juchay quita yachas caspa.

Sweetheart don't take my life

Beocause I am not guilty;

I don't take your life

Even knowing you are guilty.53

Munasccay tarinacorccsasrchis

Cunlpss llchulla 1licllitsyoc

Noceapas llchulla punchituyoc

Chaits yuysrispa cana

Sonceoy yahuarta huacesscan,

When we met and loved esch other

You had only your 1lliclla (shawl)

And I had only my poncho.

Remembering those days

¥y heart eries dlood.54

In some cormunities, as in Kauril (Cuzeoc) merriage is

arranged by the parents without taking Into consideration the
wi: hes of the children. The parents arrange marriage con=-
tracts when the children ara‘only seven or nine yesrs old.
The young people respeet the arrangements made by their par-

ents; but 1f they rebel, they don't receive any help from

53gastro Pozo, op. ¢it., p. 361.
541p14., p. 363.
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their parents. However, the common rule in the majorlty of
the Indian communlities 1s thet the young people choose thelr
own partners and the parents respect these selections.

Church practices define the proximity of blood rela-
tionships permitted between the young couple. Accordingly,
marriage between second cousins 1s not approved. Marriages
among relatives 1s regarded sz immoral in the Guechus com~-
munities. It 1s belleved alsc that this kind of marriage
brings great c¢slemities to the village. On the contrary, the
wmarrisge of several brothers of the same family with several
sisters of another famlly is consldered desirable. Thile type

of marrisge among the Indisn families 18 ususl.

A Religious Weddings and Divorces

The church weddings of the Indians are performed by
the priests who visit the Quechusa villsges annually. These
marriages are celebrated with fiestas lasting three or four
deys, and all the people of the village attend the flestas.
The newly married couples receive gifts such &s domestie
utensils, food, and sometimes a few tools.

The young couples live in the homes of thelr parents
during the period of trisl marriage, but after the church
weddling, which mekes the marrisge permanent, the young eoup-
les live in thelr own homes. The houses of the newly-weds
are bullt by the people of the community. The construction
of these smell houses is finished in & very few days.

Young couples who resist the chureh weddings sare

eventually compelled by their padrinos or prieste to have
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their marriage legalized by the Church. Mishkin says:

(nce a year, or less freguently, & priest way

visit one of the recaleitrant communities in the
middle of the nlght. He sends his sexton and loesl
appointee to waken the unmarried couples, lines
them up in the open or in & vacant hut, and marrles
off the assembled pairs, exacting two or three socles
for each couple. This 1s done regularly Iin Ksuri
(Cuzco) and is reported from Central Peru.d

It seems that the Quechuas plag¢e no importesnce on
virginity as a necessary guslification for the religious
marriage nor for the trisl period. In faect, urmarried women
with chlldren and wldows sre mar led easily in the Indian
comprunitiea. However, Castro Pozo polnts out that virginity
is a necessary gualificstion for the church wedding.b6 Ap~
parently the Catholic Church has introduced this value to the
Indisn comrunities.

Marriages are ztsble among the Quechus people, there-
fore there are only 2 very few divorces. However, there are
some separations of the married people without divorce. The
causes for separation on the husband's side sre adultery,
sterility, 1ndampetence, snd lariness. Adultery is the main
cause for separation. During the Ineca Empire, according to
the chronicler Cleza de Leon, the adulterers were punished
with death. At the present time, adultery 1is regarded as the

most shameful sin in the Indisn communities. The adulterer

1s despised in the community, and virtually shut out of the

55y18nkin, op. cit., p. 465.

560astro Pozo, op. e¢lt., p. 135.
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social and religious activities of the villege. Generally,
the adulterers leave the communitics to become servants in
the mestlzo or white homes.

The woman who 1s maltreated and beaten by her husband
has a right to abandon her home. Apparently, crueliy 1is the
only cause for separation by the wife. The {(uechuss wno beat
th:ir wives are regsrded as cowards but they sare not rejected
from the soclal and religlous life of the village.

In the cages of separation of wmarried peopl., the
oldest children remain with thelr fathers whille the women
return to the home of thelr parents or married brothers with
thelr younger children.

The Family, the Head of the Pamily, and the

®ife in the Indien Home
The Family. The Quechua family 1s patrilinesl and

patrilocal. Its composition varies according to the exten~
aion of the sarable land of the family. When the plece of
land 1s large, several famllies, descendents of the same com-
mon line, live in the same place. The houses of these ex-
tended families are sepsrated by a distance of three or four
yards. 1In some communities some extended famlilles have dis-
appeared due to lack of srable lends. Thsese cases, gener-
ally, are observed in the communities which ha%e boundaries

with the latifundios.

As 8 common rule in each Indisn household there live
the grandparents, the parents wlth their ehildren, snd in
some cases ths unmarried brothers and sisters of the father.

There seems to be a strong cocheslion smong the members of the
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Indian family. This coheslon is based meinly on reciprocal

asgsistance, and on the unity of the family traditions. Yo~
operation is the cornerastone of the Indlasn families. All

the economic activitics are based on close cooperation in

the families. The men work on the lots of land of their
parents, brothers, sisters, and paternal and maternal uncles
and aunts. However, the cooperstion of the husbands with the
relatives of their wives 1s very limited. The famlily cooper-
ation is also present in the soclal and religlous activities,
The Indiasn families function as indivisible unities 1in the
above mentioned sctlvities. Thls unity seems to be the base
of the survival of the Indian family. There 1s faemily unity
in good tires ss well agz in adversity. The family reacts as
one person in the fsce of difficultlies experienced by one of
their members. For instance, if someore takes the land of
the Indlan, the relatives do their utmost to help him regain
1t. If the Indisn 1s sttacked by someone, his reletives re-
gard 1t as & personsl attack. In the Quechua comrunitles all
is 58 metter of family concern. In some communities, like
Santiago, whole famillez hate each other becsuse one individ-
usl In the famlly has come into conflict with an individusl
of snother. Even when one Indlan is really the gullty party
in the quarrel, the relatives stand squarely behind him.

Phe head of the family. The father malntalins the se-

curity and ceohesion of the family. His orders and instruc~
tions sre followed without argument. The father erganizes the
distribution of the work in the aine, determining the respons-

ibilitiea of each of the memhers of the family. The father
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determines also the number of days of cooperative work, and
supervises the execution of thls work. Besides these actlv-
ities, the father plays an important roie in wetching over
the rellgious and civic bshavior of his children. In fact,
the father sees to 1t thset his children accomplish the relig-
jous dutlies of the village such a8 dances, songs, and sO
forth, 1In the feastivities of the Indian gods, the father
makes the offering of coca leaves and agusrdiente in the

name of his family.

As a general rule, ahiidrem db&y without discussion
the orders of their parents because in the Indian communities
no one questions the.paternal guthority. Disobedlent chil-
dren are regarded as undesirables in the village.

In the Quechus communities bachelors do not hold pub-
lic jobs even if they are of outstanding personality and cap=-
able of leadership. On the contrary, the head of the family
has an open road for participating in all the public jobs of
the village. In fact, only married men can be delegates of
the communlity, mayors, and sponsors of the religious flestas
of the Santo Patrono of the locality.

In the communal meetings the father speaks in the
name of his family. However, the political activitles of
the Indian father have tecn deereasing a great deal in the
last few yesrs because of the interference of the governors,

The wife in the Indian home. The Indian wife plays

an important role in the family. She takes care of the educa=
tion of his daughters, and works very closely with her hus-

band tor the welfare of the family. The wives are present at
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the meetings of the chlefs of the extended familles and take
part in the dlscussions. Thelr opinlions and suggestlions ere
not neglected, but the final deecision is made by the men.
Usually, the wivee do not object to the decisions.

As 8 rule the wife lives on the lot of land of her
husband. A few years ago, she had not the right to inherit
the land of her parents, hut at the present time, step b
step, the women are aequiring that right. However, the Indian
people believe that women should not have the right to inherit
the lands of the community, not because the fuechua conslders
women to be inferior, but becsuse the Indlan fears that a
woman may marry a foreigner. A8 has been ssld, the forelgner
is regarded as a potential thief of thne lands of the village.

Indian wives primarily are concerned wlth household
duties such as cooking, and washing. They sre also respons-

" ible for the care of the crops, and for the selling of prod-
ucte in the markets. PResldes, most of the wives sre concerned
with the trading of merchandise. Aecording to Castro Pozo,

in the departments of Cuzeco, Apurimae, and Ayacueho, the In-
dian wives have monopolized all the small trade., He says:

In the departments of Junin, Husncavclieca,

Ayscucho, Apurimasc, and Quzco women have moncopo-
l1ized the trade in cereals, wool, and other merchan-
dise. (author's translation.,)b?
The women spend the profits of the trade for supporting the
family.

In the Indisn communities all the women belong on the

57 lbid., p. 106.
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same soclal level. However, the wives of the mayors, sor-
cerers, and sponsors of the flestas share the prestige of
thelr husbands. In the sociasl end religious festivities the
wives of the authorities, dressed iIn thelr best clothing,
have & speclal place a2t the public dinners. But the men and
women eat separaetely in the flestas.
Relationships smong the Members of the
Extended Family

it seems that there is close rslationship among the
numerous members of the extended family., The relstives visilt
each other slmost dally, because they live in the same area.
Therefore everyone knows what 1s going on in the homes of his
relatives. If there 1ls trouble in one of these homes, let us
say the sickness of 2 child, imuedlately the relatives ex-
press thelr regret to the father of the chllc, and do their
utmost to help.

There seems to be great concern for the welfare of
8ll the members of the extended family. This interest 1is
more noticeable in the cases of orphan ehildren and widows.
The cultivaetion of their land 1s given preference by all the
members of the family.

There 18 8 great respect for the parents' generation.
This respect 1s shown in the way of greeting snd by specisl
inflexion of the voice. The 0ld people of the family sre
treated also with a great respect. The adults and children
call the old people of the family "taita" (father), and this
same consideration iz shown to all the old people of the

community. In the family and communel festivities the old
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people are served firsat,

The children regard thelr uncles and sunts and other
relatives with reapect, but at the same time wlth confidence.
They address their father's brothers as "father" and in the
case of the mother's glsters, as "mother." Cousins are con-
sidered as brothers. The children frequently visit the homes
of thelr relatives whec glve them food, and affection. The
children are closely attached to the relatives of thelr par-
ents, but they heve more confldence In their grandparents,
The grandfather often tells stories and popular jokes to his
small grandsons. If the grandparents cannot work In the fleld
becsuse of age or siclkness, they help their grandchildren in
the care of the babies, The Quechuas, according to Mishkin,
say that the grandparents spoil the grandchildren. He says,
“The Quechues hold the slmost universal notlon that grande-
parents spoll thelr grendchildren with constant attention and
coddling."%8

The Institution of the Godfather, and Helatlon-
3 ships between the Padrinos and

Anijados (godsons)

The lnstitution of godfather 1s wide spread in the In-
dlan communities. The affectional tles between the godfsther
and godchildren are strong. The padrino and grandchild visit
each other frequently. The chlld gives gifts to his god-
father and treats him with great respect. @aenerally the child
eats in the home of his psrents where he 1ls treated wlth warm

affection.

58y1shkin, op. cit., p. 462.
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The relationship between the padrino and godchlld
starts when the child is three or four years old, and lasts
for the rest of their lives. It seems that the child begins
early 1In life to ask the help of his padrino in order to
solve his difficulties. Por instance, if the child is whipped
by his father, he reports thls treatment to hls padrino. The
godfather gives a sermen to his compadre, and ssks him to
wodify his behavior. The father of the child does not resent
the interference of the godfather in hls family affairs., On
the contrary, he listens wlth attention to the sermon of the
godfather and promises him not to punish the child. Gener-~
ally the father keeps hils word.

The godfather 1s adviser to hls adulty godchildren.
The Cuechua seeks the opinion of his padrino before starting
on any enterprise. Mostly, these enterprises are related to
the sponsoring of a fiesta of the Santo Patrono or going to
work for & while on the sugar cancplantastions of the coast.
The godchlild follows the advies of his godfather because he
holds him in high regard. If & Quechua holds public offlce,
particularly that of the mayorship, he will quite often ask
his padrino for advice. Prequently the godfather works hsrd
for the political success of hia godason. The padrino is not
only an adviser; he alsc helps his godehild in all the con-
fliets and ariaés of 1ife, Phe gcdehild,:for'his part, is
always at the disposal of his godfather for any kind of serve~
ice. Usually the godson works on the land of his psdrino,
aside from the "aine policy," and without receiving pay.

There are three kinds of godfathers in the Quechua
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communities: (&) the godfather of baptism, {(b) of the hair-
cutting ceremony, (¢} of marriasge. The godfsther of baptism
1s regarded as the most important. As has been said, in the
last years the Indians have a tendency to choose as god-
fathers of baptlism for thelr children the mestizo gnd white
people. In these cases, there is not as close an affectlional
relationship between the padrinos and godchildren. The god-
fathers of the halr-cutting ceremony snd marriage are the
well-to~do members of the family.

\ Affectional Relationship between the

Husband and Wife

It is said in Peru that the Indien people are not
capable of feeling love, therefore there is no affectional
relationship between the husband and wife. It 1s also saild
that the primitive sexual appetites are the only ties be=-
tween the married people. The opinion of Castroc Pozo 1s
shared by a large majority of mestizoc and white Peruvieans,
He says: "The Indian marriages are tied only by sexual appe-
titea. Women have opportunities for prostitution during the
social féa%ivities.“ suthor's translation.)59 As 1f this
were not enough, it 1s said that the Indians enslave their
women, and treat them wilth cruelty and a lack of any kind of
conslderation. These ldeas seem to be stereotyped, and have
continued with obduracy since the days of the Colony. In re-
ality, there seems to have been no research made regarding
the nature of the affectlonal relationship between the married
people., However, there are some noticeable indications

which support the bellisef thst there is a warm affectional

5“caatro Pozo, op. cit., p. 1856.
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relationship between the husband and wife. Let us explore
the ways in which the Indian husband shows affection for hils
wife.

