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PREFACE

Student teaching is one of the most important phases of the teacher's
pre-service education. It provides the opportunity to apply principles
of instruction to actual teaching-learning situations, and to experience
first hand the teachert's job.

The study has assumed that the student teacher in Industrial Arts
should be provided with broad experiences meeting the responsibilities
of the Industrisl Arts teacher. These experiences should not be viewed
narrowly and confined to the activilties of developing skills and imparting
information. Instead, the student teachsr should be guided into those
experiences that will assist in developing an understanding of the Indus-
trial Arts teacher's job in the shop, school, and commnity, in the
development of boys and girls as productive and useful citizens in a
democratic society.

The literature contains many studies dealing with student teaching
in other areas, and muach value can be derived from their perusal. There
has been no comprehensive study made to date in the student-teaching ares
of Industrial Arts education. Surveys of practices and visits to the
verious institutions preparing Industrial Arts teachers reveal a variety
of philosophies, practices, and emphases. This condition indicates =&
need for study end analysis of such activitlies and concepts, in order to
attempt to arrive at those experiences and procedures which would be of
most value to the prospective teacher.

It vms felt that this study should deal with an analysis of prac-
tices, and the opinions regarding these practices, in a limited number

of institutions. Furthermore, it was decided that rather than attempt
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to find answers and conclusions regarding the total student-teaching pro=-
gram in Industrial Arts education, a comprehensive study would be made
in the following areas: goeals or purposes; evaluation of student teache
ing; experiences to precede and to follow student teaching; student
teaching experiences of practice tesachers; and, administration of student
teaching.

This report includes an extensive list of conclusions regarding
present practices in Industrial Arts student-teaching programs. Recommenw
dations are made for the further improvement of existing conditions as

indicated by the studye.
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CHAPTER I

INTRODUCTION

Statement of the Problem. The problem of this study is threefold:

(1) +to determine major problems in Industrial Arts student teaching in
teacher-sducation programs; (2) to analyze procedures which attempt to
meet these problems; and, (3) to present recommendations regarding the
mors promising procedures.

More specifically, the problems dealt with in this study include:
goals or pwrposes; administrative procedures; experiences to precede and
to follow practice teaching; student-teaching experiences; and evaluative
procedurese.

The fundamental charsacter of this work revolves around the selecting
of a number of institutions which present evidence of having well-developed
programs in operation and in synthesizing the reactions of the persons
responsible for the administration of these superior programs.

Evidence of Need. The selected problems in Industrial Arts teacher

education in this study have assumed significance for these and other
reasons:

1. Student teaching has been almost universally accepted by
teachor-sducation institutions as a necessary part of the prospective
teacher?s education. At least a hundred thirty~five degree-granting
institutions in the United States preparing Industrial Arts teachers
have some form of student teaching as a required part of the teacher-

education programe.



2. A preliminary survey of practices and procedures in Industrial
Arts teasher-education institutions showed significant differences among
the schools. Wide variations were found in the supervision of the proe
gram, in administrative practices, in length and duration of the studentw~
teaching experience, in time location within the currioulum, and in ex-
periences preceding student teachinge.

3. There has been no evidence of other studies of an extensive
nsture dealing with Industrial Arts student teaching. Numerous studies
have been made on a general basis, predominately at the elementary
school level, several at the secondary level, and others dealing with
subject areas. (An extensive study of student teaching practices and
prineciples is being ocarried on at present by the Vocational Educatlion in
Agriculture Committee in Teacher Education and Research in the North
Atlantic Region.) Magazine articles regarding student-teaching activi-
ties are mmerous and pertain not only to the various levels but also to
the subject-matter areas, home economios, business education and agri-
sultural education included. However, the field of literature is barren
of articles or studies dealing with student teaching in the Industrial
Apts area.

4. Fryklund in his study of Industrial Arts teacher education
(11, p. 68, 70, 71, 81)1 makes numerous reference to the need for further
study on several aspects of Industrial Arts student teaching that are

dealt with in this study.

1 This type of reference is used throughout the study. The first
nmumber in the parentheses indicates the reference to be found in the
bibliography of the same sequential number. The second number in the
parentheses refers to page number,



5. Although numerous studies have been made on student teaching
in other areas, it is felt that Industrial Arts student teaching has many
features that are unique with Industrial Arts, and need separate study.
Such features include particular aspects of shop organization, content
Plamning, material and equipment requisitioning, the nature of the work
done in Industrial Arts, demonstration and teaching technigues, and
evaluation.

6. The presence of the numerous begimming-teacher difficulties,
and the nature of difficulties experienced by beginning Industrial Arts
teachers warrants a thorough study of present practices. Such a study
should be made in an attempt to improve upon and to make recommendations
for a more complete pre-=service education of the Industrial Arts teacher
in view of his fubture responsibilities as a teacher.

7. The public school programs in Industrial Arts depend upon the
caliber of teachers graduated from the various Industrial Arts teacher=
education institutionse It is important therefore that careful study
and analyeis be conducted in en attempt to further improve the teacher-
education programs. It is also important that the optimumm benefit be
derived by both the individual teacher and society as a whole.

8¢ Education today exists in a society characterized by the word
“change". The dynamic nature of the present-day society presents new and
varied problems as well as presenting new findings and techniques for
golving man's needs., It is important therefore that the major elements
within the teacher-education program also keep pace with this movement.
It is in light of such a concept, that there should be a closer scrutiny
of student teaching with regard to its proper place and function in the

teacher-education program.



Assumptions. For purposes of explanation and clarification several

basic assumptions underlying this study are presented.

1. The student-teaching phase of Industrial Arts teacher educa-
tion is a necessary and valuable part of the teacher's pre-service
education.

2. The wvalue of the student-teaching experience is dependent upon
the nature and scope of the experience.

3. The demands and responsibilities placed upon teaching personnel
in the modern society requires that prospective teachers have practical
and gulded experiences in dealing with the problems of boys and girls in
real school and life situations.

4. It is felt that the nature and character of the work done in
Industrial Arts gives rise to many problems which are unique to Indus-
trial Arts student teaching, and therefore warrant separate and thorough
treatment.

5. It is possible to derive principles which pertain to the five
agspacts of this study and which may be of use to critic teachers, super-
visors, teacher educetors, principals, and students.

6« Goals and purposes for student teaching in Industrial Arts
education are definable.

7. The techniques and procedures used in selecting the fourteen
programs included in this study were walid and adequate for purposes of
this study.

8. The questionnaire used was inclusive of the major points under
consideration and was understood by those who responded to it.

9. The responses obtained through the use of the oombined gues-
tionmnaire and interview were comparable with those obtained through the

use of the questionnaire alone.



10, The responses obtained were correct statements of fact and the
persons responding were capable of providing the informatione.

11, The technigues used in the analysis and summarization of the
information forms were statistically valid and adequate for purposes of
this studye.

12. A comprehensive study of a limited number of seleoted programs
has greater merit than the use of a large number of unselected programse.

Terminology. The fundamental words and terms used in this study
are defined, for purposes of this study, as follows:

l. Critic teacher: The person who is immediately responsible for

the shop or class in which the student does his student teaching, and who
is responsible for the direection and guldance of the student teacher in
the shop or classroom.

Critic teacher, master teacher, supervising teacher, and

directing teacher are used interchangeably and refer to the same person.

2. Demonstration school: a teaching-learning situation on- or

off-campus under the control of the teacher-education institution and
whose function it is to provide a setting for pupil study and student
teaching.

Demonstration school and laboratory school are used in the

game regard throughout the study.

3. Director of student teaching: a person in charge of the ad-

minigtration of the student~teaching program at a teacher-education
institution.

4., leboratory experiences: Those experiences with pupils in the

classroom, e¢linic, conference room, or other similar situation that con~

tribute to a better understanding of the teaching-learning process.



This definition is in harmony with that given in School and Com=-

munity laboratory Experiences in Teacher Education by the American

Association of Teachers Colleges. (1, pe 7)

5. Observation: That phase of the pre-service teacher-education

program wherein the student 1s permitted to observe and take a limited
part in the activities of a class or shope This phase of the student's
work is characterized by a minimum of class or shop respomnsibility.
Aotivities usually ocarried on by the student mey include observing class
routine, organization and pupil behavior; making case studies; cheocking
papers, and assisting in testing activities.

6. Student teaching: That phase of the student's pre-service

education wherein he is permitted to assume responsibility, under gui-
dance of a supervising teacher, for the conduct and management of classes
as well as perform other duties of the regular teacher in the shop, school,
and community.

This statement regarding student teaching is in harmony with that
given in Good's Dictionary of Education. (14,p. 392)

Student teaching, practice teaching, and directed teaching

are used interchangeably in the discourse of this study and are meant
to be essentially the same experience.

7. Student-teaching position: The physical location (shop or

class) and the enviromment in which the student does his practice teaching.

Student-teaching position, practice-teaching situation, and

student-teaching location are used interchangeably in the study.

8. Student-teaching supervisor: A person on the staff of the

teacher-education institution whose funotion it is to coordinate the stu-
dent tesching activities between the teacher-education institution and the
practice~teaching situation; and to assist in the direction of the

-6-



student-teaching program. One or more supervisors may be used in a
single program,

Procedure. The procedure used in the development of this study
may be outlined as follows:

l. The problem was defined by identifying several broad areas of
the Industrial Arts student-teaching program,.

2. An extensive bibliography of literature was compiled dealing
with the topiec of student teaching. This bibliography was used in con=
ducting a study of policies and practices in student teaching in all areas
and in determining whether one or more similar studies had been made in
the Industrial Arts area.

3¢ A mumber of conferences were held with leaders in education for
the purposes of clarifying the problem and obtaining suggestionse.

4. A preliminary survey of all the Industrial Apts teacher-educa-
tion programs in the United States was conducted for the purpose of
selecting the better programs in Industrial Arts student teaching.

5. A selection of the better Industrial Arts student-teaching
programs was made, based upon criteria applied to the findings in the pre-
liminary survey.

6e Comprehensive information forms were developed and a series of
conferences were held with verious educators to assist in the improvement
of the survey instrument.

7« The final survey was made by mail and personal visit using the
comprehensive information formse.

8¢ A compilation of the returns from the questionnaire was made
and a summary of the data drawn upe.

9. A summary of the data was submitted to a jury of persons whose
major imterest is in the area of student teaching or teacher education.

-7-



20, The conclusions and recommendations were made from an analysis
of the data from the thirteen institutions and the reports of the three
Jurorse.

Defining the Problem. A tentative problem was set up whereby the

student teaching aspect of Industrial Arts education would be studied.
This broad topic was divided into a number of problem areas dealing with
pertinent phases of Industrial Arts student teaching. These areas
included:

1. Evaluation procedures in Industrial Arts student teaching.

2. Goals or purposes of Industrial Arts student teaching.

3. Problems of Industrial Apte student teachers and overcoming
these problems.

4, Administrative procedures in an Industrial Arts studente
teaching program.

5 Selection of student-teaching locations.

6. Experiences to precede and to follow student teaching.

7. Student-teaching experiences.

These seven phases of the Industrial Arts student-teaching problems
were eventually reduced to five areas through eliminating some and com=
bining other unitse.

Bibliography end Study. An extensive bibliography listing the

articles published on student teaching was made. This blbliography in-
cluded articles on student teaching at all maturity levels as well as in
the various subject-matter areas. Every ons of the articles that oould
be found in the University of Maryland Library, the Library of Congress,
the U.S. Office of Education Library, and the National Educationsl
Agsociation library was read in an attempt to develop an understanding

of the literature pertaining to the problem.



Several Industrial Arts teacher-education institutions were contacted
and were requested to send information pertaining to their programs. These
materials were read and analyzed for their ocontent and suggestions.

Conferences with Educational Ieaders. In order to further clarify

the problem and to gain a broader understanding of student teaching, s
series of conferences were held with the following persons: Mr. Arthur M,
Ahalt, Dr. Henry Brechbill, Dr. R. Lee Hornbske, Dr. Clarence A. Newell,
and Dr. Alvin Schindler from the Unlversity of Maryland; Dr. Earl Armstrong,
U.S. Office of Education; Miss Anna Holberg, Wilson Teachers College,
Washington, D.C.; and Dr. Timothy M. Stinmett, National Educational
Association, Washington, D.C,.

These persons were first contacted by letter requesting an inter-
view, and a duplicated form was enclosed describing the topics that were
to be considered. (See Appendix "A" for a sample letter and topic out-
line,)

The conferences with these educators had several significant
results.

1. They brought new problems into focus. They raised many perti-
nent questions that one would have to answer,

2. They introduced divergent ideas and philosophies into the
studye.

3. They provided suggestions for further study and materials that
may be utilized.

4. They suggested namee of persons who and institutions which
may be helpful.

5. They assisted the writer in obteining a better understanding

of the scope and nature of the student-teaching problem.



Preliminary Survey. It was decided that the study should be centered
about the practices of a select group of institutions and from the reasctions
of persons associated with these institutions rather than be a survey of
practices in a large number of institutions without consideration for the
caliber of the respective programse This preliminary survey is the sube

ject of Chapter III,

Comprehensive Study. The final phase of this investigation deals
with a comprehensive and detailed study of five major problem areas within
the student-tesching program of each of the schools selected as having
the better programs.

The five mejor problem areas include: (1) goals or purposes of
student teaching; (2) evaluation of student teaching; (3) experiences to
precede and to follow student teaching; (4) student-teaching experiences
of practice teachers; and, (5) administration of student teaching.

Extensive reading wes done in each of the arees in an sttempt to
obtain a broad basis for analyzing the selected programse Iiterature
dealing with the operation and practices of specific programs was re-
viewed., Conferences and discussions were held. As a result of such pro-
cedures, the information forms were drawn up by the writer in their pre-
liminary state.

To further check upon the information forms end the type of
questions asked, & series of conferences were held with the following
faculty members at the University of Maryland: Dr, Henry Brechbill,

Dr. Clarence A, Newell, Dr, Alvin Schindler, and Mr. Frank A. Sievers,
as well as repeated conferences with Dr. R. Lee Hornbake.

During these conferences, the information forms were subjected
to suggestion and criticism. Each conferee was asked to review the
forme in view of the type of answer one would expect, the validity of



the information, as well as the completeness of esch area within the total
problemn.

As a result of these conferences and the suggestions made, the
final forms were drawn up. (See Appendix "E") The final forms consist
of 507 items to which responses were sought,

The forms were designed to obtain an overview of current student
teaching practices in the selected institutions. The respondent was also

asked to indicate his personal opinion as to the value of each of the items

listed without reference to his particular program., Both the degree to
which the item was being practiced, and the estimated value were to be
recorded by means of a numerical value from one to five with five being
the highest.

Each topic area of the information forms was dupliceted on a dif-
ferent color paper to assist in the final compilation and analysis upon
being returned by the respondents.

Because of the distances involved, certain of the institutions had
to be contacted solely by mails, Visits were made to those institutions
which were within reasonable traveling distance.

Those that were handled by mail included: Tuskegee Institute,
Tuskegee Institute, Alebama; San Jose State College, San Jose, Californis;
University of Georgia, Athens, Georgia; Eastern State College, Charleston,
Illinois; Southern State College, Carbondale, Illinois; East Kentucky
State Teachers College, Richmond, Kentucky; and Louisians State University,
Baton Rouge, Louisgiana.

Prior to sending out the information forms, each of the above insti-
tutions was contacted and the person in charge was asked i1f he would care
to partiecipate in the study. The nature and the exteng of the information
forms were described in this contact letter. (See Appendix "F" for the

- 1]l -



letter used to make this participation request.) It was requested that
the forms be completed by either the head of the department or the Indus-
triael Arts staff person in charge of the supervision of student teachinge.

Every one of the seven schools contacted in this manner agreed to
participate in the study, and the forms were mailed to them with a re=
quest that they be returned within twenty~one days thereaftere.

The remaining seven schools were contacted by a letter esking if
they would participate in the study. It was also requested that the
investigator be permitted to visit the school personally for the purpose
of securing the information on the prepared forms as well as for getting
a close-up view of the program. (See Appendix "H" for sample letter.)

The Stete Teachers Colleges at California and Millersville,
Pennsylvanlie and the State Teachers College at Newark, New Jersey were
visited on separate tripse. The Buffalo, New York; Oswego, New York;
Fitchburg, Massachusetts; and New Britain, Comnecticut schools were
visited. At no point during these stops at the variocus institutions were
the forms completed by the persons visitede In each instance the persons
visited agreed to complete and return the forms at a later date.

However, the visits were fruitful to the extent that at each
school, the discussion centered about the Industrial Arts student-teaching
practices of that institutione In this way a clearer picture and keener
insight into the operation of each program was possible.

Summary of the Datae Thirteen schools completed and returned the

study forme. Primary importance was given to the "value" ratings given
the items. Items that were indicated by a four "high" or five "very high"
value by nine of the respondents were accepted as having sufficient sig-
nificance for inclusion in the finel summary. The degree of practice for
each of the items accepted in the above procedure was algo indicated. An

- 12 =



analysis of the findings was then made for consistencies, omissions, and
point of view in the replies.

Jyury Reaction. A jury of three prominent persons in teacher edu-
cation reviewed the findings in the study. The purpose of the jury was
to obtain the reactions of prominent authorities on teacher education to
the responses received in the questiomnaire. The jury reports are in-
cluded verbatim as a unit within the study.

Conclusions and Recommendationse The final phase of the study con-

sisted of drawing conclusions and recommendations from the information

gathered by the questionnaire study and the reports of the jurye.



CHAPTER II
REVIEW OF THE LITERATURE

This chapter deals with & review of the literature on student
teaching. In a review of literature pertaining to student teaching in
Industrial Arts several reservetions are made. First, there are no oxe
tensive or outstanding studies to date in the studenteteaching area of

Industrial Arts educatione Fryklund's study Industrial Arts Teacher Edu-

ostion in the United States (11, p. 112) has two chapters dealing with a

number of aspects of Industrial Arts student teachinge. Secorndly, it is
believed that many of the studies made in student teaching in other branches
of education have a releationship to the problems dealt with in Industrial
Arts student teaching. Lastly, it is felt that the review of studies and
literature in phases of student teaching other than Industrial Arts will
have real value in adding breadth of understanding and suggestion for a
study in Industrial Arts student teachinge Thus, the materials presented
in this unit are chiefly studies or articles on phases of teacher educaw~
tion other than Industrial Arts.

The studies are grouped in accordance with their classificaticn
under the following headings: eveluation, supervision, administration,
trends, and general studies inclusive of many factors directly and indirectly
related to Industrial Aprts student teaching. Each of the studies is des-
eribed es 2 unit in order that a more complete understanding of the purpose,
procedures, and findings may be seen coherently.

Following the various studies, there are several reviews of periodi-

cal articles, books, or parts of books. These items are included in the
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review of the literature to add concepts and points of wiew, thus broaden=
ing the bases for study end investigation into the subject.

Following these two units, a summary of the literature is presented
from the findings, conclusions, and points of view found in the materials
reviewed.

Evaluatione Studies in evaluation of student teaching included in
the review of the literature are those reported by Woellner (30, p. 267-271),
and Burns. (7, p. 274-279)

A report of evaluating practices and procedures used in student
teaching programs was made by Woellner (30, p. 267-271) in the April, 1941,

issuwe of School Review. The purpose of this study was to attempt to ob=-

tain a more useful rating schedule for reporting observations of essentiel
characteristics of apprentice teacherse.

The procedure in this work involved sending letters to 119 colleges,
universities, and normal schools asking for a copy of their rating devices
used in evaluating apprentice teacherse.

One hundred and two imstitutions sent charts. This group included
54 universities, 42 teachers colleges, and 6 normal schools.

From the 102 rating charts it was found that 252 traits were rated.
The mean mumber of items on the 102 charts was 32.

The ten treits most frequently found on the wvarious rating charts
included: scholarship, appearance, use of English, cooperation, voice,
lesson preparation, provision for individual differences, professional
attitude, discipline, and questioning skill.

In the use of these traits, a large proportion of the schools used
a five~point rating scele without graduations between points.

Seventy-two institutions either gave no directions or gave only
technical directions for using the scales.



Conclusions derived from this study include:

1. Universities, teachers colleges, and normal schools use a rating

chart scored on a five-point scals.

2. There is no specific definition of points and only technical
directions for using the scales.

3« There is same evidence of dissatisfaction with these sceles.

4+« There is no evidence of attempts to differentiate the traits
and techniques at the different grade levels, or subject fieldse.

5. There is little agreemsnt in terminology.

6. There is a real need for further understanding of this professicnal

problem.

Burns (7, p. 274-279) made a study of fifty instruments used in the
rating and evalueting of student teachers. The purpose of this study was
to make an analysis of evaluation practices in terms of the philosophy
upon which they were founded, and to indicate those trends in evaluation
which hold most promise of genuine worth in assisting oritic teeachers do
a better job with the student teacher.

Procedures used to evaluate student teachers were classifiied into
three categories: "A rating scale with items listed which the critie
teacher checks according to a point system; a reting scale which allows
a little space for comuents in addition to the points checked; and a more
informal evaluation sheet setting up ocertain large headings which the
supervisor uses as a guide in writing a brief analysis of the student
teacher.”

Nearly all of the fifty evaluation forms fell into the first two
cetegoriess The large classifications to be rated within the instruments

were generally found to be personal attitudes, professional attitudes,
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teaching techniques, and classroom managemente Each of these major aspects
were sub-divided into a number of component traits or cheracteristicse
The method of checking was usually on a five-point rating scale such as
A, B, C, D, and E, or by such terms as superior, strong, averasge, and
failuree.

There was also the practice of varying the total point score for
the different characteristios evaluated.

The second method was very similar to that just described except
that a small blank space was provided for the insertion of a brief comment.

These two approaches were oriticized because of their atomistio
approach to a process that is essentially organismic in neature. Criticism
was also made of the practice of having pupils ewvaluate the student
teachere. |

The third approach was based upon an ewvaluation consisting of seversl
broad headings under which the supervising teacher writes a description
of the student teacher. Such broad headings included: "Elements of
Strength", "Elements of Weaknese", "Estimates of Personal, Professional
and Agministrative Qualities", and "Recommendations end Remarks". Some
evaluaticn devices employed similer headings as indicated above, but also
included questions to gulde the supervising teacher's evaluation.

There is a trend towards an organismiec concept with a tendency
towards studying the individual with respect to both the reaction and
the situation in which the reaction occurred. There is also a signi-
ficant movement towards a greater use of anecdotes in recording behavior.

Principles and conclusions derived from this critical anslysis
include:

l. There needs to be a greater agreement as to what constitutes

a teacher in the present-day society.
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2. There should be a oloser refining of terminologye.

S« The evaluation should be made with regard to the individual
frame of reference.

4. "Evaluation should be based upon the needs of the individual.”

5« The evaluation should include only those items or classifica-
tions of behavier useful as a guide to teachers, and as a useful basis
for evaluation.

The use of anecdotal records as 2 whole new field in the evaluation
of student teachers should be investigated.

Supervision. Studies in supervision of student teaching included
herein are those reported by Strebel (27, p. 155), Fielstra (9, p. 536=540)
and Jacque (20, p. 367-372).

Strebel (27, p. 155) made a study of supervision of student teach-
ing in universities using cooperating public high sehools. The problem
of this study was to investligate the nature of the supervision of student
teaching done in these universities.

The study involved the use of three different questionnaires; one
for the supervising persomnel; one for the student teachers; and a third
for directors of student teachinge. Forty-two institutions were included
in the study.

Conclusions reached by Strebel as a result of the study were:

1. There was a wide fluctuation in the organizeation and conduct
of the supervision of student teachinge.

2. The administrative control was generally in the hands of a
director of student teachinge.

3. The two types of supervisory officers included the university

supervisors and the supervising teachers.



4. Degrees held by college supervisors were as follows: bachelors
degree 23.7 percent; masters degree 44.7 percent; and dootors degree 31.6
percent.

Be Dégrees held by supervising teachers were as follows: bachelors
degree 48.8 percent; masters degree 44.2 percent; and doctors degree 2.9
percent.

6. A large percentage of both groups of supervisors had no supere
visory training.

7. Supervision is not as yet on the same footing as college class
work or administration.

8. The universities studied had 1little or no control over the
educational programs in the student-teaching situation.

9. There was little effort to integrate the activities of the
college supervisor and those of the supervising teachere

10. A large percentage of the universities did not subsidize their
cooperating high school teachers.

11, Eighty=three and eight~tenths percent of the university super-
visors and eighty-three percent of the supervising teachers used the
personal observation form of evaluation with a conference afterwards.

12. The greater percentage of the university supervisors used
group conferences while the supervising teachers used individual confer-
ences predominantly.

Strebel recommended that the professional status of supervision of
student teaching in the Universities should be raised, and that the study
revealed meny of the institutions carrying on supervisory programs that

were not on equal academic levels with teaching and administration.



Fielstra (9, p. 536-540) reported a survey of supervisory practicee
which student~teachers considered most helpful at Stanford University.

The survey was for the purpose of obtaining a better insight into the pro-
gram at Stanford. Hundreds of replies were received from student teschers
in more than dozen public high schools.

The listing of the "supervisory practices considered most helpful"
included:

l. Accepting the student=teacher as a co-worker, presenting him
as a fellow teacher to the class, and maintaining this relationship in
conference as well as in class,

2+ Giving the student-teacher frank, direct criticism, presenting
it in a tactful, helpful manner, and including constructive suggestionse.

3« Demonstrating methods, devices, and techniques of special wvalue
to the student teachers, when the supervising teacher tekes over the classe.

4, Allowing the student teacher much freedom in planmning, selecting,
and using materials and methods.

5¢ lLeaving the classroom for part of the period when the student
teacher is in oharge, at increasingly frequent interwals, and for increasing
periods of time.

6. Giving the student teacher many helpful suggestions in finding
additional methods.

7. Providing tor frequent conterences with the student teacher.

8. Remembering that the student teacher has other obligations be-
sides student-tesaching and avoiding loading on unnecessary or velueless
work.

Fielstra was of the opinion that the conditilons existing with the
Stanford University student teachers were not greatly different than those
experienced by student teachers elsewhere. Therefore, supervisors of



student teaching at other institutions oould elso profit by such informa-

tion 2s revealsd herein.

"Supervision of Practice Teaching on the High School Level by Arts
Colleges™ was the subjesct of a study reported by Jacques (20, p. 367-372)

in the Educational Administration and Supervision periodicals. The purpose

of this study of student teaching was to determine the present status,
and evaluating existing conditions in the light of supervisory standards. (Sic).

The materials presented in the study were gathered by means of
gquestionnaires, interviews, and a perusal of relevant literature.

A college supervisor of student teaching is usually in charge of
the program. -

The number of supervisors that a student teacher works under ranges
from ons to six with a majority of the student teachers working under no
more then three.

There is an overlapping of supervisory authority between the college
supervisor and the eritic teacher. This is due to the college supervisor
being handicapped by the lack of time. The critic teacher tends to wield
a greater influence because there is a tendency to delegate almost complete
authority to him.

The selection of student teachers is based on academic average, and
occasionally on personality. There is no common method of selection used
by all, and few have any systematized procedure. Duties of the student
teacher include: +teaching one class five hours per week; meking lesson
plans; helping with extra-curricular activities, and serving on hall duty.
The student teacher also takes an average of twelve credits of course work
at the college along with his practice teachinge.

It was found that students having difficulty usuelly suffer from



a lacking in emotional maturity and poise, good teaching personality, or
intelligence. The problems of student teachers arise from discipline,
difficulty in presenting subjeot matter, insufficient background, or per=
sonality difficultiese.

Assignment of students to the various student-teaching locations
is based upon subjects to be taught, previous arrangements with the school,
or reguests fram the student.

Seleotion of oritic teachers is made at a joint conference of the
college supervisor, superintendent of schools, or high-school principal.

The typical supervisor aims to perform the following functions:

(1) oriemtate beginning teachers; (2) improve instruction; (3) improve
learning processes; and, (4) raise staenderds of future teaching. Confer-
encos are used by the supervisors as a follow-up of classroom visitatione.

Evaluation of the student teacher is usually made through obser-
vations of the college supervisor and the reports of the oritic teacher.
Most schools employ rating soales with the grading of such qualities as
personal attitudes, professional attitudes, and teaching skills. Many
schools are still experimenting with various rating devices.

Conclusions and recommendations derived from this study lnclude:

1. The college supervisor should be given a reasonebly light college
schedule to permit adequate time for supervisory duties.

2. The college supervisor must define his own and the oritie
teacherts duties more definitely to prevent overlepping.

3. Selection of student teachers should be on the basis of intelli-
gence, educational background, and personality for the teaching profession.
The practice teacher should have a background of Educational Philosophy,
Psychology, and Methods. He should not carry an excessive load during his

practice~teaching periode
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4. The college supervisor should base his supervision on the fol-
lowing aims: the orientation of beginning teachers; the improvement of
instruction and the learning process; and the elevation of standards of
future teaching.

5¢ All supervisoars should visit their practice teachers at least
two or three times a semestere.

6¢ Supervisors should continue their efforts to find more efficient
means of making their ratings objective.

7 The supervisor of practing=teaching on the high school level
is still in a formative stage.

Administration. Studies in administration of student teaching ine

cluded in this review of the literature are those reported by Brink,
(6, ps 394-402), Baldwin (4, p. 674~682), Henderson (19, p. 125), Grim
(15, p. 89-98), Marshall (21, p. 91), and Stiles, Lindley J. (25, p. 8=11),
(24, p. 706-712).

A report of a study on the administration of student teaching was

made by Brink (6, p. 394-402) in the Educational Administration and Super-

vision periodical of October, 1945. The purpose of this study was to
obtain information concerning the administration of student-teaching in
large universities which use the facilities of the public schools.

The study involved a survey of practices in forty institutions.
Twonty-two were large state universities, and eighteen were privately-~
endowed universities with enrollments of more_than four thousand studentse.
The study was made by means of questionnaire and by personal visit to
three of the cooperating institutions.

Twenty-six of the schools used the public school facilities ex~
clusively, while fourteen used both the public schools and the demonstra-
tion schoolse The number of practice-teaching schools ranged from three
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to sixty elementary and secondary schools per institution. Most univer-
sities in the study were found to confine student teaching to within the
immediate area such as: "within a mile of the campus"; "Ten to fifteen
minubtes walking time", and "The farthest is five miles". The majority of
the universities have no formal contracts with the affiliated schools.

The supervisory organization of student teaching consisted of a
general director or coordinator, a number of university supervisors in
the specialized areas, and the supervising teachers in the classrooms.

The amount of time spent on the direction of supervised teaching
by the director of student teaching in fifty percent of the cases ranged
from one-third to two-thirds of his time. Five schools reported less than
one-fourth of the director's time is devoted to this work, while six
schools indicated that the director devoted from three-fourths to full
time to student teaching activitiese The duties of the general director
included making arrangements with the public schools, selecting and plac-
ing student teachers, ocutlining policies, coordinating the work of special
supervisors, and selecting supervising teachers. In most of the schools
studied, the responsibility for student-teacher placement rests with the
director and university supervisors in conference with appropriate school
officials., Not more than one or two student teachers were generally
assigned to any one supervising teacher.

Thirty~-five institutions indicated that student teaching is most
frequently done in the senior year, and five schools listed the graduate
or £ifth year. The length of the student~teaching period ranged from one
quarter in six universities to a full year in eight universities. The
most frequent practice was to offer the course for a full semester. The
amount of credits varied from one or two semester hours to twelve, with
+the most freguent practice being five or six semsster hourse.



Those preparing for the secondary school level were generally found
to devote from one to two hours each day at student teaching, while those
on the elementary level more froquently devoted a half-day to such acti-
vitiess At the secondary level, the normal practice was for the student
teacher to teach in one area only. There was little agreement among the
schools on pre-requisites for student teaching.

In nearly all the schools, the student-teaching experience wes
rogarded as a culminating course in the teacher-education programe. In
twenty-one universities, student teaching was accompanied by a weekly
seminar for the purpose of discussing problems in student teaching.

Conclusions derived from this study include:

le Tphere is a wide diversity of practices followed in student
teaching among the universities, and there is a common feeling of a need
for improvement.

2. There is a pressing problem of need for more adequate supervi-
sione

3s« There is a need for a re-orientation of viewpoint regarding
the value of first-hand experiences in teaching. This conclusion weas
arrived at in view of the limited time allotted to such activities.

4, There needs to be a critical examination of the total teacher-
education program to see if there can be a more sconomic and effective

selection of courses and activities for prospective teachers.

Baldwin (4, p. 874-682) reported a study of credit pre-requisites
for student teaching. The purpose of this study was to discover what the
leading teacher-education institutions have done in recent years to insure
an adequate mastery of academic majors and minors by candidates for ed-
mission to student teachinge.
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The study was conducted by means of an analysis of pre-requisites
listed in the ocatalogs of sixty institutions. The term "student teaching"
in the study refers to the period in which actual teaching is done, and
does not include the preparatory periode.

Findings indicate that the typiocal teachers college maintains
standards for admission to student teaching equivalent to those of the
typical university.

Over a five-year period (1937-1942) the following changes were
observed: (1) the average requirement for majors in state universities
increased from twenty-four and one~half to twenty-seven hours; (2) the
average regquirement for majors in the teachers colleges increased from
twenty-eight to twenty-nine hours; (3) in independent institutions, the
average requirement for majors changed from twenty-four and one~half to
twenty-three hours; (4) in the sixty institutions combined, the average
major regquirement increased from twenty-four and one-=half to twenty-six
hours.,

In special subjects, all institutions combined increased from
twenty-six to twenty-eight hours in the major requiremente.

"The Organization end Administration of Student Teaching in State
Teachers Colleges™ was the subject of a doctoral study by Henderson.

(19, p. 125)

The purpose of this study was threefold: (1) to discover present
practices in stete teachers colleges with reference to the organization
and administration of student teaching; (2) to evaluaste these procedures
in light of present theory end practice; and (3) to offer suggestions that
may be of value to administrative officlals in teacher-training institu-

tions in the organization and administration of student teachinge.



The study was made with the use of three questiomnaires: one for
the directors of the training sohools; another for training supervisors;
and a third one for the student teacher.

Conclusions drawn by Henderson regarding student teaching include:

l. There should be & scholarship and professional standard made
pre-requisite to a oourse in student teaching.

2e A student should not do his student teaching before his senior

3« The selection of student teachers who have met all pre-requisites
for student teaching should be made by a committee composed of the director
of the training school and heads of the subject-matter department conceruned
in the high school. The supervising teachers and principal should be con-
sulted before any student is assigned to a specific teaching position.

4, The needs of the pupils and the special abilities, interests,
needs, and choice of the student teacher should be considered in making
all assigmments.

5« The training supervisor or principal should have the right to
request a ohange of teaching position for any student teacher who is so
placed that his work might be detrimental to the best interests of the
children,

6. The student teacher should be permitted to begin his teaching
with a small groupe.

7. Student teachers should not do more than sixty percent of the
teaching of any group of children as a general rule.

8. The amount of student teaching required should be dependent
upon the ability of the student.

9. It should be the duty of the supervisory staff to determine
21l policies of methods of supervision of student teaching.



10. Student teachers should be regquired to work out well~organized
plans for teaching their specific groups of children.
1l. The student teacherts final grade should be a composite opinion

of the training supervisor and all others who come into direct contact with

the student tescherts worke

Grim (15, p. 85-89) reported a study of various phases of student
teachinge. The purpose of this study was to answer certain questions and
to solve certain issues relating to student teaching at the University
of Minnesota.

The study was made by means of a questionnaire with forty-nine insti-
tutions cooperating in the study.

Student teaching was carried on in campus schools, off=-campus
laboratory schools, and in public schoolse The combination of off-campus
laboratory school with other publie schools was found to be used most
frequentlye.

The use made of campus laboratory schools and co-opsrative laboratory
schools was divided among such activities as experiment and research,
demonstration, observations, student teaching, and other uses. The greatest
percentage of usage was found in the student-teaching activities.

Twenty=-six of the thirty-four institutions using city public schools
reported that supervision was provided by a comblnation of the services
of public school teachers, and those of the training institution.

The supervising teacher was responsible for eighty-two percent of
the supervision in the public schools that were used. Fifty-three percent
of the institutions reported they had meetings with their public-school
supervisors of student teaching.