In the Indian communities the women who wear the best
dresses in the dances of pallas (princess) enjoy & certain
prestige in the village. The husbands do thelr best to buy
the ornamwents for the dresses of their wilves, and cheap hand-
made silver bracelets. 1In ﬁéplity, the husbands want their
wives ¢o have the honor of being the best déessed women of
the dance. When this happens the husbsand gshares the satlis-
faction &nd prestige with his wife.

The Guechuas have a high esteem for the women who
make chicha of excellent quallity for the soclal and religious
festivities of the village, It is likely that the women feel
satisfaction and pride if they succeed in making a good chil-
cha. The husband gives all his free hours in helping his wife
prepare the Inca brandy. He does his best in this work to
give his wife the opportunity to feel happy by galning pres-
tige as an excellent chichs-maker.

¥hen the wife is sick the husband spends most of his
time at her bedside trying to divine by chewing coca the
causes of the aslckness and the most adequate method of treat-
ment. If his wife dies, the husband, unable to control his
emotions, cries like a child at the wake and at the buriel.
Annually, on All Souls' Day, he visits the grave of his wife
in the company of his children and relstives. At ghis time,
generally, the father tells his children about the kindness

and virtues of the dead person.
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Kow let us explore in what ways the wife shows her
affection to her husband. It would seem that the woman makes
available all her resources and good will in anleffort to
help her husband when he has troubles with the mestizo or
white authorities. If the husband is put in jeil for a2 real
or imaginary fault, the wife walks some miles dally from the
village to the district (ciludad) earrying food for her hus-
band. What is more, she sells part of the erops or some
sheep In order to rsise money for & tinterillo (prectical law-
yer). VWhen the prisoner is sent to the jail of the capital
of the province, the wife goes behind him, leaving her chil-
dren with relatives except for the baby whieh she carries on
her back. It is not an unusual sight to see in the doors of
the Jails of the provinces Indian women wlth sad faces awalt~
ing the freedom of their husbands.

The enganche 1s the typlcal form of getting workers
for the mestizo or white farms of the southern region of Peru,
The farmer or hacendado pays the Indlan in advance a certain
amount of money for his work in the planting or harvesting.

If the Indian decides to return to his village because of mel-
treatment or sickness, the hscendado sends him to jail. Then
the hacendado demands double or more the amount of the ad-
vanced pay i1or the freedom of the Indian., In this case the
woman, with teers In her aeyes, bege the hacendado for the
freecdom of her man. This cese 1ls reported by Castro Pozo who
thinks that the Indlan marrlied people are tiled only by sexual
forces: "The wife of the 'enganchado' sells her sheep or

llames to pay the hacendado. 8he begs him for the freedom of
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her husband." (Author's translation.)60

¥hen the soldiers come to the village to foreibly
take the young men for the army, the wives hide thelir hus-
bands and would prefer tc suffer threats or physical punish-
ment rather than revesl the hlding place,

If & drunken husband falls down on the road from the
district to the villaege to sleep it off, the wife slts down
near him end waits for some hours until he awsakens.

It seems that these examples of care, abnegation,
saorifice, and patience show that the Indian women feel s
loysl and werm affection for thelr husbends.

 Then, too, the wife tries to select the best wool for
weaving the poncho or bufanda of her husband. If the famlly
has too little wool, the wife prefers to weave clothing for
her husband and children rether than for herself. The wife
is greatly concerned zlso with the activities of her husband.
If the husband is & professional weaver, potter, or dyer, she
helps him to produce the best quallty of products. The
skilled artiean has s certaln prestige in the community. He
loses this prestige when he produces medlocre artibles. The
Indlian wives do everything in their power toward maintaining
the prestige of their husbands in the villsge. This strong
drive to work for the self-enhancement of the husband 1s a
sign of the woman's affection for her man. It 1s possible to
state, finally, that there 1s & matual understanding, cooper-

ative work, respect, loyelty, snd warm affectional

€01p1d., p. 1l6.
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relationship between the Quechus married people.
~  Affectional Relatlonships between the
Pareénts and Chlldren

It 1= taken for granted in Peru that there are no af-
fectional ties between the parents end ehildren. JIndlan par-
ents are pictﬁred'aa eéid, selfish, end rude, and ineapable .
of faeling any affection for their children. It is said also
that the only interest of the parents is to exploit the chil-
dren, making them work herd from an sarly age. (estro Pozo
peints out that the Indisn parents give away their children
without quelm, renting or selling them to the mestizo or
white people. He says, "Children are rented or sold ss if
they were merchandise.” (Author's translatien.)sl It seeuns
that the statement of this Peruvian writer is acecepted uncrit-
ically by a large percentage of mestiro and whlte population
in Peru. On the other hand, it is said thet the Indien chil-
dren hate their parents, and run away from home freguently.
It seems obvious that these statements are not based on facts.
In reality there is an affectional relationship between the
parents and children. This affectional relationship seems to
be based on mutual care, attention, trust, and loyalty.

As has been pointed out, the Indian mother never
leaves her ¢hild alone. %Yhen the mother goes to the market
ahe carries the baby on her bagk, If the child is not on
the lap of his mother, e 1s in the arms of his brothers or

grandfathers. The mother rocks the baby frequently and sings

6lybid., p. 88.
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aweet songs to him, Sometimes, without tak&ng into consider~
ation that the baby doss not speak yet, the mother talks to
him affectionately, using phrases such as; "Hother, mother,
I am awaiting your orders." In other cages, she identifies
her baby with the most Influential men of the community. In
these cases, the mother speaks for her baby Iin a solemn tone
of voice: "I am the priest, I'm the mayor, I am the sponsor
of the Santo Patrono,' and asc forth.

Children of three to flve years of age, at the end of
their tasks, fregquently lie for a whlle in the laps of thelr
mothers. Thelr mothers encourage them with affectionate
phrases of approvsl like this: "You 2re a good boy. You have
done & good job today." When the children start to dance in
the religlous festlvities of the village, the mothers buy
masks and dlsgulses for them. For the adolescent girls they
buy copper rings and ormnaments for thelr flesta dresses.

The fathers 2lso hold in thelr arma the younger chil-

dren and sing for them g¢achuas and caghasparis. They patiently

teach the older chlldren to play the flute, quena, and antara,
The fathers do not demonstrate thelr affections by kissing the
children but by teasing and pommeling them and sometimes by
tickling them or making tessing remarks, lihen the chlldren
are sick the parents do thelr utmost to bring them bzek to
health.

MHoreover, when the children are not in school or in
the homes of relatives, they are alweys in the company of
thelr parents at home, in the fleld, 2t the soc¢ciasl and relig-

jous festivities of the village, 8t the Sunday messes, at the
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fairs and markets, This constant companionship of the par-
ents and children, determined by the cultural environment,
seems to strengthen more and more the affeectlonal ties be-
tween them.

The Indian fathers ghow more preference for thelr
sons because girls in the Quechusa culture are regarded as
less desirable then boys. However, girls are not rejected
nor unwanted. The mothers do not show sex dlscrimlnations
in gilving thelir affection to tielr offspring. The parents
and relatlives give special attentlion to the youngest son or
chanacges of the family, even 1f they are giris. The prefer-
ence of the'parents;fbr‘the chanseos may ba.notiéed in the in-
heritance which the children receive. In ef'fect, the parents
before dying bequeath to the youngest son the things that
they consider more valuable, such as kitchen utenslls, blank~
ets, house, and so on. Nilshkin =says:

The Guechus principle that each offspring should

inherit equally is first modified by the prerogatives

of the chanaco. The chanaco 1s the youngest son, who

has sbsolute rights to the house and house plot.b2
It has been sald very often in Peru that the Indians have no
interest in the education of their chilldren. However, there
ere some evidences which show the falasity of these afiirma-
tions. For instance, the parents bulld the schools of the
village, and asgsist 2t the school meetings when they are in-

vited by the teachers who are interested in thelr cooperation.

According to Mr. Luls Topez (Galarrets, a Peruvian teacher

62ﬁishkin, op. cit., p. 4b66.
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working in the Servicio Peruano Norte Americano de Educscion,
the Indian parents display a desire to cooperate with the
school when they are invited by the teachers. Teachers who
neglect their school work are desplsed In the community.
Castro Pozo points out that in some cases Immoral teachers
were expellied from the villages by the Indlisns. Thils constant
preoccupation with the education of the children seems to dem-
ongtrate the affection of the parents for their chlldren. In
turn, the children are affectionate and respectful with their
parents, They have 8 great attachment to their homes, and
support thelr parents when they are unable to work becasuse of
old age or sickness. In general, there seems to exist an af-
fectional climate in the Quechua home which promotes harmony,
good undersatanding, sand good relationships smong the members
of the family. However, 1t seems that in the communities
surrounded by the latifundlos, the Indian families live 1in =&
permanent state of anxiety of losing thelr lands, This anx-
ety seems %0 undermine the harmony and unity of the Indian
family. The young peopls living in thegse comrunities emi-
grate easlly to the urben zones or the suger cane plantations

of the dcést.

Sibling Rivaslries
Overt rivalry among Indisn brothere and sisters seems
to be non-existent. The older ehildren are not jealous of
the care and speclal attention given the baby. This may be
due to the fact that the ghildren of two or three years of

age recelve not only the affection of their parents, btut also
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the attention and affection of their uncles, aunts, oldest
brothers, godfathers, and grandparents.

People who have observed life in the Indian communi-
ties report the fact thst the children three to four years
cld take care of the bables, but 1t has not been reported
that they do this with sffeetion. 1In fact, the youngsters
rock the babies in thelr amall arms murmuring simple words
of endearment. The children, ten to twelve years of age,
teach thelr younger brothers and sisters some games such as
the sling game, which consists in throwing small stones as
far as possible,

The children make gifts for sach other, The boys buy
cheap earrings or rings for thelr sisters who in turn weave
sweaters sand bufandas for them.

It is common in Indlan families for the oldsst bro-
thers to show speclal attentlon for the youngest ones, while
the oldest brother of the family 1s regarded with respect and
conrideration. The younger brothers follow the sdvice of the
ocldest, and agree with the declsions mede by him. The oldesst
son 1s the executor of the testaments of his parents. Hish~
kin says:

The plve, or oldest son, 1s usually the executor

of the famlly estate. His decisions in the absence
~of witnessed inastructions from the deceased are usu-
ally accepted by the other heirs.6d
In general, 2 close affectional relationship seems to

exist between Indian siblings. This relationsnip is based on

631v1d., p. 456.
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solidarity, confidence, and reciprocal assistance. The af-
fectional tles between the chlldren remaln unbroken during
their lives. It is not unusual to find in Indian homes sick
peonle wno live under the protection and asassistance of thelr
brothers. In ocase cof the death of the father, the young
children of both sexes live in the homes of thelr married
brothers,

4 Affectlionsl Relstlonships between the

Teaalars anﬁ,children' .

Theve 1s Qc available data in Peruvian snd forelgn
literature about the affectional ralatiemships between the
rural teschers and children, fha authoy had a ehance to ob-
tain some data on this subject during a week of observation
In the first, second, third, and fourth grades of the Flement=-
ary 8chool of Chincheros {Cuzeo), durlng the workshopr of July,
1951. ¥hat will be pointed out further about the affectional
relationship between the rural teachers end children mey
apply to the rest of the southern Peruvian rural schools be-
cause there are gimiler problems in all the highland schools.

In all the clasces of the Elementsary Rural School of
Chincheros there was gresnt formality in the relations be-
tween the teachers &nd c¢hildren. There was & leck of permis-
slveness in the elaszes to the extent thst the chlldren
displayed noticeable Indications of fear of talking w=ith
thelr classmates, of asking questions of their teachers, or
of simply asking permisgion to go to the small bathroom of
the school. This lack of permissiveness tended to create a

noticeabls coldnesgz in the relationships between the teachera
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and children. The teachers--with good will--geemed to be ab-
sorbed in merely transmitting knowledge without paying heed

to the individual feclings of the children or stopping to telk
with them in a friendly way about their problems and needs.

On the other hand, it seemed that the rural teachers
of Chincheros, in spite of thelr great concern for the educa-
tion, did not completely acaeept the Indlen children. This
presumption is based on the fact that the teschers displayed
in thelr conversations unfavorable attitudes regarding the In-
dian children. It is possible that these teachers have in-
ternalized consclously or unconsciously the prejudices of the
Peruvisan ruling class concernling the character and morallty
of the Indlsn people.

In generel, the rural teachers seem to belleve that
the Indian children are unsociable, hypooritiesl, lazy, liars,
with & "gtandard" type of intelllgence. The teachers express
these bellefs frequently. It is probable that these attl-
tudes are responsible for the unfriendly behavior of the
teachers toward the chlldren.

On the other hand, in some communities the Indian chil-
dren seem to have internallzed the antegonisms of their par-
ents against the teachers. Probsbly, this is due to two
facts: (a) the raecial hste of the Indisns against the mesti-~
zos and whites, (b) the Cuechua belief that the teachers work
l1ittle but get good salarlies. It is possible thet these an-
tagonistic feelinge c©f the teachers and children are bdbarriers

to the establishment of & friendly attitude between them,
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Peer~Groups in the Indlan Communlitles

In Quechua communities 4t 1s possible Lo observe
groups of children pleying at games, dancling, and singing.
Children of both sexes and in the same asage group pley to-
gether and they are also members of the same extended family.
It 1s very seldom that c¢hlldren play with those of a differ-
ent extended family. Children of three snd four years of age
play together whlle pasturing the sheep near the household.
Those from eight to slxtecn years rehearse dances and songs
for the celebration of the religlous flestas. Usually the
oldest sare the leaders in the direction of the sctivities of
the group. Cooperation seems to be the most outstanding value
of these groups which are disgolved at the end of the re-
hearsal period of dances and songs. %The groups function a
few weeks before the religious festivities. These temporary
groups of limited actlivities may be canéidsred as peer groups
In the Indian cormunitlies. However, everything seems to indi-
cate that there are not well organlzed peer groups in the
Guechua villages. This assumption is based on twe facts:
(a) the Indian children seem to reserve all thelr affection
and interest for their parents and near relatives, so they
éo not feel the need to érganize atﬁble peer groups: {(b) the
children work most of the time helping theilr parentg and rel-
atives. 5Pefhaps‘for this rnasoﬁ} at thé end ofjthﬁii daily
activities, they do not have much energy to form peer gfoups.

What has been said'ef the temporary peer groups of
Indian children 1s extremely limited because there 1z no

avallsble datas about this subject. It is evident that
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research ia needed in the area of Indien peer groups.
Influence of the Affestional Relastionships in the
Self-Developmant of the Indian Children

The absence of dlvorces, the harmonious and peaceful
atmosphers of Quechus homes, the warm affectlonal relation-
ships between the parents and children, the laclk of notice~
able sibling rivalries, are factors which seem to promote a
healthful self-development of the children.

Due to these factors the Quechua child from an early
age seems to have & sense of security and a feeling of ade~
quscy. Thls sense of securlty seems to glve to the chlld
self-confidence in the performance of his developmental tagks,
The fine achlievement of these tasks is not carrisd out under
authoritarisn preasure or goclsl competition. It 1s rather
the result of love and cooperation.,

fhe Indian child knows that he has a place in hils
family, sand that he 1is loved and understood by his parents,
godfathers, snd relatives, This feeling of being loved and
understood seems to help the child to meke fine adjustments
to the social expectations of his cultural environment., In
the Indisn communitles cases of malaajustad'éhlldren are very
unusual.

The love and ¢ooperation of the Indlan famlilies pro-
mote a desirable climate for the development of peaceful at-
titudes. JIn fact the Indian ehlild is peaceful, doglle, and
respectful.

The Indian c¢hild gradually enhsnces his self in

direct gontact with the life of his environment, and the
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affection of his parents and relstlives. His self-development
1s not Interrupted or diverted by emotional disturbances.
Incidentally, cases of personallity disorders among the In-
disn people are rare.

Tue to his eerly experiences the adult Quechua seems
to have a happy personzlity in spiﬁe of his poorness and
backwardness. He shows o conslstent behavior, self-confidence,
and strong loyalty to his family and cultural trédihﬁcns, and
seems to be contented, good-natured, and wmodest.

However, the Indlan child as well as the sdult loses
the senese of securlty and feeling of adequeey when he lives
in the urban zonea in direet contact with mestizo and white

population.

Sunmary

Courtship in the Indisn communities hes two phases:
the employing of charms and spells, snd the declaration of
iove. A sucgesaful courtship ends in a trisl period of mar-
riage ocalled slrvinacuy 1ln the Indian communities. The sir-
vinacuy entalls no obligations between the families of the
couple. Ususlly the sirvinacuy ends in religious marriage,
The Indian marriages are stable, therefore divorce is rather
unususal in the Quechua communities. However, there are some
gagses of separation without formsl divorce. The causes of
separation on the part of the husband are adultery, sterillity,
incompetence, and laginess; and on the part of the wife,
cruslty. ‘fhe Quechua family 1s psatrilinesl and patrilocal.
The head of the famlly enjoys prestige and authority. The

husband and wife cooperste closely for the welfare of the
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family. In this close cooperation the husband performs the
heavy tasks, and the wife does the domestic chores and car-
ries on the small trade of the femlly. Generally, the fa-
ther and mother, the chlildren, the brothers of the father,
and the grendperents 8ll live together. The otuer nembers

of the extended femlly live only & short distance away.

There 18 a close relationship between the famlly and the
relatives, and there is close cooperation between them. The
orphans and widows are provided for by their relatives. The
children frequently visit In the homes of thelr aunts and
uncles, sand other relatives, from whom they recelve affection
and assistance. The godfather is a wide spread institution
in the Quechua communitlies, The alhados have a grest respect
for their godfathers, Before taking any important steps they
consult the opinlion of thelr godfathers. The godfathers nelp
and advise their godsons in all of thelr difficulties.

There is an affectional relationship between the In-
dian husband and wife., A spirlt of cgooperation, respect,
loyalty, and wutual assistance exists between them. Fach
one does everything possible for the happiness of his part-
ner. There exist also strong affectional ties between the
parents and children. The Indian mother never leaves her
baby alone and experiences a great sense of satlsfaction dur-
ing the nursing period. The father shows his affectlion to-
ward the children by teasging them. Also the parents interest
themselves in the education and welfare of the children. The
c¢hildren love thelr parents and spend most of thelir time with

them. The chlldren seem to feel affection, respect, and
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loyalty for thelr parents.

There does not seem to be eny sibling rivelry in the
Indian homss. The older children take czre of the younger
ones wilth affeetion.‘ In zgeneral, there exlsts between bro-
thers and sisters affection, confidence, and cooperation.

There is not much evidence of affectional relation-
ships between the teachers and pupils. There 1s a lack of
permissiveness in the schoeols which impedes the spontaneous
activities of the children. The teachers have an unfavorable
attitude toward the children, and the children in turn are
prejudiced ageinst the teachers, these prejudices being ac-
guired in the home. This seems to be one of the obstacles
which impede the establishment of the affectional relstion-
ships between the iteschers and puplls. In the Indian com-
munities there ere groups of children devoting themseolves to
games and practlceing dances for fiestas. These groups are
.only temporary, which seems to indicate that among the Que=~
chuas there are no permanent organigzations of peer-groups.

The Indian chilé, due to the love, understanding, and
cooperation received in the home, seems to have & fecling of
security and of adequscy. PBesides, he seems t0o be capable of
performing his developmental tasks efficiently and of adjust-
ing essily to the soclal sxpectations of his environment.
There seem to be no csses of personslity disorders among the
children. The adults seem t0 be contented with thelir lot,
and are good-natured and modest. Children as well as adults
lose their feeling of securlty when living smong the mesti~-

zos and whites.



CH&PTER VI
PRESENT STATUS OF RURAL ELEMENTLHRY EDUCATICN IN PERU

This chapter deals with a brief snalysis and evalua-
tion of the plans and programs of Peruviasn elementary educa~
tion. In addition, it tries to analyze the nature of learning
processes in the rural schools of Cuzco, the ways 1in whieh
the teachers handle the children, and the maln goals of edu-
cation of the rural teachers, PFinally, this chapter desls
with a summary study of the background of rural teachers and
thelr knowledge concerning child behavior and development.

Plans end Programs of Peruvian Elementary
Education

In accordance with Artlele Six of the Organic Law of
Pub:llc Educstlon the Government determines the content of
elementary school subjects. The Ministry of Education ap~
points some functionaries of the Department of Elementary
Fducation of the Ministry of Public Education to prepare the
projects of the plans snd progrems. The Commission reports
on 1tes project to the Nastional Council of Education whose
members are appointed by the Government. The Natlional Coun-
c11 of Education studies the project of the Gommission and
reports to the Ministry of Education on its study. Ususlly,
the Einistry approves the judgemﬂnt of the Nationsl Council
of Education concerning the plans and programs prepared by
the Commission. Finslly, the plsns and programs are 1nati-

tuted by a decree signed by the Presldent of the Republie and
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the Ministry of Fducation.

In 1941, during the administration of Manuel Prado y
Ugarteche, the new Plans and Programs of Peruvisn elementary
education which are used at the present time in the publile
and private schools were instituted.

In accordance with these pluns and programs there are
three stages of elementsary education: (1) kindergarten,

(2) transition classes, (35) the ususl public elementary edu-
cation, 4 Kindergarten 1s for children from four to six
years of age; "transition olasses' sre for those between six
and seven years of age; end the public elementary educstion
i1s for children from eight to thirteen years of age.

Kindergarten and the transition classes are stages
of preschool edugstion in which the cooeducational system 1s
used. The public elementary education 1s not coeducational.
This stage has two grades: first grade education for chil-
dren from seven to eleven years of age; and the second grade
of educatlion for those between sleven and thirteen years old.

There asre kindergartens in Lime and the Important
cities of the coast, mountain, and jungle. Kindergartens
have not yet been established in the Indian communities. Gen-
erally, the elementary schools of these communitles have
translition, first, second, and third grades. However, in
some rursl schools a3 in Chincheros (Cuzeo) there are all the

grades of the eloementary education except kindergartens.

eéc&meron D. Ebsugh, Education in Peru, ¥Washington:
U.%. Government Printing Ofiice, 1046, P. 12.
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At the present time the Ministry of Public Educa~
tion proposes to introduce new plens and programs inte the
elementary schools. Dr. Sentiggo Pardo Lezameta, former di-
rector of elementary education, points ocut that new plans
and programs will be 2xperimented with in some public schools
of Lima before being introduced into all the publlic and pri-
vate schools of Peru.

The author has no references concerning the results
of the experimentation of the new Plansg and Programs which

are not yet being used in the schools.

general Aims of Elementary Education
The general objectives of the elementary school in-
struction stated in the Plans and Programs of 1947 are the
following:
1. To provide the elements of general culture and
to awaken & liking for country life and &n in-
terest In 1ts industries.

2. To contribute to physical development and good
health.

Se¢ To stimulate asltrulsm and cooperstion.

4., To favor the acquisition and ccnservation of good
habits, especlally of punetuslity, truthfulness,
perseverance, industriocusness, the splrit of
initistive, self-reliance, good will toward ones
neighbors.

H. To strengthen ths feeling of patriotism, temper-
ing 1t with sttitudes of social and internstionsal
peace.

€. To cultivate religious sentiments .S

851iinisterio de Educacion Publica, Planes y Program:us
pera la ¥ducacion Infantil, las Clases de Translicion y la '
Kducaeclon Primaria (omun, £ ed., oficlal, Lims: imprenta del
Colegio Militar, 1947, p. 27.
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Courses of Studies of the Elementary Education

According to the new plans of 1941, instruction of
the first and second grades 1s by the method of "glohaliza-
tion" and revolves around three "vital areas" as centers of
attention: home and school, the town, and the fatherland.
The elementary school subjects are taught as importaent fac-
tors in the understanding of the three "“vital areas.” During
this period instruction undergoes a development of things
already known.

The courses of the first and segond grades of the el-
ementary education sre: nature study, arithmetic, language,
and social education. Nature study deals with certain rudi-~
mente of Anatomy, Botany, Chemistry, and Zoology. Methemat-
ies desls with some rudiments of Arithmetic and Geometry;
and social education with the study of Civies, History, and
Geography.

The subjects of the last four years of elementary
education are: language, arithmetic, nature study, social
education, morals and religion, singing, art and manusl ac-
tivities, physleal education, shopwork, snd gsrdening. For
girls, home economics snd child care are added in the fifth
and sixth years., In the lagt four years the whole method or
"globalization" is not emphasized, but rather is concerned
with the relationships among the various subjects.

The program of cducstion contalns twelve malin sub-
Jectas of leangusge, eight of asrithmetic, twenty of nature
study, thirteen of history, geography and civics, and nine

of religion. EXach of these main subjects contains some
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sub~groups. The courses of the fourth grede have the same
nunber of subjects as each of the courses mentioned above
for the program of the third grade except for geography,
history, and civics.

The program of education of the fifth and sixth
grades contains ten subjects of language, elght of arithme-
tie, twenty of nsture study, twenty~three of civies, history
and geography, and ten of religion. Each of these subjects
slso conteins many sub~headings. However, the subjects of
study of the last four years of elementary education are 4if-
ferent in the nature of their gontent.

Throughout the elementary school years, subject mat-
ter 1s to be acquired through & series of activities with
their corresponding learning outcomes. For instance, on
page 49 of the officis]l program, item number four under lan-
guage for the third grade is: "Interpretation of poetry,
fables, riddles, and so forth. Interpretation of mexims."
(Author's tranalatiﬁn.)sa The type of sotivity pointed out
in the program for this subjeet is: "lemorizing snd recit-
ing poetry, reading febles, guessing riddles. Short compo-
sitions on some themes of recltation. Drawing or modeling
some passages of the recitation."™ (Author's translation.)
The subjects of the courses of study and their corresponding
fixed sctivities are identical for &ll the urban and rural

schools of Peru.

661p14., p. 49.



1856
Brief Evaluation of the Plans and Programs of
Elementary Education
The present plans and progrems of Peruvian element-
ary education seem to be snperiorﬁto the:plans used prior
to 1941. In fsot, the plans and programs prior to 1941
were completely rigid. On the other hand, Iln the curricu-~
lum of these plana subject matters from the first grade
were used. The preaent plans and programs are relatively
more flexible, and point up the method of globalization, at
least in the first grades, The plans prior to 1941 were
like stralt-jackets which paralyzed the movement, Irnltiative,
and creativeness of the teschers. The present plang and
programe give the teachers & certaln freedom of initlative,
at least theoretically.
However, the present plans of the Peruvisn element-
ary educastion seem, from the point of view of the author,
to have the following deficlencies:
1. The plens and programs have been made in Lima by a
commission made up of only a very few people.®7? 1qhe
State must provide gulde~lines for the plans, but
the teschers snd puplls spust elaborate thelr plans
and programs in cvery school of the country.
2. The plans snd progrems are identical for tre urban
and rursl schools in spite of the great cultural
and eccnomlic differences which exist among the Peruv-

ian eities and rursel communities. Por instance, 1t

€7101d., p. 26.
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seems inadequate to use the same programs in Lima
and in the southern Indian communitles of Peru.
Relatively spesking, Lima is s modern clty which has
advantages of certain cultural medis such es radio,
newspapers, museuns, public librsaries, and so forth.
The Cuechusa commmnities, as has been ssid in the
preceding chapters, are lacking iIn the most simple
conveniences of %Western Civilizastion. The school
curriculum should be based mainly on the cultural
sdvancement of the environment.