In only nine of the twenty-nine institutions using off-campus lab-
oratory schools did the prineipal hold academic rank. These ranks were
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instructor, lecturer, consultant, assistant professor, and associate
professor.,

Approximately half of the institutions using city public schools
had a remuneration policy for the supervising teacher. The range of pay
for off-campus teachers varied widely as indicated in the following
ranges: $25 to $65 a month, $10 to $75 a quarter, $25 to $60 a semester,
$100 to $1,400 a year, and $5 per credit hour.

Approximately forty percent of the prinecipals of co-operating off-
campus laboratory schools received part of their pay from the teacher-
education institution. The range of pay reached as high as ninety-five
percent of the salary, with a median of less than ten percent.

In conclusion, the trends indicated by this study were towards a
closer cooperation with ocity schools, more in-service training of super-
visors, more adequate supervision, and higher remuneration for public

school supervisorse

Marshall (21, p. 91) made a doctoral study of the value of different
types of student teaching. The purpose of this study was to evaluate
certain types of student teaching in use in some of the teacher-education
institutions.

The study was conducted as a controlled experiment of three equiva-
lent groups and three experiemental factors. The subjects included
three groups of students from The Maryland State Normal School at Salis-
bury, Maryland. The experiment included all students admitted as juniors
to the school in September 1926 and 1927, and who upon graduation taught
in the schocls of Maryland in 1928-29 and 1929-30.

The three types of student teaching evaluated were:

1. Type "A", which was graded and distributed over more than one
term's worke. Observation and participation were experiences before the



actual student teaching. The total number of hours spent in student teache
ing was 180,

2. Type "B" had the student teaching experience concemtrated into
one term of work as near to the close of the normsl school course as possi=-
ble. No classes were taken at this tims. The student spent three weeks
in one room of a graded city school and three weeks in a nearby rural
schoole The total number of hours was 180,

3. Type "C" student teaoching was done in less time than in types
"A" and "B". In this instance the teaching was preceded by demonstration
lessons with very careful ewaluations made of the lessons. This period
took 90 hourse The total munber of hours inclusive of the demonstration
and practice lessons was 180.

The three groups of thirty-one each were equated through the use
of such instruments as:

l. The Thorndike Intelligence Examination for College Freshmen.

2. The Stanford Achievement Advanced Examination, Form A.

3+ Cross English Test, Form A.

4. Steele-Herring Professional Knowledge Test.

5. Holloway Professional Achievement Test.

The methods used to evaluate the teaching success of the students
from the respective groups included: (1) Standardized tests administered
in November and again in May to measure pupil achievement; (2) Ratings
by county supervisors on the Jacob's Scale for Rating Teaching Effective-
ness; (3) Ratings by the normal school supervisors on the Jacob's Scale
for Rating Teacher Effectivencss; (4) Recults of questiomnaires sent to
teachers; and (5) Questiomnaires to eritics for informetion regarding

attendance, promotion, retention, resignation, and transfer.
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The results revealed by this study include:

le That the long extended period of student teaching is desirable.

2. That a given number of hours of student teaching graded over
& period of practice is more effective than e concentrated experiencs of
an equal number of hourse

3¢ That a given number of hours of student teaching graded and
oxtended over a period of time is more effective than the same number of

hours divided between directed observetion and actual teachinge.

"Supervision of Student Teaching in Universities" (25, p. 8-11) is
the title of an aerticle written by L. J. Stiles from informetion presented

in a doctoral study Pre-service Education of High School Teachers in

Universitiese.

Thé purpose of the article was to present the "more importent"
findings of the doctoral study that dealt with the supervision of student
teaching.

The two persons most responsible for supervising activities are
the supervising teacher and the director of student teaching. The selec=
tion of supervising teachers was largely dependent upon "the willingness
to supervise and training for the task". Considerable effort was made to
assign student teachers to the best teachers in the high schools.

While seventy percent of the authorities believed that the super-
vising teachers should belong to both the public school faculty and the
college of education staff, there was only about thirteen percent of the
universities that followed this practice.

Sixty-five percent of the cooperating authorities believed that the
supervising teacher should be peid by both the public school and the uni-

versitye It was found that in the majority of cases the supervising
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teacher teaches a full load in addition to the supervising duties connected
with student teachers.

Conclusions presented in the article included: (1) There was little
edministrative relationship between the uwniversity and the supervising
teacher in the typical situation; (2) Few supervising teachers have had
special treining for their supervisory duties; (3) Universities, as a rule,
do not assume responsibility for remumeration of the public schools for
their facilities nor their supervising persomnel; and (4) Supervising
teachers are overloaded with work.

Recommendations by Stiles included: (1) Superviéing teachers should
be trained for their duties. (2) Supervising teachers should be responsi-
ble to, and reimbursed by, both the public school and the university. (3)
The mmber of student teachers for a supervising teacher should be con=
fined to one. (4) Supervising teachers should be given rank on the uni-
versity faculty and be considered a part-time staff member of both the

university and the public school systeme

Lindley J. Stiles (24, p. 706=712) discusses the organization of
student teaching in an article developed from the findings in a doctoral

study titled Pre-service Education of High School Teachers in Universities.

The study included eighty-one universities and the opinions of thirty-
one authorities.

Sixty-five percent of the universities had student teaching as a
separate and distinct course., Twenty-nine percent reported student
teaching as a part of a correlated course.

The most common scholastic requirement for admission into student
teaching was a grade of "C". The course most often correlated with student

teaching was some type of methods. The majority of the student teaching



was done in the publie schools of the city in which the university was
located.

There were wide variations of time devoted to such activities as
observation, preparation, participation, teaching, directing extra-class
activities, and conferences with supervising teachers. The number of
cloock hours spent daily at student teaching ranged from one to five with
the greatest number of cases being two hours daily., The number of weeks
of student teaching ranged from twelve to thirty-six.

Sixty-one percent of the respondents indicated that observetion
was done at the same time as student teachinge The minimun number of
credits granted for student -teaching was two with the maximm being fifteen.

The Jjurors were of the opinion that student teaching should be
strengthened by "earlier participation in teaching; arranging for stu=-
dents to teach in campus, off-campus, and internship situations; improving
campus facilities; making the program continuous--observation, partioi-
pation, and actual teaching; putting student teaching in the fifth year;
and keeping the student teacher in the training program until confidence
develops”.

Trends. Studies dealing with trends in student teaching included
in this review are those reported by Hammock (17, p. 162-165), and Stiles
(23, p. 141-148).

Hammock (17, p. 162-165) reported a study of trends in secondary-
school student teachinge The purpose of the study wes to determine the
practices and trends in student teaching. A survey was conducted by
means of e questiomnaire with 216 teacher~education institutions partici-
pating in the study.

Findings from this survey study included:

1. A broad conception of teaching as guiding child development
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pervades the literature and is noticeable in current practice.

2. There is a2 trend to individualize the work of the secondary-
sochool student teacher by allowing progress through the developmenteal
process of teacher education to be dependent upon the individuall!s readi-
ness for advanced phases.

3« There is a widely felt need for secondary school teachers with
educational theory and practice well integrated.

4. Rating scales and anecdotal records were the most common types
of evaluvative devices. Dissatisfaction with rating scales is apparent in
the literaturee.

S5¢ There is a trend towards internships in the education of
secondary-school teacherse.

6e There is & trend towards a lengthening of the time for student
teaching in public schools, with a corresponding shortening of time in
campus schools.

Te There is an increesed tendency towards plecing less emphasis
on strietly clessroom teaching, with a greater emphasis on extra-curricular
activitiss.

8. In general, teachers colleges are taking the lead in the employ-
ment of the newer practices in secondary-school student teachinge.

Implications from this study include: (1) There is a discarding of
the belief that all educational theory is learned before student teaching,
and that student teaching puts into practice these latent learnings. (2)
There is a need for actual contact with children from the beginning of
the prospective-teacher's training. (3) There is & need for a period
of student teaching probably longer than one semester, with the length
dependent upon the goals and progress of the individual. (4) Thers is a
need for the development of better evaluative instruments.
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Stiles (23, p. 141-148) reported six major trends that were idenmti-
fied over a six~year period in a study oonducted by the Commission on
Teacher Education. The six trends were listed as:

le The fusion of student teaching with other experiences directed
towards proflessional preparation of teachers.

2e The provision of vital experiences with children, schools and
with camunities prior to student teaching.

3« Opportunities provided for prospective teachors to observe and
participate in both laboratory schools and public schools.

4. The encouragement of continuous teacher-pupil planning between
the college staff supervisor, the directing teacher and the prospective
teacher.

5¢ The development of the full=time student-teaching internship.

6. Emphasis upon evaluation of student teaching. Procedures
employed included: (1) the development of an anecdotal observation guide;
(2) an anslysis of problems faced by the student-teacher; (3) the building
of oheck-lists of activities; (4) the use of student diaries; (5) frequent
informal conferences between the student-teacher and supervisors; (6) the
development of student notebooks; (7) 4he analysis of summaries of experi-
ences prepared by student-teachers, and (8) warious types of discussionse

General. Studies of a general nature in student teaching included
in this review are those reported by Stratemeyer (26, p. 134-144), Blyler
(5, pe 75-85), and Gilbreth (13, p. 11-14).

Stratemeyer (26, p. 138-144) summarized the progress of a study
of student teaching being conducted by the Committee on Student Teaching
of the American Association of Teachers Colleges. The following observa-

tions were in evidence:
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There is little or no flexibility with reference to the point of
beginning student teachinge. Practically all schools report the beginning
of student teaching at the same time, either the last semester of the
Junior year, or the first semester of the senior year.

There is a greater recognition of (1) the wider extension of school
experiences in the community, (2) the conditioning of the in~school ex-
periences by the forces that act upon the child outside of school, and (3)
the teacher's place in community leadershipe.

Present practices give opportunity for student teachers to study
children through reading about them and through observing and working with
them in the classroom.

In most of the colleges the staff personnel have 1little or no res-
ponsibility in the assigmment of students to the laboratory worke Student
records are not made avallable to the laboratory teachere. Also, evaluation
is frequently the major responsibility of the directing tesacher with little

or no integration between the laboratory school and the college.

A study of student teaching in the American Association of Teachers
Colleges was reported by Blyler (5, pe 75-85). The purpose of this study
was to determine the practices and trends in the field of practice~teach-
ing among member schools of the American Association of Teachers Colleges.

The procedure used involved drawing up a questionnaire and sending
it to the directors of teacher~training at thg schools who were members
of the Americen Association of Teachers Colleges. One hundred eighty-
three questionnaires were semt out and one hundred thirty-five or 73.2

percent were answered.
One hundred eight of the teacher-training institutions hod campus

schools. Three of these schools were secondary schools. Fiftty-three had
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elementary and high schools, while twonty-six had elementary and junior
high schools. Fourteen indicated that they had kindergartens. City
schools were used by ninety-five teachers colleges. Only eight colleges
have rural laboratory demonstration schools on cempus, while fifty~three
colleges used secondary rural schools for practice-teaching purposes.

The following plans for student teaching were revealed:

l. Forty~-eight institutions had students teach one clock-hour per
day, per quarter or semester. Credit for this plan ranged from one to
eight quarter hours with a median of three quarter hours.

2. In eighteen colleges students teach more then one hour but less
than a half day per gquarter. The credits granted for this work ranged
from four to ten guarter hours with an average of 4,7 querter hourse.

3. In twenty-eight schools student teachers taught a half day.

Of the twenty-eight using this plan, three were for periods of six weeks,
while twenty-five were for twelve weeks. Credit for this type of student
teaching ranged from two to twenty-four quarter hours with e median of
seven.

4., 1In thirty-two schools the student teacher teaches a full daye.
The time period for this plan of student teaching renged from four weeks
to a full quarter with credit ranging from three to sixteen quarter hours.
The median was eight quarter hours.

5. In the f£ifth plan students live and teach full time in a particu-
lar community. The time period ranges from six to twelve weeks. Credit
granted for this plan ranged from three to sixteen quarter hours with a
median of eight quarter hours.

On the whole, credit granted for practice teaching ranged from two

to twenty-four quarter hours with an average of 7.0.
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Observation was found to be done in three ways: (1) as a part of
professional courses (eighty-four sohools); (2) as a part of practice
teaching (twenty-five schools); and (3) as a special course (twenty-seven
schools).

The ten pre-student-teaching courses mentioned most fregquently were:
methods, educational psychology, principles of teaching, general psychology,
child psychology, educational measurements, integrated courses, classroom
management, the child and the curriculum, and curriculum.

Eighty-eight colleges require lesson plans of student teachers during
the entire periocd of their teaching, while twenty-two require them only
during the first half of the period.

Requirements for entering practice teaching included the following:

l. Education oredits ranged from three to twenty-four quarter
hourse.

2. Ninety-seven colleges require a "C" average, four a "C plus",
eight a "B", and one a "B minus".

3. Sixty-two reguired recommendations or approval from the head
of their major department before permitting a student to do student
teaching, while thirty-one required additional recommendetionse.

4., Few colleges require personality retings.

5. Sixty-three require a health certificate.

6. Twenty-five schools require a formal application for student
teachinge.

In fifty-five cases the oritic teacher was responsible for the sub-
ject-matter taught by the student teacher, while in forty-seven cases
the college teacher and eritic teacher combined, took the responsibility

for the subject matter taught.
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Forty-four colleges indicated that college teachers observe students
who have completed courses under their directione

In regard to the question "Do the college teachers attend confer=-
ences of critic teachers and student teachers?", twenty-five said, "ves",
and twenty-nine said, "occasionally",

Sixty-seven of the institutions said that the student teacher's
duties were the same as those of the regular teacher.

Conclusions drawn from this study include:

l. There is a feeling that laboratory schools are not being used
as mach as they could be.

2. The college and the laboratory school (as a laboratory) should
be brought closer together.

3+ Observing or teaching a whole or half day is regarded as ideal
but is not always administratively feasible.

4. The section on requirements for doing practice teaching indi-

cates that the teachers colleges lag far behind the state universities.

Gilbreth (13, p. 11=14) reported a study of student~teacher reaction
to the student-teaching experience in an article appearing in the Business

Education World. The purpose of this study was to show the attitude of

student teachers in business education towards their student teaching ex-
perience.

letters were sent to every institution that was a member of the
National Association of Business Teacher-Training Institutions. This
letter requested that the institutional representatives pass on to two
thoughtful student teachers a form on which the student teachers were to
suggest two changes which they though would result in a better student-
teaching progrem at their institution. The students were also asked to
give reasons for their statementse.
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Replies were received from seventy-two student teachers who sent a

total of ome hundred thirty-eight suggestions. These replies came from

students in thirty-eight different institutionse.

The following is a listing of the fifteen suggestions more fre-

quently made by the seventy-two students in the thirty-eight colleges

responding:

1.
2e
teaching.
3e
4,
Se
subjecte.
6.
Te
teaching.
8.

S

Provide more teaching experience.

Bgtter preparation for teaching before assigmment to student

More constructive criticism on the part of the superviscr.
Allovance for more student-teacher initiative.

Student teachers should be allowed to teach more than one

Provide adequate arrangements for conferences with supervisors.

Change the rate of induction of student teachers into student

Permit student temschers to work alone at times.

Student teachsrs should be allowed to experiment with their

own methods rather than always follow those of the supervisor.

10.
teachinge.

11.
inge.

1z,

13.

Provide for a light college load during the period of student

Business experience should be & pre~requisite for student teach-

Provide more adequate periods of observation.

Provide for examination end discussion of textbooks to be used

in high school classes before assigmment to student teaching.

14.

Study of and participation in extre-curriculer activities should

be provided.



15. Student teachers ‘should be allowed to tesch successive periods
rathsr\than isclated periods.

Conclusions drawn by Gilbreth on this study indicates that such an
expression of opinion by the participants in a program may have real value
in the further improvement and progress of the program.

Articles and Bookse The following items are reviews of selected

periodical articles and books pertaining to student teaching. Certain of
these materials are included for their point of view, while others are
reviews of prectices and procedures in existing programs at teacher-educa-
tion institutions.

"Student Teacher Supervision”" was the subject of an article by
Arthur(3, p. 152).

It was the concensus of the Illinois conference on supervision of
student teaching in home economies that the experiences of the student
teacher should include: studying school and individual records; meking
and filing analyses of pupils, anecdotal records, and case studies; con-
duecting pupil conferences; guiding out-of-class activities; participating
in home, school, and commnity affairs; wvisiting pupils in their homes;
observing participating in and sometimes teaching academic classes; atten-
ding school faculty meetings; collecting and using suitable teaching
materials; planning and condueting various teaching procedures; judging
results of teaching in terms of pupils and their objectives; understanding
the meaning and values of, as well as the home economics teacher's obli-
getions towards, the extra-curricular and other activities of the school;
and utilization of time and energy in meeting the demands of a teaching
Jjobe

In addition, the conference was of the opinion that student teachers
should learn the importance of growing professionally as well as the means



by which this growth can be accamplished.

In an article dealing with problems of integration in student teach-
ing Haas (16, p. 263-269) ocites three vital aspects of the cadet teaching
program that cannot be saorificed: (1) there is the developmemt of the
child; (2) there is the training and improvement of +the student teacher;
and (3) there is the specific use that the college of education has for
the tools of the laboratory school as an integral part of the pre-cadet
professional education.

In view of the need for safeguarding the above items, Haas cites
three specific problems of integration that arise and need be dealt with:
(1) the problem of integrating theory with practice; (2) the problem of
integration of the experimental philosophy with that of the typicel
situation in the classroom; (demonstration sehool versus public school
situations), and (3) the problem of attaining a full-day's teaching ex=-
perience over an extended period of time.

Conclusions developed by Haas hinge upon the adding of an addi-
tional year to the professional education program of the teacher. The
present obstacles of integration could be more easily and better attacked
with the addition of the extra year. The campus schools could be used
for laboratory purposes (comparable to that which medical schools provide
for their students) with the off-campus situations set up for student
teaching, using the extra time allotted for a broader and fuller ex-

perience.

"Student Teaching in the Cooperative Study" is omne of the topics

discussed in The College and Teacher Education by Armstong, Hollis, and

Davis (2, p. 180-211).
The materiels presented in this text were the result of a project



in joint thinking and group sction with respect to the preparation and
continuous growth in service of teacherse. The makerials pertain to the
experiences of certain colleges and universities associated for three years
in a nation-wide projecte.

In a review of student-teaching conditions in the cooperative study,
conducted by Armstrong, Hollis, and Davis, it was found that there was a
marked lessening of the separateness and isolation that existed between
student teaching and the preceding college program. This isolation was
perpetuated by many complicated relationships in the programse. In this
connection, it was concluded that education will never be adequately
served by individuals or small groups working alone.

There was an increasing tendency for institutions to provide for e
greater range and scope in the opportunities made available to studentse.
This inerease in activities goes beyond the classroom activities to include
real experiences in community activities. The developing of community
studies has become a part of certain programs.

There was a trend in the study for the cooperating institutions to
make the practice-teaching experience as self-contained and professionally
realistic as possible.

There has been a tendency in the colleges studied to centralize
the management of off-campus contactss Such a practice is evidenced by
the appointment of a single person to make all the initial contacts, secure
practice~-teaching positions, arrange for meetings and conferences, and to
handle placement of students.

On the other hand, there was a tendenoy for greater decentralization
in the supervision of student teachinge This 1s shown by the increased

tendency for faculty members to participate in the supervision of student

teachings.



Fishbaock (10, p. 498-504) discusses several points of view regard-
ing a "rationale" for the evaluation of student teaching.

The term "rationale" as used by Fishback is a frame of reference
in which one justifies his actionss The defense of a "rationale™ in the
evalustion of student teaching should be based upon both philosophical
and psychological principles.

Fishback presents five characteristic features of such a rationale:

l. The evaluation of a student teacher should be a continuous pro=-
cess starting at that point where application is made for student teaching
and comtimuing thereafter. This concept is based upon the theory that
student teaching is both a graduated and a continuous process which is not
characterized by a spotty, unsequential pattern.

Such an evaluation requires careful observation and recording of
evidences which will be used as bases for conferences and follow~up activie
ties,

2¢ The evaluation of student tesching should be based upon clearly
defined tasks. There should be a formulation of general objectives for
student teaching that are in harmony with the basic objectives of educa=-
tion. There must also be a definition of the general obJectives in terms
of specific behavior. There must be an identification of sources of
evidence that can be used in observing the behavior of a student teacher.
There should be methods developed whersby evidence that 1s desired can
be secured. And finally, there must be an interpretation of the observa-
tions and recordings in view of the goals or objectives set up.

3. The instruments used in evaluating the student teacher must be
understood by the student teacher. The instrument should be valid and
reliable in comtent, make-up, and use. The rating scheme, despite its

many shortcomings, may have many real values in stimulating growth and
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improvement among teachers if used for diagnostic purposese.

4e There must be a respect for the evaluative processes developed
within the student teacher. This factor involves the problems connected
with human relations, mind sets, emotions, attitudes, and factors of the
social atmosphere. The ewaluation processes used may provide a real
source of zest and stimulation if properly used and applieé.

5. There should be developed within the student teacher a feeling
of desire far professional self-improvement. This factor involves first,
an understanding of the characteristics of a good teacher, and secondly,
a transference of such an understanding into a course of action that will
lead to professional self-improvement.

The most permanent effects upon the student teacher may be attained
if the individual is permitted to arrive at his own definition of a good
teacher and what personal traits are possessed by a good teacher.

In closing his article, Fishback draws the following conclusions:

le Evaluations should be continuous in nature.

2. The justification for ewvaluating student teaching should be
made with regard to the objectives of education and in view of the learning
progesse

3. Desirable behavior changes should be defined, described, and
then situations provided wherein such behavior can be observed.

4, The development and use of evaluative instruments requires the
use of discriminating judgment on the part of those who are charged with
these activities.

6. There must be a respect for the eveluative process on the part

of the student teacher.

Daniel and Helsabeck (8, p. 313-314) describe a September pre=-school
experience for college students majoring in education.



A program for participation in public school activities prior to the
opening of college in September was provided in 1940 by the Radford State
Teachers College at Radford, Virginia.

In the Spring semester a meeting of juniors in elementary and
secondary education was called for purposes of planning the September
pre=-college activities. At this meeting an outline was developed which
the students, principals and teachers were to use in recording activities,
values, and recommendations. The following points were included in the
outline:

l, Activities in which students engaged and services which they
rendered.

2¢ Value of the experience to the student.

3 Problems and diffioulties encountered.

4., Recommendations.

The main areas of participation at the public schools during this
pre=college period in the fall were: (1) assisting in the principal's
office; (2) assisting the teacher; and (3) working with teachers.

Daniel and Helsabeck report the following list of activities or
values as taken from the student?s reports of their experiences: "(1)
acquaintance with the school, faculty, and children; (2) malking friends
in the school and community; (3) appreciation of changes and improvements
in school plants and attitudes of teachers, pupils, and parents; (4) obtain=
ing a picture of the school system and how it operates; (5) learning how
buildings and grounds are equipped and arranged for work and play; (6)
becoming more conscious of the value of well-plamnned routine; (7) seeing
examples of varied types of pupil=teacher relationships; (8) learning
something of the likes and dislikes of children; (9) seeing how children

react to me and how I feel about them; (10) seeing how problems arise and
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become the problems of class study; (11) learning ways of securing social
controls (12) lesarning more about speoific methods and procedures; (13)
acquaintance with problems which come to the principalts office; (142) dis=-
covery of needs for myself,"

The authors conclude that evidences gathered from this program in-
dicate that publioc schools and colleges can cooperate in broadening the

experiences of prospective teachers and in rendering a worthwhile service

to the public school program.

Payne (22, p. 37-48) stresses nine points of view whioch she uses
in the supervision of student teachers in her classes at Oberlin, Ohio.

1., The out-of=school background of student teachers is the most
important variable in their professional equipment.

2. What student teachers want to do in their practice teaching
period may indicate latent talents and traits which in turn may become a
part of their professional equipment.

3¢ The personal growth of student teachers is the most important
element in the practice situation: =-an attempt is made to evaluate this
factor instead of the guality of teaching techniquese.

4. The ability to meet new situations independently is more important
than the mastery of specific techniques for given situations.

5. Student-teachers fesl confident or adeguate somewhat to the ex~
tent that they are oriented, inside their profession as well as out of it.

6« Personal relationships which extend beyond the routine and the
obvious may be profitable in the case of student teachers and critice

7. Knowledge of ohild behavior gained from evidenoce collected by
the student gives greatest insight into the wvarious learning proocessese.

8. The critic teacher has little direct influence upon the student
+eacherts attitudes and general behavior patterns. The influence, if any,
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comes indirectly from the laboratory situstion which the oritic is chiefly

responsible for arranging.

9. Student teachers are the final judges of the worth to them of

experiences in the practice-teaching period.

Harris (18, p. 615-619) is the author of an artiecle titled "Aims
of Observation and Directed Teaching". In this article, Harris lists a
mmber of aims of observation and directed teaching that were set up at
Shaw University, Raleigh, North Caroline.

l. Observation and directed teaching is aimed towards the develop=
ment of skill in procedures, fundamental methods, and techniques used in
the teaching and learning processess

2¢ Observation and direoted teaching is aimed towards the develop-
ment of a greater degree of mastery of subject-matter content and of
educational prineciples and implications involved.

3+ Observation and directed teaching is to develop desirable pro-
fessional interests, attitudes, and idealsf

4. Observation and directed teaching is to work for the develop-
ment of desirable personal characteristics and relationshipse.

The student teachers rate of induction into the wvarious aspectis
of the job is adjusted to the individualts ability, experience, background
and needs., The greatest factors in the rate of adjustment are the stu=~
dent?!s alertness, zeal, personality, initiative, poise, and ease in social
adjustment.

The students at Shaw University do their teaching in the public
schoolse These students are supervised by the Division of Education S¢aff,
the principal of the school, the critic teacher, and Shaw University

instructorse.



A general methods course entitled "A Correlated Course in Methods
and Supervision of the Division of Education", is given under the direction
of the Division of Education. This course meets two hour-and-a-half periods
a week for a semester, and deals with the following topics: child growth,
child development, planning, methods concepts, appraisal, extra-class duties
of the teacher, use of audio-visual aids, classroom routine and management,
directed study, discussion of student-teacher problems and general experie
ences, the reading of professional books, special leotures by outstanding
teachers and principals, an analysis of community problems, and similar
problems.

Secondary-school student teachers spend from 180 to 500 hours in
observation and directed teachinge During the directed teaching period
an attempt is made to have the student teacher participate in as meny of
the activities of the school and community as possible. Such activities
include: faculty meetings, extra-curricular and club activities, gui-
dance and homeroom projects, socially desirable commnity organizations,
the religious life of the people, and many other types of activitiese.

Special methods courses are held in conjunction with student

teaching.

The student=teaching program at Syracuse is discussed under the
topic "Administration and Evaluation of Extramural Teaching" in the book

A Functional Program of Teacher Education. (28, p. 150-159)

Student teaching at Syracuse University is carried on for the most
part in the publiec schools within & 100-mile radius of Syracuse. Half
of these schools are twelve-grade rural schools which serve consolidated
groupse In 1940, there were 250 student teachers in 141 secondary schools

in the areae.
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Assignment to student teaching at Syracuse is made by a committee
consisting of the faculty member in charge of administering the extramurel
teaching program, the placement offiger, and the student's dual professor.
The assignmment of the student to individual classes in a school is done
by the prinmcipale While at the school, the student teacher is entirely
responsible to the supervising teacher, and through him to the principal.
The student teacher is given ample opportunity for initiative and resource-
fulnesse.

Due to the wide geographical spread of the practice-teaching situa-
tions, there is little opportunity for any real degree of supervision by
the collsge facultye.

‘Neither the cooperating schools or any of their personnel receive
any remuneration for student-teaching activities.

A study was made of the student teachers returning to the campus
with regard to their reaction to the practice~teaching experience. Sixty-
nine indicated that it was the most valuable aspect of their professional
program, and twenty-four indicated that it was a very important phase of
the teacher-education program.

Students were also asked to comment on their various student-teach-
ing situations from the standpoint of opportunities for desirable teaching
experiences.s The major reasons given for considering the schools out~-
standing were: the cboperative attitude of the teachers and principal;
its progressive philosophy and practice; its good building and equipment;
the freedom in teaching allowed apprentice teachers; its good program of
extra-curricular activities; and the fact that the school was the center
of the commnity life.

The length of student teeching was three weckse. More than half
of the students indicated that they had full responsibility during
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practically all of the three-week periocd.

The student teachers were also required to submit weekly diaries
to their dual professors. These diaries gave further check end evidence
on the nature of the experiences had by the apprentice teachers.

Eveluation of the student teachers was made cooperatively by the
principal and the supervising teachere. This evaluetion was made on a
check-1list of personal items, items of professional understandings and

attitudes, and items relating to teaching skill and successe

Troyer and Pace (29, p. 179-231) discuss the topic "Student Teach-

ing" in their text Evaluation in Teacher Education. This chapter deals

with the student teaching aspect of the teacher-education program. Materisals
presented in this section are mainly descriptions and analyses of techniques
carried on at several different schools as well as a description of the

Ohio Teacning Record.

The awthors point out that before one passes judgment on & student
teacher he should know how extensively the particular student-teaching
situetion has provicded opportunities for the student to reveal in actions
the skills and insights his education has sought to develop. It is further
enmphesized that pr;bably no single instrument can be used to fully eveluate
any one program.

The Ohio Teaching Record in its present form is the result of the

work and revisions done on two previous forms of teacher rating. The
Pirst form was called the "Observetional Record". This first edition was
mainly concerned with the procedures employed, the mechenics of teaching,
meeting pupil needs, democratic espects of teaching-learning situations,
and the personality of the teacher.

The second form or the Ohio Teaching Record, experimental edition

was made up in 1940. The main headings in the instrument were the same
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as the previous instrument except that the items on procedures employed
were divided into procedures relative to pupil-teacher planning, snd objec~
tives guiding the teaching process. Revisions were also made in the method
of recording information.

The third edition of the Ohio Teaéhing Record added new headings
as well as discarding a few of the earlier items. The final listing of
ma jor headings include: materials, purposes, methods, effectiveness, pupil
problems, community, demoecracy, and specisl area.

The changes in recording enecdotes were from brief statements under
specific headings to broad descriptions under general headingse The changes
in recording Jjudgments were from on-the-spot decisions to the withholding
of judgments until the student and the observer could have a conference
on the observation.

Emphesis with the Ohio Teaching Record changed from an evaluation
procedure of Musing on" to one of "using with" the student teacher.

All three forms provided space at the end for observations to be
sumarizede This summary is intended to be based upon two factors: (1)
what the teacher does; and (2) the goals towards which the progress of
the individuals in the program are to be evelusted.

The rating scale developed at Furman University was an adaptetion
of the Ohio Teaching Record. The new instrument adapted from the Ohio
Record included the following factors: (1) meeting pupil needs, (2) demo-
cratic procedure, (3) pupil response, (4) functional mastery of subject
matter, (5) teaching technigue, (6) classroom morale, (7) classroom rou=-
tine, (8) teaching personality, (9) professional attitude, and (10)
commnity relationships. The present device using the above headings
has two forms for summaries. One form consists of a graphic rating scale,

with the other one using the same headings but leaves space under each



heading for the staff person to write a deseriptive appraisal.

At Columbie University each student reports on specially prepared
forms their experience with regard to the following factors: (1) the nature
of their teaching activity for every day in the week; (2) problems they
moet; (3) value of the various activites; and (4) where they felt they
needed additional help or preparatione. Eaoh of these statements or des-
criptions were classified into one of three groups:

l. The.major topics with which it was oconcerned.

2+ The ocontext in which the problem was regarded by the student.

3¢ According to causation, educational outlook or attitude, and
kind of problems, questions or needs.

It was through such reporting, classifying, and subsequent analyzing
that a better integration and coordination of activities as well as evalua-
tion was being attempted.

In a description of student teaching in the vocational agriculture
progrem et the Michigan State College, two techniques are discussed: the

use of diaries or logs, and the use of an activity chart which is a check-
list of activities classified under the major objectives of the student-
teaching program. The program of student teaching in vocational agrioculture
at the University of Michigan has the following features.

l. Students live almost full time in the community in which they

teach.

2. Students participate as widely as possible in the activities

of the regular vocational agriculture teacher.

3e Student-teadhing experiences are accompanied by and closely

related to instruction and methods of teaching vocational agriculture.

4, Supervision and instruction in methods is provided by staff

members of the college, and the supervising teacher who is also a member
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of the university staff.

5. Student teachers return to the cempus each Seturdey for a seminar
in methods and materials with the University faculty.

Ancther unique procedure in the vocational agriculture program at
the University of Michigan consists of having the student formulate general
objectives to pursue in his program as a student teacher. These general
objectives are analyzed into specific objectives, and then a breakdown is
made into activities which will bring about these objectives.

Students at the College of William and Mary enter the department
of education in the junior year. During the junior year, the prospective
elementary teachers take two olosely integrated courses in priﬁciples and
methods plus observetion in the demonstration schoole Thewenior year
includes practice teaching. A unique phase of this program is the develop-
ment of four notebooks, each dealing with s different aspect of professional
study and development.

The mein source of evidence about the student teacher is gathered
from how he works with boys and girls and his cooperating with teachers and
supervisorse. This is done mainly through observation. The notebooks pro-
vide the second source of evidence for evaluation.

In the final analysis, the accuracy of the interpretation and evalua~
tion depends in part upon the techniques and procedures used in observing,
recording, and Jjudgirg.

In conclusion, Troyer and Pace make the following suggestions:

1. The purposes of evanluating need to be clarified. One of these
purposes must be focused upon the student teacher. A second purpose must
be directed on the situation in which the student teaching was done, and
e third purpose must be directed towards the general and professional edu-
eation which preceded student teaching.
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2. There is a need for getting many people to shere in planning

and carrying out the programe.

S« There is a need for a synthesizing framework in which the whole

teacher-education program can be studied.

4. There is a need for improving the evalustive techniques used
in student teaching.

School and Comnmnity leboratory Experiences in Teacher Education

is the title of a publication describing a study of student teaching which
was conducted by the American Association of Teachers Colleges. (1, p. 340)
The purpose of this project was to make a study of student teaching in the

professional education of teachers.

A sub-committee of the Standards and Surveys Committee of the
American Assoeciation of Teachers Colleges was appointed to make the study.
The foundation for the study was based upon the precepts underlying nine
principles of laboratory experiences as set up by the committee. The
following is a listing of the nine principless:

l. The particular contribution of professional laboratory experi=
ences to the education of teachers is three-feld: (1) an
opportunity to implement theory-both to study the pragmatic
value of the theory and to check with the student his under-
standing of the theory in application; (2) e field of activity
which, through raising questions and problems, helps the stu-
dent to see his needs for further study; and (3) an opportunity
to study with the student his ability to function effectively
when guiding actual teaching-learning situations.

2. The nature and extent of professional leboratory experiences
should be planned in terms of the abilities and needs of the
student and should be an integral part of the total program
of guidance.

3. Professional laboratory experiences should provide guided con=-
tact with children and youth of differing abilities and maturity
levels and of differing socio-economic backgrounds for a period
of time sufficient to contribute to functional understending
of muman growth and development.



4. The professional program should be so designed as to afford
opportunity for responsible participation in all of the important
phases of the teacher?ts activities, both in and out of school.

5e Professional laboratory experiences should be cooperatively
deweloped by the student and his advisors. Adequate supervision
and guidance should be provided through cooperative efforts of
laboratory and college teachers.

6. Professional laboratory experiences should be integrated with
other phases of the studentts program. Professional education
is the responsibility shared by all members of the faculty, each
contributing to the maximum development of the student as indi-
vidual, as citizen, and as member of the teaching professione

Te Eveluation of professional laboratory experiences should be in
terms of growth in understandings and abilities needed in the
situations faced by the teacher working in our democracye.

8. Physical facilities should be adequate to provide a range of
first-hand experiences with children, youth, and adults in
varied school, home, and cammnity situationse.

9. Professional laboratory experiences should be developed to
recognize needed continuity in the pre-service and ineservice
educational programse.

In conjunction with the basic principles listed above, a question-
naire was drawn up and sulmitted to 182 member institutions of the American
Assooiation of Teachers Colleges. Of this group, 157 returns were received.
In addition to the questionnsire other sources of data included: printed
and mimeographed materials from institutions reporting; notes on regional
conferences; and notes on observations and interviews on the ococcesion of
vigits to selected institutions.