The subject matter of the programs is not fitted

to the children. In fact, the same curriculum is
used in all the schools of the country and with all
students, without taking into consideration individ-
ual differences in terms of physical, mental, and
emotional maturity.

The questions and ectivities of the plans and pro-
grams are flxed In advance without gilving attention
to the experience, needs, and interests of the chil-
dren.

The questions of the plans and programs seem to be
exceedingly numerous in all the grades of element-
ary education. Generally, the teachers have tre-
mendous 4ifi'iculty in explaining all the polnts of
the programs.

The plans and programs must be revised according to
the soclal and economic changes taking plsce in the

communitiea. The Peruvian programs have not been
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changes for twelve yesrs. (Certalnly the Quechua
communities have been static since the decline of
the Inces Empire, but some coastal clities, partic-~
ularly Lime, Chiclsyo, and Puira, have had vlisible
social and economic changes in the last twelve years,
The democratic philosophy is bagic in the education
of ¢hildren in & free country. The general alms of
Peruvisn elementary education have failed to indl-
cate that the demoeratic prineciple is essential in
the whole procegs of education.
Learning Theory snd Practice in the hHural

Schools of Southern Peru

The mein charseteristics of the learning theory of

the Peruvian southern rural sechools may be summarized by the

following points:

1.

2

The motivatlon of the classes in the rural schools
seems to be openly extrinsic. Generally, the teacher
says at the beginning of the class, "Hoy nos vamos
8 ocupar de la sigulente leceicn.™ (Today we are
going to have the following lesson.) The teacher
explainsg the lesson in an sacademic fashion without
taking into considerstlon whether or not the chil-
dren are really interested in the class.

The learning processes in the rural schools sre
gtrongly intellectualistio. The author observed
thst the fourth grade teacher of the rural school
of Chincheros (Cuzgo) explained to the ehildren

about the use, origin, and physical and chemical
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properties of clay in terms entirely intellectusal-
1atiec. At the end of the long explanation, the
teacher wrote on the blackboard many qusstions about
clay. The puplls appeared to be lnactive during the
whole period of the dissertation.

Memerizing in lecarning 1is widély used in the south-
ern rural schools. After the teacher's explanation
of a certain subject, the ¢hildren m@mbriz@ this sube
Ject in the school text books. G@enerally, during
the months of Hovember Qn& Degember, the last months
of the second semester of the Peruvian school year,
the chlldren~=-without any previous explanation--meme-
orlize many chapters from thelr sohool texts. The
teacher writes the lessons on the blackboard in
places where there are few text books.

Usually the teachers glve high marks to chile
dren who are able to "recitar la leccion" (recite the
lesson) almost by heart. It is doubtful whether the
children can understand clearly the true mesning of
the subjeots studied by means of rigid memorization.
The physical snd mental maturity of the child 1s not
taken into consideration in the rurel schools. 1In
faet, there are chlldren from nine to seventeen years
of age in the second and third grades in most of the
rural schools. All of these children of differmnt
levels of physical maturity are expected to work at
the same rate in the painiul tesk of memorizing

meaningless lessons. For instance, in the second
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grade of the rural school of Chicheros (Cuzco) in
July, 1951, there were approximetely ten children
over fourteen yeara of age.in & group of forty chil=~
dren. The oldest children of the class were the most
aéQaneéé accoréing 6 ﬁheryinibn‘bt-ih@ ségbné‘grddo
teacher of Chlncheros, The author observed that the
teacher demanded that:ali'tha ehildren of the class
have the same achievement és the aévancﬁd children.
It would seem that the rursl teachers think
that the children of the same grade must work with
the same intenslty, an@inav& the same achievement,
The physical maturlty, the precarious state of health,
and the emngicnal dlsturbsnces of the children mean
nothing. The school grade 1s apparently regarded as
the magic leveler of the individual differences in
termas of physlesal and mental growth.
The rural schools have limited equipment, supplies,
and materials. The Hinlstry of Publlic Lducation

provides only one standard reading book for the flrst

and second grade children. Pepevx Lola ig the offi-
cial reading btook which 1s used in all urbsn and
rural schools of Peru. The government slso provides
penclls and notebooks to the rural schools. TPhis
supply of school materials ig deficient. In the me-
Jority of the tural eschools, agcording to the tesch-
ers! reports in the Lima summer workshop of 1951, &
great percentage of Indian ehildren do not have

school materisls. This seems to be due to the fact
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that the school materials are distributed mostly in
the coastal urban zones. The children themselves
buy the textbooks of elementary education. The texte

boock c2lled Tesoro Escolar is used in all the Peruve-

ian schools.
The author observed that the children of some
rural schools of the Cuzoo area had no acheool mster

lals exgept & few coples of Pepe y Lole and Fl Tesoro

Escolar. The defliciency of egquipment, supplies, and
materials seoms to be a negative fasctor in the learn-
ing processes of the Peruvian rural schools. The
children use the same reading books through lagk of
school libraries. It is unnecessary to say that the
use of the same resading books is not esdequate for
satisfylng the differences in aptitudes, interests,
and tendencies of the children. The very few schools
which have a small collection of books do not use
them in the learning processes. The books of these
schools are more like ornaments rather than toecls of
work.

The rural school of Chincheros has & select
collectlion of twenty to twenty-five books which are
in the prinecipal's office. During his two week visit
in Chincheros, the author observed that the children
d1d not utilize the school's books.

All the school activitles teke place in the schools.
The c¢hildren and teachers do not prepare plans or

projects for getting materials of study from the
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community. For instance, the Incaie architecture
is studied by using e drawing as a means of 1llus-
tration. Deposits of c¢lsy snd coesl, and the rulns
of Sacsayhuamsn, Pilssag, Qqueros, architectonic de-
bris of the Inca civilization, are to be found near
the rural schools of the Cuzco area. In srlte of
thils faect, the chilldren do not vislt these places
for study purposcs. It seems that the rural school
is separated from the community by an iron curtaln.
The natursl sarraundigga, the economic and soeial
events of Quechus society ere not émployed as live

sources of lesrning. The text-book Tesoroc Escolar

i1s epparently considered as a marvelous source of
information rather than the treasure of resl facts
to be found in the ocommunity.

The teacher explains a great smount of facts every
day. It seems that the reputation of the teacher 1s
based partly on his abllity to explaln a subject
with as many detalls as possible.

The author observed in the fifth grsde of
Chincheros' school that the teacher explained in one
hour the administrastion of five emperors of the Ineca
¥mpire. In hie long speech, the teacher explained
the conquests made by these emperors, &nd the mster-
ial and soeclal progress of thelr policles. It seems
doubtful whether children can learn with this type
of teaching becsuse & great amount of knowledge trans-

mitted in & short time is confusing even for adults.
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In the first and second grades of the elementary
rurel schools all the activitlies are centered on

the learning of the Spanish language for which the

text-book Pepeﬁg Lola is mostly used. From th@ be~
ginning most of *he teathera speaklspanish in the
reading clsss. They bellieve that thls practice i1s
succeasful for the leerning of Spanish. By means

of monotonous repetiticn, the children are compelled
to le&rn phraszes and sentences from the text-book.
These sentences are meaningless to the children be-
cause they are estrange to thelr oculturs, and are not
the result of their personal experlences. Probably
this fact accounts for one of the resasong why the
children have such difficulty in learning Spenish in
the rural schools. According to the reports of the
teachers, thes mejority of the third grade children
have a very deficient knowledge of Spanish when they
finish school.

A riglid schedule 1s used in the learning processes

of the rural gchools. The courses of the school's
program are taught according to the schedule whigh
is fixed at the beginning of the year. In the class~
room all the sotivities are subordinate to the sched-~
ule. A fifth grade child in the Chincheros school,
after a class on Anatomy relating to the study of

the stomach, asked the tescher in 2 timid feshion 1if
ohili 1is harmful to the health. The teacher answered

the child: "We are goilng to study this point next
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week in the subject of hygliene of digestion.”

In the summer workshop of Lime in 18861 many
rural teachers of Cuzeo and Puno pointed out that the
schedules are fundemental norms which must be fol=-
lowed by the teachers. Acocording to this peint of
view, the Interests and needs of the children must
be subordinated to the rigldity of the schools'
schedules.

10. The children remsin in the e¢lassrooms for meny hours
without a break, working on thelr tasks or listening
to the teacher's explenations. The study of the In-
dian alimentetion in Chapter III of thils thesis
points out the fact that the Quechua children go to
school in the mornings after & poor breskfast withe
out milk, eeresls, or eggs. These chlldren remain
almost four consecutive hours without break 1in
crowded classrooms which have poor ventllation. Un-
doubtedly these children muast become tired after
working long hours wlthout recess. It 1s doubtful
whether tired children learn their tasks easily.
Prolonged conecntration of the mind on a subject de-
ereases the capoolty of assimilation even in adults
with great physical endurance.

ll. The learning processes in the rural schoocls do not
promote cooperation among the children in the solu-
tion of the school's tasks., The Indian child who
goes to school hos a favorable menteal attitude toward

the cooperative type of work. The child internalizes
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this attitude from the sap of his culture. In fact,

scecording to the anmalysis of Chapter IV, cooperation

seems to be one of the outstanding characteristics

of Cuechua soclety., However, the chiléd in the school

is compelled to execute his tasks within an stmos~-

phere where there 1s no cooperation among the chil-
dren. It would saem that the teachers do not stimu-
1ste the ehlldren to share theilr experiences with the
class nor premote cooperative work related with the
solution of scheol problems. On the contrary, the
¢hild 1s forbidden to help other children in their
school tasks. It 1s true that individual learning

1s important, but the exchange of ideas iIn the

learning processes is equally important.

12, All the activities of the ehildren and teschers in
the Peruvian rural schools are verformed in accord=-
ange with the instructions of the official plans and
programs of education. The suthor on his vizit to
gcertain schools cf the Cuzco area dld not observe
one case in which projects of school sctivitles were
planned by the teachers and children.

All that has heen said seems to indicate that the
learning processee of the southern Peruvian rural schocls are
gulded by principles and practices of the so-called tradi-
tional school.

However, some teachers in the Cuzco area seem to have
become aware of the needs and interests of the chlldren in

learning processes, but this awareness has not yet heen
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erystallized Into fact. There are very few schools where the
teachers promote various kinds of activities in learning

processes. Incldentslly, thils can be observed in the schools
of some teachers who assisted at the summer workshop of 1851

which was sponsored by the Servicio Cooperativo Peruano Norte

Americano de Bducacion.

In general, the rural teacheras of the Cuzco area dis-~
play good will for teaching thelr chilldren. Unfortunately,
they seem insensitlive to the feelings of the children.

Ways in Whieh the Rural Teschers ﬁandle
the Children

There 1s little available date concerning this sub-
jeot., This study 1s based on the opinlons expressed by the
teachers in the summer workshop of 1951, and the observations
of the suthor in some rural schools of the Cuze¢o area, par-
ticularly Chincheros.

Discussing discipline problems in the workshop men=-
tioned above, one of the rural teachers ssid more or less
this: "Prom the beginning, the teacher must show his suthor-
ity in the c¢lass room. In this way, the school's discipline
1s asgsured. The permissive tescher, who sllows the children
to talk and move freely, Is lost because 'al gune se hace
miel las moscss se 1o comen.'" (he who covers himself with
honey will be devoured by the flies--author's translation.)
Another teacher said: “The teacher must show strong asuthority
to establish order in the classroom to control the childrens'
sctivities efficiently."” These quotations are not literal

because the author has forgotten the exact use of words made
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by the teachers at the time of the 1951 workshop. But they
do accurately express the concepte expressed by the teachers.

Very few teschers differed in opinion with the
statements mentioned above. On the cohtrary, most of them
expressed their Qpinimns in the same manner.

The author observed also thet the teachers handled
thelr pupils in an sutoceratliec way in the rursl schaéls of“
the Cuzco erea. In fact, Iin the classroom situstions, the
teachers dictated orders to the children mmch the same as &
general would to the socldiers under hils command. In this
sutcoratic estmosphere, children had no chance to select their
fellows for any kind of activities. For instance, in the
school of Chincheros, the teacher directly appointed the
children who might sweep the floor of the classroom or get

paracshas from the fiecld to make brooms. Moreover, when the

fourth grade children were golng to play with the fifth
graders, the teachers slone decided who might play, and who
might be the captains of the tesms.

The sutoeratic sttitude of the teachers 1s reflected
in the elassroom orgenization. 1In fact, teschers demand
that the children maintain strict sllence in the c¢lass. The
children may not speak with their classmates even in low
tones. Children usuzlly ask no guestions when they are in-
terrogated by thelr teachers. The teacher channels and con-
trols autocraticaslly all the e¢hildren's activities. The
children try to be attentlve to all the gestures and orders
of thelr teachers as do ruslclans In an orchestra to the

baton of the conductor. The school's discipline seems to be
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of exterior imposition. It would seem that the major object-
ive is to demand the complete subordination of the children
to the teacher's will. In this type of dise¢ipline, the teach-
er 1s a powerful master interested in maintaining silence 1in
the class.

It 1s said in Peru, psrticularly in the capital,
that the rural teschers whlip the children who do not behave
nicely or who do not perform thelr tasks. This statement
seems to be exaggerated. The author has not observed one
cagse in which such treatment was used. However, the teachers
employ threats and punishment with the children in the south-
ern Indilan communities.

There are five kinds of punishment in the rural schools:
taking away the only break period of the day, expelling the
children from the classes, asking the puplls to stand in the
corner of the class for some hours, writing the same sen-
tence in the notebook fifty or sixty times and, finally,
keeping the children in school after the end of the school
dsy.

The author observed in the third grade class of the
Chincheros school that & child, sppesrently restless, was
moving around in his desk paying no attention te the teach-
er's explsnation. The teacher rebuked the child, but he
kept on. The teacher sa2id in an angry tone of voice: "You
sre making noise, and you are not listening to the lesson
because you are lazy. Stand up immediately in that corner
and don't come back to your desk until I tell you to."

wWithout a word, the child went to cone corner of the classroom.
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The author observed on another occasion three fifth graders
of the Chincheros school writing in their notebooks the sen~
tences of punishment s half hour after school had let out.
The teacher had written three sentences on the blackboard
which were supposed tc be written a couple dozen times by
the children. The author doss not remember the content of
these sentences.

Threats are freguently employed by the teachers in
handling ehildren. The usual threat is relsted to what is
called recitation of the pasos or lessons. The author ob-
served the following eplsode in one smaell elementary school
located near Chinghercs. In the third grade class, while
the teacher was explaeining the lesson, two children were
whispering at thelir desks. The teascher, visibly irritated,
told these ehildren: "You are talking all the time. Ve
will see at the lesson time. By the way, you will be the
first ones to reclte the lesson this afternoon.”® The author
hes observed similar cases in most of the rurel schools of
Cuzco. The teachers threasten the bulleros or nolsy children
by expelling them from the clesa or by keeping them after
the school perlod 1s over,

The most serlous threat seems to be related to the
final examinations of the year. The teschers thresten the
bulleros with failing thaﬁ in the final tests 1f they do not
modify theilr behavior. Vhen & penclil or notebook is lost in
the classroom, the teacher threatens the whole group with
taking away the break period for several days 1f the pro-

spective thief does not lmmediately replace the school
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materials lost in the class.

Report cards of behavior and achievement are employed
in some rural schools. But these report cards are mostly
used as 8 mesns of Intimidation in order to promote a rigid
diescipline in the classroom. Teachers c¢an freguently be

heard threatening to give the children bad behavior on the

report cards 1f they make noise in the c¢lass.

It would seem thet the econtinuous use of threats and
punishments in handling Cuechua ochlldren coreates an stmos~
phere of fear in the southern rursal schools. In fact, chil-
dren show vislible signs of inhibitlion in school work situe-
tions. All they do 1s to keep qulet and pay careful attention
to the orders and instructions of their teschers.

On the other hand, recognlition 1ls employed in hande-
ling children in the rural schools. EBut this recognition

is reserved only for the aprovechados or advanced children

of the olass. These chlildren are considered as models, and
the great concern of the teachers is that all the children
of the class should have the same academlc achlevements of
the aprovechados students. The children who have difticul=
ties in learning, although they make great sfforts to answer
the teacher's questions or to solve the problems of their
school tasks, recelve not a word of approval or encourage-
ment. On the contrary, they are eriticised for their medlocre
achievements, and sometimes shamed by the teacher in & sar-
castic fashlon in the presence of their fellow students,

The following episode may be an illustration for what has

been saild. ‘The authoﬁ observed in one rural school the
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following incident. A fifth grader hed tremendous d4diffi-
culty in accurstely pronouneing some words In the lesson-

recitation of a tale from Peruvian Traditions by Ricardo

Palma. The teacher helped him many times in correcting his
mispronuncistion, but the child still couldn't pronounce
properly in splte of the teacher's help. Finally, the angry
teacher exploded: "Aren't you ashamed of yourself for mis~
pronouncing these words. You are already & young fellow,
and yet you are unable to spesk the Spanish language prop-
erly." The child went bask to his seat showing visible
signs of shame on hisg face. It 1s not difficult to imagine
the terrible effect of the teacher's exploslon on the child's
self-esteem. | |

In one section of the Pissag Flementary School, dur-
ing the class on geography, & child was drawing in his note-
book. The teacher took sway the child's notebook, and
ordered him to work on geography. In addition, the child was
threatened with losing hls break period if he was goling to
start drawlng again. In genersal, 1t seems that the rural
teachers employ negative ways in handling children. Probably
there are exceptlons, btut the threat, punishment, sarcasm,
eriticism, the use of sggressive words, the lack of good
humor, and deprivation sre common ways in which the teachers

handle the children.

Goals of Teschers in Rural Education
The main goal of teachers In the flrst two grades
of elementary schools is to teach the Indian children to

read and to write the Spanish language. The prestige of the
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teacher In 2 rural environment depends mostly on whether
his pupils, at the end of the school year, are able to read

the Pepe y Lola text-book. In order to galn thls prestige

whiech gives professionzl status, teaschers concentrate all
their efforts on trying to teach Spanish to their pupils.

Oon the other hand, it would seem thst the teachers are com-
pelled by the Indian communities and the Peruvian government
to pay special attention to the teaching of Spanish. It
seems that the parents in some Quechua communities think it
is important for the children to learn Spsnish so they ocan
help them in the trede and work relastionships with the
whites. The parents also seem to think that if their chil-
dren learn Spanish, they may have a better chance to improve
their social and eceonomic situation.

The rural teachers of CuZco and Puno expressed a8
great concern for the bilingusl problems (Aymarse-Spanish and
Quechua~-Spanish) in ths summer workshop of 1851. At one of
the meetings in which there was some discussion of the bi-
lingualism, one teacher sald something like this: "We are
interested in learning the best method for teaching the Span-
ish lsnguage to the Indlan chlldren. The Quechua and Aymara
parents ask frequently that we teach 8Spanish to their chil-
dren." Many other teachers expressed similar points of view
concerning the langusge problem.

The Government does not state as & goal of elementary
education the learning of the Spaenish language 1n the Indlan
rural communities. However, the (Qovernment regards the idea

of having only one langusge as a successful means for the
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achievement of nntion§1 unitys In sccordance with this
idea, the stategputsiséeeial;emphaaia on ﬁﬁe ﬁeéchiné of
Spanish in the Indian communitles. 1In fact, the state
through the educationsl Suéafvisors of the country constantly
reconmends to the teachers the teaching of Spanish to the
fuechus children.

After the second grade of elementary school, another
main goal of the rursl tsachers 1s to finish by all means
211l the points of the Plans &nd Programs of Xducation. There
isn't any ministerial directive which states thet the teach-
ers must explaein all the subjects of the offieial program
during the school year. However, there is indirect official
pressure in this direction. 1In facet, the questlions on the
final tests of the year sre prepared by the Direccion de
Educacion Comun Prime&ria of the Public Ministry of Education.
These guestions, ac¢cording to the teachers in various plsces
of Peru, represent a selesctlion of questions on all of the
subjects of the Plans and Programs,

Again, the supervisors of educstion when visiting
the schools of thelr geographlce jurlisdiection, are concerned
primarily with knowing toward what point of the Plans and
Programe the schools are moving. Finally, the classroon
teachers are under pressure from the school principals regard-
ing the development of the program subjects. Thils pressure
of state, community, z2nd school principsls seems to create a
certain fear Iin the teachers, fear which incltes them to
make 8 great effort to finlsh the program.

Because this program is so extensive, from the
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beginning of November teachers completely neglect the pasgos
de recltation of the children. In this period the maln

concern of the teachers 1s to cateh up on the courses in
which they are behind. Eecause of this practice of dis~
pensing a great smount of knowledge, the teachers heve no
time to detect the abllities of the c¢hildren, or to provide
any kind of opportunity for the development of these a&bili-
ties. With thelr obsession of the programs, teschers forget
to promote an adequate ¢limete in the school for the normal
development of the child, for the development of positive
attitudes, or for the formetion of good work habits.

In spite of the constant work, and the teacher's good
will for attaining the goals mentioned above, there are rea-
sons for believing that the results obtalned by the teachers
are medlocre, In the first place, it 1s doubiful whether
the c¢hildren have at the end of the year a clear understande
ing of the numerous subjects learned during the year. This
agsumption is bassed on the fact that s great percentage of
fmechus children, even in the last grades of elementary edu-
cation, do not have & good understanding of the Spunish lan-
guage. Probably this fact 1s a handicap for the Indien
children because learning processzes become qulte 4ifficult
with an insufficlent knowledge of the language. The method
of teachlng used in the rural schools 1s bagsed mostly on mem=
orization of the subjects_whioh are in most cases strange
to the Quechua culture. This type of teaching 1s another
cause of the mediocority of the results Qbﬁa;ned.in the rural

schools. In the sacond rlace, it must be guite airficult
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for children who are attending schools having only the first
two grad~s to acqulre an adequate knowledge of Spanish dur-
ing those two years. This sssumption 1s besed on the fact
that the Cuechua children, according to reports of southern
Peruvian teschers, sometimes do not attend classes for many
weeks during the yesr, ozpecially during plsnting and har-
vesting times. In addition, the Indian children have little
or no opportunity to practice their Spanish outside of
school since Quechue 1s the only language spoken in the com=-

rmanity.

Background of the Peruvian Rural Teachers

Elementary school teachers fall into three categor-
ies: (1) normal school gredustes, who hold the title of
Urban Normalist or Rural Normalist; (2) titled or certifi-
cated teachers, who have not graduated from normal school,
but hold a certificete permitting them to teach; (3) unli-
cenged teachers.

Every year the Government grants & certasin number of
scholarships to the young people willing to study in the
Rural Normal Schools. The scholarships are granted to the
candidates who obtain the best marks in the tests of sdumis-
sion to the school. Until three years ago, the Organic Law
of ¥Education requlired only certificates of elementary edu~-
cation for the candldates to the‘Rural Rormal Schools. At
the present time, the candidates have secondary education.
Rural Normalists are grsdusted after three yeers of study.

The teachers of the second gategory obtaln thelir
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certificates after successfully paasing the examinations
which are held in Lime during the vacations of the teachers.
The questions on these tests are formulated by the Direccion
de Educseion Comun Primeria of the Ministry of Public Educa~
tion.

The teachers of the third category are not reguired
t0 take examinations in order to teach. They are appolnted
by the Director of Elementary Education on the recommenda-
tion of the Supervisors of Education, at leasst theoreticsally.
In prectice 1t seems that the supervisors ss well as the
Director of Elementary Education are influenced by the re-~
commendations of politiclana or priests in the appointment
of the teachers. |

Most of the rursl teachers in Peru fz2ll into the
third category. Sometimes 1t is possible to find in rural
schools teschers with an incomplete élementary education.
However, since the administration of Manuel Prado y Ugerteche,
the Peruvian government has been interested in the profes-
sional improvement of the teachers in public service, par-
tieularly the teschere in the third category. In fuct,
surmer courges are glven In Lime for the teschers of the
third category who want to obtain the title of Rural Kormal~-
i1st, Admission to these courses of 1lmprovement ie granted
to uncertified teschers who have completed thelr elementary
achool educatlion and have had seven yesrs of experlence in
public sehool teaching. The course for the uncertified
teachers comprises three terms of three months each, thirty

hours a week. At the end of this training the teacher
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students recelve their title as Rural Normslists.

The Servicio Gooperativo Peruano Norte Americano de
Fducacion, established in Peru under the Point Four Program
of the United States, 1is also working for the improvement of
the graduate and undergradusate rural teachers. The Americen
specialiats who are working in Peru heve concentrated thelr
attentlon on the problems of education of the rural areas of
Cuzeco and the Altiplano,

Knowledge of the Peruvian Teachers Regarding
Child Behavior and Development

One of the ways of exploring the knowledge of the
rarel teaghers concerning ce¢hild behavior and development
may be through an analysls of the outstanding aspects of the
education glven in the Rural Normal Sghools. This analysis
will be the basis for making certaln agsumptlions concerning
the knowledge of the rural teachers sbout the problems men=-
tioned above.

Most of the teachers of the Rural Normal Schools
are gradusted from the Faculties of Education of the Peruve
ien Universitles or from the Institutos Pedagoglicos of Lima.
Consequently, in order to have an idea of the quality of
education given in the Rursl Normal Schools it iz necessary
to analyze briefly the education given in the universities
of Peru. The plans for teagher preparsation are similar in
these unlversitlies except for certain minor differences of
procedure.

The suthor studied in the Catholic University of
Lims, and in the National Unlversity of Prujillo. Lacking
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available data, the author will try to snalyze which are
the principles underlying child behavior and development in
these universities, particularly the Catholic¢ University,
basing the analysis on hls personal experiences in the above
mﬁntianed'universitiea;

In the fifst place, 1n the Catholle University of
Lima, at least until 1941, there was & departmentalization
in the study of various forces which shape the personslity
of the c¢hild., There was no euphnasgis on the principle that
blologlcal and cultursl forces are deeply interwoven in de-
termining c¢hlld behavior and development. Farticularly, in
the study of the chlld there was no emphasis placed on the
importance of the affectional and soclal processes. The
study of the e¢hild was centered mostly around s duslistie
approach: body and mind. But the bilological and usntal
factors were regarded as two independent entities without
any close relationship. There were studies of the different
stages of physical growth, but there were no clear refer-
eﬁces of each of these stages in the behavior and self-
develepmént. The developmental tasks were studled with no
attention given to the physical and cultural forces. For
Instance, no specific mention was made of soclal expectations
or physical or emotional levels of maturlty &8s lmportant
factors influencing the developmental tasks. Absorbed in the
desoription of developmentsl tasks as independent entitles,
the professors of the (atholic University of Lims put speecial
emphasis on the atudy of the chlld as a “standard type® with

mental readiness for certain tesks related to his chronologi=
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cal age. No emphasis was put on the iIndividual differences
of physicel, mental, and emotional maturity.