Recommendations based upon a sumary and analysis of the materials
presented in this report are:

l. There should be a program of professional education developed
that would be based upon the idea to promote the ability to act on think=-
ing and to guide others in developing the ability to act on thinkinge.

2. There is a need for a teacher-education program whereby pro=-

fegsional laboratory experiences are a resource turned to ty both student
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and instructor to give meaning to ideas and implementation to those ideas.

3. There is a need for professional laboratory experiences in which
the students share in selecting, and see a need in their plan of work, and
from which emerge new needs and new purposes to give direction to future
steps in their college program.

4. There is a need for professional laboratory experiences wherein
opportunities are provided for the student to evaluate his ability to func-
tion effectively in the duties of the present-day teacher.

5. Direct laboratory experiences should be an integral part of
the four-year teacher-education program.

6. The laboratory experiences offered a student teacher should
afford the individual opportunity for responsible participation in all the
major activities of the regular teeacher.

7 The assignment to any length of professional laboratory experie
ence in a given situation will vary in accordance with the individuasle. Each
contact should be long enough for the individual to achieve the purpose for
which he entered the experience.

8. The guidance given students in laboratory experiences should be
in terms of basic educational principles rather than patterns.

9, There should be developed a cooperative responsibility between
the laboratory teacher and the college representative for the guidance of
the studentts eactivities in the laboratory situation.

10. The laboratory experiences should be extensive enough to provide
for each student the contacts with normel situations, varied enough to pro-
vide contact with different pupil groups, curriculum and administrative
organizetions; end located for the student's convenience and the staff's

accessibilibtye.
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Industrial Arts. The study dealing with Industrial Apts student

teaching is Fryklund's Industrial Arts Teacher Education in the United
States. (11} p. 112)

Two chapférs of Fryklund's study Industrial Arts Teacher Education

in the United States, (ié) pPes 112) were devoted to the report of student

teaching in Industrial Arts education. The purpose of this study was to
reveal the current beliefs, conditions, and trends in Industrial Arts
teacher educetion in the United States.

The project was undertaken by the Committee on Research of the
National Association of Ipdustrial Tescher Trainers, an affiliate of the
American Vocational Associations The study of the warious institutions was
made by means of an extensive Qquestiomnaire. Ninety institutions were
represented in the studye. Chapters VI and VII of the report of the study
deal with the student-teaching phase of Industrial Arts teacher education,
and are reviewed herein.

Fifty-five schools reported campus demonstration schools while
thirty-six listed student teaching being dome in the public schoolse There
were eleven duplications in these two groups. Directed teaching was carried
on for the most part in junior and senior high schools. Sixty-six reported
using junior high schools, and sixty-one reported using senior high schools.
Again certain duplications sppear in the figures. Twenty-five institutions
offered directed teaching in the elementary schoolse.

The ceclasses in which directed teaching was done were relatively
smell, Thirty-institutions reported cless sizes of from 16 to 19 pupils;
twenty-one institutions reported 20 to 24 pupils, and sixteen reported 25
to 29 puplilse. Class sizes in eity schools ranged from 25 to 29.

Teacher~education institutions had for the most part from one to
five student teachere in a single term. Schools having one to ten student



teachers per semester had two supervisors in charge. This, however, accounted
for only part of the supervisort!s duties. The largest programs reported

from twenty-one to thirty student teachers and used six to nine supervisors

on a part-time basis. The typical program had one or two supervisors as
indicated by sixty-two schools.

Thirty schools reported non=Industrial Arts majors doing student
teaching in Industrial Arts classes, while seventeen respondents said that
Industrial Arts majors ocould be graduated on academic-directed teaching
only. Thirty-seven schocls permit some academic-directed teaching in Indus-
trial Arts teacher education. The asverage amount of credit for this work
was five.

There was little agreement on the amount of directed teaching ree
quired for graduation. The study revealed a credit requirement for certifi-
cation with a mode of six, and graduation a mode of five.

The major pert of the student teeching is done in unit shop situa-
tionse.

As regards the factor of pre=-student-teaching observation, fifty-
two indieated that students do observation under supervision. The classes
to be taught leter are observed by the students in thirty-six institutions.
The teaching of other subjects is observed by students 1In sixteen institu-
tions.

Eighteen schools require daily lesson plans, forty-two require
weekly plans, and six require monthly plens. Also, it wes found that
fifty-eight institutions use instruction sheets in connection with prectice
teaching.

In the part of the study dealing with the experiences in Ipdustrial
Arts student teaching, it was found that the common experiences were well

&y
provided fore However, the item of extra-curricular activities %ere neglected
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as & student-teaching experience in about half of the responding schoolse
Conclusions based upon this section of the report of the study were

mainly in the form of questions directed towards the advisability and nature

of many of the items notede Each of the separate olassifications of items

used gave rise to further questions thus necessitating more research.

Approximately ome-fourth of the respondents said that their particular
situations were typical of situations in other institutions. There was a
general feeling that student teachers should do their student teaching in
situations that are typical as to type of pupil, size of oclass, equipment,
and responsibility for handling classsse

Several institutions reported their strong features as being close
supervision, personal conferences, definite planning, and checking of plans
with the supervisors. Some institutions indicated that one of their strong
points was the typical nature of their student-teaching situations. Certain
schools stated that full responsibility was assumed by students in directed

teaching. The factor of making home contacts was stressed by a few.

Adverse Criticisme The criticism regarding supervision of student

teaching was that there was either not enough, too much, no control, or no
time for supervision. There was also the oriticism of e lack of time on
the part of the student teacher to deal adequately with the situwation. The
lack of facilities was also expressed by several.

Some institutions pointed out the lack of adequate and broad teach~
ing experiences for student teachers.

In conclusion, Fryklund points out that the weakest link in the
Industrial Arts teacher-education program is student teachinge He further
states that such a condition can be bolstered by heving the student teach-
ing dome in situations which approach closely the typical public school

teaching situation.
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Summery. The following material is presented as a summary of the
studies and literature in this unit.

Evaluation. Evaluations of the student bteacher in most instances
are made by the directing teacher. In some cases, the directing teacher
is assisted in the evaluation by the student-teaching supervisor, the
principal, other teachers at the student-teaching location, and in a few
institutions by members of the college facultye.

Evaluation is done mainly with the use of rating scales. Traits
that are evaluated include scholarship, appearance, use of English, coopera-
tion, voice, lesson preparation, provision for individual responses, pro~
fessional attitude, discipline, and questioning skill. Other broader
classifications for evaluation include personal attitudes, proflessionel
attitudes, teaching techniques, and classroom management. Rating of each
of the classifications is usually done on a five-point scale.

A less frequently used method of evaluation is based upon the
writing of descriptive statements about the student under certain specified
headings. This procedure is slowly supplanting the use of rating scales
in some sehools.

The use of anecdotal records is also advocated as a means of assist-
ing in evaluating student teachers. There is a feeling that the evaluation
of student teaching should be a continuous process and not one characterized
by & spot check at random interwvals.

The following is a listing of procedures employed in the ewvaluation
of student teaching: (1) the development of an enecdotal observation guides
(2) an analysis of problems faced by the student teacher; (3) the building
of checklists of activities; (4) the use of student diaries; (5) frequent
informal conferences between the student teacher and supervisors; (6) the
development of student notebooks; (7) the anmlysis of summaries of
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experiences prepared by student teachers; and (8) various types of dis-
cussions.

The literature indicates a wide-spread dissatisfaction with the pre-
sent rating scales and similar devices as a means for the evaluation of
student teaching.

Supervision. In a review of the literature, it is evident that the

supervisory phase of the student~teaching program is carried on with a

wide variety of practices. Two types of supervisors commonly found were

the college supervisor of student teaching and the supervising teacher.
There is evidence of frequent overlapping of duties between these two super=
vising elements. Ip view of the findings and conclusions presented there

is a need for better prepared supervisors with a more specific clarification
of duties and responsibilities.

There is evidence that the college supervisors in many instances
lack sufficient time to devote to supervisory duties, thus relinquishing
the major responsibility for supervision to the supervising teacher. There
is =2 further complicating fact that the colleges have little control of the
educational progrem in the student-teaching situations. The integration of
theory and practice between the college and the student-teaching location
is obviously lacking.

The aims of the typical supervisor of student teaching are: (1) to
orient beginning teachers; (2) to improve instruction; (3) to improve the
learning conditions; and (4) to raise the standards of fubure teachers.

The literature reveals that the supervisors of student teaching use
the group conference method predominently, while the supervising teachers
use the individual conference technique.

Most college supervisors of student teaching devote part of their
time to college teaching in addition to the supervicion of student teachinge.



Administration. The administrative organization in the student teach=-

ing programs consists of a director of student teaching with one or more
supervisors of student teaching, and the necessary supervising teachers.

Studeat teaching was found to be done for the most part in the public
schools and in demonstration schools, with the greater part of the work
being done in the public school facilities.

The time and duration of the practice~teaching period wvaries widely.
The predominant procedure at the secondary level was where student-teaching
was done ome hour a day for a full semester. The amount of oredit granted
for student teaching varied significantly with an average of seven credit
hours among the programs studiede. The amount of student teaching in a num-
ber of instances is governed by the state minimum requirementse. Student
teaching was found to be done predominantly in the last semester of the
junior year or the first semester of the senior year.

Standards for admission into student teaching in teachers colleges
were found to be equivalent to the coredit requirements in universitiese.

The average major requirement for admission To student teaching was twenty-
six credit hours. Most colleges and universities require a "C" average
in academic attaimment prior to student teaching.

Recommendations regarding the selection of student~teaching loca-
tions indicate that the decision should be based upon a consideration of
the abilities, interests, needs, and choice of the student. It was further
recommended that the amount of student teaching required should be depen-
dent upon the ability of the studente.

As to the nature of experiences t¢ be offered the student, there
is8 wide acceptance of the idea that the student-teaching experience should

be typical of the dutles, end activities of the regular teacher on the jobe
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Approximately fifty percent of the off-campus supervising teachers
in the public schools receive remuneration for their services.

The materials reviewed indicate that there are few instances where
a formal contract is drawm up between the teacher-education institution and
the system providing the practice-tesaching facilitiles.

Tronds. Trends identified through a review of the literature may
be indicated under specific headings such as evaluation, administration,
and supervision.

There is a trend in the evaluation of student teachers towards a
more individualized and organismic approach. Rating scales are being
questioned, and the newer approaches to evaluation utilize the description
of behavior relative to specific situationse A greater importance is being
placed on the anecdotal record form of recording behavior in student teach-
ing.

In the administration of student-teaching programs, there is a trend
toward. a closer integration of the college and practice-teaching activitiese.
There is a growing emphasis for increasing the time allotted to student
teaching, and having the student teacher experience as many as possible of
the activities and responsibilities of a regular teacher on the jobe.

There has been a movement toward centralizing the management of
of f-campus contacts by the appointment of a single person to make all the
initial contacts, secure practice=teaching positions, arrange for meetings
and conferences, and to handle placement of students.

There is a trend toward having the student teacher participate to
a greater extent in the extra-curricular functions of the school and in
commnity activities, rather than devoting full time to classroom work and
routine. Emphasis is also being given to a greater understanding of pupil
growth and developmente.
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There is a trend toward e closer analysis of the supervisor's duties
in an attempt to further incrsase the effectiveness of this phase of the
student-teaching programe. There has also been evidence of a trend in the
decentralization of the supervision of student teaching as indicated by the
inoreasing tendensy for faculty members to participate in the supervision

of student teaching in their specific areas of worke



CHAPTER IIIX

A PRELIMINARY SURVEY OF

SELECTED FACTORS IN INDUSTRIAL ARTS STUDENT TEACHING

In order to arrive at the better programs to be studied, a pre-

liminary survey was made of all the institutions listed in The 1948

Industrial Arts Teacher Education Directory. (12,p.22) This preliminary
survey was also designed to assist the investigator in obtaining a broader
understanding of some of the existing practices in Industriel Arts stu-
dent teaching.

A post-sard questionnaire and letter of transmittal was sent to
each of the 158 institutions listed in the directory. (See appendixes "B"
and “C" for the questionnaire and letter of transmittal.) These ques=
tionnaires were sent to the head of the Industrial Arts department at
each of the institutions listed.

The information asked for in this questionnaire included:

1. Is en Industrial Arﬁs steff person(s) directly responsible

for the supervision of Industrial Arts student teaching?
Yes No

2. What percent of this person's load is devoted to this
supervision? Percent

3. The students do their teaching in publie schools,
demonstration schools, “other (explain)

4, Students earn credits for their student teaching.
For this credit they teach weeks, all day,
half day, other, (explain) .

5. What courses or experiences involving pupil contacts pre-
cede student teaching?
When does student teaching occuf?'(year(s) and semester(s)
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6. What are the academic requirements for the "master"
teacher? degree. How much teaching experience
must he have had? years.

One hundred and forty-nine replies (or 94%) were received. These
replies were processed in accordance with oriterias set up for the selection
of the better programs.

The following criteria were used:

le There is an Industrial Arts staff person directly res-
ronsible for supervising Industrial Arts student teaching.

2o At least part of the student teaching is done in public
schools.

3+« The student teaching is done in all-day situations.

4, The length of student teaching is a nminimum of eight weeks
or a half semester.

5. There is a program of organized contacts with children
prior to student teaching.

One hundred and thirty-five of the one hundred forty-nine institu-
tions answering the questionnaire had student teaching as a part of the
Industriel Arts teacher-education program. Fourteen of the total number
returned were rejected from the survey for the following reasons:

1. Ten of the institutions had no Industrial Arts program.

2. Two institutions had only Vocational and Trade Educetion.

3. One school was a two-yeer preparatory school.

4. One school was a junior college with only a two-~year program.

One hundred and one institutions indicated that an Industrial Arts
staff person(s) was directly responsible for the supervision of Industrial
Arts student teaching. Thirty=four institutions stated that there was no
Industriasl Arts staff person responsible for the supervision of Industrial
Arts student teaching. In other words, 74.8 percent of the one hundred
and thirty-five institutions had en Industrial Arts steff person in charge
of supervising Industrisl Arts student teeching.
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The per cent of the Industrial Arts staff person's time devoted

te the supervision of Industrial Arts student teaching renged from three

per cent to one hundred per cent, Table 1 presents the per cent of the

Industrial Arts steff person's time devoted to Industrial Arts student-

teaching supervision.

Table 1

- PER CENT OF INDUSTRIAL ARTS STAFF PERSON'S LOAD DEVOTED TO
SUFERVISION OF INDUSTRIAL ARTS STUDENT TEACHING IN 92 INSTITUTIONS

Per cent Institutions
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20 PO O SO SO ES 0SBSOS SEIOILELIEOSES 1
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10 cececceecevssssccsccccccee
5 'EEE R E X I I N N A A S I N NN NN
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Tn addition to the cases listed in the table, a number of institu-

tions require

more than one person for Industrial Arts student-teaching

supervisory duties. The following is a listing of such practices by

institutions.

Institution

Be

Two men supervising studemt teaching in Industrial Arts;
each fifty percent of their loed.
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be Three men supervising student teaching in Industrial Arts;
one person 100 percent of his load,
one person 80 percent of his load,
one person 33 percenmt of his load.

ce Five men supervising student teaching in Industrial Arts;
each 75 percent of their losd.

d. Two men supervising student teaching in Industrial Arts;
each 125 percent of their load.

6. Two men supervising student teaching in Industriel Arts;
one person 80 to 100 percent of his load,
one person 30 percent of his load.

f. Two men supervising student teaching in Industrial Arts;
each 50 percent of their load.

g Four men supervising student teaching in Industrial Arts;
two persomns 50 percent of their load,
two persons 25 percent of their load.

h. Two men supervising student teaching in Industrisl Arts;
one person 100 percent of his load,
one person 50 percent of his load.

i. Two institutions indicated the amount of time allotment in
the following phrase: "as much as needed".

In swmarizing the statistics on the load devoted to supervising
student teaching, it was found that the supervisor of Industrial Arts stu-
dent teaching has on en average (mathematical) 40 per cent of his loead
designated for supervision of student-teaching activities,

Industrial Arts student-teaching activities were carried on in
most instancee in the public schools, with the combination of public and
demonstration schools second, and the demonstration school alone, third.
Table 2 indicates the number and per cent of programs located in the

various types of school situwations:
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Table 2

LOCATION OF INDUSTRIAL ARTS STUDENT-TEACHING
ACTIVITIES IN 1365 INDUSTRIAL ARTS TEACHER-EDUCATION PROGRANMS
e e e o e e e e MRS e R e e

Loeation Number Per cent

hlblic SOhOOlS Only.-o-o-ooooucoooacooo 66 sscas 48
Demonstration schools onlyececsccccccce 24 ccaee 18
Public and demonstration schoOlSeececeee 30 ceeee 22

O'bhers.........................-....... 15 XEEX] 11
Which included:
a. Schools for physically and
mentally handicapped
be Adult classes
ce Agricultural school
d. College department
e« Trade schools
f. Engineering shop classes
ge Schools in industry

TOPALecccccsecseccooscosccccccssccsccoae 135 <eeee 100 per cent
The time allotted to student teaching by the various institutions
showed wide variations in length and prectice. Practice-~teaching periods,
in terms of time, ranged from forty clock hours to a full semester, five
full days per week. A composite summary of the findings in this portion
of the survey is presented in Table 3 .
Table 3

TIME ALLOTMENT FCR STUDENT-TEACHING
IN 135 INDUSTRIAL ARTS TEACHER EDUCATION INSTITUTIONS

Period of Time Number Total

1. Full day five days per week
e full semesteresecccccccscccssccacsssnons 10
3 be full quar'ber......................... 10
G« half somesterecscecccccscccccecccscce 2
% de half quarteresecsccccccoscescscscsorecsse 5 o



Table 3

(continued)

Period of Time

Number

Total

2.

Se

4.

Se

6.

Te

Half day five days per week
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Two hours every day five days per week
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half semestereecsccccccccccncccccssee
half quartereccccscccccssssccscsccosse

One hour daily five days per week
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mlf semster.....-.....-...........
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Three hours per week
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Degignation by clock hours
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Other speoific instances
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three days per WeoKeessossessesenose
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A total of thirty different procedures for allothting time to stu-
dent teaching were listed, with the largest single procedure having a
frequenoy of seventeen in which the student spends two hours deily, five
days per week for a full semester.

Approximately one~third of the institutions follow the procedure
of allotting one hour daily, five days a week. The number of weeks within
this group ranged fram six to thirty-six.

Credit granted for student teaching in Industrial Arts teacher-~
education programs ranged from two to sixteen credits. The average number
of credits granted by 128 institutions was 6.3 semester credits.

Table 4 presents the variations in credits granted by institutions
in the study. )

Table 4

CREDITS GRANTED FOR STUDENT TEACHING
IN 135 INDUSTRIAL ARTS TEACHER-EDUCATION PROGRAMS

Credits Frequenoy
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Table 4 (ocontinued)

Credits Frequency
13.5 C'..."‘.....‘..‘ 0
14.0 60800000000 ¢ 0
14.5 PG sesssasveneocece 0
15.0 L AR ERENEE X NN NEYN¥FI 7
15.5 LA N E R ENERENENEFEEY 0
16.0 8 008G 0000% 0000 4

No reply..-..o....-.. 7
TOTAL 136

The credit-granting practices for the different institutions center
mainly in the credit range of from three 1o eight credits. A total of
ninety-one institutions are included in this group. The range extending
from four to six credits includes sixty-one schools or nearly half of the
total groupe.

Student teaching is done at most of the institutions during the
senior year. Ope hundred and seventeen schools replied to this pert of
the questionnaire with seventy-six (or 65 percent) indicating thet stue
dent teaching was done in the senior year "either semester". The next
largest areas of concentration for this factor were found in the "senior
year second semester", and in the "junior or senior" year. A complete
summary of the findings in this part of the questionnaire are presented
in Table § .

Teble 5

TIME WHEN STUDENT TEACHING OCCURS IN THE
INDUSTRIAL ARTS TEACHER-EDUCATION PROGRAMS AT 135 INSTITUTIONS

Institution

Year and/or Semester frequency
Senior year, oither somesterecscetcesscscccoscne 76
Senior Yyear, last semestereescrecccoccesscccncces 3
Senior year, 2nd B6MEBtOr'eccccssssctccvesacccsns 13
Junior yeear, elther semestericeccccecrcseccescssasne 3
Junior year, lat semoBterseccccecscccecncncenes 0
Junior year, 2nd semestereccsecscccccccceccscace 4
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Table 5 (continued)

Year and/or semester Institution

freguency
Junior or senior YOEhl'eeevecescessoscevcvcssncns 15
Sixth or seventh semester...-........-........- 1
First YolXevevovrceccncscerersscscvsssnsncsocccse 1l
Fiﬁh war........‘....‘..‘...............‘..’. 1
%estion not ANSWeredesscccsevecssscsssosccvsns 18
ToTAL........‘...‘.............‘.....'.“..‘... 135

With two exceptions, the student-teaching experience occurs in the
Jjunior or senior yeare.

There are however, two other situations listed that place their
respective student-teaching programs at the extremes of their curriculum
periods One has the experience ocour in the freshman year, while the
second school extends the teacher-education progrem to a fifth year at
which time student teaching appears in the curriculum.

Observation was listed most frequently as the course or experience
involving pupil contacts that precede student teaching. Forty~one (or 40
percent) of the one hundred and two replies on this question showed ob-
servation as a pre-student-teaching experience involving pupil contacte.
“"pre-practice-teaching experiences' was listed by four schools, and a
"three-month contact in extra~curriculum activities" was listed by another
program.

Other replies to this same pert of the questionnaire included:
methods courses; laboratory in education; education survey; and educa-
tional psychology. Fourteen schools indicated that they had no courses
involving pupil contacts prior to student teaching.

That part of the questionnaire dealing with the requirements and
qualifications of the "master" teacher was of little value because of the

large number of respondents who misinterpreted the term "master" teacher.



The replies from each of the one hundred and thirty-five institu-
tions were evaluated in terms of the criteria set up (see page 67) for the

selection of better programs.

Through this process, the following institutions were chosen for
study on the basis of the information submitted in the questionnaire:

l. Tuskegee Institute
Tuskegee Institute, Alabama

2. San Jose State College
San Jose, California

3« Teachers College of Comnecticut
New Britain, Connecticut

4, University of Georgia
Athens, Georgia

5. Eastern State College
Charleston, Illinois

6. Southern Illinois University
Carbondale, Illinois

7. East Kentucky State Teachers College
Richmond, Kentucky

8. Louisiana State University
Baton Rouge, Louisiana

9, New Jersey State Teachers College
Newark, New Jersey

16, New York State College for Teachers
Buffalo, New York

1l. State Teachers College
Oswego, New York

12, State Teachers College
Fitchburg, Massachusetts

13, State Teachers College
California, Pennsylvanie

14. State Teachers College
Millersville, Pennsylvania

Ag a further check upon each of these schools a letter was sent to

the registrar of each institution for a copy of the ' school catalog that
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pertains to the Industrial Arts teacher-education programe. After a con-
firming investigation into the offerings listed in the school catalogs,
the fourteen schools were accepted for inclusion in the comprehensive
studye.

The schools selected had a wide geographical distribution, coming
from the following states: Alabama, California, Comnecticut, Georgisa,
Illinois, Kentucky, Louisiana, Massachusetts, New Jersey, New York, and

Pennsylvania. Two schools are in each of the states of Illinois, New York,

and Pennsylvania.
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CHAPTER IV

SUMMARY OF DATA GATHERED FROM THIRTEEN

INDUSTRIAL ARTS TEACHER EDUCATION PROGRAMS

The survey of practices in the final study includes information
gathered from thirteen of the fourteen schools chosen in the preliminary
survey. San Jose State College at San Jose, California returned an income
Plete questionnaire. This chapter is a report of the responses of the
thirteen participating institutionse.

The items in the summary are listed as they appeared in the question-
naire. (Appendix "E") Primary consideration was given to the respomses in
the "value" column. The distribution of frequencies for each of the "value"
ratings is presented with each item. The purpose of this distribution is
to indicate the extent to which the respondents agreed or varied in their
opinions as regards the value of such principles or statements for student
teaching in Industrial Arts teacher preparation.

The column marked "70% level" was used to indicate those items that
were rated with a four "has a high degree of value" or a five "has a very
high degree of value" by at lemst nine of the thirteen respondents.
(approximately seventy percent) To facilitate locating those items that
were rated with a four or five by seventy percent of the respondents a red
block is placed adjacent to the item.

Two hundred and eighty items or fifty-six percent of the original
jtems were indicated by the respondents as having a "high" or "very high"
degree of value.

The “"practiced in %" column refers to the degree to which the
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item was practiced at the institution responding to the questionnaire. Only
those items which reached the seventy percent level were tabulated for

their degree of practice. The degree of practice is indicated by a per cente
This per cent was determined by adding the point scores in the "degree
practiced” column in the questionnaires for each item and dividing this
figure by the total possible score which would be sixty-five (5 x 13) in
the event all thirteen schools responded to the statement. In case only
twelve schools replied to the statement, sixty (5 x 12) was used as the

denominatore.

The column marked "NR" was used to indicate the frequency in which

there was no response to the item.
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DETERMINING GOALS OR PURPOSES OF STUDENT TEACHING IN INDUSTRIAL ARTS EDUCATION

GOAIS OR PURPOSES OF THE STUDENT TEACHING PROGRAM IN INDUSTRIAL ARTS EDUCATION

1.

2.

Se

4.

Se

6.

Te

8.

9.

10.

To provide for the fullest development of
the individual in view of his becoming a
tsacher of Industrial Arts.o.~oocoo-o-no-'

To give practical experience in applying
theory, content, and methods learned in
pre~student teaching courses at collego...

To provide for participating experiences
in teaching that will give the student
teacher ample opportunity, under supervi-
sion, to participate in a broad cross
section of the work of the teacher of
Industrinl ArtSecccccccssccscecnscsscsocsse

To give the student tesoher the greatest
possible contact with boys and girls in a
real teaching, learning situationeeccecccee

To direct each student toward attaining
specifio stated proficienciesccecvescescss

To develop the student's teaching and shop
management ability to a point where he
will be able to assume full responsibility
for the operation of a school shOPeescocss

To make students aware of the duties and
responsibilities of the Industrial Arts
teacher, and to meke the student familiar
with high standards of teaching, by work-
ing with high caliber teacherssecscecccccece

To lead student teachers to observe in-
telligently, and to give the student op-
portunity to see sound principles of
‘beaching Industria-l ArbS‘-coo.ooooooo.o..o

To enable the student to develop judgment
and skill in setting up aims, in selecting
and arranging subject matter for teaching,
and in choosing appropriate types of pro-
jects and instruction for accomplishing

8UcCh AiMSecssececcsocsscsnscvscscnsssvecoccnss

To contribute to the development of those
personal, professional, and social treits
which are necessary for a successful

teacher of Industrial ArtSeceacsseeccccceos
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DETERMINING GOALS OR PURPOSES OF STUDENT TEACHING IN INDUSTRIAL ARTS EDUCATION

GOALS OR PURPOSES OF THE STUDENT TEACHING PROGRAM IN INDUSTRIAL ARTS EDUCATION

11.

NATURE OF THE GOAILS

To develop in the student teacher the abil=-
ity to work for the optimum development of
each pupil rather than solely imparting

knowledge and skills associated with a given

body of Subjeot mattereecesscsensccnncssscee

’

1.

3e
4.

5.

6e

Te

%.

10.

1i.

The goals as set up are nebulous or not well

There is a written statement of the goals
or purposes of the student teaching program
in Industrial Arts educatioNecessesscccesee

defined.eecscscccccccsscscsasccsvsvoccsnsssnscscsse

The goals as set up are of a practical

DAt UTrBeeevescescesvscnccosnsrccncsacssssncnosoas

Student teaching goals are transformed into
operating practices and procedureSececceccces

Student teaching goals are not attained be-
cause of adminpistrative limitetions at the
institutioNececcsccesosvscssesscvsscscsacscccee

Student teaching goals are narrow in scope
and operation because of certain adminis-
trative factors or conditionsSecssccccasccosse

Goals vary in accordance with the different
Bt'u.deﬂ't"'beaching locatioNSesssseseccscosces

Objectives or goals as set up are very gen-
eral with a wide margin for interpretation.

Objectives or goals as set up are very
specific, calling for definite outcomes
and conclusSioNnBececsscsosessccccseccoscscesoy

Goals vary with the individual student

tea.cher.-.-.............-.................-

Goals tend to be rather stable with no sig-
nificant changes over long periods of time,
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DETERMINING GOALS OR PURPOSES OF STUDENT TEACHING IN INDUSTRIAL ARTS EDUCATION

NATURE OF THE GOALS

12.

13.

14.

15.

RESPONSIBILITY FOR SETTING UP GOAIS

The objectives or goals emphasize broad
purposes of education and includes under=
standings of pupil growth and developmont.e.

The objectives or goals are identical with
or grow out of the total teacher-sducation

Progrm............l.................'..O..

The objectives or goals are student-teach-
ing goals; that is, specific goals set up
for the period of student teachingecscccsecs

The objectives or goals emphasize deteiled
or routine procedures which are, by and
large, matters of shop orgarization and
man&gement.........u............-.........

1.

2e

Se

4.

56

The responsibility for setting up the goals
for student teaching is assumed by the
supervisor of student teachingesesceccacesa

The responsibility for setting up goals fox
student teaching is assumed by a committee
consisting of cocllege faculty, student
teaching supervisor%s), eritic teachers,
Priﬂcipals, and studentSesscacavsscscscsnssond

The responsibility for setting up the goalg
for student teaching is assumed by the
head of the Industrial Arts Departmentec..d

The responsibility for setting of goals fox
student teaching is essumed by the state
department of educatiONececacsoscscscccecssced

The student participates in confercences
held for the purpose of setting up goals
for situdent teachingeeesccesocsarasccsaccss

Value 70% | Pract.,
213 5| NR | Level in%
9 78
10 92
1 3 1l
212 2 1
3 4
1|11 8 46
11 3 3
2 3
2 8 1 55




DETERMINING GOALS OR PURPOSES OF STUDENT TEACHING IN INDUSTRIAL ARTS EDUCATION

METHODS BY WHICH GOALS OR PURPOSES ARE ARRIVED AT

1.

2e

Se

4,

5.

€.

7.

8e

Se

Goals or purposes are arrived at through
conferences atiended by college faculty,
student-teaching supervisor(s%, eritio
teachers, principals, end studentSeccceccce

Goals are set ﬁp by the department headeese

Goals are arrived at through a meeting of
the Industrial Arts teacher-education staff

Goals are arrived st or set up by the super
visor of student teaChingo-.-ooo.oo.-ao-a.o

Goals are accepted as set up by the state
departmﬁnt of educatioNecscsccsvscscassnsnsne

Goals were arrived at through the joint
colleboration with several teacher-educa-
tion institutions withln a given stateees.

Goals were adopted from published steate~
ments of goals by recognized educational
orgerizations or associationsececcceccececes

Goals were arrived at through joint collab-
oration of several teacher-sducation insti-
tutions in a multi-state or regional con-

feren-ce."...."....'.......CO....'..'.'I..

The goals for the individual student teache
are arrived at after:
a. Consultation with the student-teacher®s
facul'ty &dVisoroooooo-ooo--oooooo.oco.-c
b. Consultation with the student-guidance
personnel in the collegeescecassccccccse
c. A review of the student’s cumlative
TOCOTdesvaceoscscscscsancsosscoscssnscsasescscae
d. A conference of faculty members who
know the gtudentececcesvsvovscsssssvsevssese
e. L review of the student's undergraduate
record..oooocoooc'uo'ooo-ooa.-o-oooooooo
f. A review of the student's special
aptitudes or Skilleooca..oooooocooooadco
r. A review of the student!s past experi-
encee with boys and girls in a leader-
ship capacityt...-.COO'..'...O..ciﬁil‘..

3.1lue 70% | Pract.
0 3 NR | Level in%
1 7 49
4 5 2
94 4 2
2 2 2
4 3
1 313 3
212 3
1 212 4
r
1 31 2
4 2 3
3 1)1 2
1]4 3
4413 2
512
1 711 1




DETERMINING GOALS OR PURPOSES OF STUDENT TEACHING IN INDUSTRIAL ARTS EDUCATION

TRANSFORMING GOAIS INTO OPERATING FRACTICES

1.

2.

Se

De

€.

~

Goals are understood by and accessible to
all who are linked with the student tesch~
ing program..............................o

Operating practices in the student teach-
ing program are developed through an analy-
sis of the objectives or goals of student

'beachingu..............-.-..-.....u-....

Goals and objectives of the student-teach-
ing program are made known to student

teachers, critic tsachers, and supervising
personnel by written communicationsecceecss

A well-developed program of conferences is
held to integraste and provide communication
of goals and objectives among the verious

Personnel involvedecssscessssacaccncceccace

The indivicéual goals of the student teach=-
ing experience are dealt with by areas or
phases of activities participated in by
the student..o......Ql...‘.‘........l....l.

An adequate program of pre- and post=stu-
dent teaching activities provides for a

greater inmtegretion of the whole program
with respect to the goals of student teachs

ngQQOQOQQOIooan.oc-oooooooocoo.oc.ooooooo
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EVALUATION OF STUDENT TEACHING IN INDUSTRIAL ARTS

PURPOSES OF EVALUATION

1.

Ze

Se

4.

Se.

6.

Te

8.

9.

10.

RELATING EVAIUATIOR TO THE OBJECTIVES

The evaluation is used +to assist the de~
pariment in arriving at a grade for the

studen‘b...-....nn...................-...

The evaluation is used to assist the stu-
dent in a greater understanding of his
streng'bhs and woolkneSSOSeccesscrcsescsceee

The evaluation is used to show the degree
of progress being made by the studenteecsss

The evaluation is used in planning the stus
dent's post-student teaching activities
and StNdicSesescecsccccccscssctcscesvosssece

The evaluation is used as a source of
reference data for placement purposesSeceeece

The purpose of the evaluation is to make
an appraisal of the adequacy of the stu=
dent's preparation leading up to the stu-
dent ‘teaching experience.............‘....

The evaeluation is used to reveal needed
changes in the teacher-education program..

The student's self-evaluaticn is used as
one of the bases for the final evaluation.

The student'!s self-evaluation is used only
for diagnostic and remedial purposesSeeccee

The evaluation is used to appraise the
quality of the school as a student-teach=
ing CONtEETresescscseccccssoscsscvevscecsvcee

l.

Evaluetion of the student teaching experi=
ences is based upon the degree to which
the objectives of the Industrial Arts
teacher-education progrem were attainedees
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EVAIUATION OF STUDENT TEACHING IN INDUSTRIAL ARTS

DEVELOPING EVALUATIVE PROCEDURES

1.

2.

Se

4.

5.

6.

Te

8.

9.

EVALUATION PROCEDURES USED

Evalvation policies are jointly developed

by college representatives, oritic teachers],

and student ‘beachers...u.u............u.

Evaluation policies and procedures are
developed by the supervisor of student
teaching in Industrial Arts, or by some
other single individutlecsvsecesccocaccssces

Evaluation policies and/br procedures were

set up by the state department of education 9

Evaluation policies are understood, if not

developed by college faculty and supervisorys,

critic teachers, and student teachorsesesces

Evalunation policies and procedures were
developed for the department after a
thorough analysis of student teaching ob-
Jectives or goals, teaching facilities
available, persomnel, and educational
philosophy underlying the student teaching

experience..................-..............

Evaluation procedures were developed as a
result of a study of practices in other
similar institutionSeeccececcescsccccssacccescd

Evalustion procedures were wholly adapted
fron a student-teaching program at some
other institutioNececcscccsssvsccccrccccnnes

The evaluation procedures were adapted in
part or totelly from suggested programs
set up by some professional organization
or associatiONeevececvescvsscsasectcrccnnee

Evaluation procedures were taken from a
study of student-teaching evalvation made
by some other college, association, or
individml‘....."0..0‘..‘....'.O.I.O.l."

1.