Moreover, the students received no information re-
gerding the behavior and development of Peruvian children.
The Peruvian professors as well gs the Prench, Belgian, sand
Spanish professors of the Cathollce University were concerned
with the explanation of the physical and mentel development
of the Furopean rather than the Peruvian child. Prospective
teachers were prepered 2s 1f they were golng to work in the
schools of Paris, Brussels, or Madrid. The students re-
celved no information concerning posslible ways of studying
the Peruvian ¢hild within the structure of his culture. It
was taken for granted, ot least implicitly, that the Buropean
and Peruvian children were simllar physicaelly and mentally
In each of the phases of thelr development.

In June of 1951, the suthor observed in the Barranco
School, Bslnesrio, of Lima, that the teachers were employ-
ing foreign intelligence tests In testing the children.
Later, the Asslstant Director of Earranco Scghool pointed out
that the results of the tests were not satlsfsctory becsuse
the I.Q.'s of the Peruvien children were lower than the fore
elgn intelligence tests scales. What happened in the EBarranco
School also happens in many other szchools where forelgn intel-
ligence tests, which are not sdequate for the cultursl exper-
iences of the Peruvian chlldren, &2re used indiserlminately.
This suggests once more that Peruvisn teachers consider the
native chilldren as 1f they were Huropeans or Americans.

Another cheracterlistic of education in the ¢atholie
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University 1s the concentration on the study of methods of
teaching rather than on knowledge of the child. The theory
of ultra-modern methods of teaching 1s useless 1if the child
is unknown.

Based on the brief analysis mentioned above plus
pérsonal observations, the author thinks that most of the
graduste or undergraduate rural teachers, who were disciples
of graduate teachers 1in the universities, are lacking a good
professional background concerning the fundamental princi-~
ples underlying chlld behavior and development. Probably
there are exceptions but, in general, the rural teachers are
cencerned primaerily with transmitting knowledge rather than
in vtecoming interested in the feelingé, ablilitles, and be~
havior of thelr puplls.

However, theré are signs which indicate that the
Peruvian teachers are willing to study the behavior and de~
velopment oI the Peruvian child. Thils interest has been
shown 1in nationsl meetings of the teachers sponsored by
themselves. Unfortunately, thls interest has not been crys~
tallzed into fact. Lack of leadership 1s one of the ressons
for this situation. It would seem that the most intelligent
teachers leave'the teaching profession because of low salare
lies, and social status.

For thelr part the southern Peruvian rural teachers
show & great interest in the 1mprovement of\thelr profes~
sional knowledge. Teachers attend the workshops sponsored
by the American speciaslists, and they seem sensitive to the

new educational approsches. In fact, the author obzerved in
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some rural schools of (Quzco that the teachers are putting
into practice the new techniques of reading and writing
which were suggested by the Americans. However, the rural
teachers seem to have & poor knowledge of the basic princl-
ples of human development. Perhaps this is due to the fact
that the American speclalists, who show interest and good
will in helping the teachers, were concerned primarily with
teaching methods rather than helpling the rural teachers to

understand ehlld behavior and development,

Summary
The Peruvlien government determines the school

courses, and the content of these courses. Usually, the
ministry approves the report of the Natlonal Council of Ed-
ucation concerning the project of the Plans &nd Programs of
Hlementary Education. In 1851, President Manuel Odris in~-
stituted the Plans and Programs of‘EIemantary Kducation.
According to these plens and prograus the elementsry educa-

tion 1s of three stagesén kindergarten, transition, and

educacion primaria comun. Kindergartana and transition
clesses are stages &f=preéi0500} educatiqﬁwf There are kind-
ergartens eniy in the important Peruvian cities. ﬁ

The public elementary educetion is of two stagea:
first grade, and second grade. The former comprlses the
first, second, and third grades; and the letisr the fourth,
fifth send sixth grades. Host of the rural schools are of
the flrst stage.

The main objectlves of elementary education are to
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provide the elements of general culture, to stimulate sltru-
ism and cooperation, to favor scquisition of good hablts,
and to c¢ultivate religious sentimanta.r

Instruction in thes firat two vears 1s by the method
of “globalizacion“ and’ ravolves arcund three “vital areag":
home and school, the town, and the fatherland. The subjeets
taught in the second gradé (the last four years of elementary
education) are: language, arlithmetic, socisl educstion,
nature~-study, religion, singing, ert, end manual sctivities,
physical education, shopwork snd gardening. For gilrls, home
economics and child care are added in the fifth and sixth
yeers.

The subjeet matter of each ¢ourse flxed by the Pro-
grams ls exceedingly long and detailed, and the activities
connected with the subject matter tend to neglect the exper=
iences, needs, and interests of the Quachus children.

The learning process in the rursl schools is intel-
lectualistic based mozstly on text-book "recitations." Be-
sides, the learning in rural schools does not utllize materials
from the envlironment, &nd operates outside of the cultural
reality of the Quechus soglety.

In general, it seems that the rural teachers handle
their children by employing negative means such as punish-
ment, threat, criticism, deprivatlion, and so forth.

The fundamental goal of the first snd second grade
teachers 1s to teach the Spanish language to the children.
The teachers of the lest four years of elementary education

are interested primarily In explaining 8ll of the subject
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matter of the Programs.

The Peruvian rural teachers fall into three cate-
gories: (1) normal school gradusates, (2) certified teach-
ers, (3) unlicensed teachers. The last ones are the most
numerous.

It would seem that the rural teachers lack 8 good
professionsal bagkground concerning the basig¢ principles of
child behavior and development. In general they do not take
into consideration the bioleogle2l and cultural forces which
shape the self or personality of the child.

The next chapter will deel with some main conclusions
concerning the explorastory analysis of the oulture of the
Indian communities and the influence of this culture on the
self-development of c¢hildren. Also, some conecluslions will
be vointed out concerning the attitudes of the teachers to-~-
ward the chlldren and the program snd methods used in the
rural schools. PFinally, the last chapter will deal with
three queations: (1) principles which should underly an
approach to the education of the Indisns; (2) the use of
suitable plans, progrems, and methods of education in the
rural schools; (3) the preperation of the tesachers; and some

suggestions for further research.



CHAPTER VII
CONCLUSIONS AND EDUCATIONAL IMPLICATIORS

fhe study of the Inca culture made In Chapter 1I has
shown that many cultural factors of the present Indlan com~
munities of southern Peru are survivals of the Ince civili~
zation. PFor instance, the form of landholding, soclal
organization, fiestas and dances, beliefs concerning etiology
and treatment of dissases are all survivals of the anclent
Inca culture. Due to thias fact, the study of the Inca civ-
ilization has been helpful in the understanding of the phil=~
osophy of the Indlsan communities. PFrom the exploratory
analysis of the rege, nutrition, and heslth of the Indlians
made in Chapter 111 the following maln concluslions were
derived:

1. According to the opinions of Peruvian and foreign
anthropologlats the Peruvian Indiens ere descend-
ants of the Asiatlic emigrants who arrived iIn America
around 20,000 years ago.

2. The Quechuas, after many c¢enturies of living in the
mountains, have been able to adapt themselves per-~
fectly to 1life at high sltitudes, '

3. The diet of the Quechuas 1is reduced in quant;ty, and
inferior in éﬁélity; The quantity of facd“consuﬁp~
tion by the southern Indian is the lowest in the
country, and his éieﬁ, based on céréels, potatoes,

and other native products, does not contaln eggs,
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meat, milk, frults, vegetables, suger, cocos, and
other important foods.

The deficlent dlet of the Indlans 1s due to the
primitive wethods of production, lack of arable
land, low family income, and transportation diffi-
culties.

Intestinal dlseases are spread in the communities
by the water supply; and typhus 1s due to the lack
of hyglene.

There are no prhysicians nor medicines 1n Cuechua
communities. fThe Indians care for their sick by
meang of magic and sorocery.

From the analyslis of the cultural factors of the

Indisn eommunities made in Ghapbar IV the fcllowin& main

conelusions were derived¢

1.

Se

Agriculture and textile making are the main sctivi-
ties of the Quechuas. Lanéhéiéing is communal.
The aine or cooperative work l1s practiced in sgri-
culture, house-bullding, pasturing, and household
crores. The chlldren take part in the cooperative
work in their homes, and in the social activities
of the community.

There are no soclal clesses in the Indien communi-
ties. In the classless Quechua society there 1s @&
strong feeling of sollidarity among the Indians.
The Guechuas elect thelr authorities at popular
meetings. The authoritles have the full coopera-

tlon of the people in the sxerecise of thelr duties.
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Ususlly there 1z a good relationship between the
authoritles and the people of the village. However,
the authorities lose prestige and leadershlp when
they become puppets of the governors.
Phe religlon of the OQuechuas 1s 2 mixture of Incailce
and Christiaen bellefs. The Quechuss venerate the
esrth, high mountain pesks, and saints, particularly
the Santo Patrono of thelr villeges.
Religlous and social festivities are events in
which all the peonle of the community participate.
Children work with thelr parents, relatives, and
neighbors for the success of the festivities, and
dance in religlous and soclal ceremonles,
The Indien mother breastfeeds her bables without a
fixed schedule. Nuraing is practiced until the c¢hild
is two years old, and the young children are not pun-
izhed for defeecating or urinating in their beds.
Children start to work very esrly in 1life, in ac-~
cordance with the socisl expectations of the Guech-
uas., However, 1t is not sll work for the children,
They enjoy playing different games of imitation and
competition.
There are great cultural contrasts between the (uech-
uas and Peruvian whites and mlxed bloods. These
cultural contrasts are most noticeable in the family
organization system of work, property, and polltics.

From the snalysis of affectional relstionships in the

Quechua society made in Chapter V the following mailn



196

econclusions were derived:

1.

2.

He

€e

8.

There 1s a trial marriage period to determine the
compatibility of ths'coupies. Usually, the trilal
perliod culminates in & religious ceremony.

tuechua marriages are stabtle. There sre very few
divorces in the Incisn marrieges.

The Quechus family 1s patrilineal and patrilocal.

As a general rule in each Indian household the
grandparents, the parents end their chilldren, and

in some cases the unmarried brothers and sisters of
the father all live together.

The extended fanrilies live in the same nelghborhood.
There are strong affectional reletionships between
the members of thege famillies. Children freguently
visit their relatives who give them warm affection.
There seem to be mutual understanding, asslstance,
respect, loyalty, and warm affectional reletionships
between the Quechusa married pecple.

The father 1ls the head of the fumlly and fixes the
responsibilities of each of the memisrs of the fam-
ily., The wife and chlildren obey hls orders respect-
fully and without objection.

There are deep affectional relationships between the
parents and children. Psrents aspire to a brtter
future for their children. They spend all of thelr
modast resources for the education of their off-
spring.

Chlldren heve s desp attachment to thelr parents
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whom they assist dutifully and affectionately, par-

'ticuiaxly in cases of sickness. .

There is no evidence of open rivalry between the
oclder children send the'youngér ones. Appsrently,
thias 1s due to the fact that the'éhildren enjoy the
affection and understanding of their numerous rela=-
tives. The godfsthers are considered as relatives.
They glve affection, guldasnce, and asslstance to
their godchildren.

There 1s no evidence of well organized peer groups
in the Quechua soclety. Chilldren of the same neigh~
borhood organize temporery groups for the rehearsal
of songs and dances for the religious and social
ceremonies.

All the cultursl factors already mentioned have a

tremendous influenaee in the life of the child. This cultursl

influence upon the life of the ¢hild, 1In accordance with the

exploratory analysls of the Quechusa soclety, may be summar-

ized in the following main conclusiona:

1.

2

Se

The nutrition of the chlld 1s deficient iIn quantity
and quality due to the poorness of the Indlan fami-
lies.

The child seems to have a low output of energy due
to the poor and 111 balanced dlet.

There is a high percentage of mortality among the
children due to the unsanltary eoenditions of the
environment, lack of hygiene, medicines, and medical

asslistance.
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4. The Quechus child, early in 1life, internalizes the
mental sttitude of cooperation of his family and the
people of the community.

5+ The Quechua child 1s not an individuslist. He coop-

~erates with his brothers, friends, pasrents, rela-
tives, and all the people of the villasge for the
successful attalnment of the goals of the group.

6. The Quechus child growing up in a soclial environment
in which aggression 1ls a deviaetion rather than a
gommon rule, 1s pacific, tolerant, and docile.

7. In a classless soclety without religlous end recisl
prejudices, the Quecschusa chlld does not seem t0 have
a sense of Individual failure, frustration, or pes-
simistic or hostile attitudes.

8. The Guechusa child iz completely integrated »ithin his
family and community. He is warmly accepted in nis
fsmily, and in the social groups of the village.

€. Children and adolescents acquire a great senae of
belonging by participation in the ceremonles, rites,
and socizl and religious dances of the cormunity,

1C¢. Due to the warm affection of the parents and rela-
tives, the Quechua c¢hlld from an early age seems to
have a sense of security, and a feeling of adequacy.

11, The sense of security seems to give the child self=-
confidence in the performance of hls developmental
tasks. The fine achlevements of these tasks 1s not
carried out under authoritarian pressure or soclal

competitian‘
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12. The Indian c¢hild knows that he has & place in his
famlly, snd that he 1s loved and understood by his
parents and relatives. Thls feeling of belng loved
and understood seems to help the child to malie fine
adiustments te the soclal expectations of his cul~
tural environment.

13. The Indian child considers his parents, relatives,
and the people of the village as individusals slways
willing to gilve him affection, sssistsnce, and pro-
tectlion. This fact seems to induce the child to
tave falth and confildence in the world which sur-
rounds him.

14. 9The Infrequency of divorce, the harmonious and peace-
ful stmosphere of Quechua homes, the warm affectional
relatlonships between the parents and c¢hildren, the
lack of noticeable sibling rival?ies, are factors
which seem to promote 8 healthful self-~development
of the ehild.

15. The Indian chiid gradﬁally enhences his self in
direct contact with the life of his environment, and
the affection of his parents and relatives.

From the analysis of the Peruvian plans and prograns
of elementary education, snd the analysis of the methods of
education and background of rural teachers made 1n Chapter VI
the followling main ceonclusions were derived:

l. The plans and programs, and methods of teaching of
the rural schools sare the results oif the philosophy

of education, and limited knowledge of the chilild on
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the part of the teachers.

2. It seema that the philosophy of the teachers 1is
based on the premise that individusls of different
cultures have trhe same c¢haracter and temperament, and
the same bellefs, cuatoms, needs, and Interests. Due
to this philosophy the plans snd programs for the
Peruvian rural and urban areas are identical, despite
the great cultural differences between the fuechus
communities and those with no Indian population.

The rural teacher's knowledge of the child may be
sumnariged by the following points:

l. The actlon of the blologlesl and cultural factors in
shaping ohild behavior and development 1s not ¢learly
understood by the teachers.

2. No attention 1s given to the leveles of physical and
emot:ional maturity whieh condition to a certasin ex~-
tent the mentsl readiness of the ohild for some taskasa.

3. It 1s believed that all the children of a certain
chronclogical age are ready to execute tasks adequate
to that age, without regard to 1lndividual differ-
enges.

4. It iz belleved that a strong and rigid authority is
the best way to promote discipline in the achool.

The methods of teaching in the rural sc¢hools seem to
be based primarily on the points mentioned above. The out-
standing eharaateriatic of thls teaehing may be summerized
in the rdllawing main conclusions: |

1. "The physical, mental, and emotional maturity of the

¥
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ehild is not taken into agecount in the learning
process. All the children of the same chronological
age are regsrded as having the same physical matur-
ity, and the ssre mental readineas.

School activitles are based on rigid schedules,
neglecting the needs and interests of the child.

In the process of learning the sources of information
to be found in the community are completely over-
looked.

Teachers handle the children sutocratically, without
any respect for their perscnality.

Teachers use negstive wiys such as punishment,
threats, oriticism, and sarcasm, in handling children.

Regarding the affectional reletionships between

teachers and c¢hildren, the following main econclusions may be

pointed out:

1.

It seems that the rural tescher does not fully ac¢-
cept the Indisn child. Due to this fact, the teacher
agsumes an unfriendly attitude toward the chlildren.
The unfriendly attitude of the teacher, the formal
environment of the classes, and the lack of permis~-
siveness promote an unpleasant emotional climate in
the rural schools.

The unfriendly attitude of the teacher towsrd the
children 18 seemingly the result of the prejudices
agsinst the Indlans.

These prejudices, according to evidences found in the

attitude of the teachers regarding the Indlanz, may be
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summarized by the following points:

l. Indisns are in & process of complete degradation due
to alcchollisu, cooslsm, and religlous superstitions.

2. 1Indians have no aspilration ior overcomin; their
poorness and ignorance.

5. Indians sre ineapable of feeling love, and thelr
merrisges are based on economic reasons and sexual
appetites.

4. Parents sell thelr children as goods becsuse they
do not love them; and the children hate thelr par-
ents, and run away from home frequently.

5. The Indlan e¢hlildren are shy, distrustful, lazy,
nypocriticsl, lisrs, and have a low "atandard" type
of T.G.

Principles Whiéh Should Underly an Approach
to the Educstion of the Indlan People

The suthor belleves that education should be based on
philosophical principles which will lead the minds of the
children toward the attalnment of certain deslrable goals,
e democratic phllosophy aspires to the formation of free
individuals; whlle the goal of totalitarian philosophy 1is
the formation of submissive individuals subordinated com-
pletely to the powerful state.

Phe programs and methods of education, and the pre-
paration of the teachors, are based mostly on the philosophy
of education. For thls resson, the author believes it 1is
necesaary to formulate certaln personal viewpoints concerning

the principles whieh should underly an approach to the



£03

education of the Indlan people.

Each culture is the accumulatlion of knowledge sc~
guired over many centuries. New cultural, sclentific, and
technological discoveries augment the culturel heredity of
the past. Also, each culture during the centuries has been
broadening its cultursl horizon through contasaet with other
cultures. At the present time, due to the incredlble prog-
ress of transportation, there is s great contact and cule-
tural exchange among most of the countries of the world, and
there are very few countries lsolated in ivory towers,

However, 1in splte of this frequent cultural exchange
between countrles, each country has a particulsr and distinct
cultural profile. Each country has its own peculiar manner
of Judging sesthetic c¢reations, and in interpreting and
evaluating the historic process. To put it briefly, each
culture hag 1tes own philosophy which conditions its sesthetice,
religious, social, politlical, and economic life.

for the Hindus, the monkey and cow are sacred anil-
mals and objects of adoration and veneration. To Ltie mind of
-an individual of western civilization, the Hindu cult is re=-
garded as primitive fetishlsm. 4n indlvidual educated in a
republican country has a difficult time in understanding the
Englishman's devotion to hls monarchy. A Chinese looks with
indifference at the man who ls about to drown. In the same
situation, an indiﬁidual of the western civiligation would
fesel a moral cobligation to try to save the life of the drown-
ing men., This means that the people of each culture attach

a8 particulsr meaning to the things which they perceive, are
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more indifferent or more sensitive In thelr emotlional reac-
tions to certain situatlons, asnd adjust their ways of behev~
ior characterlstically when confronted by certain problems.

if & believer In Buddhlism or Mohammedanism were ridil-
culed for adoring his gods, he would probably react with
viclent anger. Individuals and countries have a deep attache
ment to their bellefs and customs, and they resist by all
means any attempt to destroy thelr cultural tradltions. In
fact, the Spaniards chenged thelr mental sttitudes very
l1ittle during the eight centuries of Arab dominatlion. Nelther
have the Peruvian Quechuas changed very much during three
centuries of Spanish domination.

From the snalysis of the Quechua society masde in the
preceding chapters was derlved the fact that the Indlan peo=~
ple have thelr own philoszophy of life. Consequently, 1t 1s
necessary to recognize this fact in the education of the In-
dlsns. Most Peruviene seem to recognize the culture of the
Quechue society, but thls recognition 1ls distorted by preju-~
dices. In fact, it iz belleved in Peru that the culture of
the Indlans 1s & mass of primitive beliefs and supersti-
tions, something like a huge cancerous tumor which corrodes
the entralls of the country. What 1s more, it 1s believed
that the Indlans are useless because they are undergolng s
process of complete degsnerstion.

An approach to the~1ndian culture unencumbered by
emotional prejudlces and equlpped with sound judgement would
make 1t posslble to polnt out the virtues and defects of the
Indian culture. This approach 18 possible within the
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framework of a democratie¢ philosophy. A democratic person
desling with Indisns would accept and respect thelr culture,
and would consider them ss humen beings able to meke a valu-
able contribution rather then as inferior and stupld indlivid~
uals. He would not look upon the Indisns as & heavy burden,
but as useful individuvals who can contribute in one form or
another to the economic production of the country or to the
defense of the national integrity.

A democratic philosophy of education would not have
to impose almost by forece cultural values unknown to the Gue~-
chus society. On the contrary, 1t would try to work with the
cultural valuea of the Indian environment in the education
of the Quechus people. A democratic philesophy would not ex-
psct to change in one day the backwardness of the Quechua
soclety. It would be disastrous 1f the Indisn people were
foreced to adopt overnight the cultural values and ways of
living of western civilization. The progress of countries 1s
a slow process of evolution. There are some which progress
faster than others. This 18 due to many factors, probably
the most importent being the quality of educstion, political
atabllity, the extent and richness of the territory.

The progress of the Quechus people is a matter of
evolution in which the teachers must do thelir best 1In devel-
oping to the maximum the potentlalities of the Indlan people.
In this process of evolution there should be no attempt to
destroy the Guechus language with the objective of promoting
the natlional unity. One langusge 1ln a country facilitates

the understanding of the people and the formatlon of the
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national unity. However, there sre countries like Switzer-
land in whieh four lasnguages are spoken. In splte of this
fact, Switzerland has 2 astrong sense of national conscious~
ness. The Quechua language has survived more than 400 years
in spite of the attempt by the Spanierds and Peruvians to
destroy it. The suthor belleves that Spanish should be
taught in the rural schools, but there should be no attempt
to destroy the language of the communities. I the Cuechua
language were employed in teasching Spsniah to the Indiens vy
sclentific methods recommended by linguists, probably in a
very few generations the Quechuas would be bilingual. The
Indian bilinguels could employ 8panish in their relation-
ships with whites and the people of mixed blood, snd the
Cuechua language within thelr own communitles., Something
like this is happening at the present time in the German and
Italian zones of Swiltzerland where the people speak their
dlalects in daily conversation, while good Germsn and Jtalilan
is used In schools, snd in government communications. The
existence of three different langueges in Peru ((uechua,
Aymara, and S8psnish} should not be considered an obstacle %o
good understanding among the Peruvisn people, or to the
strengthening of nationsl cochesion, becayse the national co=
hesion of Peru should be based on 8 belief iIn democratic
institutions. This aim could be echieved through democratice
eduecstion which would respect the cultural differences of
the country Inecluding the lengusges.

It is belleved in Peru that the progress of the In-~

dians may be accomplished only by the teachers. The author
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believes that the progress of the Indlans will come about
through the coordinate effort of the state, education, and
all the soclal forces of the country.

It is not the purpose of this study to point out
what should be the political program of the Peruvlan govern-
ment regarding the progress of the Indisn communities. How~
ever, 1t seems necessary to make some brief comments about
the pelicy of the 8tate toward the Indians.

8ince the beginning of the Republic the Peruvian gov-
ernment seems to have hed no special coneern for the needs
and problems of the Indians., Ideas concerning the betterment
of the Indlan communities sesm to have been mostly theoret-
ical rather then practiczl. The best policy of the Peruvien
government would be Ilncomplete 1f the problems of the Indians
are ignored. Problems such &s the construction of roads,
electrification of the Quechua villages, improvement of
rural sanitatlion, etc., could not be agocomplished satisfac~
torily without the cooperation of the state. However, the
government cannot be expected to do everything. The people
themselves should try to utilize their own resources to the
greatest advantage for the progress of thelr compunities.
The teachers and socizl workers should try to stimulate the
initietive of the Indians towsrd meking plans for the better-
ment of their local comunitles.

In some sectors of the Peruvian middle class 1t 1ls
belleved that &ll the conservatives are indifferent to the
fate of the Indlan people. In reallity, in the past as well

as at the present time some conservatives have been
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sympsthetic toward the Indlans. It might be desirable 1if
membera of all Peruvian soclal clagses who are interested
in helping the Indians were to work in coopersation. The
future of Peru is clcaely related to the future of the In-
dian communities. Thorefore, any positlive attempt for car-
rying out a plan for the sducation of the Indlans is
desirable,
Posslble Changes Whieh Might Be Made in the
Rural Plsns and Progrsams of Education
The purpose of this portion of the study is to point
out some suggestlons which could be used in & possible re-
form of the plans and programs of Peruvian rursl educatiom.
These suggestions may be summarlzed by the following points:
l. The Minlstry of Education, after a cereful consider-
ation of Indien culture, and with the cooperation of
some experlienced rural teachers, could formulate
gulde-line programs for all the schools of the Indian
communitles., These state guide~lines could point
out some fundemental principles on which the rural
education could be based. Consequently, the state
guide~lines would not be concerned with & detailed
enumeration of the subject matter o' the courses of
each grade, Also they would not indicste the kind
of activities to be used each week in teaching the
courses of the program.
2. The plens and programs of education should be pre-
pared by the teachers because, presumably, they are

more aware of the needs of the children In the
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locality. In the preparation of the nlans and pro-
grams the teachers should ask for the cooperatlon

of the leaders of the compunity. The local leaders
who know the needs of thelr villages, and the aspir-
ations of the local people, c¢ould contribute valuable
ideas and suggestions. 8Seeking the participation of
the leaders in the preparation of the plans and pro-
grams of education esould be one of the ways of pro-
moting cooperation between the school and the
commmity. The Quechus children could also partici-
pate in the prepsration of the programs. At the
present time, due to the type of education, and the
emotionsl c¢limate of the rural schools, the Indian
children seem to be inhibited in expressing their
needs and interests. This restralnt of the children
would disappear 1f the teaschers would assume a more
friendly attitude toward them.

The plana and pragfams of rural education should be
flexible. Greater flexibility of the programs

would permit the making of all necessary modifioca-
tions aceording to the circumstances, and the needs
and interests of the children.

The plans and progrems of education should deel
mostly with the life of the community. The explora=-
tory anslysis of the Indlan ¢ulture made in the pre-
cading chapteres has shown that the children, from a

very early age, acqulre experiences In direct contact
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with all the social activities of the community.
Therefore, it would be desirable for the plans end
programe of educatlon to desl with the subjects re-
lated to the experiences of the children. For Iin-
stance, projectes of study conecerning agricultural
sotivities such es fertilization of the land, qual-~
ity of the seeds, irrigation of the plants, and
disinfectants for controlling the pests of corn and
potatoes, would be of great interest to the Quechus
c¢hilldren, and have a practical utility in the life
of the communitles., These few examples tend to em~
phasize that the plans and progrems of rural educa=~
tion could deal mostly with the economle end cultursl
activities of the community. Of course, the plans
should also include & study of the Peruvian culture,
and some notlons of forelign cultures, particulsarly
of the Americen countries, because a plan of study
limited to the local culture would tend to form
limited mentallities,

The plang and progrsams of educstion should be pre-
pared according to the mentel maturity of the chil-
dren. If the child 1s net yet ready to comprehend
certaln problems, for Instance let us say fractions
in arithmetic, 1t would be unwise to push him into
these tasks.