A check sheet or itemized report sheet is
uged in the evaluation of e student teach-
er, with e letter grade or numerical scale

associated with each of the itemseeccecese
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EVALUATING OF STUDENT TEACHING IN INDUSTRIAL ARTS

EVALUATION PROCEDURES USED

2. Evidence of specific behavior is included
with the total evaluation of the student

'beaoher..o........................-......-.

3. Factors selected for ewvaluation purposes
are gi‘ven a 19%91’ grade.....--........o... 1

4, The critic teacher makes use of anecdotal
records in evaluating the studentesccssccse

5« In the ewvaluation of the wvarious factors,
significant incidents and anecdotes are
recorded to implement the evaluationesscscee

6« The critioc teacher holds a conference with
the student teacher for purposes of dise=
cuSSing the evaluatioONeecsesescscsscssccscccce

7. Evalustion is based upon a series of well=-
planned and carefully recorded observations
bythe super‘visor...a..................... 1

8. The evaluation report by the critie teach-
er is made in the form of a letter at the
close of the student teaching experienceee.s

9. A stendard procedure is applied to the
evaluation of every student teacher in the
Industrial Arts curricululescecscccccccesse

10, The final grade for the student is deter-
mined at a conference of the student
teacher, supervisor, and critic teachers..

1le The evaluation form comsists of a number
of "teacher traits" or characteristics.
Each of these is divided into a number of
degrees of excellence or proficiency, with
a descriptive paragraph describing each
variation in degree or proficiencysesccces

12. The supervisor of student teaching meakes a
written report of each student teaching
observatiCNesssccrccssscssccccsccvscscnccs 1

13. The student teacher submits a written re-
port each week to the supervisor of stu-
dent teaching indicating the significant

happenings and developments for that week. |1 |1

- B6 « B7

Value 70% Bract
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EVATUATION OF STUDENT TEACHING IN INDUSTRIAL ARTS

WHAT IS EVALUATED?

1.

2.

4.

5.

o

=

70%
NR | Level

Pract,
in%

Evaluative factors wvary with each student..

The factors used for ewvaluation of student
teaching are changed periodically in view
of changing educational practiceSeecsesceas

The evaluation of student teaching is con-
sidered in part to be an ewvaluation of the
total teacher-education program and its

effect upon the individu&l.-..--........-.o

The following personal qualities of the
student teacher are evaluated:
2. Personal appearanCCececccccecseccsscccscvosa
be Porsonal hebitSeecccessscncscccccecsccns
c. Personal attitude towards lifeecescccceca
de IeadeTShiP abilitieSeeccceeccccceccoccced
Ce Pbrson&lity traitSececcccesccscscaccccsced
feo Voice and dictiONeceeccesecccccncccssssced
g.'WOrk habitsSescsceccesnsasccsccecsasccscnsnad
he InitiativOaccecsccccecscacccsccaccconssand
i. Dependability.....................-....~
jo Emotional Stability....-ooocooa-..-o.-.q
ke Health and physical fitnessecceccceceas
1. Philosophy guiding the student-teacher's
BCtiviticSececsssncsccssstoscssccssscncns
Dle anesty....-.---.-..-.....-....-.....-.q
n. Cooperation with school practices and
P°1iCieSo-ocvoa-0-ooo-n----...oc-.ooono
o. Tact and courtesy....o.....-..--..o....‘
Pe FriendlinesSSesesccececsssssccscccsccccones
Qe Self=confidencCeccesscsacscsescssccsscacs
re School and community interestseeescscecse

The following professional gqualities of
the individual are evaluated:
B Interest in teaChingooooo-oocooooo--.c
be PrOfESSional reading...................
Ce PrOfeBSional ethicEBeescovsssssssossescses
de. PrOfESSional attitude........-........-
e. Professional preparatiOnececcscccccscccecs
f. Attitude toward young peopleseccccecccee
ge Understanding of aims of genersl
educa-tion.....'.‘.........l‘......'....
h. Understanding objectives of Industrial
Arts in relation to general education..
i. Setting up and correlating aims of in-
dividual units taughtloldooooootocoioot
jo Knowledge of Industrial Arts content...
ke Shop 8lillSeeeencecrcsccssccsvsssnsascce
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EVALUATION OF STUDENT TEACHING IN INDUSTRIAL ARTS

WHAT IS EVALUATED?

Value 70% | Pract.
0|12 3|4]5 KR | Level in%
1. Teaching skiliseease *Ssessoencnvecenrsese 1 2 10 TR 91
m. Knowledge of and application of instru-
ments of pupil measurementecssccecvocscen 2 5 6 e 2l 66

6. The following instructional proficiencies
of the student teacher are evaluated:

a. Seleoting appropriate teaching materials 4|9 el I -7
be Selecting appropriate visual aidSeeccesee l1|1[651]6 R I <1+
ce Selecting appropriate auxiliary teach-

ing mterials.......................o... 4 5 4 ERERLIRES A 60
d. Planning appropriate lesson units in

view of the pupils taughteececscesccccccsn 1|57 SR B 44
e. Presenting materials so that they will -

be understood by the pPupilSescccecescccese 419 82
f. Orga.nizing Shop activitieSeeccscccsconsces 3 5 5 = 72
g+ Presenting appropriate questionSeececececs l1}61}6 74
he. ASSigning WOrKeeeososoesecscsosasosasacasanae 1 2 6 4 57
i. Developing instructional mterials...oo. 3 5 5 66
je Using a wide variety of teaching

techniques.............-...........o.... 1 1 3 8 58
k. Demonstrating ShOp Opera‘tionso.......... 4 9 89
l. Presenting shop or related contenteecccecs 113]9 o s L B0
e Selec‘bing Shop projects..--............c 6 6 1 o, 58
Ne Gu‘iding Pupil actiﬁties.-.......o'-oocc 7 6 R 68
0« Pupil-teacher planning procedureSeececvees 11|47 ~| bbb
Pe Secu.ring p‘upil I‘esponse........-........ 1 1 3 8 LR 72
Qe Da.ily prepara‘tion......-.......-........ 7 6 82
r. Selecting teaching content in view of

Stated BiMS ecssoesvscescscscvcscsscscstsascnscsss 1 3 8 1 55
S. Hoti.vating pupils....l........"..Q.‘... 1 1 2 9 80
te Efficiency in group instmctionoccoo.ooc 7 6 woli 77
u. Efficiency in individual instruction... 2 51 7 syowpaes] 76
ve. Foreseeing instructional needsecessccees 1 5| 7 v | B3
w. Conducting and supervising field trips.d 1 11 3| 5| 3 _
x. Finding and using good illustrationSe..s 1| 2] 2] 8 seomw:] 58

7. The student teacher is evalusted on his

ability to stimmlate pupil growth and de-
velopment through:
a. RecogniZing pupil interesteeccsscecesccs 1l 1 3 8 R R 68
b. Recognizing pupil background differ-

ENCES eosassetcsssncesosssscsoscssosscsscsnse 1 5 7 o R T 57

¢. Providing veriations in teaching methodg
in accordance with individuality of
p‘upils ‘baugh‘b..-...................---. 1 l 4 7 Selr e 88

de Providing variations in teaching con=-
tent in accordance with individuels

‘ta.ugh{"uo...-...-.......-.............o-. 1 6 6 B R R 63
e. Understanding the characteristics of
the various Pupil-age ErOoupPSesrsevsscss 6 7 AL 78
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EVALUATION OF STUDENT TEACHING IN INDUSTRIAL ARTS

WHAT IS EVALUATED?

8e

O.

f.

e
he

The student teacher is ewvaluated on his
relationships with the following indivi-
duals or groups:

e
be
Co

de

Ce
f.

Ee
h.
i.
e

The student teacher is evaluated on his
ability to deal effectively with shop
persoannel and management problems such as:

Qe
be

Ce
de
e
f.

ge
h.

i.

Je
ke

l.
e

De

Oe

Understanding the special abilities of
the studsnjbs...............-...........
Understanding the emotional character=-
istics of the pupils taughteesesssesene
Analyzing pupils in terms of physiecal

differences...................o........

The PupilSoo'-.o..-ooonooo'coooo.-ono-o
The ecritic teacheXreecscccsssesseascccanas
The supervisor of Industrial Arts stu=-

dent "ceaohing.....-o...................
Other faculty members of the Industrial
Arts department of the student-teaching
situationNeeevecsssssncesncscssssnvscree
Faculty members in other subject arease.
The principal..........’.........."...
Administrative officers other than the

principal..........-..-u--u-------.--
Staff officers in the schoOlivssessesea
Parent-teacher assocliatiOnSeesecscescosce
T}E cmuniw.....'......'.............

Organizing an adequate personnel system,
Supervising the checking of tools and
equi.pment...........................-.u
Requisitioning materinlSeccescccecccccsy
Te.king inven'bory........................
Arranging shop facilitieBecesscssnsscsns
Recommending changes in existing physi-
Cal condi-‘cions.......l'..".'..........
Securing pupil cooperation in shop up-
keep and repair..........-..-..-.....-.
Dealinz with various disciplinary
problems.....-..................-..-...
£01a85r00m MOTr2lGescsecssocsvessocrscenss
Care of physical equipment.eecesceccsss
Judgment in pursuing responsibilities

and duubicSeecsssscsssvsserssnsecncsesansccny
Care of materials and supplieSeeccecesecs}
Securing cooperation from pupilSeesecccscsy

Maintaining adequate instructional
equipmen‘b and meteriolSeescocsssososcose
Developing desirable social patterns

"chrough democra-tic manageme Ntecoeesesses L
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Valuo 70% | Pract.
0|12 13[2]5|8R| Level| in%
1 5[6] 1 58
: 6] 6 it B
1 41 8 ST 63
21 2] 9 cmemses | g8
1{ 1] 3 3| 5
2 2| & 3| 2
1l 21 1] 3[3]2| 1
1| 3] 1| 5] 2 1
1 3 3|1 3| 2] 1
21 4| 31 1| 2
31 31 31| 2
4| 11 1] 2| 5] 2
S 3| 1] 2] 3] 1
1 1| 4| 2| 5
1| 5|1 7 cimprran. | 87
1 21 31 6|1
1 4] 6| 2
2| 3] 51 3
1 2] 4| 2| 4
1 11 7f ¢ 65
1 3] 3| 6 94
1| 7| 5 82
1| 1] 6] 5 82
1f 11 2| 9 11 87
1 5| 7 85
1 4] 8 o 78
1 71 5 55




EVALUATION OF STUDENT TEACHING IN INDUSTRIAL ARTS

WHAT IS EVALUATED?

Value 70% | Pract,
011]2|314]5]|NR| Level in%
P. Keeping accurate and adequate records... 2 417 st g0
Qe Handling shop financeSessccescssscescsse 3 l|114)4
Te A.n'bicipa'bing material neodSeesesesesoses| L 1 4 512
Se Star'bing +the class period.............-. 1 1 3 8 SR T A 73
Te Closing the class period....-........... 211128 o e 68
Ne Storing of materials and prOjBOtSQQQQ.o. l 2 11415 RPS 66
ve Maintaining proper lighting, heating,
and ventilation condisionSeeccsccccesccee 1 5 7 & o 74
we Maintaining and supervising an adequate
Safety Proglralle ssesvssscsssssccsscssascssose 3 10 L 85
10, Ewvaluation is based upon evidences of stu-
dent-teacher growth in the following areas:
ae A finer professional point of viewWeessse l1|]2|2}8 76
be A better selection of professional
reading materitlecescsossscseasescssessscss 1 2 6 4 1 49
ce A greater control over shop management
actiﬁ’tieSOQOooooo.o-ooooaooc.-ooo.-oc.. 2 4 7 i e ¢ 78
de A noticeable improvement in teaching
a'bilities.................-......-...... 1 3 9 83
e. An increased interest in teachingeeceese 2(61}6 | T2
fe. A keener insight into and understanding
of pupils--o..........-....-.......o.... 1 5 7 AP 72
ge A finer degree of personal relationship, l114|8 o] 76
BY WHOM IS THE EVALUATION MADE?
l. A separate evaluation is made by both the
supervisor of Industrial Arts student o
tQQChing and the critic teacherecesccesces 1] 3 9 o L 72
2., A composite or summary of all evaluations
of each student teacher is made by the
supervisor of Industrial Arts student S
teachiﬂgcgucoav..loou.oo.--vooco-.oouot-oo 2 1 53 5 il 66
3, Critic teachers meke the final evaluations
(Grade) in nearly every instancGesesescsse| 6| 1| 1 4 1
4, Self-svaluation by the student is practiced 1 21 1| 3| 6 o B
5. The self-evaluation by the student is con~ ‘
sidered as a part of the total eveluation.| 2| 1 6] 4 ceiemEh Ol 40
6. The reactions of other teachers at the
practice-teaching situation are used in
making the evaluation.ieceesosccscsnsssssnses 2l 31 21 21 3 1




EVALUATION OF STUDENT TEACHING IN INDUSTRIAL ARTS

BY WHOM IS THE EVALUATION MADE?

Value 70% | Pract.
0]l]112(314]|5|NR | Level in%

7« The reactions of the prineipal at the
practisce=teaching situation are used in
arriving at the evaluation of the student
tQQCheroo-noooooooooctnoo-cootoocoo.o-oocu 4 1 2 2 3 1l

8« The reactions of the community in which
the student teaching was done are consi-
dered in making the evaluatioNeecessssesese| 4| 11 3] 1] 211

9. The pupils' reactions to the student teach-
er are used in meking the evaluationeessss| 2 11|63 et 48

10e The supervisor of student teaching makes
the only evaluatioNeecesssocsccssssvscsecss| 7| 1| 2 1 2

VWHEK IS THE EVALUATION MADE?

1. Periodic conferences involving the critic
teacher, the student teacher supervisor,
and student teacher are held for purposss
of evaluating the progress of the student
teacherecsessossesccsccscssvsossccsosconcsns 3] 5] & R -1

2. Ewvaluation is a day-by-day affair in-
volving at least the student teacher and
the cri'.;ic "Ceacher.........--......o-..... 3 2 7 l 58

3. An evaluation report is made weekly to the
college by the critic teacheTeceesescsesss| 4| 2| 2| 2| 1} 2

4. An evaluation report is made monthly to
the college by the critic teacheresceessee| 4{ 1l 1] 5 2

5 An evaluation report is made only at the
close of the student teaching experiemce..| 5 1| 1| 2| 1] 2| 1

6. An evaluation is made at the time of each
visit by the supervisor of student teach-

in.g.......'....'.l.I'........CO......‘.... 2 3 2 6

7. An evaluation is made at the time of each
visit by the supervisor of student teach-
ing by both the supervisor and the critic
teacher............--............--o-..o-- 1 1 1 3 3 3 1




EXPERIENCES TO PRECEDE AND TO FOLLOW TEACHING

EXPERIENCES TO PRECEDE STUDENT TEACHING

l.

2.

3e

4.

S5e

€e

7.

8.

S.

10.

11.

12.

13.

14.

The student experiences an adequate pro-
gram for the development of shop skillsees.

The student is given guided experiences in
observing boys and girls at work and playe.e.

The student makes one or more detailed
case study.................................

Educational psychology or its equivalent
is taken prior to the student teaching ex-

perience................................-..

A course in human growth and development
precedes student tGRChingocococooo--co-ooo‘

There is a laboratory experience in
directed observation prior to the student
teaching experience..............-...-..o.-

There is a course in educational sociology
prior to the student-teaching experience..d

The student is required to make a community
study as a means of analyzing and inter=-
preting the needs of the PupilSoooooooooool

There is a course in "methods" prior to
the student-teaching experionccessssscccsees

The student participates in some voluntary
activity, such as boys' clubs, recreational
groups, etc., prior to the student-teach-
ing experience..-....-..........o.........1

The student participates in curriculum
planning in light of pupil-needs in a
given 8ituatioNecesvescsccccscsscscsccsncrcsns

Students are given preparation in
counseling techniQues-..........a....-.....

Students are given preparation in the use
of diagnostic and psychological instru-

mnts..."..l......‘....’....'....'I.l’...

Students are given preparation in the or-
ganization of instructionesssesesssecsence

Value 70% Pract.
213 5 Level in%
11 e 80
3 7 i - 55
213 3
2 9 93
3 7 78
1 7 = b5
112 5
5 2
11 s i 98
11 3 4
111 4 37
1] 1 4
1} 4 2
1 11 87




EXPERIENCES TO FRECEDE AND TO FOLLON TEACHING

EXPERIENCES TO PRECEDE STUDENT TEACHING

15.

16.

17.

18.

1S9.

20,

21.

22.

23.

24.

25.

26.

27.

28.

29.

30.

Students are given preparation in the
evaluation of pupil growth.................

Students are given preparation in educa-
tional measurements prior to student teach-

m.‘...‘.'..............l.....l.C...'.....

Students are given preparation in the mak-
ing of cumulative TeCcOrGSeeesssesscsocnsese

Students are given preparation in shop
inventorying procedureSeccessscccsscsssessca

Students are given preparation in shop
requisitioning procedureSeessseccecscscsacs

Students are given preparation in shop

plaming.....'.......‘....‘......‘.......I.

Students are given preparation in equip-
ment selectionNecsccsescsccccssncscsccossnsae

Students are given preparation in lesson

planning...-..........--o..---..--.----....

Students are given preparation in the
noting and writing of anecdotal recordsess.

Students are given preparation in analy-
zing materials, objects and topics in view
of their teachable content........-........

The student works with parents and adults
in church organizations, cormunity centers,
Civic aSSOCiationS, €t Cesocsovssccsscascccsns

The student works with children in the
neighbcrhood...............................

The student has experience with craft pro-
grams in comnection with summer campSeesscess

The student has leadership experiences
with sunmer camp groups............--o..-..

The student has laboratory experiences in
connection with methods and theory coursess

The student has an opportunity to observe

boys and girls in a variety of school
situations...-.......................-.....

- 94 =

Valuo 70% | Pract|
21 3]|14]5]|NR| Level in%
21515 [1 55
14|71 52

4 16 |1 |1

2 |5 (a2 [.. &8

2 |a|s |1 || e6
5|7 |1 85

11417 |1 ThRETEy gg-
2 [10]1 jewrasdesy 98

6|5 2

35 |4 |1 i) 63

41212 ]2

31113)2

215121

31411|2

314|142

1lelsia 62




ZXPERIENCES TO PRECEDE AND TO FOLLOW PRACTICE TEACHING

EXPERIENCES TO PRECEDE STUDENT TEACHING

Value 70% | Pract.
0)]1]2]|3j4]5]NR| Level in%

3le The student has an opporbtunity to observe
boys and girls in 2 number of non-school
simtions.’l................ll.l.l.'..C... 4 1 5 5 2

32. The student has an opportunity to observe
the adninistration of tests and partici- .
pating and interpreting resultSeecscsccsscece 1 115 |4 |2 PF+iadE] B4

33« The pre-student~teaching observation ex-
perisnces call for active participation
on the Part of the studenteecececcscscsnscsesee 2 514 |2 e 31

34, DProvision is made for continuous contact
with boys and girls throughout the four
years of pre-service educationeeessccesscasl l 2 6 2 2

35« Cooperative supervision and guidance of
students is provided by the college and
1&boratory teaCherSococoooooocoo.-aoc-oo-oo 3 3 5 2

TEACHER EDUCATION PRACTICES REQUIRED DURING
THE STUDENT-TEACHING EXPERIENCE

le Students meet once weekly (or ) for
a seminar on teaching problems experienced

on the jOb.oooooooo-ooo-no:o-oooo-ooooo-coc 1 1 a4 6 1 I 60
2. Students submit weekly reports of activi-
ties...‘.oo.oc...o...ooo-o.ooo-ooocto.oooo. 1 4 6 2 AR 63
3« Students report personally each week
(or ) to the college campus for
conferences and repor‘ts.................... 2 31412 2
4., Students record outstanding incidents with
their significance to the learning situa- _
tion.......................'.'.'.....‘..-.. 1 4 7 1 :‘:’;V:Q;";\‘;:’:"?%’ 74
5. Students keep a diary of daily activitiesed 2 113|12141}1
6. Students keep a notebook of student-teach-
in,g materials and informatiofNeecescesessesese l 6 b 1 RO bl 78
7. The students build a morgue of teaching -
materialso........-..-.............-.-..... 2 4; 5 2 Ll e 63

- 95 =



EXPERIENCES TO PRECEDE AND FOLLOW STUDENT TEACHING

TEACHER EDUCATION PRACTICES REQUIRED DURING THE STUDENT-TEACHING EXPERIENCE

8.

Students take a course in curriculum
materials at the same time as student
teaChingo.coo.oo.ono.oo-ooo-oocooocn.oo-c-

TEACHER-EDUCATION EXPERIENCES TC FOLLOW
STUDENT TEACHING

l.

2e

Se

4.

Se

6.

7.

8.

2.

10.

There is a follow-up period for personal
adjustment and problem solving on the
001lege CallDUS eesevssececscsoccscssssccsnocse

Opportunity is provided for further study
and analysis of problems sxperienced while
doing student teachingeecssecesccessccccces

The final semester's work is based mainly
upon the "shortages" of the student as
indicated by the student-teaching ex-

perienceo............-.-..................

Provision is made for the development of
teaching devices and aids resulting from
needs found in the student-teaching ex-

perience......................--...o......

Provision is made for further study and
research on problems of pupil growth and
dewlopmen‘t..........l.....'.....‘......‘.

Provision is made for the improvement of
techniques and methods experienced in
student ‘teaching................-.........

There is an extension of the student-teach
ing period if necessary for individuals
showing evidence of such & nNeedescscscocces

Students participate in off-campus organi-
zations of boyts and girls such as scouts,
hobby c¢lubs, church schools, and boys !

clubs.o.oo.oo-oaoo.oo.ooocooo.-o.ooo-oooo.
The student attends professional meetingse.

The student has conferences with adminis-
trators end supervisors in local and near-

Value 70% | Pract.
0]11]2]3]|4] 5]NR| Level in%
4 1 al 21 2

1l ]1 3| 7] 1 |unissr| 46
1|1 1] 91 1 = 57
111112 2] 31 3
2 4 2] 4] 1
1|5 31 31 1
116 3f 3] 1
111131114 1
2 13|52
212 1l 62
1 1 4

'by school systems....-....................
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EXPERIENCES TO PRECEDE AND TO FOLLOW PRACTICE TEACHING

TEACHER-EDUC

11.

12.

13.

la.

15.

16.

17.

ATION EXPERIENCES TO FOLLOW STUDENT TEACHING

The student participates in commumnity

SUr Ve Seseeeecsescscnscessnesvnsasessnsesssecos

Students are directed to participate in
commnity 8ffairsececsscesscscssccsscsceness

The student takes work in curriculum cons

StrUuCtiONescecossscssossrccvecsnsessssscnoe

The student is placed in charge of field
projects wherein contact with youngsters is

8 E8CtOTeccvesnccostccnsssnsosscccsccsescscssa

There are education seminars provided for

stiudentSesssscscscsncscsccscsncssscoscsnnsssssce

There are one or more professional courses

req‘li—red...‘......'.I..'.'.................

Student teaching is done the last semester
with no opportunity for additional work on
the un.dergraduate loveleesveocscescsscncosne

- 97 =

Value 70% | Practy
0l1§213] 4 NR | Level in%
1l 113 |4 3
1111112 |8 1l

l1 |5 |2 2

2 14{2 |3 3

1l 213 2
312 1l i 69

8 1 4




STUDENT-TEACHING EXPERIENCES

OBTAINING A KNOWLEDGE AND UNDERSTANDING OF THE COMMUNITY IN WHICH THE STUDENT
TEACHING IS DONE

Value 70% | Pract.
0]11]2i3|]4]5]|NR]| Level in%

le The student reviesws surveys of the com-
munity in terms of its social, econonic,
and political aspects.--.................. 1| 3] 31 21 3] 1

2. The student reviews surveys and analyses
of the occupations of the inhabitants of
the conmmni‘by....................-......-. 11 2] 41 2| 4

3« The student reviews surveys and analyses
of local and neighboring industrieSsessces 1l 1 5| 2] 4

4. The student reviews follow=up studies on
former pupils of the schoo0lessccsscsscsnss| 2 1] 4| 4 2

S5¢ The student reviews reports on the cultural
and educational institutions in the com-
munity and neighboring vicinityeeececceeceeces| 1 2] 3| 4| 3

6. The student reviews the recreational and
avocational facilities of the communityeee 1l 5| 3| 4

7. The student reviews the history, back-
ground, and tradition of the commnityeeee 1} 1| 5] 3] 3

8. The student studies the comrmnity in view
of potential teaching materials and facili;
ties such as: guest speakers, industriel
ard ccmmercizl exhibits, parks, construc-
tion, community fairs, excursionsS, €tcCee.s 1 6] 3| 4

8. The student becomes acqueinted with the
orgenization and structural pattern of the o
100&1 SCh001 administration. essc0e0csssensare 2 5 6 T M 58

10. The stuvdent becomes acquainted with the
employment and placement agencies in the
commmi"\:y.........-...........--.‘..-..-.. 2 1 1 2 4 |2 1

11. The student reads the locael newspaper(s).. 3|2 (s TR Y

FALILIARIZING THE STUDENT WITH THE SCHOOL AND
ITS ORGANIZATION

1. The student spends at least one full day
or its egnivalent in the principal's
office, being permitted to observe some of

the duties, functions and place of the
principal in the total school progromececss 113114al1lg

8-

- -
I S Ll SIS (e



STUDENT-TEACHING EXPERIENCES

FANTLTIARTZING THE STUDENT WITH THE SCHOOL AND ITS ORGANIZATION

Value 70% | Pract,
0C|l1]2(3]|]4]5|NR| Level in%

2. The student spends at least two full days
(or ) in the counselorts office
becoming familiar with:

8. Dutios of the counselorecsccecsccscssscs
be Nature of counseling problemSecececesese

ce Availability of ocoupational informatioi
de. Test materials availa'ble...a......-o...
Ce Intewie\ﬁng tecmliqueSoooo..o.ooo.cooo 1
fe Referral agencies.................¢.... 1|2

[ErprEry

26

W W CEX
TS
= OO G N
R

3. The student spends one full day (or )
in the central administrative office of
the student-teaching situation to observe
the functioning of the school from that
poi-n-t..'OOOQOQQQOOQQ.on.onoloooooo.o-.ctto 111 5 |2 14

4., The student is taken on an "orientation
tour" of the school to familiarize him
with the various units and facilities of
the SCchOOlescesvececssascsnscsssccsosncocacssce
a. Such ar "orientetion tour" includes:

l. Eeating plantececesccescesvcccceacse| 1 2
2. Fire control measUrceSesesscesssvocene
3e Stock IrOOMSeseesssccssssccsncecncace
4, Maintenance facilitioSeecceaceecscsesns
5. Laboratoriceseeccsssscescseccsccaconse
6+ Administrative Of fiCcESecsesncscccnnce
Te Staff OffiCESeesrccccccscssccccecnne
8. Duplic&ting TOONMS eeeececacssvsosvssoese
Qe Auditori‘u'm...-.o--.....o..-.-......-

fab)
(4~
[w)]
(V]

45
48
49

.

54

peiiensie] 35

H RPN

N R

TS

R RS
-t

e

5« The student has a conference with the
principal.--.............---..o........... 2 2 9 . i S G 60

6. The student has a conference with the
school supervisor of Industrial ArtsSecececs 1|12 ot AR 89

7. The etudent has o conference with the
Superirtbenden'b of schOOlSeescsescscccssccce 2 5 3 3

8. The student spends a half day, (or )
in the school li'brary..................... 1 113 1|2 6

9. The student becomec informed on school
policy through:
a. Reading written statements of policy... 1 11
De Conferring With proper Of‘ficials sevoeeose
ce Conferences With teacherseessscscecccsce

de Faculty meetingBecscscsocrescesccscocnscs

60
72

[
a3
EW N

=
D h oo
o J-SEX TN

656
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STUDENT-TEACHING EXPERIENCES

FAMILIARIZING THE STUDENT WITH THE SCHOOL AND ITS ORGANIZATION

10.

ACQUATNTING THE STUDENT TEACHER WITH THE
SCHOOL PERSONNEL

The student attains an understanding of
school policy on:
Qe Vﬁcations......-...........-.....-.....
De ADSONICESesectcssescsonsccsccasesntscense
Ce Salary...............-.................
de Leaves of AbSENCEeesseasccosssnsncscncnes
BGe Tenure....................-............
fe Placemen‘t........-...........u........
g+ Community and school standards of
CONndUCTececsvscscecrscsscnscecscscracsacncansce

he. Teacher contractSooooooo.ononcloocoo.oc

ie School reports.........................

1.

Ze

Se

4.

Arrangements are made for meeting and
becoming acquainted with the following
people:
a. Local superintendent of schoolSescecsces
be Local division supervisor (i.e., ele-
men‘l:ary, secondary).........--....--...
c. Industrial Arits supervisor (locel)ee.es
d. Industrial Arts supervisor (state)ececee
e. Principal of the school in which
practice-teaching is doneeeccccceccceces
f. HEead of the Industrial Arts department
(SChOOl).ccooco-o-o-ooc.o.oo-o-ooooo.o.
ge Heads of other departments in the
S8ChOOlessascedssssscsstsssonvscsscsnacsssns
he Other teacherSeccscccccscsscsccsscssccosce
i. Personnel officer (faculty)eecsceccscesas
jo Guidance person.nel...........-.........
ke SChOOI NUISC 000000 ¢ 0000600606000 000608000 a0
1. sch001 A0CctOTressssssvsescscssscsscacsoceds
me Attendance OffiCOrecesccscssscescscscocsead
e ILibrariftNecccccscesesssccscscasssaccsnsaod

The student participates in faculty social
PUNCLtiONSeevcesrsoscsesccvcrcscssccssccatcscsed

The student participates in faculty

mee‘bings........-.....-............-......

The student participates in Industrial
Arts in-service training meetingsSecscesss

Value 70% | Pract.
Oj1]|2]|3}|4i5|NR| Level in%
1 l ]2 [4]5 65

2 3 g Ut e | 80
11115 (|41}2
11112 ]4 |41
213162
214151 ]1
215186 e ST, 76
11414 (4
1 1|6 }5 b 78
311 4111311
111313213
1 3(2|7 el 82
1 2131113]3
112110 Pt b 94
1 1 11 K e 92
111115132
1313|412
1221513
1l1|12|7]2 20
1172|413} 3
111121432
112|121 4]2{2
2141250
111164 58
2 1111 4l 5 Lt 57
2| 3| 8 s 78
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STUDENT-TEACHING EXPERIENCES

ACQUAINTING THE STUDENT TEACHER WITH THE SCHOOL PERSONNEL
Value 70% | Pract.

0112 ]|3]4]5]|NR| Level in%

S« The student attends local N.E.A. meetings.d 1]12( 2] 3|33
6« The student attends district N.E.A. meet-

ings‘.‘l......’.‘........0......0.......... l 1 2 5 3 3
7« The student attends professional meetings

held by Industrial Arts teachersececscccceed 1319 Sentsssi L

}

TEACHING RESPONSIBILITIES OF THE STUDENT
TEACEER
l. The student makes daily lesson planSeeseced 1 31 71 2 lasaasaas] T2
2. The student is given gradually increasing

responsibility in the classroom or shopesed 31911 92
3« The student is given opportunity to teach

both ShOP and draWing clasSSESecccrtccccesed 4 5 4 R A 65
4. The student teacher takes direct responsi-

bility for the organization and presente-

tion of certain units of instructioneeececee; 1| 5| 6| 1 b zr| 72
5« The student teacher gives group demonstra-

‘bions................-.o--.-............-. 3 9 1 ARSIl SIS 93
6. The student teacher gives individual in-

structicn to pupils needing such helPeeececs 3 9] 1 prossssss| 92
7 The student is permitted to experiment

with and try out new materials and methods 2| 4] 6| 1 [euoumee 73
8. The student teacher teaches one or more

sessions with the use of motion pictures.e. 7| 6 RR T ann g 51
9. The student teacher teaches one or more

gessions with the use of slide filmSeesess 7| 6 piesiaey B
10. The student assists in the correlation of

a shop activity with one or more other

subject-matter areas, e.g. mathematics,

physics, chemistry, English, or historye.e|l 71 5 TS 35
11. The student teaches two or more class

sescions in some related field or in his

minor PielAeccscessscsesscscsvecantsscccscan| o 1 1 7 2 i rbeasiii e 38
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STUDENT-TEACHING EXPERIENCES

TEACHING RESPONSIBILITIES OF THE STUDENT TEACHER

12.

14.

17«

18.

1s.

20.

21.

22.

23.

CLASEROOL. ACTIVITIES RELATIVE TO PUPIL STUDY
AND DEVELOFMENT

The student teacher assists pupils in the
development of research unitSeccesecsccesse

The student takes one or more groups on
field trips pertaining to the work being

swdied...........-....I.I.l-0............

The student in due time is permitted to
assume full control over several class
sessions in the absence of the eritic

teaCchOTesencsssccsacessscosscssncscsccacssns

The student assists pupils in the planning
of thoir workKeeeecssececsscocscscscsscsscasenen

The student assists pupils in realizing
their goals...............................

The student essists pupils in the evalua=
tion of their Progr€éSSeeccecsccscenscecvscccvccce

The studert assists the critie teacher in
supervising 2 homeroOmMescececcccccesccaccse

The student teacher checks and evaluates
the progress of certain special students
aSSignEd to himJ..............l....I..QQ..

The student teacher assists the eritic
teacher in judging results of teaching in
terms of pupils and Objectives............

The student teacher studies the program
of Study for the departmﬂnt...............

The student teacher assists the critic
teacher in overall pupil evalualionesceses

The s+tudent teacher assists the critic
teacher with attendance reportSecccscecaecs

1.

The student makes case studies of two or
more studerrttBecossosccscecccvscccnssscsncn
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Value 70% | Pract|
0 2134 NR | Level| in%
3 4 |5
2 |4 1
215 $T T 77
1|5 swwaze] 85
2|5 B e 80
215 presmr] 74
1 li4 1 beessewsy| 49
3|4 bsowssizzme] B4
312 memﬂwp 76
116 78
2165 68
2|3 i 80
2 3|7




STUDENT-TEACHING EXPERIENCES

CLASSROOM ACTIVITIES RELATIVE TO PUPIL STUDY AND DEVELOPMENT

2.

3.

4.

Se

6.

Te

8.

S

10.

1i.

iz2.

13.

The student keeps anecdotal records of
pupil actiﬁties.-.......o.oooo'ooocoooco-

The student studises and reviews pupil
aotivities using cunulative records of the

pupils..........-....o....................

The student assists pupils in planning
their school programecescecsccccccssccccee

The student extends guidance and counsel-
ing services to pupils in keeping with

policises of the regular guidance personnel
Of the School......................."....

The student visits two or more students
in their homes for purposes of background
Study and analysis.......-o...............

The student studies certein pupils under
his care in view of their needSeecsssccree

The student is encouraged to seek consul-
tation of the guidance persomnel or other
referral agencies on special pupil pro-

blemSeececsccsosscssvsassscssccsacsccnsoscsocone

The student is given shop experiences with
both junior and senior high school pupilse.

Student tekes charge of directing activi-
ties of one or more problern Cas€Seeccccecse

The student observes a pupil-teacher con-
ference conducted by the critic teacher...

The student observes two or more pupil-
counselor conferences conducted by the

COUNBE 10T ecvessssscsssscsessssscscccaccsttans

The student summarizes cese study data and
discusses the findings vwith the critiec

teacher.....o.ooooo.onoloooooooo-oaloooo-o

Value 70% | Pract.
011|213 ]4 NR | Level in%
1l 2 19 TTEEEER 20
1 4 {4
2 12 {1 |4 |3 1l
11113 |5 |3
1l 2 |3 |5 1

114 ]2

1|3 5 e 1

X 1(|1]2 TR 68
11213 (4

315 58

1 218 i Dot s 10
913
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STUDENT-TEACHING EXPERIENCES

CURRICULUM PLANNING AND CONTENT ANALYSIS ACTIVITIES OF THE STUDENT TEACHER

1.

24

3e

4.

Se

Te

8.

9.

1C.

il.

12.

13.

The student teacher studies the aims and
Objectives of the SOhOO}.ooooooc.-ooco.ooooc

The student teacher studies the aims and
Objectives of the depa.rtmen‘b. s00vese0sesee

The student teacher analyzes the class
personnel for appropriate subjesct matter
or shop activiticeSecescscccccecscccsoecccccscnee

The student teacher analyzes the class
personnel for needed teaching techniques

O dOViceBeccsovccssccescccccssesscsconncsnsa

The student teacher assists the critie
teacher in anelyzing and dealing with cer-
tain discipline caseSescscecccccccccccccne

The student teacher mekes a summary of
individual pupil activities for inclusion
in the cumulative recordeesscsccsccecscecs

The student teacher studies records of
former students who are now prominent in
the local commni‘by....................¢..

The student teacher obtains parent, em-
ployer, and community reaction to the pro-

gra-m.................................l....

ae. The student teacher discusses the find-
ings with the Oritic teachereceseccscesce

The student studies past reports of the
depar‘f:men"c.-.....-......-..;........-.....

The student teacher assists the critiec
teacher in the development of the course
of study to be used during the period in
which the student teacher is on the Jobheee

The student teacher discusses the shop
progream with the critic teachereceesccccee

The student teacher observes planning pro-
cedures and techniguves used by the eritic

teachorececssovesssccnscecssssccsccscscsccccsancns

The student discusses lesson planning pro-
cedures with the critic teachereecccecccecss
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Value 70% | Pract.
0jJ1j213]|4|5]|XNR| Level in%
3| 3| 7 66
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STUDENT-TEACHING EXPERIENCES

CURRICULUM PLANNING AND CONTENT ANALYSIS ACTIVITIES OF THE STUDENT TEACHER

l4.

15.

STUDENT TEACHING EXPERIENCES RELATIVE TO SHOP
ORGANIZATION

Value

The student teacher wisits other school
shop activities in the same school or

vicin‘lty.........-.-....................--.

The student teacher interviews one or more
recognized leaders in the Industrial Arts

field.‘..........".....‘.C..‘......CC.....

0

1

2

3

4

5

NR

70%
Level

Pract
in%

l.

2.

Se

4.

Ge

Te

8e

O

The student teacher assists in keeping the
Shop in Ordelecccccccsscscessacsssassavcvsss

The student teacher assists the critic
teacher in the conditioning of the shop
prior to the beginning of the school term..

The student teacher assists the critic
teacher in the shop-closing activities at
<the end of the scho0l toIMeccssccsccoscsssce

The student teacher assists the critic
teacher in the financial matters of the

Shopoooooo.o--oooooo...oc.-oooocnc..to.uo..

The student teacher assists the critie
teacher in setting up any new equipment or
mChineI'y-oooooooc.ooo-ooooooc‘oocoo---oo-.

The student teacher assists with the pupild
person.nel orga.niza‘tion of the Shopooooootoﬁ

The student teacher assists in developing
and maintaining an adequate safety program
intm Shop.....'.‘....'....I.............-

The student teacher assists the critic
teacher with the physical organization of

the 3h0p....................-.............q

The student teacher assists in the plannin%
for storage of equipment, supplies, and
P‘upil projec‘bs...o............--..........
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g

82

37

65
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77
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STUDENT-TEACHING EXPERIENCES

STUDENT TEACHER PARTICIPATION IN EXTRA SHOP ACTIVITIES

e e e LB LT YT

Value 70% | Pract|
O]1|2|3[]4]5]XNR| Level in%
l. The student participates in and provides
leadership in shop or hobby clubSesececcess 11345 52
2. The student assists in the organization of
assembly programs.......................o.. 3 1 2 5 2
3+ The student assists in the direction of
certain school activities such as dances,
plays, athletic meets, lunchsons, parties,
eto..'......l.'I..'0.0."l‘..'..'..'.'...'. 2 1 1 1 6 2
4. The student is called upon to act as a
chaperon at dances and partioSececcsscesced 47113 411
5. The student assists with school publica-
tions................’.Ill...l....'.l.l.i.. 4 l 2 6
6. The student assists with the publication
QfaShOP PBPErecsccssessrsnssvrssnssssvroceeds 1 2 4 4 1 1
7. The student assists in the promoting of
special drives for funds; i.s., commnity
mnd, %d Cross’ etc.......'.....l...‘.l.l' 2 2 2 3 5 l
8. The student organizes or sponsors a clubesd 2] 1| 1| 3| 5] 1
9. The student participates in adult education
work.......l...l..l'..l.ll‘.‘..l......0.0.. 1 1 1 3 6 1
EXPRA-TELCHING ACTIVITIES CARRIED ON BY THE
STUDZNT TEACHER IN THE INDUSTRIAL ARTS SHOP
l. The student takes an inventory of materials et
and Supplies on haNAeeeseosssccssscsossnnsad 1 1 2 6 3 IR 4.'5
2. The student is required to make out
requisitions for needed supplies or -
materialBeessscsssecsesccoscsosssosssssesessen 1 1 2 6 3 B AN 45
3. The student teacher assists the critic
teacher in the development of new activi-
ties in the Shopo.or.tooo-ooooooo-oo-cooon. 5] 4] 4
4. The student teacher assists the critic
teacher in the ordering of new equipment
for the ShDPooooonvoooooo-ooo.ooooo--'ooooc 1 5 4 3

- 106 =



STUDENT-TEACHING EXPERIENCES

EXTRA-TEACHING ACTIVITIES CARRIED ON BY THE STUDENT TEACHER IN THE INDUSTRIAL
ARTS SHOP

Value 70% | Pract.
Ofl1]2]3[4a]5]|NR| Level in%

5. The student teaoher assists in the selec-
tion and ordering of textbooks for the
departmen'b..u........-.............'.-..... 1 1 1 2 5 3

6. The student teacher assists the ecritic
teacher in club or extra-curricular acti-
Vitymrkoo.oooooooooo-o-.uo-o'.-.-oo-ooo-o 1 2 5 5 ‘\ 65

7« The student teacher checks the department
inventory against the materials on handees. 111|344

8. The student teacher assists in the receiv-
- ing and checking equipment, supplies or

tools.............'...........I..I‘........ 1 4 5 5

9. The student teacher assists students in
preparing a display or working exhibit for
Public View.o'o"ooaaoo-o..ooonoo.oooovoo.. 2 7 4 L;ﬁﬂ%ﬁ‘ 65

10, The student teacher handles wvarious types -
£ diSCiplim CASCSeesssssssscsvcsssncssneced L 3 5| 4 E 60

STUDENRT TEACHING EXPERIENCES WITH TEACHING
AIDS AND TECHHIQUES

1. The student teacher arranges for one or
more guest speakers to discuss topics
relative to the work studiedecesesceceeesed 11 1| 5| 1} 3|1} 2

2. The student teacher examines magazines for
articles or illustrations to be ussd in
units to be tau.ghtl-.o.-oooa--.ooooooocoood 1 1l 5 6 it 2 69

3. The student teacher collects and files
magazine articles and illustrations to be i
used in future presen‘ba‘b i0NS eeesssssnsnnse 1 5 7 *“";‘W“w 72

4., The student teacher assists in the develops- -
ment of a shop display.......-............ 41 3| 6 SRS N 68

5. The student plans and comnstructs teaching
aids and devices to further implement ex-
isting practices..-................-....-. 3 2 8 ﬂﬁm&ﬁm' 77

6. The student teacher makes necessary ar-
rangements for securing motion pictures
for Presentation in the Shop....---.....-. 1 2 4 6 B T 29
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STUDENT-TEACHING EXPERIENCES

COMMUNITY EXPERIENCES FOR THE STUDINT TEACHER

1.

Se

4.

Se

Te

The student rooms and boards in the
comn:lmity.......-ooo...o..o...loc.o....c-..

The student attends church in the cormunity

The student participates in at least one
social, professional, or fraternal organi-
Z&tiﬂn in the community.-........--....-...

The student attends at least one meeting
of the local governing body (council, board
of commissioners, etc.).....-..............

The student attends at least one mseling
of the local SChOCl boardecoccsssossssveseesd

The student attends two or more meetings
of the local P.T.4., parent's club, or
other school-commmunity organizationSeeeceses

The student visits the homes of two pupils
(or ) for purposes relative to
school and educational activitieSeececesses
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21314 NR | Level in%
314 66

12| 4 1

2|15]|2

513|2 1
11411 1
2133 1
11213 1l




ADMINISTRATIVE PRACTICES IN INDUSTRIAL ARTS STUDINT TEACHING PROGRAMS

ADMINISTRATIVE PRACTICES REGARDING ORGANIZATTION

1.

2e

Se

4.

Se

6.

Te

8.

9.

10.

11.

12,

OF THE STUDENT-TEACHING PROGRAMS

Student-teaching activities are derived
through conferences attended by college
faoculty members, oritic teachers, super-
visor(s) and students.......-..............

There is a written statement of policy re-
garding student teaching practices and
procedures.......o-.......-................

A formal written contract is drawn up be-~
tween the teacher-education institution and|
the partioipating SOhOOlS.onoooconocoooooo.

Student teaching practices and procedures
are based upon verbal agreements between
the individuals at the teacher-education
institution and the participating schools..

Assigmments to student teaching are con-
ducted by means of telephone conversations
between the personnel at the college and
the participating schoOlSeecccescsssccccccses

A formal letter of introduction is used to
acquaint the principal and critic teacher
With the Student teQChﬁr.ooooo-oooonooaoo.o

A standard printed form is used to intro-
duce the student teacher to the principal
and the critic teacheresecsscsscesccscscccces

The student!s cumulative record is made
available for the Gritic teacherooooo.-oooo

Each student teacher is taken by the super-
visor of student teaching to make the

initial contacts with the principal and
eritic teachereeccccsscecscsscoscscesccceseey

A copy of each student's teaching schedule
is maintained by the supervisor of student
teaching.....'......C.....D..‘.l...l‘.....l

The eritic teachers have a bachelor's de-
gree with a major in Industrial Arts edu-

cation.........-...........................

The eritic teachers have a master's degree
(or 30 semester hours of graduete credits)
with a major in Industrial Arts education.
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Value 70% | Pract,
0}11j2|{3{4]5]|NR| Level in%
1 2 3|7 L 60

1|14 ]|7 69

3112|232

2 211|314 1l
5132|111 1

3 1/6]3 | 38
4 1]2 41 2
2 213131 2
211 211)|6 1

1 319 87

l1{10| 2 72

1] 4| 8 62




ADMINISTRATIVE PRACTICES IN INDUSTRIAL ARTS STUDENT TEACHING PROGRAMS

ADMINISTRATIVE PRACTICES REGARDING ORGANIZATION OF THE STUDENT-TEACHING PROGRAMS

13.

14.

17.

18.

19.

20.

ADNMINISTRATIVE PRACTICES WITH REGARD TO THE
REQUIRE¥ENTS FOR THE STUDENT TEACHER

The oritic teachers have at least three
yoars of successful teaching experience on
an e¢lementary or secondary school levelees.

The critic teachers have at least five
years of successful teaching experience on
an elementary or secondary school levcleees

The critic teacher is a member of the
0011653 faculty-...........................

The critic teacher is a part-time teacher
on the college staffececsscccscesccaccnsses

Qualifications for the critic teacher are
set up by the state board of educationee...

There are no specific qualifications for
thﬁ critic tea@her.....-...oaooooooooocooco

The supervisor of student teaching is a
full-time member of the college staffecssssd

The supervisor of student teaching must
meet certain requirements set up by the
state board of educatioNesscsvesccsccnrovass

5

Pract,
in%

1.

2e

Se

4.

5.

Elizibility for student teaching is depen-
dent upon the demonstrated readiness of
the studentecessesscssscsscscsccsecsscccncne

Eligibility for student teaching is based
upon the completion of a given number of
semester hourSeescsescsssvssescsssscssscccs

Elizibility for student teaching is based
upon the student?!s attainment of a certain
scholastic average above the passing grade;

A health examination is required prior to
admission to student teaChingoooaoo--ot-oot

An oral examination is required prior to

admission to student teaching-.........-..
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ADMINISTRATIVE PRACTICES IN INDUSTRIAL ARTS STUDENT TEACHING PROGRAMS

ADMINISTRATIVE PRACTICES WITH REGARD TO THE REQUIREMENTS FOR THE STUDENT TEACHER

6.

7.

8.

9.

10.

ADKTHISTRATIVE PRACTICES WITH REGARD TO THE
SUPERVISION OF STUDENT TEACHING

‘mission to student teach‘lng..............o.

A written examinstion is required for ad-

A written application for student te=ching
is made by the studentesesssesccsescsccecsasy

A review of the student's cumulative record
is made by the college authorities prior
to acceptance for student teachingeecssecesd

A review of the student®!s cumulative
record is used to assist in placement in a
student-teachi.ng pOSitionoo XX R nnIooa>>

The student is admitted to student teach-
ing after a review of observation and
par‘bicipa‘tion experience. se 00 secetensrensoe

1.

2e

Se

4.

Se

8.

7.

Supervision of the student teacher is
totally the responsibility of the eritie

teacher.....‘.........'.....Q.Q.'.'...l...

Supervision of the student teacher is the
joint responsibility of the critic teacher
and the supervisor of student teachingees.

The student holds daily conferences with
the Critic teacher--.........-....-..-....

The student holds conferences with the
critic teacher as the need PriseSecescccss

The student teacher has a conference every
week with the supervisor of student teach-

.
INgesssssccvscrcssscrsssovescsssacctcsssccoe

The student %*eacher has a conference with
the supervisor of student teaching at

least three times (or times) dur-
ing the student=teaching periodesscesccsss

Conferences with 2ll the student teachers
together and the supervisor are held

Weekly..........o......-.u............... 4
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Value 70% | Pract,
0111213 5] NR | Level in%
6] 1]1}2 2
41111 3 1

2 6 syl 72
9 72
2 1| 2 4 1l
7 2
2 7 76
1 1l 1 5 i 66
1 10 Sk 86
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1 9 e 77
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ADMINTISTRATIVE PRACTICES IN INDUSTRIAL ARTS STUDENT TEACHING PROGRAMS

ADM

8.

9.

10.

11.

12.

13.

ADVINISTRATIVE PRACTICES WITH REGARD TO THE
STARTING OF THE PROGRLM

INISTRATIVE PRACTICES WITH REGARD TO THE SUPERVISION OF STUDENT TEACHING

Conferences with all the student teachers
together and the supervisor are held two
or more times during the student-teaching

Period.......................-.‘O..'....C.

There are scheduled meetings at which all
the student teachers, supervisor(s), and
faculty membsrs attand..-........---......

College faculty members (not supervisors)
make two or more student-teacher visita-
tions during each student-teaching period.q

The supervisor of student teaching wvisits
each student three or more times in a
Student-teaching periodo.-.-..-.......-....

The supervisor of student teaching visits
the student teacher as the supervisor deems
necessary or is informed of the need for

Such 8 Visiteceeoosnroaesccosceascscocccncece

The critic teacher and the student teacher
are given advance notice of the super-
Visor's TisitSeeceeeccesseanooscsancaccsncnse

l.

2e

4.

The student teacher reports to the school
at the same time as the regular teacher
prior to the beginning of the school term.

The student teacher is present for the i
first day of school even though the colleg
program does not begin until a later date.

The student teacher is present for the
last day of school even though the college
program has terminated et a prior date....

The student teaching experience is placed
et least one semester before the end of
the studentts undergraduate careereecececes..
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ADMINISTRATIVE PRACTICES IN INDUSTRIAL ARTS STUDENT TEACHING PROGRAMS

ADMINISTRATIVE PRACTICES WITH REGARD TO THE STARTING OF THE PROGRAM

Se

6.

Te

8e

9.

10,

11.

1z,

13.

14.

15.

The student tsaching experience is at
least eight weeks long with teaching done
on a full-day basis..-.-..................

The student-teaching experience is at leas$
twelve weeks long with teaching done on a
full-day b&SiSQQQ-o.-o-.-o--.oecnttaoncc.o

Student-teaching assignments are made at
least one month (or ) before the
beginning of student teaching--oeconcaoooo

The prospective student teacher is notifie#
of the location of his student teaching

experience at least one month prior to the
beginning of student teachinfecceecccceccse

The prosgective student teacher is noti-

fied of the location of his student teach-
ing experience at least one week prior to
the beginning of student teachingeesecesseas

There is & program of conferences between
the teacher~cducation personnel and the
eritic teachers for the purpose of greater
coordination and correlation of the pro-

gram...-aooocq--.....-o..--..-........-...

The student teacher is looked upon as
another professional person on the staff of
of the school in which practice teaching

i dONCescesccssevsssscavssssssscccesscosnsa

The student teacher is introduced to the
student body as an sssistent to the regu-
lar tetchelreseessccssssesnocasassessariccse

The teaching load of the critic teacher is
lessened sufficiently to permit time for
conferences and student-teacher planning
end guidance...-..........-......-........

The student-tescher load of the critic
teacher does not oxceed one full-time stu-
dent teacher for eny single period of

timMC ssssessccosecerosevsvsnvsnsscsssssncnne

The critic teacher is reimbursed by the
teacher-education institution for services

rendere€tesssscscesecosccscrosssascsscssevasns 1
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ADMINISTRATIVE PRACTICES IN INDUSTRIAL ARTS STUDENT TRACHING PROGRAIMS

ADMINISTRATIVE PRACTICES WITH REGARD TO THE SELECTION OF STUDINT TEACHING

LOCATICNS

1.

2.

Se

4.

Se

Ge

7e

8.

'te&ching..-..-.................-..........

Student-teaching assiguments are based on
the demonstrated abilities, specisl inter-
ests, inadequacies and potentialities of
the individual who is to do the student

The student-teaching location is selected
because of its facilities and environment
being typical of situations in which the

student may choose to teach upon graduationq

Selection of student-teaching locations is
based upon a careful consideraticn of:
a8+ Cooperativc attitude of teachers and
Principal.........‘.!..'.l.'........".
be Progressive philosophy and practiceecses
ce A good building with adequate equipment
d. Freedom in teaching permitted student
teachers..‘......‘.C‘.‘....C...‘l......
e« The schocl being the center of commun-
ity lifeooonnooooo-occooo‘o-o.coooo-oco
f. Professional preparation of teaching
personnel.........................¢....
Ee Extra=school z2ctivitieSeeccecccccscccasce
he Community and environmentecescesecececes
jie Kature of the ShOP Prografecsesccscosnccece

Two or more visits by college faculty mem=-
bers and student-teaching supervisor(s)
precece acceptance of 2 situation as a
location for student teachingeeceeceesccerces

Student-teaching locations are selected
becavse of their convenience to the stu-
dent teac}wr..'.“."l..’.‘...l.......’...

Student-teaching locations are selected
because of their nearness to the college..

Selection of a student~teaching location
is based upon the recommendations of an
appraisal committee at the college specifi+
cally set up for such selection activitye.

Selection of student-teaching locations
are based upon recomendations by super-
intendents of schoole, supervisors (state,
county, city, 100&1) principals, etCevsecse
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The two hundred and eighty prectices, procedures, or concepts reach-
ing the seventy percent level were chosen by representatives of thirteen
outstanding Industrial Arts student teaching programs as having significent
value in Ipdustrial Arts student teaching.

Sixty-nine percent of the original items in the section titled
"Evaluation of student teaching in Industrial Arts" were indicated as
having "high" or a "very high" degree of value for student teaching pro-
grams in Industrial Arts education. ZFEach of the four other areas had
approximately fifty percent of their items listed ms having s "high" or
"very high" degree of value.

The greatest point of agreement on items having high vaelue was in
the sub=topic "What is evaluated?" in the evaluation section. The least
agreement among the persons representing the programs in thirteen insti-
tutions was found in the following sub-topics: "Methods by which goals
or purposes are arrived at"; "Student-~teacher participation in extra-
shop activities"; "Obtaining e knowledge and understanding of the com-
munity in which the student teaching is done"; and "Community experiences
for student teachers". Vglues indicated for individual items in each of
the above topics ranged from "no velue" up to and including "very high"
value. A very small percentage of the items in these five sub-topics
obtained consistent enough "high" or "very high" values to be included
in the final selection of items listed in this chapter.

The degree of practice for the wvarious items judged as having
sufficient value ranged from ten to ninety-eight percent. It was also
found that the "value" column received in most instances a higher rating
than the "degree practiced" column. This fact is further illustrated by
an mslysis of the various averages of the "degree precticed" column.

The average "degree practiced" for the five major areas ranged from
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sixty~three to sixty-nine percent, with the former being the area "Student
teaching experiences", and the latter being "Administrative practices in
Industrial Arts student teaching programs".

Since both the degree practiced and the value columns were rated
on similar scales, it is evident that those per cents ranging from sixty-
two to sixty-nine would place the average scale value at approximately
three. This is obviously less than the four and five ratings given by
at least nine of the respondents to each of the items selected as having
significant valus for the studye.

The following chapter is an enalysis of the reactions to the

guestionnairee.
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CHAPTER V
AN ANALYSIS OF REACTIONS TO THE QUESTIONNAIRE

The purpose of this chepbter is to point out those practices thet
were indicated as having high value in Industriel Arts student teaching
Programs and to analyze the responses for consistency, omissions, and
points of view. Reference is also made to trends or generalizations
indicated by the responsese.

A review of the reactions shows a marked agreement on specific
items involving operations, principles, or procedurcs that are strietly
classroom or shop routine. There is also considerable harmony regarding
the student-teacher characteristics which should be evaluated, or the
specific attributes he should possess. However, once there is a departure
from the "mechenics" of the program, there appears to be & greater smount
of dispersion in the opined value of the various items. This generaliza-
tion is based upon the consistently low value ratings given items in the
areas of extre~curricular activities of the student teacher, community
participation by the student teacher, commnity study and understanding
by the student teacher, and the student teacher's relationship with other
staff and faculty members. A closer analysis of the data reveals that
the seme institutions consistently rate these factors high, while on the
other hand another group consistently rates these factors lowe In view
of the most recent literature in the field, it is permissible to say
that forward-looking teacher-education programs will place increasing
emphases upon many items which received only e limited number of high
valve ratings in this surveye It is with this thought in mind that many

of these items are included in subsequent analyses of practices possessing
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considerable value in the teacher-education program.

Practically every item received a four or five rating in the value
column indicating that some authority holds them in high regarde. However,
a few items did not have a five rating by any respondent, and a fewer
still had neither a four nor a five rating in value. The following dis-
cussion deals with an analysis of such responsese.

There were three items whose wvalue was not indicated by either sa
four or a five. These items were:

le Goals are set up by the department head.

2. Evwvaluation policles and procedures are developed by the

supervisor of student teaching in Industrial Arts, or by
some other single individual.

3¢ Student teaching is done the last semester with no

opportunity for additional work on the undergraduate
level.

These three items received consistently low value ratingse. The
first two were consistent in the concept that such matters should not be
entrusted to a single individual. The third item is in line with the
responses to other items in the study which indicate a need for further
study efter having had the student teaching experience.

Eighteen items were not indicated with a five rating by any of the
respondents. These items are presented in the sequence in which they
appear in the questionnaire.

l. The responsibility for setting up the goals for student

teaching is assumed by the head of the Industrial Arts
depertment.

2. Goals are arrived at through joint collaboration with
several teacher-education institutions within the state.

3¢ The student!s self-evaluation is used only for diagnostic
and remedial purposes.

4. The ewveluation procedures were adopted in part or totally

from suggested programs set up by some professional organi=-
zetion or association,.
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5 The student teacher obtains parent, employer, and community
reaction to the program,

6. The student assists in school publications.

7« The student attends at least one meeting of the local
governing body. (council, board of commissioners, etce)

8. The student attends at least one meeting of the local
school board.

9. The critic teacher is a part-time teacher on the college
staff,.

10 A written examination is required prior to admission to
student teaching,.

ll. Supervision of the student teacher is totally the responsi-
bility of the oritic teacher.

12 The student teacher is ewvaluated on his relationships with
faculty members in other subject arecase.

13. The reactions of other teachers at the practice-teaching
situation are used in making the evaluation.

l14. The supervisor of student teaching makes the only evaluation.

15. Students are given preparation in the noting and writing of
anecdotal records.

16, The student assists pupils in planning their school program.
17« The student extends guidance and counseling services to
pupils in keeping with policies of the regular guidance

personnel of the schoole.

18, The student teacher studies records of former students who
are now prominent in the local community.

Annlysis of the above items gives some clue to the possible reasons
for such ratings by the respondents. Most of the above items may be
covered by one or more of the following ideas regarding the responses:

le There is an apparent narrowness of concept regerding the work
and responsibility of the Industrial Artes teacher in the whole school
programe.

2. There is a general feeling expressed in the responses that the
borrowing or adopting of materiels or procedures from other institutions
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or organizations has little wvalue.

3¢ There is a consistent regard for democratic action in the for-
mulating of policies and procedures as well as in deciding basic issues.

4. There is a narrowness of philosophy regarding the shop teacher's
responsibility and function in the community, as well as a restriction of
concept in the relationship existing between the sohooliand the oommunitye.

Further analysis of certain items in the study reveals that ten
items were consistently ranked as having "no value" by a number of the
respondents.

The following is a listing of items that were ranked as having
"no value" by six or more of the thirteen respondents.

1, The supervisor of student teaching makes the only eveluation.

2+ Student teaching is done the last semester with no oppor-
tunity for additionsl work on the undergraduate level.

3 The critic teacher is a part-time teacher on the college
staff,.

4., A written examination is required prior to admission to
student teachinge.

5., Supervision of the student teacher is totally the responsi-
bility of the critic teacher.

6« Evaluation policies and procedures are developed by the
supervisor of student teaching in Industrial Arts, or by
some other single individual.

7. The evaluation is used to appraise the quality of the school
as a student-teaching center.

8. Evaluation procedures were wholly adopted from a student-
teaching program at some other institution.

9. Qualificetions for the critic teacher are set up by the
state board of education.

10. There are no specific qualifications for the ecritic
teachere.

Further consistency among the respondents is revealed by the above
jtems. The opinions of & number of the respondents are against having
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& single individual decide basic issues and policies. There is also an
expression of opinion against the adoption or borrowing of policies and
procedures from other institutions or organizations. The items on the
critic teachert!s qualifications indicate that there should be some quali-
fications set up for the position, but this matter should not be delegated
to0 the state board of education. There is also the expressed feeling

that the evaluation is only for the evaluation of the student teacher and
not to any great extent directed towards the situation in which the student
teaching was done.

Goals or Purposes of Student Teachinge The respondents to the

questionnaire were largely in agreement in their opinions regarding the
goals or purposes of student teaching in Industrial Arts teacher education
as they were listed in the study forms. The statements of goals or pur-
poses were in the form of broad purposes, thus indicating a trend in
thought among the respondentse.

However, there is a degree of inconsistency among some of the res-~
pondents in their replies to the statement "Objectives or goals as set
up are very gemeral with wide margin for interpretation". This item did
not reach the seventy percent level of value. Three respondents assigned
it "no value" and two listed it as having "little or occaesional value".

There was a feeling among the respondents thaet the responsibility
for setting up goals for student teaching should be assumed by a committes
consisting of college faculty, student teeching supervisor(s), critic
teachers, principals, and students. The responses rewvealed an emphasis
on having the student participate in the responsibility for setting up
goals as wae indicated by the replies to the statement "The student partici-
pates in conferences for the purpose of setting up goals or purposes for
student teaching”". However, the degree of practice for this item was only

fifty-five percent.
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The method of arriving at goals or purposes which was indicated as
having a high degree of walue was "through conferences attended by college
faculty, student teaching supervisor(s), critic teachers, principals, and
students”. This view is in harmony with the concept noted above regarding
who should share the responsibility for setting up goals.e The value of
having goals or purposes arrived at throﬁgh collaboration with other in-
stitutions or educational assoociations showed wide variation.

There was considerable agreement among the replies that the
transforming of goals into operating practices should be accomplished by
way of three procedures: (1) all persons concerned with the student teache
ing and its operation should be fully informed; (2) operating practices
should be developed through an analysis of goals or purposes; and (3)
there needs to be an adequate program of pre- and post-student teaching
activities to provide for an integration of the whole teacher-education
program,

Evaluation of Student Teaching. The responses to the purposes of

evaluation revealed that the evaluation should be directed towards the
individual, his ﬁrogress, strengths, weaknesses, and eventual placement.
Little value was placed upon evaluation for the purpose of planning the
student's post-student teaching activities. This finding indicates a
certain amount of inconsistency with the previous statement. Divergent
opinions were indicated as to the significance of "evaluation" as a means
of improving the teacher-education program at the school, or as an evalua-
tion of the student-teaching location.

The evaluation of student teaching experiences based upon the degree
+to0 which the overall objectives of Industrial Arts teacher education are
met was indicated with considerable value. It is not obvious from the
questionnaire that these objectives are clearly set forth and defined in

terms of student developmente.
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The two methods for developing evaluation policies and procedures
were (1) through an analysis of student teaching objectives or goals, teach-
ing facilities availablg-ﬁersonnel, and educational philosophy underlying
the student teaching experience; and (2) as a result of practices in other
similar institutions. The respondents were largely against adopting the
evaluation procedures from other institutions or from the state department.

The evaluation procedures receiving high value included the use of
itemized check lists, anecdotal records, the recording of evidence of
specific behavior, conferences, and observations. The evaluation form
consisting of a number of "teacher traits" or characteristics each of which
is divided into a number of degrees of excellence or proficiency, with a
descriptive paragraph describing each variation was indicated by most res-—
pondents as having a "high" or "very high" degree of value. "High value"
was also placed upon having the supervisor make a written report of each
student-teaching observation.

In view of the degree of practice, the check sheet or itemized report
sheet is practiced in ninety-four percent of the evaluations. The critiec
teacher-student teacher conference for the purpose of discussing the evalu=~
ation was practiced eighty-five percent of the time. The use of anecdotal
records in evaluating student teaching was practiced forty-nine percent
of the timee.

There was considerable agreement revealed on the value of the per-
sonal qualities, professional qualities, instructional proficiencies, the
abilities necessary to stimulate pupil growth and development, and shop
organization and management abilities, as they were listed in the question-
naire. Hgwever, wide variaetions in value were reported in the evaluation
of the student teacher's relationships with such people as the critic
teacher, supervisor of Industrial Arts student teaching, faculty members,
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principal, staff officers in the school, and the community in general.

The persons responding to the questionnaire placed high value upon
applying the following procedures in arriving at the evaluation of a stu-
dent-teaching experience: a separate evaluation is made by both the
supervisor of Industrial Arts student teaching and the c ritic teacher; =
composite or summary of all evaluations of each student teacher is made
by the supervisor of student teaching; self-evaluation; and pupil reaction
to the student teacher. The respondents place little value on the reactions
of other teachers, the principal, or the commmnity in making an evaluation.
This latter condition is consistent with the general trend of thought
indicated by the respondents, inasmuch as little wvalue was placed upon
the evaluation of the student's relationships with other teachers, princi-
pal, or the community. This trend of thought presents a restricting con-
coept with no great emphasis being placed upon having the student become
acquainted with the whole school program and the communitye.

The time et which the evaluation is made was indicated with high
value in two instances: (1) periodic conferences involving the critiec
teacher, student-teacher supervisor, and student teacher; and (2) evnlua-
tion on a day-by-day basis involving the student teacher and the critic
teacher. In every instance where a definite time (weekly, monthly, or
semester) was set up for the evaluation, wide variation in value was
reported by the respondents. This trend of thought is consistent with
the procedures that received high value ratings, in that it tends to
make the evaluation an integral part of the learning process rather then
a scheduled event to be experienceg periodically by the student teacher.

Experiences to Precede and to Follow Student Teaching. The pre-

student teaching experiences that received high value or greater may be
listed in two groups. The one consists of course and observation work
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within the school, and the second deals with the student's preparation for
performing the mechanics of the shop teacherts jobe.

In the former classification the following items received high
ratings in value: guided experiences in observing boys and girls at work
and play; educational psychology; a course in human growth and development;
directed observation; a course in methods; curriculum planning; organiza-
tion of instruction; evaluation of pupil growth; educationsl measurement;
preparation in analyzing materials, objects and topics in view of their
teachable content; and observation of the administration of tests and
participating in interpreting resultse.

The second group mentioned above included the following experiences
which were in the seventy percent level or above: an adequate program for
the development of shop skills; preparation in shop inventorying; preparea-
tion in shop requisitioning; preparation in shop planning; preparation
in equipment selection; and preparation in lesson planning.

There is extensive agreement with regards to the above items having
e high degree of wvalue. Hgwever, the data indicate a wide variation of
opinion regarding cammmity experiences prior to student teaching. A degres
of inconsistency is in evidence when the items -~ "The student partieipates
in curriculun planning in view of pupil-needs in a given situation." and ==
"Students are given preparation in anelyzing materials, objects, and topiles
in view of their teachable content." are viewed with a high degree of
value, while nearly every item dealing with the community or away from the
school was indicated with =2 wide range of value. The item -- "The stu-
dent is required to make a community study as a means of analyzing and
jinterpreting the needs of the pupils.”" did not attain the seventy percent
level and was indicated with a wide range of wvalue with the mode being
"o fair amount of value". Educational sociology, likewise, did not reach

the seventy percent level.
- 125 =



The teacher education practices required during the student-teaching
Period which were considered of high value consisted of compiling a. morgue,
keeping a notebook, recording outstanding instances with their significance
to the learning situation, and submitting weekly reports of activities.

The respondents also indicated a high wvalue on having the students mest
once weekly for a seminar on teaching problems experienced on the jobe
The "keeping of a diary" met with a wide range of value and was not in-
cluded in the seventy percent level,

The teacher-education experiences to follow student teaching which
wore viewed as having "high" or "very high" value consisted in having the
student teaching done prior to the last semester, with opportunity pro-
vided for study of problems experienced in student teachinge There was
also a high regard for one or more professional courses to follow stu-
dent teaching and for the student to attend professional meetings.

At this point there is an indication of certain inconsistencies
in the replies indicated on items under the "Purposes of Evaluation", and
the responses regarding teacher-education experiences to follow student
teachinge The item =- "The evaluation is used to assist the student in
a greater understanding of his strengths and weaknesses." was indicated
as having a very high degree of value by eleven respondents, and a high
degree of walue by two respondents. However, the item "The final semes-
terts work is based mainly upon the "shorteges" of the student as indi-_
cated by the student teaching experience." is indicated relatively low
in value.

There is an indication of high value for one or more professional
courses following student teaching, but there is no mention of the possible
areas of study. This is evidenced by the lack of high value being placed

on any of the eight or ten items that contain suggested areas of study.
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Student Teaohing Experiences. This phase of the discussion deals

with those experiences that the student undergoes in student teaching.
Iwo items out of eleven in the sub-topic "Obtaining a Knowledge and Under=-
standing of the Community in Which the Student Teaching is Done" reached
the seventy percent level of value. Those two items are =- "The student
becomes acquinted with the organization and structural pattern of the loeal
school administration.” and -- "The student reads the local newspaper(s)."

Several other items under this same sub-topic thgt deserve mention=-
ing include: The student reviews surveys of the community in terms of its
social, sconomic, and political aspects. The student reviews surveys and
analyses of local and neighboring industries;!The student reviews surveys
and analyses of the occupations of the inhabitants of the community. The
student reviews follow-up studies on former pupils of the school. The stu-
dent reviews reports on the cultural and educational institutions in the
community and neighboring viecinity. The student reviews the recreational
and avocational facilities of the camunity. The student reviews the
history, background, and tradition of the community. The student becomes
acquainted with the employment and placement agencies of the communitye.
The student studies the community in view of potential teaching materials
and facilities such as guest speakers, industrial and commercial exhibits,
parks, construction, community fairs, end excursions. These items were
rated "high" or "very high" by epproximately forty-six percent of the res-
pondentses The inclusion of these items in the student teaching program
constitutes a new departure in teacher education in harmony with the
literature in the general field of student teachinge Therefore, it is
important that they be included in the practices to be considered as a
part of the total programe

In familiarizing the student with the school, high value was
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assigned to an "orientation tour" of the school which included the fire
control measures, stock rooms, maintenance facilities, administrative
offices and the duplicating roome The student's relations with the counse-
lor had only one item at the seventy percont levels. This included becoming
familiar with the testing materials available.

The tabulations showed high wvalue for the student to have & confer-
énce with the principal and the supervisor of Industrial Arts in the school.
A fairly high amount of value was assigned to familiarizing the student
with the school library, the superintendent, the central administrative
office, and the principall's office.