The plans and programs should be revised periodi-
cally. This practice would facllitate the making

of changes and rectifications in accordance with the
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situations and needs of the ochildren. Annual meet-
ings of the teachers working in the same area for
the purpose of @xcp&nging ideas about the plsns and
programa used during the yesr should be extremely
interesting.
Suggestions for Chsanges in the Application of
the Learning Processes in the Rursl Schools
According to the analysis made In the preceding chap-
ter, traditional schocl methods of tesching are used in
southern Peruvian rur2l educatlion. It seems necessary to
chenge thls practice. The author éelieves thet the followling
mein points regarding the chenging of the development of the
learning processes in the rural schools should be taken Into
saceounts
1. Learning processes in the rural schools should be
baged fundamentally on the needs and Interests of
the Indian chlléren rather thsn be subordinated to
the text-books 28 dominant means of learning.
€. Learning should not be dominated by the interests and
caprices of the teacher. Learning should be child
centered.
3s The rural teachers should not expect the same a~
chievement of all the children of the same grade in
their school work, beceuse achievement varles ac~
cording to the individusl differences in terms of
mental maturity and specific abilities.
4. The rural teachers should obtain the maximum advan-

tage from the cooperative habit of the Indian
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children by establishing team work in learning. In
thie type of learning sll the children would parti-
cipate actively in earrying out the projects of the
group. Team weork in learning does not annlhilate
the initlative and originsality of the individual.

On the ceontrary, the =soeclisal Interaction derived
from team work iz & valuable experience for the
child. Also, in team work dealing with meny kinds
of activities, the child would have a chance to de-
velop his aptitudes and ebilities,

In the rurel schools learning methods based on the
memorization of meaningleas subject matter should

be done away with. This type of learning tends to
store many meaningless rules, formulas, and facts

in the head of the child. The child should learn
by doing, manivulating, and experimenting in many
kinds of activitles which are interesting and mean-
Ingful to him. For instance, the learning of arith-
metic would be more interesting for the Indian child
if he desalt with the familiar trade problems of the
village merket rather than memorizing the prices of
sun glesses and ¥English and Americsn refrigerators.
The rural teacher must help the child to develop log=
ical ressoning and reflective thinking rather than
compel him to memorize subject matter unfamiliar to
his personal experiences.

The rural instructors teach Civics, Geography,

History, Grammar, Reading, and so forth as separate
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subjects. These courses should be organized Into
broader and more inclusive flelds such as social
studies and langusage srts. For instance, 8 project
of study on the Sacsayhuaman fortress would provide
meterials of history, geography, and civics. The
story of the attack of Menco Inca from the fortresa
against the Spsniards would be incomplete end dls-
connected wlthout studylng the strategic hill which
dominates the clity of Quzco, and without referring
toc the patrictism of the Indlasn leader. In meny
respects history, geography, and civies are closely
related.

The Peruvian rur2l schools are divorced from the
life of the community. Therefore, all the learning
sctivities take plage in the schools. TPThe schools
masat be conslidered as segments of the life of the
community, and sg institutions which help the younger
generatlions in an understanding of the cultural val-
ues of their society. If there 1s & great differ-
ence in the principles and belliefs of the schools
and those of the communities, the younger genorations
will develop in an atmosphere of confusion, skepti=-
¢ism, and pessimiasm,

As the school oan be econsldered a segment of
the community, the eommunity could be the focus of
many school actlivities. The chlldren and teachers
should organize field trips for the purpose of

studying certalin social end economic aspects of
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community life. The materisls obtained in the com-
runity could be valuable in learning. Also, tesch-

ers should stimulste snd gulde the children in part-
icipation in enterprises tended to promote the progress
of the community.

In some Cuechua communities there are coal
and lime deposlits which are not used. The children,
gulded by the teachers, could carry out projects
intended to induce the pesople to utilize the coal
ag fuel, snd the lime for bleaching the walls of the
homes . In meny Quechu’ communities people drink
pontaminaﬁed_water. ':n thesé communities, ¢hildren
end teachers could carry out projects for purifying
the water supply with the help of the village peo-
ple. These are come 111uatrationa of the ways in
which the schools might promote the progress of the
community.

The main goal of the rural teschers, to finish ex-
plaining 211 the subject matter of the programs by
the end of the school yesr, should be modifiad,
Individual growth in skilis, ineight into social
problems at the level of the child's mental wmatur-
ity to understand, the formation of work habits and
soclal attitudes--in one word, the healthful mental
development of the ¢hlld--1s much more lmportant
than the goeal of completing the programs, and the

marks of achievement.
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In the majority of the rursl schools, from the first
to the third grade, activities are concerned with
learning the 8panish langusge. These limited types
of activity offer few opportunities to children for
developing skills. The children should have difier-
ent types of activities. DMaterlals of the loeallty,
such as clay, straw, and wood, could be employed in
mamal work; incldents happening on fileld trips
could be employed in themes of discuassion and compo=-
sition; finally, 211 sorts of available materisals

of the community could be utilized by the children
for experimenting, constructing, and wmanipulating.
In the rural schools the children work only at tasks
assigned by the teacher. This undesireble practice
inhibits the free expression of the interests and
aptitudes of the children. The teachers should pro-
mote favorable situations in which the ehildren ean
freely expresg thelr ldeas and feelings in their
activities, and whieh would facilitete the develop-
ment of creativeness and self-rellsance in the chll-
dren.

The asutocratic orgenigation of the elags, the discl-
pline of imposition, the ;ejectian cf the ¢hildren
by the teachsr create an emotional tenszlion which
causes anxiety, frustration, and resentment in the
children. Within & negative emotional eclimste
learning 13 4i1fficult and unpleasant. A democratic

organigation of the class, friendly relationships
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between the teachers snd children, and a discipline
of self-control fecilitate learning, and promote
the healthful mental and emotional development of
children.

12. Rural schools hsve limited equipment and supplies
of materials. This is a handicap in learning. If
the State willl not supply adegquate school materisls,
the teachers and children could orgsnize festlvals
for the purrveoses of raising money to buy needed text~

books and resding materials.

Preparation of the Teachers

The objective of this study is not to point out a
detalled plan for the preparstion of the Peruvian rural
teachers, or to lncrease the knowledge of the teachers now
in service. The asuthor belleves that a detailed plsn should
be prepared with the cooperstion of many teachers, and dir-
ect contact witith reality. The objective now ls to point out
a brief plan concerning the training of teachera. ‘Phe pre-
paration of capable Peruvisn teachers is connected with a
reform of the Plans and Programs of Education in the Rural
Normal Schools. In this reform, in the author's vlewpoint,
the following maeln points can be ceonsidered:

1. The Hinlstry of Education should appoint 8 commit~
tee for the.study of the actual Plans and Prograus
of the Rural Normal 8Schools., TPhis committee, 1in
cooperation with the teschers of the KHormsel Schools,

would polnt ouit some poasible chsnges in the programs.
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Based on the report of the committee and the sug-
gestions of experienced rursl teachers, new plans
of education for the Rural Normsl Schools should be

prepared.

‘The plasns and programs of the Rural Normal Schools

should be flexible and subject to frequent revigions
and evalustions.

The plsns should take into account the study of the
modern schools of general psychology. social psy-
chology, aulturél anthropology, soclology, geneties,
and other sciences whlch throw new light onto the
knowledge of child behavior and developument. There
is little Peruvian sclentific material oun the soci~
ences mentlioned above. Therefore, 1t would be neces~
sary to study books written and research masde by
forelgn scientiszts,. This study would be helpful to
students in many respects. Of course, this does not
mean that Peruvians should apply the results of the
foreign research to Peruvien reality indiscriminate-
ly. One of the valueg of this study should lie in
the fact that Permvien students could become ac~
queinted with the sclentific method employed in re-
search. Moreover, the knowledge of scientifilc work
done in other countries would arouse interest in the
gtudents for nmalking similar studles in their own
culture.

In the Rural Hormal Sechools the maln foocus should be

centered on the study of the Indlan ¢hild and
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adolesgcent. In this sense all the cultural factors
of the Quecima soclety which iInfluence the life of
the Indian ehiid and adolesscent should be taken into
sgcecount,

In the Rural Normal Schools there should be semlnars
in which the teachers would gulde the students in
the study of the Indlan c¢hild by mesns of casne rec~
ords. Posslble ways of studylng the child in his
commanity should also be dlscussed in the seminsrs,
The students rust be guided carefully in the study
of medern methods of teaching. The future teachers
need a clear understsnding of these methods for
promoting an efficient end pleasant learning in the
rural communities,

The Rural Normel Sgheools nust equlp teaehers with a
good general sducastion. In spite of the speclali-
zetion in the tesching professlion more than in any
other the individusl needs a good general cultural
background because, if he 1s lacking in this back-
ground and 1s obsessed wlith his own speclalty, he
fells to grasp the general panorama of his culture,
and has & tendency to explain and evsluste every-
thing happening in his surroundings in terms of his
specialization. Specialization is the main char-
ascteristic of our present ciyilization, However,
the specislist needs 8 general culture in order to
appreclate life as a whole, and not as & segment.

All the activities and sociel interactions in the
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Rural Normal Schools should gravitate within demo-
cratioc principles snd practices and, therefore, the
formation of teachers of a demoeratic mentallity is
extremely important, particularly in Peru. TPeachers
educsted in sn environment wherein the individual
personality is respected and wherein justice is
practised, will be more sensitive to the needs and
aspirations of the Indlans, and better able to form

a democratic conscilousness in the younger genera-~

tions.

The reform of education requires the preparation of
plans, and the study of adequate means for the reallzation
of these plans., The best projects of educsticnal reform
never get beyond the limits of the theoreticel stage 1if
there are no means by which to secure thelr successful achieve-
ment. The author belleves that in the preparation of teach~
ers for the Rural Normsl Schools the following factors
should be kept in mind: selection of the teachers of the
Normal schools, teaching materials, specisl attention by
the S8tate to the préblems of rural education, and selecg~
tion of the student candlidates to the scholarships of the
Rural Normal Schools.

Teachers should be selected from Peruvian profes-
sionals best qualified, and with good moral reputatlons,
Political influence should not be a qualification in the
appointment of teachers. If 1t were possilble, forelgn ape-
cislists migiht be contracted as teachers in the Rural Normal

Scihools who, by thelr background, could be valuable
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collaboerators in the preparation of the teachers.

Concerning materials of teachling, the Rural Normal
Sehools must be provided with librarles, adecquate equipment,
and supplies of necessary materials for securing an efficient
education. These materlals cannot be bought without the
economic asupport of the State. The Peruvian government prob-
ably would do its best 1In giving adequate support towsrd the
realization of the projects of reform of rural educstion.

Finally, the scholarships to the Rurel Normsl Sci.ools
should be grented to the more able candidates. WwWith the pur-
pose of attracting intelligent young people to the rural ed=-
ueation, 1t would be desirable for the Peruvian government
to Inerease the sslaerles of the teachers.

Regarding the preparation of rural and urban teach-
eras, there are positive hopes in Peru 8t the present time.
In faet, in the near future, ILa Escuels Normal Central de
Chosica will be inaugurated due to the cooperative efforts
of the Peruvlan government and the Unlted States government
under the Point Pour Program. However, the preparation of
young teachers 1s & matter of some years. For this reason,
it mi ht be necessary to adopt certaln measures for the edu~
cational improvement of the rural teachers now in service.
At the present time ¥l Servicio (ooperativo Peruano Norte-
americano de Xducacion is developing a plan wilth the teaghers
of Cuzec and Puno arezs. In Januery and July of 1951, the
Serviclo sponsored twec workshops, one in Lima, the other in
Cuzeco.

Undoubtedly, the workshops are efflclent as & mesans
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for improving the knowledge of the teachers. This effi-
ciency would be greater if the same group of teachers could
attend two or three consecutive workshops. Besides the
workshops, 1t would be desirable if supervisors would fre-
quently visit the rurasl schools in order to help the teach-
ers In thelr difficulties and problems regarding the sducation
o’ the children. It would also be desirable for the Peruvien
government to gponsor a meeting or teachers iIn Lima, in whiech
delegate teachers from 2ll the rural zones of the country
could participate. At thilis national meetling the teachers
should have a chanee to discuss problems and projects of
education in whieh they are primarily interested. This dis-

cussion would enrich the experiences of the teachers,

Suggestlions for Purther Research

The main hendicap of the author in his project was
that he had no eopportunity to get materials in the field,
and sttempted to snslyze many problems at the same time.
For thls reason, future research by other persons in prob-
lems explored by the 2uthor will throw more lignt on the
knowledge of the cultural influences on the self-development
of the Indian child, and will peint out more accuretely the
kind of methods whieh would be more adequate in Peruvian
rural education.

There has been no research made in Peru on the Indian
chilsd and adolescent. Therefore, there are many problems
which could be made objects of research in the Indlan com~-

munitles. It 1s not the purpose of the suthor to suggest
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points of possible research. However, tne zuthor believes
that 8 good starting point would be to Investigate in the
field, problems relstcd with the physical growth patterns
of the Queechua child, the developmental tasks of the Indian

child, and the nature of the Indian peer groups.
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