Significant value was attached to the student!s attaining an underw
standing of school policy on vecations, absences, commnity and school
standards of conduct, and school reportse. The student would become informed
on these items through reading written statements of policy, conferring
with proper officials, and attending faculty meetings.

In acquainting the student with the school personnel, the following
acquaintances were regarded with high value: The local Industrial Arts
supervisor; the principal of the school; the head of the Industrial Arts
department; and guidance persomnnele The following people did not reach
the seventy percent level in relation to the student making their acquain-
tance: the local superintendent of schoolsj the local division supervisor
(iee., elementary, secondary); the state supervisor of Industrial Arts;
heads of other departments in the school; other teachersj faculty personnel
officer; school murse; school doctor; attendance officer; and the 1li-
brarian. These responses again implies a narrowness of concept in under-
standing the job responsibility of e teacher in the total school programe.

Meetings which received high value for the student teacher to attend
ineluded faculty social functions, faculty meetings, Industrial Arts in-
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service training meetings, and professional meetings held by Industrial
Arts teachers. Wide variation in value was revealed in the items relating
to attendance at local and district National Educational Association
moetingse Ope interpretation may be that meetings identified with the
subject area directly are thought important but professional meetings
which cut across subject lines are held in less regard.

Nearly every item in the area of teaching responsibilities of the
student teacher that was listed in the forms reached the seventy percent
level. The two items that did not reach this level of value were: ==
"The student assists pupils in the development of research units." and -=
"The student takes one or more groups on field trips pertaining to the
work being studied." The lack of high regard for the former may be due
to a concept method which makes pupil research unnecessarye.

In a review of the findings in the classroom activities of the stu~
dent teacher relative to pupil study and development, the following acti=-
vities were viewed with "high" or “very high" value by seventy peréent of
the respondents: "the student keeps anecdotal records of pupil activities;
the student is encouraged to use the facilities of the counseling and
referral agencies; the student receives experience at both the junior and
senior high school level; the student observes a pupil-teacher conference
conducted by the critic teacher; and the student observes two or more
pupil=counselor conferences conducted by the counselor. This latter item
had a degree of practice of +ten pef%ent, and the keeping of anecdotal
records had a degree of practice of twenty percent. Items which were
indicated as having fairly high value just below the seventy percent level
included the meking of case studies, using cumlative records, assisting
in pupil planning, studying pupil needs, and directing the activities of
problem cases. Although these items were not at the seventy percent level,
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there was sufficient "high" and "wvery high" value attached to them by cer=-
tain of the respondents to warrant their consideration in the student
teacherts activities.

Every item in the area "Student Teaching Experiences Relative to
Shop Organization" was rated "high" or "very high" by at least seventy
percent of the respondentse This complete acceptance by the respondents
is consistent with other findings in the studye. However, there is a
reversal of acceptance, yet a great deal of comsistency in value rating
when one views the respondents?! reactions to the items in the area
"Siudent Teacher Participation in Extra=Shop activities." Only one out
of nine items in this area was included in the seventy percent level.
This item was =~- "The student participates in and provides leadership
in shop or hobby clubs." Those items that were indicated with a lesser
value included: assisting in assembly programs; directing school actiwvi-
ties; chaperoning dances and parties; assisting in school publications;
promoting special drives for funds; organizes or sponsors a club; and
participates in adult education work. Major inconsistencies are in evi-
dence when one anaslyzes the goals or purposes of student teaching that
were rated so highly in the beginning of the study, and then compares the
broadness of those statements with the narrowness of function as is illus-
trated in this and several other arease.

Extra=teaching activities carried on in the shop by the student
teacher that were indicated sufficiently high to attain the seventy per-
cent level include: taking inventory of materials and supplies; making
requisitions for supplies and materials; assisting the shop teaching with
extra=-curricular activities; assisting pupils in preparing a display or
exhibit; and handling various types of discipline cases. Sgveral other
jtems in this area received sufficiently high ratings to be mentioned in
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the planning of student teaching activities, inasmuch as every item was
ranked by nearly every respondent as having a “"fairly high" value or higher.

The items dealing with student teaching experiences with teaching
aids and techniques received nearly complete acceptance at the sevenby
percent level. The only item not accepted, and which received a relatively
low value rating was -- "The student teacher arranges for one or more guest
speakers to discuss topics relative to the work studied."

The only item in the area of community experiences for the student
teacher that reached the seventy percent level was == "The student rooms
and boards in the community." Two other items received a fairly high
degree of value. These items included: "The student attends church in
the comminity.", and "The student visits the homes of two pupils for pur-
poses relative to school and educational activities." All other items
were ranked relatively low in value. Such items included: participation
in a loeal social, professional, or fraternal organization; attending
at least one meeting of the local governing body; attending one meeting
of the school board; and attending two or more mesetings of the local
P,TsAe, parentts club, or other school-community organization. This
minimizing of the value of such community activities is consistent with
the other responses in the studye. However, the importance of these items
is still recognized in the consistently high value placed upon them by
certain of the respondents who appear to have forward-looking programse

Administrative Practices. The authorities on student teaching who

regponded to the questionnaire placed considerable wvalue on having the
student teaching activities derived through conferences attended by
college faculty members, critic teachers, supervisor(s) and students.
This procedure is consistent with the respondents opinions on other items
that were mentioned earlier in which the above persons were called into
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conference to decide certain policies and issues. The respondents placed
high value on having a writben statement of policy regarding student teach-
ing practices and procedures.

Qualifications for the critic teacher which were indicated of high
value consisted of a master's degree with at least five years of successful
teaching experience on the elementary or secondary school level.

Although three respondents indicated that havéﬁng the critic teacher
as a member of the college staff was of wvery high walue, it did not reach
the seventy percent level. This item ranged in value from "no velue" to
"very high" value with a mode at "a fair amount of value".

Considerable agreement was revealed among the respondents as regards
the supervisor of student teaching being a full=wtime member of the college
staff., Although the item =~ "The supervisor of student teaching must meet
certain requirements set up by the state board of education." did not reach
the seventy percent level, it was indicated by seven respondents to have
*very high" value, and by one respondent a "high" value. Three indicated
a fair amount of value.

Three procedures were indicated as having "high" or "very high" value
for determining the elegibility of students for student teaching: (1) de-
pendent upon the demonstrated readiness of the pupil; (2) based upon the
completion of a given number of semester hours; and (5) based upon the stu~
dent's attainment of a certain scholastic average above the passing grade.
The first procedure based upon the demonstrated readiness of the student
was indicated by ninety~two percent of the respondents as heving a "high"
or "very high" value, while the latter two were at the seventy percent
levele There was a difference in the degree of practice among these three
procedures. The first was practiced only fifty-five percent of the time,

while the second and third were practiced eighty-seven and seventy-four

percent, respect ively.
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The item setting up e health examination as a requirement prior to
admission to student teaching was not included in the seventy percent level,
although it was indicated with a "very high" value by seven of the res-
pondentse. A review of the studentts cumulative record was included in the
seventy percent level both as a means of accepting the student for student
teaching, and for placement in a student=teaching positione.

Supervision of the student teacher as a joint responsibility of the
critic teacher and the supervisor of student teaching was indicated to
have high value. Conference methods that were held in high regard included:
the student has daily conferences with the critiec teacher; the student
teacher and the eritic teacher have conferences as the need arises; and
the student teacher has & conference with the supervisor of student teache
ing at least three times during the student-teaching period.

The item =- "The supervisor of student teaching visits the student
teacher as the supervisor deems necessary or as he is informed of the need

for such a visit,.,"

ranged in value from "no wvalue" to "very high" value.
The mode was 2t the "no value" rating. The underlying concept behind this
item was based upon supervision for a purpose, and not one of a series of
scheduled visits.

Considerable agreement was revealed among the respondents regarding
the administrative practices at the beginning and end of the school term.
The following concepts were received with "high value": The student teacher
reports to the school at the same time as the regular teacher prior to the
beginning of the school term. The student teacher is present for the lest
day of school even though the college program has terminated at a prior
date. Student teaching is at least twelve weeks long on a full-day basis,
And the prospective student teacher is notified of the location of his stuw
dent=teaching position at least a month prior to the beginning of student
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teaching. The degree of practice among these items presents a somewhat
different picture. Although the items =~ "The student teacher reports to
the school at the same time as the regular teacher prior to the beginning
of the school term."” and =~ "The student is present for the last day of
school even though the college program has terminated at a prior date."
were indicated to have high value, they were only practiced forty-seven
and forty-two percent of the time, respectively.

A procedure for greater coordination of the student~teaching program
that received much favor was to have a program of conferences between the
teacher-education persomnel end the oritic teachers. The status of the
student teacher as another professional person on the school steff was in-
dicated to have high value, while a similar item -- "The student teacher
is introduced to the student body as an assistant to the regular teacher,"
did not reach the seventy percent level.

Seventy-sevén percent of the respondents placed high value on having
the critic teacher reimbursed by the teacher education institution for
services rendered.

Unanimous accord was reached among the respondents as to the high
value of having student teaching sssignments based on the demonstrated
abilities, special interests, inadequacies and potentislities of the indi=-
vidual who is to do the student teaching. High regard was also placed upon
the student-teaching situation being typical of situetions in which the
student may choose to teach. :

The following factors were rated with considerable value in the
selection of student-teaching locations: (1) cooperative attitude of teachers
and pupils; (2) progressive philosophy end practice; (3) a good building
with adequate program; (4) freedom in teaching permitted student teachers;

(5) professional preparation of teaching personnel; and (6) the nature of
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the shop program. Each of the above items reached the seventy percent level
or above. Those items for the selection of student-teaching locations that
did not reach the seventy percent level were: the school being the center

of the ecommunity life; extra~school activities; end community and environ-
ment. Here again these factors are related to the community and extra-
school function, and because they have not met the seventy percent level

is no reason to discount their value.

The final selection process that was indicated with high value
consisted of having two or more visits by college faculty members and
student-teaching supervisor(s) precede sacceptance of the situation.

Ttems dealing with convenience to the student and nearness to the
college in selecting student-teaching locations were not regarded very
highlye.

The following chapter deals with the Jjury reactions to the findings

and responses indicated in the studye.



CHAPTER VI

JURY REACTIONS TO THE RESPONSES TO THE QUESTIONNAIRE

The purpose of this chapter is to present the jury's reactions to
the responses made By representatives of the thirteen Industriel Arts
teacher-education programs included in this study.

The jury comnsisted of three persons who have attained recognition
for their work in teacher education. These three men are: Dr. W. Earl
Armstrong, Associzte Chief for Teacher Education, United States Office of
Education; Dr. John R. Ludington, Specialist in Industriel Arts, United
States Office of Educstion; and Dr. Allen D. Patterson, Director of Teacher
Education and Placement, State Teachers College, lock Haven, Pennsylvania.
Only one of the above persons is directly comnected with Industrial Arts
education. 1t was felt that the selection of persons outside as well as
within the Industrial Arts field would give different valuations as well
as contribute the benefits of study and understanding in other student
teaching aresas.

A verbztim report of each of the juror's reactions is presented
in the following pages. The several written reactions are presented
enonymously.

Reaction Number 1. "I have read carefully the materials which

you have collected on student teeching in Industrial Arts. In genersal,

my thinking would lead me to agree with the reaction of others to the
igsues and problems which you have raised. I should like to emphasize my
agreement with two points under Administration of Student Teachingj nemely,
the student teaching experience is at least twelve weeks long with teach-
ing done on e full=day basis, and selectlon of student-teaching locations
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is based upon careful consideration of - and you mention items Ma" to

nin.l

There are, however, other items that I would emphesize more than
those who have reacted to the ewveluation forms. Those items that I would

emphasize more than others have done are:

l. Item 8 under Nature of the Goalsz

2. Item 2 under Responsibility for Setting up Gonlsd

3. Item 1C under Methods by Which Goals or Purposes are
Arrived At. For item 10, I would inolude consultation
with student teacher, advisor, and cumulative record.

N.B. Each of the items referred to by the jurors is presented in its
entirety at the bottom of the page on which it is mentioned.

Value 70% | Practe
011 ]|2(3 |4 |5 [NR |level | in %

1 Selection of student-teaching lo-
cations is based upon a careful
consideration of:

a. Cooperative attitude of teach-

ers and Primipal X EEEFEEFE R N 1 2 5 5 S ‘_"} i 72
b. Progressive philosophy and

prac‘biee.............. evsevavesnse 1 2 5 5 L e 74:
¢s A good building with adequate

equim!ento 0000 c00cesersrnnnese 1 2 6 3 1 R 65
de Freedom in teaching permitted

student teacherSececcceseccces |2 6 |4 |1 il 65
e. The school being the center of

Oomu.nity 1ifCescecscccosscece 1 1|2 5 |3 1l
f. Professional preparation of

teaching personnelecscsceccees 1|5 |5 |2 o] 68
g+ Extra-school activitieseescses |2 1214 (2|2
he cmmmity and environmenteeses 2 2 5 |2 2
i. Nature of the shop progrefesece 6 {6 |1 [l 82

Objectives or goals as set up are
very general with a wide margin
for in‘terpre‘ba.‘tion....-......--.. 3 2 711

The responsibility for setting up
goals for student teaching is as-
sumed by a committee consisting
of college faculty, student teach-
ing supervisor(s), critic teach-
ers, principals, and students.... 1113 ]|8 v | 46
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4. Item 4 under Purposes of Evalvation’

5. Item 1 under Developing Evaluative Procedures
6. Item 4 under Ewaluation Procedures Used3

7+ TItem 8 under What is Evaluat

"ell.

emphasize the sub-topic

8. Under Experiences to Precede Student Teaching, I would

Zd’ and in item 8 I would

emphasize a point that has not been listed in the question-
naire; namely, that students should have experience in seeing
what it means for a teacher to work with other teachers be=-
fore those students start to do student teaching.

9. Item 2 under Teagher-Education Experiences to Follow

Student Teaching

1 The evaluation is used in plan-

2

3

4

ning the student's post-student
teaching activities and studies..

Evaluation policies are jointly

developed by college representa-~
tives, critic teachers, and stu-
dent teacheTsecesccssnccscscscesace

The eritiec teacher makes use of
anecdotal records in evaluating
the studentecsescscsscscesessccssss

The student teacher is ewveluated
on his relationships with the
following individuals or groups:
ae The PupilSQGGcccoooc-aao-coooc
be The critic teocherescecscccees
ce The supervisor of Industrial
Arts student teachingeeseccsecss
d« Other faculty members of the
Industrial Arts department of
the student-teaching situation
es. Faculty members in other sub-
ject AYOAhBessceseesvssscccvscne
f. The principaluo........-...u
ge Administrative officers other
than the principal............
he Staff officers in the school..
i, Parent=teacher associations...
,jo The Ommnityaooooooocc-ooooac

Opportunity is provided for fur-
ther study and analysis of pro-
blems experienced while doing
student 'beaching.................
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011 (2 |3 [4]5 level | in %
2 (541
13|53
l]1}2 |54 ssen | 49
21219 . 78
1 (1335
2 214132
1211|332
1(3|1]|5]2
1 313|132
211 43|12
311 3131
4)1|111|5]|1
3 3{1(2(3
11113]9 s 57




10. TItem 12 under Obtaining a Knowledge and Understanding of
the Community in Which the Student Teaching is Done. The
whole area of commnity understanding seems to be consi-
dered rather unimportant to the people who have reacted to
your form. In my judgment it is one of the important areas
in teacher education.

11. Ttems 81 and 9% under Teaching Responsibilitigs of the Stu-
dent Tgacher are emphasized more than Item 13Y, which seems
to me to be in the same category. I doubt if any of them
should be singled out as specific methods of teaching to be
used a certain amount of time.

12. Item 10 under Student Teacher Participation in Extra-Shop
Activities. This whole area seems to be neglected. Those
who have marked the form seem to have failed to realize
that the Job of the shop teacher extends beyond the class-

room."

Reaction Number 2. "As you requested in our recent conversation,

I havé exanined very carefully the questionnaire prepared in connection
with the study you are making of "Problems in Industrial Arts Student
Teaching" and a summary of the findings obtained from it., May I compli-
ment you upon the thoroughness of your thinking in analyzingAthis problem
and the clarity of the questiomnaire form.

In most instances I find myself in agreement with the results in-
dicative of practices in Industrial Arts programs of student teaching.

Certain inconsistencies of practice or value judgments have caused me

Value 70% |Practe.
0 [ J2JaT4a[5|MR [level | in %

1 The student teacher teaches one
or more sessions with the use
of motion pictures sess00ss0000000s 7 6 [EEROTecay 34

The student teacher teaches one
or more sessions with the use of
Slide filnls..oooaotooacooocaoocco 7 6 s TR

The student teacher tekes one or
more groups on field trips per=-
taining to the work being stud=-
ied...‘."‘..l.’....l....l'...l‘... 2 2 4 4 1

35

14
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some concern, i.e., Evaluation Procedures Used, item 4, page 21 and

item 5, page 32, Item 3 under What is Evaluated3

s on page 3 receives a
higher rating than any of the items under Responsibility for Setting Up
Goals or Methods by Which Goals or Purposes Are Arrived A¢, which might
be related to the individual needs of a student teacher.

On page 1 under Pyrposes of Evaluation, item 84 involving students'
self-evaluation received no rating, whereas on page 7, under By Whom is
the Evaluation Madse, item,55, this same point receives a forty percent de-
gres of practice.

It is certainly revealing to note that on page 2, item 26, the

goals as set up are nebulous or not well defined, and then to see the

Value 70% |Practe
0l1[2]3 |4 |5 |[NR |Level | in %

1 The critic teacher makes use of
anecdotal records in evaluating
the studentecsscecsscscscsscscssccese 1 1 (2 5 |4 s 49

In the evaluation of the wvarious
factors, significant incidents
and anecdotes are recorded to
implemen‘t the evaluatioNesssescee 1l 2 |4 |6 YRR 57

The evaluation of student teach-
ing is econsidered in part to be
an evaluation of the total
teacher-education program and
its effect upon the individual... |1 1 219 .. .| 76

The student's self-evaluation
is used as one of the bases for
the final evaluatiChecscesscsscse 21113 |3 (|4

The self-evaluation by the stu-
dent is considered as a part of

the total eveluatiONecsvceassccosce 2 1 6 4 (RN 40
6 The goals as set up are nebulous
or not well definedeecesccesccscsose 3 1 2 112 4
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high ratings given on page 4 to items 1, 2, 3, 4, 5, and 6,l where em-

pPhasis is placed upon the use of these goals in guiding opereting prac-

tices, and in the sections dealing with eveluation.

In my opinion the section on Experiences to Precede Student Teach-

ing tends to reflect a status quo situation and some of the items receiving

attention in only a few schools might be more indicative of "good" pro-

grams. This situation is perheps revealing of needed research and experi-

mentation by our teacher-education lesaderse.

This same comment seems to

apply equally well to the section dealing with Experiences to Follow

Student Teaching,.

Certainly good teaching is based upon a knowledge of young people

in the commnity or social setting.

Goals are understood by and
accessible to all who are linked
with the student teaching pro-

gr8llesesscecsssccvnssccccnssscsnes

Operating practices in the stu-
dent teaching program are devel=-
oped through ananalysis of the
objectives or goals of student
teaching...................-.....

Goals and objectives of the stu-
dent-teaching program are made

known to student teachers, critiec
teachers, and supervising person=-
nel by written communicationses.e.

A well-developed program of con-
ferences is held to integrate and
provide communication of goals
and objectives among the various
personnel involvedeescescecsccese

The individual goals of the stu-
dent teaching experience are
dealt with by areas or phases of
activities participated in by
the studenteescececcsceccsccescore
te program of pre- and
ggézgggggentptegching agtivities
rovides for a §reater integra-

jon of the whole program with
respect to the goals of student

teachingo.o.......-..-.-...-.....

- 14) ~

I am disappointed in that the items

Value 70% |Pract.
2|3 level | in %
1 ] 69
2 | 09
101 e 63
1 76
1|1 | 65
1 57




1 through 8 on page 1 on Understending the Communityl do not rank
higher in this study of practices. This same oriticism applies to

those items relative to Pupil Study and Dovelopment, page 5, items

Value 70%
0[1]2[3 (4|5 |NR |Level

Pract.

in %

The student reviews surveys of
the community in terms of its

social, economic, and political
aSPeOtSoQQ.o.o.o.o'oooo-ooooo.ooo 1 3 3 2 3 1

The student reviews surveys and
analyses of the occupations of
the inhabitants of the community. 12|42 |4

The student reviews surveys and
analyses of local and neighbor-
ing industrieSeeccsceccsccccsccssces 111(5(2 {4

The student reviews follow-up
studies on former pupils of the
SChOOlecesseccsccosssccossscoscscnce 2 11414 |2

The student reviews reports on
the cultural and educational in-
stitutions in the community and
neighbori.ng vicini‘ty.........--.. 1 213|413

The student reviews the recrea-
tional and avoeational facili-
ties of the cmity.ocoooo-oo-o 1 5 3 4

The student reviews the history,
background, and tradition of the .
cammunity...........u........... 1 1 513 3

The student studies the community
in view of potential teaching
materials and facilities such as:
guest speakers, industrial and
commercial exhibits, parks, con-
gtruction, community fairs, ex-
curSionB, etCevccsosscocsescsscscee 1 5 3 4
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1, 3, 4, 7, 10, 15.1 These deficiencies are reflected in the Curriculum

Planning section, page 6, in items 3, 6, 9,2

and tend to perpetuate an

undue emphasis on traditional organizations of subject matter and tool

skills irrespective of pupils and communities."

1

The student makes case studises
of two or more students........u

The student studiss and reviews
pupil activities using cumulative
records of the PupilS.oooot.o..oo

The student assists pupils in
planning their school programee..

The student studies certain pupils
under his care in wview of their

NECdSeesssesssscssscncnsassassnne

Student takes charge of direct-
ing activities of one or more
pro'blem CaASCBescsssssssnsccscsvenos

The student summarizes case
study data and discusses the find-
ings with the critic teachere....

The student teacher analyzes the
class personnel for appropriate
subject matter or shop activities

The student teacher makes a sum=
mary of individual pupil activi-
ties for inclusion in the cumla-
tive recordesesssscsessccssccssace

The student studies part reports
of the depamnto‘cccooo.oaooooc
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2 |3 level in %
3 L] 20
4
114
1l |4
213
9
5
4
7




Reaction Number 3. "Three questions have guided the reviewer in

his study of the replies to the questionnaire prepared by Mr. Maley. In
what direction is student temching moving in these selected "best"
schools which prepare teachers of Industrial Arts? How well do these
trends correspond to emphases recommended by competent students of the
professional activity known as student teaching? Does the program pice
tured by the replies to the questionnaire reveal any inconsistencies
that should lead to further study of the programs represented by these
colleges which participated in the study?

A recent study of the basic theories and practices in student
teaching has shown that there is marked agreement with the principle
that student teaching should be closely related to sound educational
theory, help the student to see his need for further study, and afford
the student an opportunity to find out how well he can guide actual
teaching=learning situation. (1, De 16) Replies to the questiomnaire show
substantial affirmation of this principle. The purposes of student teach-
ing in these colleges grow out of the larger purposes of the total pro-
fessional program and emphasize the need for applying in practical ways
the theory and content presented in preparatory courses. There appears
to be little agreement that these purposes should be narrowly specific
and definite. Moreover, there is a high degree of agreement that student
teaching should yield a richer understanding of pupil growth and develop=-
mente.

Because the responsibilities of teachers of Industrial Arts are
relatively more specific than those in other areas of the wssecondary
school curriculum, the institutions studied agree very completely upon
the need for developing responsibilities for the meny duties of a teacher
who is in charge of a school shope Throughout the questionnaire it is
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noticed that the percentage of agreements increase as activities center
around shop practice and as they focus upon the more common responsibili-
ties of the Industrial Arts teacher. However, these replies also reveal
marksd concern for developing abilities to work with pupils as persons
rather than as merely pupils who are to be taught skills and subjeot
matter. Likewise, the importance of teaching from principles to practice
meets with a high degree of agreement among these institutions.

Some specialists in the field of student teaching have recently
stressed that objeotiveé need to be continuous with if not derived from
the needs of the student teacher, from the characteristics of the come
manity, and from the larger social and economic scene in which Industrial
Arts education inevitably operates. Little emphasis upon such objectives
as these seems to be evident in the replies to the questionnaire. The
absence of a useable response to item 9, page 4,1 seems to indicate that
goals or objectives are departmentally developed in advance of the appear-

ance of the student teacher. This might indicate that goals are ready-made

Value 70% | Practe.
0[1 (2 [3]|4]|5|NR |level | in %

1 The goals for the individual stu-
dent teacher are arrived at after:
aes Consultation with the student-

teachorts faculty advisoresss. |1 |3 3113 |2
b. Consultation with the student-
guidence personnel in the
cOllegeo.oo--aocooooouooooooac 4 2 2 1 1 3
¢. A review of the student’s cu-
mrlative rocoOrdessescscecosscese 3 1l 2 1l 1 3 2
de A conference of faculty mem~-

bers who know the studenteecese 21114 )3 (3
e« A reviev of the student's

undergradua‘te recordescscecssssce 3 4 3 1 2
fo A review of the student's

special aptitudes or skillse.e. 212|512 ]2

ge A review of the student's past
experiences with boys and
girls in a leadership capacity | 1|1 71112 |1
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more or less cooperatively by the faculty and carefully explained to the
in-coming student teachers who are then expected to achieve the goals
which have been set up in advance by their professors.

Part IX. Part II seems to indicate that evaluation of student teach-
ing is still carried on by highly objective and specific procedures. Very
few show a percentage agreement of more than 90% and three of these indi-
cate directly the popularity of itemized report sheets and the evaluation
of shop skills and teaching skills, Data included in this part of the
questionnaire also indicate (a) that evaluation is essentially the task
of the master teacher or specialist in this fisld, not that of the student
or the pupils, and (b) critical items to be ewvaluated are the practice
skills needed for proper shop and classroom administration.

There has been marked emphasis in the field of evaluation that the
objectives of the total program should guide the evaluation of progresse.
In the institutions reporting there seems to be a reasonable agreement
with this principle as shown by the replies to item 5, page 2,1 of this
section of the questionnaire.

A second principle in evaluation requires that specific behavior
reported in anecdotal records be collected to support the ratings given.
This practice is approved at the 50% level. There is also evidence that
the evaluation practices in these institutions deal with a wide range of
personal and professional qualitlies and abilities among which appears

skill in *he use of some of the newest teaching techniques.

Value 70% | Practe
ofr1]2|3|a]5 |NR|Level | in %

1 Evaluation policies and proce-

dures were developed for the de-
partment after a thorough analy-
sis of student teaching objectives
or goals, teaching facilities a-
vailable, personnel, and educational
philosophy underlying the student
teaching experience.. sescesensense 2 219 e 65
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This reviewer is not certain that the questiommaire shows the wide-
spread use of cooperative ewvaluation, a practice thet is recommended by
students in this field. Although item 4, page 7,1 and items 5 and 9% on
the same page indicate that self-evaluation and ewvaluation based upon
pupilts reactions are approved at the 507% level of response, the marked
agroement with items in which the critic teacher does the evaluation seems
to indicate that older and more authoritative attitudes dominate practice
in these institutions.

Another principle that has received some attention recently em-
phasizes the cooperative nature of evaluation processes. Even though one
grants that Industrial Arts is a specialized field, it would seem that the
entire institution has a stake in the college product. This study seems
to indicate that determination of policies and procedures is largely a
departmental matter. The absence of any significant response to the
item at the bottom of page 1 of Part 115 would seem to substentiate this
observation.

Ope might be somewhat disturbed by the high values attached to
the long lists of specific qualities, proficiencies, and abilities listed
in Pafi II beginning with the bottom of page 3. Specific items have their

place. On the other hand, meny institutions are questioning the validity

Value 70% | Practe
OJlJ]2[374[5|NR |level | in &

1 Self-evaluation by the student

is Practicedo ®sssvscsossnceccnrne 1 2 1(3]|6 R 51

The self-evaluation by the stu-
dent is considered as part of the
total evaluationeesscscescsscnese 2 1 6|4 LT * 40

The pupils?! reoactions to the stu-
dent teacher are used in making
the evaluatioNessecssssrcnsccsscne 2 1({11|6|3 YR 4.8

Evaluation policies are jointly

developed by college representa~
tives, critic teachers, and stu-
dent teachersSseeccscecsscassscsssse 113|513 |1
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of evaluations of personal and professional traits and the rather mechan-
istio study of a student to see how well he is carrying out meny scores
of specific duties, habits, and skills that ocour in the teaching process.
To this.reviewer these replies seem to explain why item 1 on page 2l s
rated so highly and poses a problem for sbtudy by those interested in a
broader and more subjective scheme of evaluation in student teaching.

Part III, The recent report of the sub-~committee of the American
Association of Tegachers Colleges places considerable emphasis upon the
experiences which should precede student tesching. Of course, if student
teaching is thought of primarily as classroom performances, those experi-
ences will be of one sorte. If, on the other hand, student teaching is a
cambination of processes that place primary attention upon the teacher as
a guide for the development of boys and girls as persons, as citizens, and
as techniceal workers, these experiences will follow a different pattern.
There is considerable evidence thalt replies to this section of the ques-
tionneire follow the more conventional pattern. Highest agreement is
upon the necessity for a course in Educational Psychology, & course in
methods, preparation in the organization of instruetion, preparation in
lesson planning, and experiences in the development of shop skills.

The absence of any merked agreement upon the need for a course in
Educational Sociology, for the making of a cammunity study, for partici-
pation in boys' clubs and so forth, for preparation in counseling tech-
nigues in the noting end writing of anecdotal records, working with

children in the neighborhood and so florth, is negative evidence that the

Value 70% Pract.
0]1[2[3[4 [5 |NR |level | in %

1 A check sheet or itemized report

sheet 4s used in the evaluation

of & student teacher, with a let-
ter grade or numerical scale asso-
ciated with each of the itemsess. 1/6 |6 i 94
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observations made in the preceding program are justified.

One could so define the task of the teacher of Industrial Arts that
the program pictures by these institutions could be judged as inadequate.
Its inadequacy appears in its emphasis upon what the student teacher is
doing in the classroom rather than upon what the teacher is expected +to
become as a guide and counselor of youth in a broader eduwcational programe.
It is, in fact, difficult to see how teachers of Industrial Arts can escape
being concerned with the broader economic and social problems present in
most commmities. How the experiences pictured herse would develop such
an awareness and equip the students to become sensitive to the play of
- social and economic forces in our society is not clear. It is one thing
to turn out skilled teachers of Industrial Arts; it is another to develop
teachers who can be intelligent students of the industrial scene in which
boys and possibly girls are soon to be making a living, joining unions,
seeking unemployment compensation, and voting upon questions that involve
the relationships of the public, management, and labor.

Although there is a high percentage of agreement that a course in
human growth end development should precede student teaching, it is some-
what disturbing to notice that experiences in which a student could learn
at first-hband about child growth and development are not rated in the re-
plies on page 2 of Part III, Surely working with children in the neigh-
borhood, teaching craft programs in summer cemps, having laboratory
experiences in connection with the methods and theory courses, and ob-
serving boys end girls in non-school situations, could be so directed
as to make better teachers of Industrial Arts.

Specialists in student teaching are today pointing out that active
participation in pre-student-teaching situations is preferable to ob-
gservations alone. This principle is recognized by the reporting institutions,
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but only at a percentage level that is relatively low. Another significant
proposal is that contacts with boys and girls should be comtinuous through-
out the four years of pre-service education. This is not the practice,
apparently, of reporting institutions.

There has been some discussion recently of the value of professional
experiencoss that follow student teaching. Too often, it is believed,
student teaching is delayed until the closing semester, after which there
is no time for the further development of the student or the remedying of
his demonstrated weakmessese It is not surprising that these institutions
show little agreement in the practice of this principle. This, however,
does not invalidate this proposal but suggests a problem for future study.
It is difficult to interpret the conclusion that few schools postpone
student teaching to the last semester with the further observation that
apparently most schools make little use of this last semester for follow-
up processese There seems to be an opportunity which has not been taken.
Does this suggest that professional preparation is regarded as finished
once student teaching has been "passed"?

Part IV, One of the most generally accepted principles proposed

by the sub-committee of the American Association of Teachers Colleges
states that the student should héve the experiences with the major
duties of a teacher in the performance of his school responsibilities.
The reporting institutions are very sensitive to this principle end show
a high degree of agreement upon the importance of giving the student
teacher a wide range of responsibility and experiences, not only with the
school program as a whole but also with the activities of the Industrial
Arts program itself.

In student teaching, of course, time is of the essence, and not

_everything that should be done, can be done. This reviewer agein desires
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to emphasize that the things which are expected of student teachers reveal
the philosophies of the student teaching program. Conversely, experiences
omitted likewise reveal the philosophies of these institutions.

An examination of this seotion from the point of view defined in
the preceding paragraph appears to show that knowing the community, work-
ing with children in a counseling relationship, becoming sensitive to the
total personality of the pupil, and assisting in extra-currioular activi-
ties lying outside of an Industrial Arts program, are of secondary value
in the programs which are reported by this study. This conclusion is
supported by the faot that almost all of the items under "Teaching Res-
ponsibilities of the Student Teacher" secure significant and positive
agreement from the responding institutionse. Likewise those experiences
relative to shop organization on page 7 of this section are rated wvery
high as practices carried on by these colleges. However, the items on
page 5 in the section entitled "Classroom Activities Relative to Pupil
Study and Development" fail even to receive ratings that justified a posi-
tive percentage score in the report.

It may be pointed out that teachers of Industrial Arts, as well as
teachers in other areas of the secondary school program, are still unsure
that the school exists as an agency that is concerned with the quality of
commnity living, but is rather an institution in which knowledges and
skills are of prime importance, certain statements in our printed philoso-
phies of education to the contrary notwithstanding.

This is not said in a spirit of critieism because it is observed
thet what is pictured here is an unusuvally broad and serious program de-
signed to prepare a student to fulfill the teaching responsibilities of a
successful classroom teacher. The problem again comes back to the definition
of the proper work of & teacher in a school and the proper place of a school

in the commnity.
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Part V. There is general agreement today that an adequate program

of student teaching should be a full-time of experience that stretches over
a period of at least one semester and that it should be supervised by come
petent master teachers who are recognized members of the faculty of a pro=
fessional school, persons who have demonstrated not only successful
experience as teachers but also as persons qualified to guide student
teachers. There is general agreement upon all of these principles among
the responding schools,

Another principle is that eligibility for student teaching should
be determined by the readiness of a student for the experiences involwved.
According to the study made by the sub-committee of the American Associa=
+tion of Teachers Colleges, most students are admitted to student teaching
upon the campletion of prescribed courses and semester hours of credit
at a determined scholastic grade. It is apparent that the programs of
these colleges are no exception to these findings. If, however, one
follows the recommendations of the sub-committee that determining readi-
ness is a much more complicated problem, & problem that involves a know=
ledge of individual differences, it 1s apparent that the practices reported
here will leave much to be desireds It is doubtful that the relatively
objective practices reported on page 2 of Part V would reveal the wide
range of needs, strengths, or deficiencies that will be later uncovered
in the actual student teaching process itself, Although it is true that

items 8 and 9 at the bottom of pege 2,1 Part V, indicate that the student's

Va.lue . 70% | Pract.
0(1[2|3 4|5 |NR |Level | in %

1 A review of the student's cumla-
tive record is made by the college
authorities prior to acceptance
for student 'bea.ching- evssseverssee 215186 cmEpRsan 72
A review of the student's cumula-

tive record is used to assigt in
placement in a student-teaching

pos8itiOniecessccccocressscsccescas 419 72
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cumulative record is used, yet its use appears to be for purposes of place~
ment rather than for the purpose of determining the readiness for student
teachinge. Admitting students to student teaching at a time of demonstrated
readiness is oertainly a severe challenge to an administrator, Its validity
will need to be tested. Here is an area for experimentation.

The administrative and supervisory practices approved and proacticed
in this study are certainly high up in the list of best proceduvres recom=-
mended by specialists in the field of student teachinge. Supervision is
regarded as a cooperative undertaking, visits by the college representative
are relatively frequent, student=teaching experiences begin in many cases
one semester before the end of the student's undergraduate career, assigne
ments are made early enough for the student and the school staff to meke
the necessary arrangements and studies before the actual assignment begins,
end the criteria by which schools and supervisory staff sre selected appear
to be sound.

One might question the limitation of supervision to the professional
‘representative of the college and the supervising or cooperating teacher.
It has often been recommended that other members of the faculty who have
known the student as a member of a professional class or who have worked
with him in a counseling capacity should be a part of the supervisory
process. It does not appear that in these institutions this policy hus
been achieved.

It is also apparent in these replies that the student teacher 1ls
made to feel thet he is really becoming & professional person. The fact
thet he is accepted as a member of the professional staff in the school
in which his practice teaching is done, that he attends faculty meetings,
and that he is placed in a school with a progressive philosophy and prac-

tice of education should help develop his attitude.
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There is some evidence that critic teachers in these institutions
are not given adequate time or reimbursement needed to encourage them to
do a serious professional job. There is less than 50% agreement with the
need for reimbursing the oritic teachers while the replies as to lighten-
ing of the teaching load of the oritic teacher were not of sufficient
significance to be tabulated.

This reviewer, who is not a specialist in the field of Industrial
Arts, has been impressed by the thoroughness with which the reporting
schools are carrying on the job of student teaching of Industriel Arts
majors as they see it. However, the study appears to support the conclu-
sion that among these institutions the task of teaching and the funetion
of the school in the total social situation are still defined in a rather
limited waye Programs of student teaching will grow in scope and signifie
cance as the vision of the task of the teacher is guided by a broadening
educational philosophy."

Summery. The jurors were in agreement with most of the replies given
by the respondents to the questionnaire. Agreement was expressed with the
high value attached to a number of the items in Part V, Administration of
Student Teaching Programs. Several points of inconsistency were also
pointed out by the Jjurorse.

The jurors tended to be critical of the narrowness on the part of
the respondents in their reactions to such items as community understanding,
personal relationships of the student teacher, pupil growth and develop-
ment activities, procedures used in evaluation, and the place of the school
shop teacher in the school and commnitye. Several areas for further study

were also revealed in the reportse.
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Two of the jurors indicated that the responses to the section deal=-
ing with student-teaching experiences to precede and to follow sbudent
teaching represent & conventional pattern or a status quo situation.

It was also pointed out that there was an undue amount of emphasis

on the traditional organization of subject matter and tool skillse.
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CHAPTER VIX

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

The purpose of this chapter is to review the phases of study and
research used in the development of the problem, to present some of the
significant conclusions derived from the study, and to offer recommenda=-
tions germane to the study.

Overview of the study. The purpose of this study wes (1) to deter-

mine the major problems in Industrial Arts student teaching in teacher-~
education programs, (2) to analyze procedures which attempt to meet these
problems, and (3) to present recommendations regarding the more promising
procedures.

Preliminary work on the study involved compiling an extensive
bibliography and reading the available literature pertaining to student
teaching at all maturity levels as well as in the various subject-matter
areas. Materials were also requested from several institutions preparing
Industrial Arts teachers. These materials were reviewed for their con-
tent and possible use in the study.

In order to further clarify the problem and obtain e broader under-
standing of the subject, & number of conferences were held with prominent
persons in teacher education. This group included educators from the
University of Maryland, Wilson Teachers College, the National Educationsl
Association, and the United States Office of Education. As a result of
these conferences and the review of the literature, the following areas
of Industrial Arts student teaching were selected for study: (1) goals
or purposes of student teaching; (2) evaluation of student teaching;

(3) experiences to precede and to follow student teaching; (4) student=-
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teaching experiences of practice teachers; and (5) administration of stu-
dent teaching.

The study centers about the practices and Jjudgments representing
a small group of the "better programs" in Industrial Arts teacher educa-
tion. The selection of these programs was accomplished by means of a

survey of all the schools listed in The 1948 Industrial Arts Teacher

Education Directory. This was a post-card survey of specific practioces

at the various institutions. Chapter III deals with a report of this
preliminary study and a summary of the findings. The selection of the
"better programs” from the returns of this questionnaire study was done
by applying the following criteria:

le There is an Industrial Arts staff person directly res-
ponsible for supervising Industriel Arts student teaching.

2. At least part of the student teaching is done in publiec
schoolse.

3¢ The student teaching is done in all-day situations.

4. The length of student teaching is a minimum of eight
weeks or a half semester.

5. There is a program of organized contacts with children
prior to student teaching.

Pourteen schools were chosen to be included in the major studye.
The £inal study was made by the use of a comprehensive questionnaire. The
questionnaire was set up on an incidence basis. The respondent was to
indicate the degree to which each item was practiced in his specific pro-
gram, and he was also asked to indicate the amount of velue that the item
had for the student-teaching program in Industrial Arts education.
Thirteen of the fourteen schools completed and returned the ques=
tionnsires. The responses to the items were tabulated for their degree
of practice and estimated value. Primary consideration was given to the
"oajue™ tabulations. It was decided that in order for any item to be
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accepted as having significant value, it must be indicated as having "high"
or "very high" wvalue by at least nine (seventy percent) of the respondentse
Approximately fifty-six percent of the items were accepted at the seventy
percent levels Chapter IV is a summary of the data gathered from the
thirteen programs. Chapter V is an analysis of the reactions to the ques=-
tionnaire.

The findings from the survey were submitted to a jury consisting
of three prominent people in teacher education. The jury was asked to
review the findings for consistency, omissions, trends, and relation~-
ships to progressive practices and theories. Chapter VI is a verbatim
report of the jurors! reactions.

The final section deals with the conclusions and recommendations
derived from the study.

Conclusions. The implications for student teaching in Industrial

Arts education that one could draw from a study of this nature are many
and varied. FEach item by its mere acceptance or rejection in value or
practice is cause for reaction on the part of the reader. As a resuli,
the conclusions presented herein are not all-inelusive. However, an
attempt has been made to present a number of "significant" conclusions
regarding the better practices indicated by the study as well as some of
the poorer practices or reactions.

The following is a number of conclusions drawn from the study:

1. There is an evident lag in the extent of practice as compared
to estimated value of a large majority of the items. In other words,
practice is not on a level with the thinking and understanding of the
authorities in the field.

2. There is a consistently high regard for group participation

in formmlating policies and procedures as well as in deciding basic

issuese.
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3« The borrowing or adopting of materials or procedures from other
institutions or organizations is regarded as having little value.

4. An analysis of the responses to items dealing with community
understanding, school and community participation, pupil growth and develop-
ment, and personal relationships reveals that, although the total replies
did not warrant acceptance et the seventy percent level, a number of the
schools consistently rated these items "high" or "very high". This fact
may lead one to conclude that these few institutions are pointing the way
toward better student=teaching practices.

5. Goals or objectives of student teaching in Industrial Arts edu-
cation should be stated in the form of broad purposes, snd should be iden-
tical with or grow out of the total teacher-education program.

6+ The responsibility for setting up goals for student teaching
should be assumed by a committee consisting of college faculty, student
teaching supervisor(s), critic teacher, principals, and students.

7. The duties and activities of the student teacher should be based
upon the acceptance and understanding of the work of a shop teacher in
the total school program, and the place of the school in the community.

8. The student teacher should be made familiar with the school
blant, facilities, personnel, and matters of school policy.

9. The student teacher should participate in curriculum planning
and in content derivation.

10, Teacher education practices associated with student teaching
should include compiling a morgue, keeping a notebook, recording outstanding
instances with their significance to the learning situation, and submitting
weekly reports of activitios.

11. Evaluation of student teaching experiences should be based upon
the degree to which the overall objectives of Industrial Apts teacher edu-

cation are met.
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12. Ewaluation policies and procedures should be developed after
& thorough analysis of student teaching objectives or goals, teaching facili=-
ties available, persomnnel, and educational philosophy underlying the stu-
dent-teaching experience.

13. Evaluation procedures include the use of itemized check lists,
anecdotal records, the recording of specific behavior, conferences, and
observations.

14. Evaluations should be made at periodic conferences involving
the eritic teacher, student-teacher supervisor, and the student teacher;
and on a day-by-day basis involving the critiec teachihg and the student
teacher.

15. The ewvaluation should be used for the following purposes: to
assist the student in understanding his strengths and weakmesses; to show
the degree of progress being made by the student; to assist in placement;
and as an aid in planning the student's post-student teaching activities
and studies.

16, There is comsiderable harmony among the teacher-educators re=
garding the student-teacher characteristics which should be evaluated,
or the specific attributes he should possess. This agreement is on the
level of personal and professional traits or competencies, and in terms
of shop skills and shop management procedurese.

17. There should be s written statement of policy regarding stu-
dent-teaching regulations, practices, and procedures.

18. There should be a program of conferences attended by teacher-
education personnel, supervisors, eritic teachers, principals, and depart-
ment heads for the purpose of coordinating student-teaching activities.

19. There is general agreement that the major student-teaching
assignment should be done on = full-day basis over a period of at least

twelve weeks.,
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20, Student teaching should be done prior to the last semester,
with opportunity provided for study of problems experienced in student
teachinge. One or more professional courses should follow student teaching.

2l. The prospective student teacher should be notified of the
location of his student-{eaching position at least a month prior to the
beginning of student teaching.

22. The elégibility of the student for student teaching should
be dependent upon the demonstrated readiness of the studente.

23+ Student=teaching assignments should be based upon the demonstra=
ted abilities, special interests, inadequacies, and potentialities of the
individual who is to do the student teaching.

24, Sglection of a student-teaching situation should be based upon
a careful consideration of the school philésophy, personnel, building,
facilities, environment, activities, nature of the shop program, and the
place of the school in the community life.

25. The student teacher should report to the school at the same
time as the regular teacher prior to the beginning of the school term in
the event his student teaching assigmment starts at the first of the school
term. He should be present for the last day of school if he is scheduled
during the second semester, even though the college program has terminated
at an earlier date.

26, Supervision of the student teaching should be carried on for
the most part by the critic teacher and the supervisor of student teaching.
Other faculty members of the teacher-education staff should participate
more actively in student-teaching supervisory work.

27. Gualificeations for the oritic teacher should include a master's
degree with five years of successful teaching on the elementary or secondary

school level.
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28. There is an apparent narrowness of concept on the part of the
respondents in their reactions to such items as comunity understanding,
personal relationships of the student teacher, pupil growth and develop-
ment aotivities, procedures used in evaluation, and the place of the school
shop teaching in the school and ocommunity.

29. The responses to the "Experiences to Precede and to Follow
Student Teaching" sections reflect a status quo situation with a possi-
bility of a few of the schools pointing the way with the better practices.
For the most part, a conventional pattern of practices was indicated by
the responses.

30. Undue emphasis is placed upon traditional organization of sub-
ject matter, tool skills, and shop management.

3le ILjittle emphasis is given to the student teacher participating
in extra=-curricular asctivities and school funections that occur outside of
the school shop, or are not directly comnected with Industrial Arts
specificallye.

32+ Evaluation measures tend to be directvgolely towards the evalua-
tion of the student teacher and not to any great extent towards the situa-
tion in which the student teaching was done.

33« Little wvalue is placed on the reactions of the other teachers,
the principal, or the community in making the evaluation.

Recommendations. In addition to the preceding conclusions regarding

the practices and procedures in Industrial Arts student teaching, the fol-
lowing statements are presented by way of recommendations for further
improvement in the student-teaching programs.

There is a decided nsed for a bridging of the gap between current
practices and current educational philosophy and understandinge The res-

ponses to many of the progressive ideas listed in the questionnaire were
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viewed with "high" walue, yet the degree of practice almost consistently
lagged behind. This condition may be a problem requiring further study,
or it may be a matter for individual program anslysis and solution.

The second major emphasis revealed by the study indicates a definite
need for broadening the scope snd sphere of activities of the student
teacher in Industrial Arts education,

l. A greater emphasis should be placed upon the student's obtaine-
ing an understanding and knowledge of the community, as well as an in-
creasing amount of emphasis on the role of the school in the community.
Increased significance should be placed upon community study and under-
standing in pre-student teaching classes such as educatioﬁjgociOIOgy
and comrmmity field projectse. liore importance needs to be placed upon
studying the commmnity as a source of‘;urriculum content, teaching material,
and educational facilities. The community should also be studied in view
of the teacher obtaining a better understanding of the pupils in the shop
or classroom.

2+ There needs to be a broadening of the student's activities de-
voted to child growth and development. Greater opportunity should be
provided for contact with children in a learning situation. Increased
emphasis needs to be given to procedures used in recognizing, recording,
and analyzing various fomms of pupil behavior. The student teacher
should be given assistance in pupil understanding and analyzing the in-
dividual in terms of his specific needse.

Classroom activities relative to pupil study and development that
need greater emphasis include: reviewing and using cumulative records of
the pupils, assisting in pupil planning, extending guidence and counseling
services to the pupils, analyzing pupil needs, directing the activities
of problem children, and visiting the homes of one or more of the pupils

for educational purposes relative to child. study.
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3+ There needs to be a broadening of the student-teachert!s activi-
ties outside of the shops The student should be given an opportunity to
spend a sufficient emount of time in the principalts office, central office,
counselor's office, placement office, library, and other staff or adminis-
trative offiices that would provide for a more complete understending of
the school'!s function gnd operation.

The student should be encouraged to participate as a member of the
schooXs faculty in extra-curricular activities such as school dances,
parties, exoursions, field trips, plays, assembly programs, and community
functions.

The student teacher should participate in faculty committees, pro-
fessional meetings, comrmnity programs, and in parent-teacher or school=-
cormmunity club affairs. Opportunity should also be given the student
teacher to provide leadership in organizing and conducting a club, or
similar pupil organization.

4, There needs to be a broadening of the student's sphere of
relationships in the schoole. The student should be evaluated in terms of
his relationships with the pupils, critic teacher, supervisor of student
teaching, other faculty members in the Industrial Arts department, faculty
members in other subject areas, the principal, administrative officers
other than the principal, staff officers in the school, parent~teacher
associations, and the commmnity.

Experiences to precede student teaching (in addition to those
listed at the seventy percent level) should include: preparation in noting
and writing anecdotal records; working with parents and adults in church
organizations, commmnity centers, and civic associations; working with
children in a number of non-school situations, and having leadership ex~
perience with summer camp groupse
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Provision should be provided for the prospective teacher to have
continuous contact with boys and girls throughout the four years of pre=
service education.

Experiences to follow student teaching should be in part based
upon the student's needs and problems as revealed in the student-teaching
experience.

There needs to be a lightening of the critic teacher's load to pro-
vide the additional time necessary for consultation and planning with the
student teacher.

Recommendations for further study. In carrying out this project,

several problems for additional study became apparent. The following is
a listing of these problems in the form of questions:

1. That evaluation techniques and procedures should be used in
properly evaluating the student teacher?

2. What techniques of cammunity study would prove most valuable
as pre~student-teaching experiences?

3« What procedures or criteria should be used to be reasonably
certain that a student is ready to do student teaching?

4, 7ihen should the studemt-teaching experience appear in the
student's program?

5. That experiences with children should precede student teaching?

6+ 'hat gshould be the nature of the professional courses to follow
student teaching?

7. Vhat criteria should be used in the selection of & student-
teaching location?

8. i/hat procedures can be adopted to provide for the greatest
coordination of the total student-teaching program?

9., Vhat supervisory techniques and procedures should be used in
the student-teaching program?
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APPENDIX A

INDUSTRIAL EDUCATION DEPARTMENT

February 11, 1949

Dear

I am currently doing the groundwork on my doctoral dis-
sortation. The proposed topic deals with a number of vital
problems in the area of Industrial Arts student teaching.

I would like to have a conference with you in regard to topies
listed on the attached sheet. You may view the topies in a
mmber of waysi:

l. You may raise questions that you think should be
answered in each of the toples listed.

2. TYou may discuss your experiences relative to any
of the items.,

3. You may make suggestions of references that may
be of value.

4, You may point out some of the pitfalls or obstacles
that one might face in such a study.

5. You may make whatever contributions you please that
you think might assist me in further developing the project.

A series of these conferences with wvarious educators is
planned to further assist me in obtaining a better understanding
and further corystallization of the topice.

Your assistance in this matter will be greatly appreciatede.

Singerely yours,

Date of Conference Donald Maley

Time of Conference Extension 366
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2e
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6.
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8e

CONFERENCE TOPICS

WITH REFERENCE TO INDUSTRIAL ARTS STUDENT TEACHING

EVALUATION PROCEDURES IN INDUSTRIAL ARTS STUDENT TEACHING

DETERMINING GOALS OR PURPOSES OF INDUSTRIAL ARTS STUDENT TEACHING

PROBLEMS OF INDUSTRIAL ARTS STUDENT TEACHERS AND OVERCOMING THEM

ADMINISTRATIVE PROCEDURES IN AN INDUSTRIAL ARTS STUDENT TEACHING PROGRAM

SEIECTION OF STUDENT-TEACHING LOCATIONS

EXPERIENCES TO PRECEDE AND TO FOLLOW STUDENT TEACHING

STUDENT TEACHING EXPERIENCES
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APPENDIX B

(SAMPIE IETTER OF TRANSMITTAL FOR PRELIMINARY SURVEY)

College Park, Maryland

March 9, 1949

Dear Mr. Jones:

Enclosed you will find a self=-addressed
postal card with several questions on the
reverse side. These questions pertain to cer-
tain aspects of the Industrial Arts student-
teaching program at your institution.

Will you please fill in the answers to the
questions on the card and return it to me?

This information is to be used in a study
of student teaching practices, preliminary to
a more comprehensive and detailed study of student
teaching in Industrial Arts education.

Your cooperation in this request will be
greatly appreciated.

Sincerely yours,

Donald Maley
Instructor
Industrial Education Depte
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APFENDIX C

PRELIMINARY SURVEY FORM SENT TO 158 INDUSTRIAL ARTS

TEACHER EDUCATION INSTITUTIONS LISTED IN THE 1948

INDUSTRIAL ARTS TEACHER EDUCATION DIRECTORY COMPILED
TCAN INDUSTRIAL ARTS ASSOCIATION

Is an Industrial Arts Staff person(s) directly responsi-
ble for the supervision of Ind. Arts student teaching?

Yes No
What percent of this person's load is devoted to this

supervision? Percent
The students do their teaching in ___ publiec schools, __
demonstration school, ___ other (explain) -
Students earm oredits for their student teachinge. For

this oredit they teach ___weeks, _ _all day, ___ half day,
___other, (explain)
What courses or experiences involving pupil contacts pre-
cede student teaching? _ _
When does student teaching ocour?
(year(s) and semester(s)
What are the academic requirements for the 'mester" or super-
vising teacher? degree. How much teaching experience must

he have had? years.
No.

College or University Name and Position
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APPENDIX D

(SAMPIE IETTER TO REGISTRAR FOR CATALOGS)

March 25, 1949

Registrar
State Teachers College
California, Pennsylvania

Dear Sir:

Would you please send me a copy of your
college catalog which includes the Industrial
Ats and/or Industrial Education ourriculum
requirements?

Your assistance in this matter will be
greatly appreciated.

Sincerely yours,

Donald Maley

Industrial Education Dept.
University of Meryland
College Park, Maryland
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APPENDIX E

Informetion Forms

for

PROBIEMS IN INDUSTRIAL ARTS STUDENT TEACHING

By

Donald Maley
Industrial Education Depte
University of Maryland
College Park, Maryland

A Doctoral Study Under the Guidence and Direction of
Dr. Re lee Hornbeke, Professor of Industriel Education
University of Maryland



Date

Name of Respondent

(Position or title)

School

Locetion

Present undergraduate enrollment in the Industrial Arte Department or
division

Average mmber of student teachers handled each semester

Remoxks

Signed

Hoe
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INSTRUCTIONS FOR RESPONDING TO THE QUESTIONNAIRE

This is a study of student-teaching programs in twelve institu-
tions prosenting evidence of having superior programs. There ere five
different phases of the Industrial Arts student-teaching progrem dealt
with in this study. These phases inolude: (1) goals or purposes of stus=
dent teaching; (2) evaluation of student temching; (3) experiences to
precede and to follow student teaching; (4) student-teaching experiences
to practice teachers; and (5) administration of student teaching. Each
rhase is ldentified in the questionnaire by a different oolor of papere.

The respondent is to read over each statement and make the proper
response in the columns at the right~hend side of the page. The columns
contain the headings; practiced (Yes or No), degree, and velue. Each
statement in the "practiced" and "degree" columms is evaluated or

checked solely on its relationship to the progrem beins studied, and has

no bearing or relationship to other programs or practicese.
The following is a clarification of terminology and proocedure:
Practiced: In the column indicated "practiced" the respondent is
to indicate with a "yes" or a "no" whether the statement as written is

practiced in the department, or if it applies to the program of the de~

partment.

Degree: The column indicated "degree" has a direct relationship
to the "practiced" column. If the statement is noted in the "praocticed"
column with o "yes", the respondent is to indicate the degree of such
practice in the "degree" column with o number ranging from one (1) to
five (5); one being the least with five being the highest degree of pracw
tice. The following is o descriptive statement to assist in standard-

izing each number under the heading of degree.
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Nunber Deseriptive statement

(1) Rarely ever practiced or epplied.

(2) Praocticed or applied occasionally.

(s) Practiced or applies in sbout fifty percent of the ocases.
(2) Practiced or applies in most oases.

(s) Practiced or applies in all cases.

If the practiced column is answered with & "no", the respondent
indicates the degree with & zero (0).

Value: The column marked "value" has no direct relationship to
the program being studieds In this column, the respondent is to place

his own judgment as to the value of the item for student-teaching pro-

grams in Industrial Arts Education. The rating is to be made on a zero
to five (O to 5) basis. The following is a descriptive statement of

values to standardize each mmber under the heading of values:

‘{-imber Descriptive statement
g2\)0) Has no value.
zl) Has a very slight or incidental value.
2) Has little or occasional value.
(s) Has a fair amount of value.
(4) Has a high degree of value.
(s) Has & very high degree of value.

In completing the forms, each item will have been given three
designations: “practiced" (yes or no), "degree", and "velue". Again it

is emphasized that the "value” column represents the respondents own

ideas as to the velue of the item towards eohleving an optimum program
of student teaching in Industrial Arts educetion.
Upon completion the forms are to be returned in the accompanying

envelope to:
Donald Maley
Industriel Education Department
University of Maryland
College Park, Maryland
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Part I

GCALS OR FURPOSES OF STUDENT TEACHING



DETERMINING GOALS OR PURPOSES OF STUDENT TEACHING IN INDUSTRIAL ARTS

EDUCATION

Pg. 1l

GOALS OR PURPOSES OF THE STUDENT TEACHING PROGRAM IN INDUSTRIAL ARTS EDUGATION

1.

2.

Se

4.

S.

6o

Te

8.

%

10.

11.

12.

Yes

Practiced

No

To provide for the fullest development of the individuel

in view of his becoming a teacher of Industrial Artsecedeces

To give practical experience in applying theory, cone
tent, and methods learned in pre-student teaching

courses at 0011983...oooooo.c.cocooooooooo.ooa..o....ooo.o'o

To provide for participating experiences in tesmching
that will give the student teacher ample opportunity,
under supervision, to participate in a broad oross

section of the work of the teacher of Industrial ArtSecdecee

To give the student teacher the greatest possible cone
tact with boys and girls in a real teaching, learning

Situa'bionoooooooooo.o..o-uooooooooooooooooo.--ocooo.ccooooco

To direct each student toward attaining

specific stated

profieienoies....u.-................n.....................

To develop the student's teaching and shop management
ability to a point where he will be able to assume fulll

responsibility for the operation of a 8chool shODeseccesfeses

To make students aware of the duties and responsibilities
of the Industrial Arts teacher, and to make the student
familiar with high standards of teaching, by working

with high caliber teachers..........o...............nu...o

To lead student teachers to observe intelligently, and
to give the student opportunity to see sound principles

of teaohing Industriasl Ar'bs.........-.u--......o.o........u

To enable the student to develop judgment and skill in
setting up aims, in selecting and arranging subject
matter for teeohing, and in choosing appropriate types

of projects and instruction for accomplishing such aims.feese

To contribute to the development of those personal, pro-
fessional, and social traits which are necessary for a

successful teacher of Industrial ArtSeceesccecssscccsssenfence

To develop in the student teacher the ability to work
for the optimm development of each pupil rather than
solely imparting knowledge and skills associated with

a given bOdy of Bu'b,jec't MEttereceeevvssvesvsecsstscccsancelance

(Other)
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DETERMINING GOALS OR PURPOSES OF STUDENT TEACHING IN INDUSTRIAL ARTS

EDUCATION

NATURE OF THE GOAIS

1.

2.
Se

4.

5.

6.

Te

8.

9.

10.

11.

iz2.

13.

14.

15.

16.

Pg.

2

Practiced

Degree

Yes

No

There is a written statement of the goals or purposes of
the student teaching program in Industrial Arts educa-

tion...‘..........Q...........0....0‘.........‘...‘...01

The goals as set up are nebulous or not well definedeces:
The goals as set up are of a practical natureececceccccsces

Student teaching goals are transformed into operating
practioes and procedures...-..........--..o............'

Student teaching goals are not attained because of ad-
ministrative limitations at the institutioneecccccscess;

Student teaching goals are narrow in scope and operation
because of certain administrative factors or conditions

Goals vary in accordance with the different student
teaching locetionBesessccccscccecrcccesensssscsccssnceel

Objectives or goals as set up are very general with a
wide margin for interpretation.......................n

Objectives or goals as set up are very specific, calling
for definite outcomes and ooncluSionS.oooooooo.oa.o..oo

Goals vary with the individual student teachorecececec...

Goals tend to be rather stable with no significant
changes over long periods of timeeececcccccsccscccsccass

The objectives or goasls emphasize broad purposes of
education and inecludes understandings of pupil growth
and devolopment-.......................................

The objectives or goals are identiecal with or grow out

of the total teacher-education progréMececcecsccsccsccesst

The objectives or goals are student-teaching goals; that
is, specific goals set up for the period of student

teaohing...........-...........--....-o.........-......

The objectives or goals emphasize detailed or routine
procedures which are by and large, metters of shop
organization and m&nagement..ooo-o--o.o.oooocc.cooo.a.o

preoase

(Other, describe) R
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DETERMINING GOALS OR PURPOSES OF STUDENT TEACHING IN INDUSTRIAL ARTS Pge 3
EDUCATION
RESPONSIBILITY FOR SETTING UP GOALS
Practiced |Degree |[Value
Yes | No

1.

2e

Se

4.

5.

6.

METHODS BY WHICH GOALS OR PURPOSES ARE ARRIVED AT

The responsibility for setting up the goals for student
teaching is assumed by the supervisor of student teach-

in»g.........00........‘.........O..“...‘........O....'l'...

The responsibility for setting up goals for student
teaching is assumed by & committee oconsisting of college
faculty, student teaching supervisor(s), eritic teachers,
pri.noipals, and studentSeecscscccsccsesceccccccccaccscosfsscs

The responsibility for setting up the goals for student
teaching is assumed by the head of the Industrial Arts

Dap&r‘hnento......ouo.o.n..............-..o.-..............

The responsibility for setting of goals for student
teaching is assumed by the state department of educationeeee|

The student participeates in conferences held for the
purpose of setting up goals for student teachingee.eo....

>9800

(Other, describe) o

1.

2.

Se

4.

5.

6o

7.

8.

Goals or purposes are arrived at through conferences
attended by college faculty, student teaching super-
visor(s), critic teachers, principals, and studentSesee.

LA RN ]

[ X N N

Goals are set up by the depa.r'l:men"a head.................ﬂ

Goals are arrived at through a meeting of the Industrial
Arts teacher—education staffessesssesvssesecsssescsssnedovsen
Goals are arrived at or set up by the supervisor of
student 'teaching.n.n.nu....u...........................4
Goals are accepted as set up by the state department of

educatioNecssoscecsrnsvescccessscvtcscoroscssssssssesssncossnd

Gonls were arrived at through the joint collaboration
with several teacher-education institutions within a

given B8LatCeeveesssrsesssesssssesssscssevsscsscnvscscsesdonced

Goals were adopted from published statements of goals
by recognized educational organizations or associations,

208049

Goals were arrived at through Joint collaboration of
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gseveral teacher-cducatlion ingstitutions in a multi-state
or regional conferenceonnu-.-o........n.-..........J
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DETERMINING GOALS OR PURPOSES OF STUDENT TEACHING IN INDUSTRIAL ARTS Pge 4
EDUCATION
METHODS BY WHICH GOALS OR PURPOSES ARE ARRIVED AT
Practiced|Degree [[Value
Yes | No

9

10.

TRANSFORMING GOALS INTO OPERATING PRACTICES

The goals for the individual student teacher are arrived
at after:

8. Consultation with the student-teacherts faculty
advisor.'...‘....‘.......II...'.....'.l...’....
be Consultation with the student-guidance personnel
in the 00119g900000otooo.onoo-ooooooooooooooooo
e A review of the student's oumulative recordeecesecs
de A conference of faoulty members who know the
Studﬁntoot.o'oo--o.ooo-oooocoooco-ooocooooooooo
e. A review of the student's undergraduste record...
f. A review of the student's special aptitudes or
Skillsoooooooooooooooooo'o.oooooo.oooo-ooocoo-o
ge A review of the student!s past experiences with

boys and girls in a2 leadsership capacityeesecsee

(Other, describs)

> 4

1.

2e

e

4.

Se

6.

7

Goals are understood by and accessible to all who are
linked with the student teaching programesecscscesssscss

Operating practices in the student teaching program are
developed through an analysis of the objectives or
goals of student teachiﬂgocoooolo.uoooo.oootoooooooloo.l

Goals and objectives of the student~toaching program are
made known to student teachers, eritic teachers, and
supervising personnel by written communicationSessessecsd

A well-developed program of conferences is held to inte-
grate and provide communication of goals and objectives
among the wvarious personnel inVOlVedoono.-oooooooooooaoq

The individual goals of the student teaching experience
are dealt with by areas or phases of activities particid
Pated iﬂ by the st‘udﬂm‘.....‘.‘l...‘..‘O...O....O....“

An adequate program of pre- and post-student teaching
activities provides for a greater integration of the
whole program with respect to the goals of student

teaohmg................'C.....“..'...'.....0.‘.‘..O..l
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Part II

EVALUATION OF STUDENT TEACHING



EVALUATION OF STUDENT TEACHING IN INDUSTRIAL ARTS

PURPOSES OF EVALUATION

Pgo 1

le The evaluation is used to assist the department in

arriv'ing at a grade for the St’ud@n‘t..ooaoooocoooo.onoooo
2. The evaluastion is used to assist the student in a greaten
understanding of his strengths and weaknesseSesesessesees
3« The evaluation is used to show the degree of progress
'being made by the Btndent.ooooooooooooc-oooooooooooo.-oo
4. The evaluation is used in planning the student's post-
student te&ching activities and studieBessecccncssvscnnoas
5. The evaluation is used as a source of reference data for
placemsnt PUrPOSESeses0000c00000000esonsnosscsnsoestsssses
6. The purpose of the evaluation is to make an appraisal of
the adequacy of the student's preparation leading up to
the student teaching experience.....u..........n...n-

The evaluation is used to reveal needed changes in the
teacher-aducation PrograMessecsscscccccsoscsosnssesccvcncesa

Te

8. The student's self-svaluation is used as one of the base#
for the final evaluation................................
9. The student's self-evaluation is used only for diagnostio

and remedial PUTDOS©Beveccssstcseorssscssssscesesssesssvesns

10, The evaluation is used to appraise the gquality of the
school as & student-teaching centerescecessesscscecsccsss
11. (Other, describe) oo

RELATIRG EVALUATION TO THE OBJECTIVES

Evaluation of the student teaching experiences iz based
upon the degree to which the objectives of the Indus~
trial Arts teacher-education program were attainedesscee

1.

2. (Other, descrive)

LA

DEVELOPING EVALUATIVE PROCEDURES

1. Evaluation policies are jointly developed by college

Practiced

es

No

*so e

(X R R J
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representatives, critic teachers, and student teachers..

~ 185 =

IXEREX
XXX RY
booeoe
L.'..

LO...

baceosd
ey
boe ooy
L....t

ARXNRE R

pereos oy

euned

L N

lssvesee

Degroe

LE R N B X N

(RN N N R N ]

LA N 2 NN N J

Value

LA N N

LR N R N

....C..#O...'

LA X AN R R ]

LR N N NN )

LA R B N NN J

LA X 2 N3 N ]

LR X R NN ]

LR A2 N

[ R X N J

IR XN )

2080 s

LR B X N J

LA A R N J

LA E R NN ETR NN N N

LA AR KR NE RN NN X

LN N NN RN

LA AN N ]



EVALUATING OF STUDENT TBACHING IN INDUSTRIAL ARTS

DEVELOPING EVALUATIVE PROCEDURES

Pgo 2

2.

Se

4.

Se

6.

Te

8.

9.

10,

EVALUATION PROCEDURES USED

Praoticed

Yos

No

Evaluation policies and procedures are developed by the
supervisor of student teaching in Industrial Arts, or
by soms other 313816 individual.............................

Evaluation policies and/br procedures were set up by the
state departmant of eduo&tion-................o-...........o

Evaluation policies are understood, if not developed by
college faculty and supervisors, critic teachers, and
student tBQOhBrSoooooo.t.oooooooooooo00.-oooooocooooooodo.oo

Evaluation policies and procedures were developed for
the department after a thorough analysis of student
teaching objectives or goals, teaching facilities
available, personnel, and educational philosophy under-
lying the student teaching experience..................ﬁ...-

Evaluation procedures were developed as a result of a
study of practices in other similar institutionseceeccesdesce;

Evaluation procedures were wholly adapted from e student
teaching program at some other 1nst1tution.............W...u

The evaluation procedures were adapted in part or totally
from suggested programs set up by some professional
organization or association...-...-.oo.................*...J

Evaluation procedures were taken from a study of student-

teaching evaluation made by some other college, asso-
oiation, or Individunlescocccscesceccsccannssssssoscveondoces

(Other, describe) edoveed

1.

2e

Se

4.

A check sheet or itemized report sheet is used in the
evaluation of a student teacher, with a letter grade
or numerical scele assocliated with each of the itemsescdesecs

Evidence of specific behavior is included with the total
evaluation of the student teacheresesesssccescessssscscodssse

Factors selected for evaluation purposes are given a

letter gradeoooo'oncooooocoooooooooooooooo-oo.oo.oovoooq0000

The critic teacher makes use of anecdotal records in
evaluating the studentescscecresccescrccnccrscrcncesccsdonss
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EVALUATION OF STUDENT TEACHING IN INDUSTRIAL ARTS

EVALUATION PROCEDURES USED

Pg. 3

Se

6.

Te

8.

S.

10.

11.

12.

13,

14,

WHAT IS EVALUATED?

Practiced
| Yes | No

In the evaluation of the various factors, significant
incidents and anecdotes are recorded to implement the

ovaluation...........-...............-................. soep

The oritic teacher holds a conferencs with the student
teacher for purposes of discussing the evaluatioNeseeesisecsed

Evaluation is based upon a series of well-planned and
carefully recorded observations by the supervisoresesssdeces

The evaluation report by the oritis teacher is made in
the form of a letter at the close of the student teach=
ing ezperience..-.............................-..-.o.....-..‘

A standard procedure is applied to the evalustion of
every student teacher in the Industrial Arts curriculumdeses|

The final grade for the student is determined at a con-
ference of the student teacher, supervisor, and erities

teaehere..................................................o.o

The evaluation form consists of a number of "teacher
traits" or characteristios. Each of these is divided
into a rmumber of degrees of excellence or proficiency,
with a descriptive paragraph describing each variation
in degree or profioienoy................o...................

The supervisor of student teaching makes a written re=
port of each student teaching observatioNecescessecccecdenenl

The student teacher submits a written report each week
to the supervisor of student teaching indicating the
significant happenings and developments for that weekeedesse:

(Other, describe)

(A X X ]

1.

2.

Je

Evaluative factors vary with each studenteseesecesesscscas/enes

The faotors used for evaluation of student teaching sare
changed periodically in view of changing educational

practieeﬂ...'..........oaooooo.oooc0-000.0-00-.-.oo.voocooo.

The evaluation of student teaching is considered in part
to be an evaluation of the total teacher-education pro-
gram and its effect upon the Individualeceeececcocoscoosloneed
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EVALUATION OF STUDENT TEACHING IN INDUSTRIAL ARTS

WHAT IS EVALUATED?

Pgo 4

4.

Se

6

The following personal qualities of the student teacher
are ovaluated:

Qe
be
Coe
de
S
fe
ge
h.
i.
Je
ke
1.

Me
Ne
O
Pe
q.
Te
Se
.
Ue

Personal APPOATANCEssseesees0c000se0crsonsssssnscs
Personal habitSeseseossceoscanseccssoessnscascscane
Personal attitude towards lifOeerescccccncacncnes
leadership abilitieScoootoo0000'0000000000lo-o.¢o
Pbrsonality traitBeseescececscccscsccncscscnnssons
Voice and diotion.................‘.........-....
Work habitSeeccesececcssovseccssccsctscscnscacess
Initiativn¢.-....................¢o..............
Dependability..........-...................-.....
Emotional St&bilityoooooooooo.ooo-o-;-oo-oooocoot
Health and physical £itnosSesccesecscecocoscssscsne
Philosophy guiding the student-teachert's
activities......-...---........-................
HOﬂQStyZ.--aaootoctcootooocoo-icc--o.oooo‘oos-o-u
Cooperation with school practices and policies...
Tact and oourtesy................................
F?iendlinesso........-.......................-...
Self=confidenceeccescscsccscsoseosssccsscassonses
School and commnity interestSeessccescscsccsccse
(other)

(other)

(other)

The following professional quelities of the individual
are evaluated:

e
be
Ce
d.
Co
f.

Ee
h.

dle

jo
k.
1.

Me

Ne
0.

Interest in teaching-....-...................-...
Professional readingescsesscccsccscecsccocsnnccss
Professional ethicSeesssscesccessasscsrscccesnces
PTOfeEBional attitudoecccecocssscccecscnccsnrecane
Professional preparation..-......................
Attitude toward young POOPleesssscsecscoccsescnas
Understanding of aims of general educationescss..
Understanding objectives of Industrial Arts in
relation to genﬂr&l educatioNecsccccscsescennese
Setting up and correlating aims of individual
units taught....................................
KnOWledge of Industrial Arts contonteseccsoccecsns
Shop 8ki1l1Beseercscscccssvososrsessossecsscecscsoce
Teaching 8KillBesesesessrecscsocssscscsencssscnnne
Knowledge of and application of instruments of
wpil masuremam....'.........’......'.......‘.
(Other) .
(other) .

The following instructional proficiencies of the stu-
dent teacher are evaluated:

8o

be
Ce

Selecting appropriate teaching materialseseccceses

Selecting appropriate Viﬂnal aids...-olonoooooooo
Selecting eppropriate auxiliary teaching

materialﬂovouooooooocoootoooooooocoo.oooo..oooooioooo
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| Practiced|Degres |Value
Yes | No
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EVALUATION OF STUDENT TEACHING IN INDUSTRIAL ARTS

WHAT IS EVALUATED?

Pg. b

de
O

f.
ge
h.
i.
j.
k.
1,
Me
Ne
Q.
Pe
Qe
Te
Se
te
Ue
Ve
We
Xe
Y.
Zo

Planning appropriate lesson units in view of the
pupils t&ughto-00000ooooooo-ocoooocooooo.ooooo-ouo
Presepting materials so that they will be under=-
8tood by the pupilecececsecesscesececacercecrcosces
Organizing ShQP activitieBecceecevecessocccerccerae
Presenting appropriate quostioNSececcncseccscscsnves
Assigning WOrKeoseseoovoseveceessotsvscnesrscasscosee
DBVEIOping instructional materialseccsceccecceccsces
Using a wide variety of teaching techniquesescceses
Demonstrating ShOp operationn....o.................
Presenting shop or related contentesccscescecscccss
Selecting shop projeots..-.-.......................
Guiding pupil activitieSeccecececrcccsrecsvecscccos
Pupila=teacher planning procedureSecscccscecceccccss
Securing Puplil responseecceccccscscesccacedscsreccse
D&ily preparation........................‘.........
Selecting teaching content in view of stated aims,.
Hotivating pupil!.............-..-........o.-.....o
Efficienoy in group instructioneecsccsccscoorececcss
Effioiency in individual instructioNescsceccsevecee
Foreseeing instructional neeGBeececscccscccccnscens
Condueting and BuperViSing field tripﬂooaaoo.......
Finding and uaing EOOd illustrationBeecscececacacee
(other .
(other) )

7« The student teacher is eveluated on his ability to
stimulate pupil growth and development through:

Be
be.
Ce

de

Recognizing pupil interestecccesccssecnsocsceccccee
Recognizing pupil background differencesSeeccccccesee
Providing varietions in teaching methods in
accordance with individuality of pupils taughte...
Providing vaerietions in teaching content in

accordance with individuals taught.....................

©e

£

Ee

h.
i.

Jo

Understanding the characteristics of the various
pupil-age ErOUPBesescrasvsveccscctsorsocscrrrecccnes
Understanding the speciasl abilities of the
studentBesseseccccevscccrorssscrcsccccssocscccssnne
Understanding the emotional characteristice of

the pupils taught...............-.o...............
Analyzing pupils in terms of physical differences..
(other) o
(other) o

8. The student teacher is evaluated on his relationships
with the following individuals or groups:

8o

be
Ce

le pupils........‘...‘........................‘...
The critie to0ChOrecsssssecsvecscscsncescrsrssnseee
The supervisor of Industriel Arts student

teachingooo-..-..-......o-u.--.......-...-........
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EVALUATION OF STUDENT TEACHING IN INDUSTRIAL ARTS

WHAT IS EVALUATED?

Pg. 6

9.

10.

d.

(- 1
f.
Lo
he.
i.
jeo
k.
1.

Other faculty members of the Industrial Arts
department of the studeni-teaching situation....
Faculty members in other subject arefSececscccees
The prinoipal..o................a................
Administrative officers other than the principal.
Staff officers in the scho0lecesscscccscecceccans
Parent-teacher associationSecceccsceeccccescecens
The oommuntty.........-................-..-......
(Other) cee
(other) oee

The student teacher is evaluated on his ability to deal
effectively with shop personnel and mensgement problems

such as:
ae Organizing an adequate personnel systemMeesesecses
be Supervising the checking of tools and equipment..
Ce RQqUiSitioning MaterialBcececcscscccceccsocnnsens

de
- 1Y
£.

Ze

h,
i.
3o
k.
1.
Me
Ne

Oo

Pe
qe
Te
Be
t.
e
Ve

We

Tﬁking inwentory..............-..-.-.............
Arranging BhOP £o011iti08acssscscsccococscsessane
Recommending chenges in existing physical con-
AitioNBecssevrecesccovesccsstscsnriecsencsacesans
Securing pupil cooperation in shop upkeep and
repair........................................-.
Dealing with various discipliﬂary prOblemSooooooo
Classroom MOr6leesesscvesscscssasosvenossscsassane
Care of physical equipmanto----..o.....-.........
Judgment in pursuing responsibilities and duties.
Care of materials and supplies...................
Securing coopﬁration from pupils.‘.coocococoooooc
Mainteining adequate instruoctional equipment and
matorielBecesscecesrsvtcscescccrssoceerccctscces
Developing desireable social patterns through
democratiec management...............-...........
Keeping accurate and adequate recordSececcesessans
thdling BhOP PiNnaNCeSecescssacccccrcnsrscscosons
Antiinating material nNeedSesesccecocsscccscsnnce
Starting the class period.......-................
01OBing the class period...-...--................
Storing of meteriels and projeots...............-
Maintaining proper lighting, heating, and ventil-
ation conditionSececceccccssecvsccssvoscccccenne
Maintaining and supervising an adequate safety

Progréaficecssccecorccessecscesevssrvorvesescresasces

Evaluetion is based upon evidences of student-teacher
growth in the following areas:

Be
be

Ce
d.

A finer professional point of vieWeeesccesecsoecs
A better selection of professional reeding

Mmeterinlecceccscececcstiecscscssccsssacacssencace
A greater comtrol over shop management activities
A noticeable improvement in teaching ehillties...

= 190 =

Degrec ||Value

-
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EVALUATION OF STUDENT TEACHING IN INDUSTRIAL ARTS

WHAT IS EVALUATED?

Pg. T

11.

e+ An increased interest in teachingeececscscescceee

f. A keemer insight into and understanding of pupils
ge A finer degree of personal reletionshiPeseccsseces

(Other, deseribe) o

BY WHOM IS THE EVALUATION MADE?

l.

2.

Se

4.

Se

6o

Te

8.

9.

10.

11,

A separate evaluation is made by both the supervisor of
Industrial Arts student teaching and the eritic teacher;

A composite or summary of all evaluations of each stu~
dent teacher is made by the supervisor of Industrial

Arts student 'beaehing....u-...u..-o.-.-....u.u.....u.... poeoceedesaccee

Critic teachers make the final evaluations (Grade) in
nearly every instanceecsecscscecssvrecoccosccscosrececsce

Self-evaluation by the student is praotieed......-.....-.J..... besse

The self=-svaluation by the student is considered as a
part of the total evaluationeecccescsssececevecsccsscee

The reactions of other teachers at the practice~teaching
situation are used in mﬂ-king the evaluationeecsecscseosce

The reactions of the prineipal at the practice~teaching
situation are used in arriving at the evaluation of. the
student teacherecesceseveccccccsccscsssssssscsocsnesnse

The reactions of the community in which the student
teaching was done are considered in meking the evalua-

tion....OOOQOOCOOOQO.‘..0.0..0.0..'...‘0l.....’.ﬂ..'..'{

The pupils! reactions to the student teacher are used in
mking the eva.luation...........uu........u.......ul

The supervisor of student teaching makes the only

evaluntionNesescscccsccccsctcscecssscscnssvsrcnsosnssasecey

XXX ENXE RN )

(Other, describe) .
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EVALUATION OF STUDENT TEACHING IN INDUSTRIAL ARTS

WHEN IS THE EVALUATION MADE?

Pgeo

8

1.

2.

3.

4.

S.

6.

Te

8.

Periodic conferences involving the eritic teacher, the
student teacher supervisor, and student teacher are
held for purposes of evaluating the progress of the
student teaoheruu.......-...................-...-....

Evaluation is a day-by=-day affair involving at least
the student teacher and the coritic teacherescseseecccee

An evaluation report is made weekly to the college by
the oritic te8cheTecerscrecccvcessssesccsvesssnccancosne

An evaluation report is made monthly to the college by
tm oritic teacher........'.....'........0.............

An evaluation report is made only at the ¢lose of the
student teaching experience...u.................uuu

An evaluation is made at the time of each wisit by the
supemsor of student teachingotoococo.o.oo-v'coouococo

An evalustion is made at the time of each visit by the
supervisor of student teaching by both the supervisor
and the coritic teacherececoeccccccscscoccasscsvconcovene

(Other, describe) .
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Part III

EXPERIENCES TO PRECEDE AND TO FOLLOW STUDENT TEACHING



EXPERIENCES TO PRECEDE AND TO FOLLOW TEACHING

EXPERIENCES TO PRECEDE STUDENT TEACHING

1.

2e

Se

4.

S.

6.

Te

8.

9.

10.

11.

13.

14,

16.

16.

17.

ch 1

Yes

Practiced|Degree

No

The student experiences an adequate program for the

developimnfb of Shop Bkills.u..u.-..............-.......-..

The student is given guided experiences in observing

boys and girls at work and pl&yooooootooooo-o-oonnooooo>.ooo

The student makes one or more detailed osase S‘budy. seevseheane

Eduecational psyshology or its equivalent is taken prior

t0 the student ‘beaohing experience.u...--uu.........u...

A course in human growth and development precedes stu~

dent teaching.u....n....................u.u..u.u. XXX

There is a laboratory experience in directed observation

pri.or to the student ‘bea.ching experience.u.u....u.u booee

There is a course in educational sociology prior to the

s‘budenb-teaching experiencen.u..u.................-. XXX

The student is required to make a cammnity study as e
means of analyzing and interpreting the needs of the

pupilsooonoo-o-o-ooot.ooooooooco-ovoooooo-oooo-coooocoo boaoee

There is a course in "methods" prior to the student-

teaching experience.oo.¢.u.......-...............u..o beosas

The student participates in some voluntary activity,
such as boys*® clubs, recreational groups, etc., prior
to the student teaching experionceecececcceccccccceccscces

The student perticipates in curriculum planning in light
of pupil-needs in a given gituatioONececscccsoccsveccans

Students are given preparation in counseling techniques.,

Students are given preparation in the use of diagnostic
and psychnlogical instrumontBecsceccscssscrcccssesccccnsy

Studente are given preperation in the organization of

InstructioNececsccscccscscessosrscccrsssccssvscscscoccey

Students are given preparation in the evaluation of pupil

grOth-o.ooooooooooooooc.coocooooo-oo--ooocooooocoocoou

Students are given preparstion in educational measure-
ments prior to student teaohingeecscccesesccencacocnces

Students are given preparation in the meking of cumla-

£ive recordBeescccccecccevenvcocsccccssrvscrssrcscnsosensd
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EXPERIENCES TO PRECEDE AND TO FOLLOW FRACTICE TEACHING Pge 2

EXPERIENCES TO PRECEDE STUDENT TEACHING

Practiced|Degree ||Value
Yes | No

18+ Students are given preparation in shop inventorying

prooeduresneoo..........-.........o.............o.....o........................

19« Students are given preparation in shop requisitioning

PrOCOQUIGSececccecsccctssccescscesesvscsnsrescessssnsscaposcsshsscshocccasslbocses
20. Students are given preparation in shop plenningecceccecehecse ....,.......#.....
21, Students are given preperation in equipment selectioNecspesesteccctocscceslbosces
22, Students are given preparation in lesson plamningecscececpesccbeccstoscscoeffocees

23, Students are given preparation in the noting end writing

of anecdotal TOOOTSeeeeerescccscetcssrsacssssesracnssspesssposcoposcscccelpocsnse

24. Students are given preparation in analyzing materials,
objects and topics in view of their teachable contenteeprececpececpssccasclbocsss

25 The student works with parents and adults in church or-
ganizations, Oommnnity centers, oivic associations, etosecscbeccctocssccsfponcee

26. The student works with children in the neighborhood.........-.eo...-.o.....'..oo

27. The student has experience with oraft progrems in ocon-
nection with summer CAllPS ecevscvovecrcesvsscccccocrccsspecespocsshoccsnscjtoncce

28. The student has leadership experiences with summer camp

grwps..........C.QQ‘.'.'..0...0......."O...O‘...'O..QL.O.. DOOIQL....CCO proeceoe

29. The gstudent has laboratory experiences in connection
with methods and theor'y COUIrSe@Seccecscsccsccccscccosscsctocechocochoscvcecfpoccas

30s The student has an opportunity to observe boys and girls
in a variety of 80h901 gituationSeceeccsccscececcccscnepocccbacecheccencslpecsce

3l The student has an opportunity to observe boys and girls
in a mmber of non-school situationSeecsoscesccccsccsccosshocsscpecscpocccscepeccee

32. The student has an opportunity to observe the eadminis-
tration of tests and participating in interpreting

PEEVN1 LB e0000000000000000000000000000e0santncdtotoscscscosponschoncsohocsocecipocscs

33, The pre-studemt-teaching observation experiences call
for active participation on the p&rt of the studonteecespesccposccehececcadhocsas

34, Provision is made for continuous contact with boys and
girls throughout the four years of pre-gervice educa-

tion...'l.......'....00...‘..'.'0...'...‘..'..........OI..O. EENNENENEENERNEN | XNENRR]

35, Coopersative supervision and guidance of students is pro-
Vided by the 00119ge end laboratory teachera......--...&....L.co-b............o




EXPERIENCES TO PRECEDE AND TO FOLLOW STUDENT TEACHING

Pgo 3

TEACHER EDUCATION PRACTICES REQUIRED DURING THE STUDENT-TEACHING EXPERIENCE

1.

2.

Se

4.

5.

6e

Te

8.

9

Students meet once weekly (or ) for a seminar
on tea.ching pro'blema experienced on the Jobecsecessaass

Students subtmit weekly reports of aotivitiesesececccccess

Students report personally each week (or ) to
the college campus for conferences and reportSecccccces

Students record outstanding incidents with their signi-
fiocance to the learning situabionececescecevecesccccans

Students keep a diary of daily activitieSeecsscessccccess

Students keep a notebook of studenteteaching materials
and infomtion.........I.....ll.l...........‘IO.....'.

The students build a morgue of teaching materialsecessss

Students take a course in curriculum materials at the
same time as student tBBOhingooooooocoo-ooccoc--on-o.o.

(Other, dssoribe) .

TEACHER-EDUCATION EXPERIENCES TO FOLLOW STUDENT TEACHING

1.

2.

3a

4,

5

6.

Te

There is a follow-up period for personal adjustment and
Prdblem SOIVmg on the college CaAllPUS essvescvvscscasves

Opportunity is provided for further study and analysis
of problems experienced while doing student teaching...

The final semester's work is based mainly upon the
"shortages™ of the student as indicated by the student-
teaohing experience........u.-.......-...-.....uu...

Provision is made for the development of teaching de-
vices and aids resulting from needs found in the
Student-tGaOhing experienceoonoootooocoooo.loonnnntoo--

Provision is made for further study and research on
problems of pupil growth and developmentessscscessssces

Provision is made for the improvement of techniques and
methods experianced in student teaoh‘i.ng. ssevssreesernsae

There is an extension of the student-teaching period if
necessary for indivlduals showing evidence of such a

nﬂedoo-o-cootaaooo..ooo.oo-o..ooooooocooo.ooooo-o.-'ooo
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EXPERIENCES TO PRECEDE AND TO FOLLOW PRACTICE TEACHING

TEACHER-EDUCATION EXPERIENCES TO FOLLOW STUDENT TEACHING

8e

9

10.

1l1.
12,
13.

14.

15.
16.

17.

18.

PE. 4

Practiced |
Yes | No

Students participate in off-campus organizations of boys
and girls such as scouts, hobby clubs, chursh schools,
and boys‘ clubSOQOQnoooo'--ooooooo-oo-ooooo-oo.oo.ooooct

The student attends professional meetingBeessssesccsesnes

The student has conferences with administrators and

supervisors in local and nearby school SystemSesssessceesfsssatosens
The student partioipates in cammunity BUI'VOYBesesssssnacsfosantosony
Students are directed to participate in community affairsheceiecses

The student takes work in curriculum constructionesecssecsfrossposced

The student is placed in charge of field projects wherein

contact with youngsters is 8 fA0tOrescscesssseassscsssesfrocctossnns

Thers are education seminars provided for studentSesececepoecefscsss

There are one or more professional courses requircedecceces

Student teaohing is done the last semester with no oppore

LA R RN R NERN

hoeesdososed

tunity for additional work on the undergraduate level...
(Other)
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Part IV

STUDENT=-TEACHING EXPERIENCES OF PRACTICE TEACHERS



STUDENT-TEACHING EXPERIENCES

Pg- 1l

OBTAINING A KNOWLEDGE AND UNDERSTANDING OF THE COMMUNITY IN WHICH THE STUDENT

TEACHING IS DONE

1.

2.

Se

4.

S.

6o

7.

8.

9.

10,

11.

12.

FAMILIARIZING THE STUDENT WITH THE SCHOOL AND ITS ORGANIZATION

The student reviews surveys of the community in terms of
its sooial, economio, and political aspectBesssesscncss

The student reviews surveys and analyses of the oocu~-
pations of the inhabitants of the communityeseeseessess

The student reviews surveys and analyses of local and
neighboring industriesoooooov'tooooooooonoo'ooooonco.oo

The student reviews follow-~up studies on former pupils
of the SOhOOl.Q.oooooo-oooa'otv.uooooooocoooo.oocooo.ot

The student reviews reports on the cultural and educa=-
tional institutions in the commnity and neighboring

ﬁcinity..'....'l......l....l........lO...'..O...l...'.

The student reviews the recreational and avosational
facilities of the cmunityotaoooaoooo.ooconocooooooooo

The student reviews the history, background, and tradi-
tion of the cmnityooooo;oo.ooooocooo-o-o.oo'-goooo-o

The student studies the community in view of potential
teaching materials and facilities such as: guest
speakers, industrial and commercial exhibits, parks,
construction, community fairs, excursions, etcesscecces

The student becomes aocquainted with the organization and
structural pattern of the loocal school administration..

The student becomes acquainted with the employment and
plaeement agencies in the Ommj.tyoobo-ooocooooooooo.o

The student reads the local newspaper(B)lesssscececesssss
(Other)

Prac

ticed

Degree

Yes

Vo

0001
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o-oﬁ
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ceed

se o d

sse 0

(R XN

*....

1.

The student spends at least one full day or its equiva-
lent in the principal's office, being permitted to ob-
gerve some of the duties, functions and place of the
pri.ncipal in the total school PrograMesesscevsessesssses
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STUDENT TEACHING EXPERIENCES

FAMILIARIZING THE STUDENT WITH THE SCHOOL AND ITS ORGANIZATION

Pgo 2

2e

S

4.

S.

6.

Te

8.

9.

Yes

The student spends at least two full days (or )
in the counselor's office becoming familiar with:
Duties of the COUNBOlO0ressscssssnscocacsssssssnne
Nature of counseling problemSsssscscessscscssscss
Availability of ocoupational informatioNecescesss
Tost materials aveilabloeessescrccsssssonsssossss
InterVieWing teohniques.........................-
Referral agencias.......-.-....o..............-o-

Re
be
Os
d.
(-
fe

The student spends one full day (or ) in the
central administrative office of the student-teaching
situation to observe the funotioning of the school
from that point.....¢................-.................

The student is taken on an "orientation tour™ of the
school to familiarize him with the various units and
facilities Of the schOOIQc.ooocoooocooooocoob'ooo-l-oot

Such an "orientation tour" includes:

Qe

1.
2e
Se
4.
5.
6e
Te
8.
9.

Beating plant...-..o.-...................-..
Fire control moasuresSesessesescscscecsssscnce
Stock rOOMSesessesssscscsvesssscascnssssesss

[ N

L NN

(A R X J

(X X X J

o0 e

LR AN

L N A

LN N J

LN X4

Maintenance facilitieseeessveeosceortcesesscdrces

laboratorioSescesccsssvesrcescsossevscsaseses
Agnministrative officeSecssseccsossetssnsccee
Staff officoBecsvsesssssessscesssnssoscssnss
Duplicating IrO0ONMSeecsesevssccsssssnsvesssnscee

LA RN

*oe s

Anditoriumecceccccccscssscsscsstsccrcsnsersccngense

The student has a conference with the principaleccceccess

The student has a conference with the school supervisor
of Industrial ArtSeescccscoceccscsccvsssvsessessssssnes

The student has a conference with the superintendent of

BONhOO1B eeesnsnrecscvsssenssnessscsenssscncsenssssssssssgoense

The student spends a half day, (or ) in the
school library...........-.........-o......-.............--.

The student becomes informed on school policy through:
Reading written statements of polioy...o................
Conferring with proper officials.......-...........1....
Conferences with teachorBesseescsccsosrescsvesscnsngosne
Faculty maetingso............--..--................
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STUDENT+TEACHING EXPERIENCES

FAMILIARIZING THE STUDENT WITH THE SCHOOL AND ITS ORGANIZATION

Pgo 3

10.

11.

ACQUAINTING THE STUDENT TEACHER WITH THE SCHOOL PERSONNEL

The student atbains an understanding of school policy on
Ae vhcations...C..O..I.IQ.......O..OO...O.ll.l........(
b. Absan@sao--ooooooooooooooooooooooooooooooooo.oooooo
c. salm‘.’..."..............'.........'............ﬂ
de Le&vss of abSONCOsscssesosssscrecccsscsnscserevecansel
Be Tenurﬁoootuooo-o.ouoooootooo.ooooo.oooo..tooooooooo1
f. Placement............lOl.........’0..'...’.....0‘..1
ge Commumity and school standards of conductesescsesse

Teacher oontracts.....................--.-..-......q

i. School reports..................-..................J

(Other, deseribe) .

ticed ] Degrees

r%%ggj No

1.

2.

3e

4.

5.

6.

Te

B

Arrangements are made for meeting and becoming ecquaine

ted with the following people:

8.
be

Cse
de.
Oe

f.
ge
h.
i.
jo
k.
1.
e
Ne

The student participates in faculty sociel functions....;
The Btudent pafticipﬂtes in faculty mﬂetings'c-ooooo.oocq

The student participates in Industrial Arts in-service
training mﬂetingaooooooooocooooonooooo.oo-oo.ooo-o.nto.u

The student attends local N,E.A, msetings..-....-........
The studant attends district N.E.A. meetingso-.-.......o-

The student attends professional meetings held by Indus-
trial Artﬂ +te0CherSessscosssvececresvtoscnsscsrssccsevsosy

(Other, describe) .d

Looal Buperintendent of BchOOISQQocoo.'oo-oo.ao.ol
Local division supervisor (i.e., elementary,
seoondary)..............-........................
Industrial Arts supervisor (10cal)ecssscccccssocss
Industrial Apts BUPGTVisor (state)..............-|
Principal of the school in which practice-teach-
iﬂg 18 dONBessceccesscsccnosscsnsrnsesensecrsensd
Head of the Industrial Arts department (school)e..
Heads of other departments in the schoolessescses
Other t2a0horSBecessscesrvsssssscesssassssconannsed
Personnel officer (faculty).......-.-.............
Guidance personneloo.-...........................1
School nurse.........'...."......"....’........'
SchOOI dootor...............---.-....-.....o.....n
Attendance officeressscssvsssccsssssccccvcssscnnns

LibrarifNeescccsccsccsssscscsssssscsocssscsssasssnd
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STUDENT-TEACHING EXPERIENCES Pge 4
TEACHING RESPONSIBILITIES OF THE STUDENT TEACHER
Practiced|Degree ||Value
Yes | No
l¢ The student makes dai.ly lesson planﬂccooooooonooooooocoona-ocyoooo evescsclfeccee
2. The student is given gradually inoreasing responsibility
in the classroom or 8hOPecscscseesecoccsccosssssansesscelscscoposnctsccnsnafbocces
3+ The student is given opportunity to teach both shop and
drawing 0133835.|oooooooooooooo.o-ooo-oooooo-ooccooo-ooo{ocoobooocboo-oooorooooo
4. The student teacher takes direct responsibility for the
organization and presentation of certain units of ine
Btmﬁtionoo-ooooooaoooooooooocooooco--ooooo.oo-oooooocoou.ooio-'obocooooonooooo
5. The student teacher giV'es group domonstrationSeesessccssofscsscbococprescsce/iocsce
6. The student teacher gives individual instruction to pupils
needing such helpo.o0..0.00000.000....00000000000.'oooocctotl..!.l!.tl'.! sveee
7. The student is permitted to experiment with and try out
new materials and m’bhOdSoooa-ooo-ooooo.oooooooooo-nooooo-ooLoovoLoooouoo sevee
8. The student teacher teaches one or more sessions with
the use of motion Picwes.....l..l..'.O...O..O......D....!. besvspoccovos/tencne
9. The student teacher teaches one or more sessions with the
use of slide LilMBessessosscsccsoccsssssvcscenssconssssofsosobosschoscsrssliocene
10, The student assists in the correlation of a shop activity
with one or more other subject-matter areas, e.ge
mathematics, phyeics, chenistry, EngliSh, or history....u..p...........u sssee
11, The student teaches two or more class sessions in some
related field or in his minor fieldeesseccvesscccccvscocschposspoccatssscrnslfissces
12. The student teacher assists pupils in the development of
regoarch MNitBeseccsscossovsccosrecssssscscccescrvsssnssssapossprscoprcersancitsecce
13. The student takes one or more groups on field trips
per‘baining +o0 the work being stUdinootoo.c-ooo-c--ooao.r...¥oooo boscssseldecnse
14, The student in due time is permitted to assume full con-
trol over several class sessions in the absence of the
critic toachoreesssresccetscocrnsrsscscsscsocsassscscnsssponspsscsprcsnvonsjtosens
15, The student assists pupils in the planning of their workehesspesscbsceccceffecess
18. Th,e student agsists pupils in roalizing their goals.......... Loeoosvdosssccolteccns
17. The student assists pupile in the evaluation of their
prograss...oo-ooaootuooooo-uo.n.ao-.oooo.ooooocooooo-ooo-..oboo--iocoo.o. ceesces
18, The student assists the oritio teacher in supervising a
home room.unou-u-...nu......-.....................L-.. besoobossecsscloenes
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STUDENT-TEACEING EXPERIENCES

TEACHING RESPONSIBILITIES OF THE STUDENT TEACHER

Pgo 5

19.

20,

21.

22.

23,

24.

Practioced| Degree

The student teacher ohecks and evaluates the progress of
certain special students assigned t0 hiMeessssscessoscsd

The student teacher assists the critie teacher in
Judging results of teaoching in terms of pupils and ob=-

jectives................-.........o.....................

The student teacher studies the program of study for the

departmento.....o-.o-o....-............................«

The student teacher assists the oritic teachsr in overw
all pupil ovaluationeeseccsccesessocssscscoseccssscccens

The student teacher assists the oritic teacher with
attendance rBPO?tS.ooooooogooo-o.oo'oooooooo-oovoooooo.‘

(Other, describe) o

CLASSROOM ACTIVITIES RELATIVE TO PUPIL STUDY AND DEVELOPMENT

1.
2.

3e

4.

Se

Be

Te

8e

9.

10.

The student makes case studies of two or more students.ss
The student keeps anecdotal records of pupil activities.d

The student studies and reviews pupil activities using
cumilative records of the pupils..oo--.......ooo.o..-..q

The student assists pupils in planning their school pro-

ErANlesrersesvcccessesnesstssssssrcsscrcsssssssccssccnccd

The student extends guidance and counseling services to
pupils in keeping with policies of the regular guidance
personnel of the 8chOOlecesccssscsscoccccscrossscessssssa

The student visits two or more students in their homes
for purposes of background study and analysiSeecessccecs

The student studies certain pupils under his care in
view of thoir NoedBeccescscssscecoscesceccsccrcscccscesy

The student is encouraged to seek consultation of the
guidance persomnel or other referral egencies on
special pupil PrOblemBOOQQQQQOQQtoooo.ooo-oooo-oo.o-coo-

The student is given shop experiences with both junior
end senior high school pupilﬂoooocoocoo-ooo.¢o.oo-o-oooc

Student takes charge of directing activities of one or

Yos

No

sasee
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STUDENT-TEACHING EXPERIENCES

CLASSROOM ACTIVITIES RELATIVE TO PUPIL STUDY AND DEVELOFMENT

Pgo 6

11,

12,

13.

14.

CURRICULUM PLANNING AND CONTENT ANALYSIS ACTIVITIES OF THE

Practiced

Yos

No

The student observes a pupil-teacher conference conducted
by the oritie teacher.............................o....-

The student observes two or more pupil-counselor con-
ferences conducted by the counselorecescececesccsccssses

The student swmmarizes case study date and discusses the
findingS'With'tha critic toacherscsccecscccccsccsasccncss

(Other, describe) e

STUDENT TEACHER

1.

2.

Se

4.

5.

€

Te

8.

S.

10.

i1.

The student teacher studies the aims and objectives of

the s8chOOleccscrscssreccccconsecnssssicccccscsnccaonasss

The student teacher studies the aims and objectives of
the departmentecscesccccecsrccsncecoccvesccncsscasacncesd

The student teacher analyzes the class personnel for
appropriate subject matter or shop activitiesecesecrscesd

The student teacher analyzes the class personnel for
nseded teaching techniques Or devViceSessscscrcccncsnacsd

The student teacher assists the oritic teacher in
analyzing and dealing with certain discipline casesesseq

The student teacher mekes & summary of individusl pupil
sctivities for inclusion in the cumilative recordesessed

The student teacher studies records of former students
who are now prominent in the local community...........w

The student teacher obteins parent, employer, end com-
munity reaction to the PrograMmececersescecsccevecrccsoad
a. The student teacher disocusses the findings with

the eritic teachorescccsercsnecacsosocscossseraes

The student studies past reports of the departmente.....
The student teacher essists the oritic teacher in the
development of the course of study to be used during
the period in which the student teacher is on the jobe.|{

The student teacher discusses the shop program with the

[ R N J

esss
[ A RN ]
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STUDENT-TEACHING EXPERIENCES

Pgo 7

CURRICULUM PLANNING AND CONTENT ANALYSIS ACTIVITIES OF THE STUDENT TEACHER

12.

13.

14.

15.

16.

The student teacher observes planning procedures and
techniques used by the critic teacherececsceccrececcces

The student discusses lesson planning procedures with
the oritie teacher....-................................

The student teacher visits other school shop activities
in the same school or vicinity..............o..........

The student teacher interviews one or more recognized

leaders in the Industrial Arts fielGeceescececsssesccce)

(Other, describe) .

STUDENT TEACHING EXPERIENCES RELATIVE TO SHOP ORGANIZATION

1.

2e

Se

4.

Se

6

Te

8.

9.

10.

The student teacher assists in keeping the shop in order

The student teacher assists the critic teacher in the
conditioning of the shop prior to the begimnming of the

8ch00]l teIMecscococscstreccrvscrcrssaseesstvescossancesns

The student teacher assists the critic teacher in the
shop=closing activities at the end of the school term..

The student teacher assists the critic teacher in the
financial matters of the Bhopoa.ooooaoo-o-olooooooaoooc

The student teacher assists the critic teacher in set-
tiﬂg up any new equipment or maohinery.................

The student teacher asssists with the pupil-personnel
organization of the shop...............................

The student teacher assists in developing end maintein-
1ng an adequate safety program in the 8hopPecscsccssoces

The student teacher assists the critic teacher with the
physical organization of the shop.o....................

The student teacher assists in the plenning for storage
of equipmgnt’ aupplies, and. pupil projects.....‘.......

(Other, describe) .
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STUDENT-TEACEING EXPERIENCES

STUDENT TEACHER PARTICIPATION IN EXTRA SHOP ACTIVITIES

Pg. 8

1.
26

Se

4.

5.
6.

Te

8.
9.

10.

The student partiocipates in and provides leadership in
shbp or hOBby Olubs.otloooccccoooco-ooac.oot.o-ooo-coaa

The student assists in the organization of assembly

programs......-........................................

The student assists in the direction of certain school
activities such as dances, plays, athletic meets,

1un0h80ns, parties, Gtcoo‘cooooooooo-olotocooooocconocono-ooboooorooooooot

The student is called upor to act as a chaperon at

Practiced

Value

r.......! (A X X B ]

(A A N B

dances and parties...........................oo........p...........;.-..-u--..-

The studemt assists with school publieations............}....

The student assists with the publication of a ShOp paperr.........p......o

The student assists in the promoting of special drives

for funds, i.e. commnity fund, Red Cross, 0bCesecesacebrcccfeccabanssnne
The student organizes Oor sponsors a OIUboocouccooo-ococo}oooo--o-oLo-.coot

The student partioipates in adult education workeeseseosbecospoccoposccacs

(Other, describe)

[ A A NS R XNE R NN

[N NN NN NRENEN]

EXTRA-TEACHING ACTIVITIES CARRIED ON BY THE STUDENT TEACHER

IN THE INDUSTRIAL ARTS SHOP

1.

2.

Se

4.

5

6o

The student takes an inventory of materials and supplies

ONn hoNdescnssecoscosccscrsesccsccsvrscossascossovancssoases

The student is required to make out requisitions for
needed Bupplies or materinlBececorececesscocvscccnnoass

The student teacher assists the critie teacher in the
development of new activities in the Bhﬂpocoaoo.oooooot

The student teacher assists the critioc teacher in the
Ordering of new BqUiment for the BhODesesscoccssescses

The student teacher assists in the selection and order-
ing of textbooks for the department.............-......

The student teaoher assists the critic teacher in c¢lub
or extra—eurricular EOtiViﬁy WOrKesavooseoesccesnoscssacse

The student teacher checks the department inventory

asainst +he materials on hand.......-...................
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STUDENT-TEACHING EXPERIENCES

EXTRA-

ARTS SHOP

Pgo 9

TEACHING ACTIVITIES CARRIED ON BY THE STUDENT TEACHER IN THE INDUSTRIAL

8.

9.

10,

11.

STUDENT TEACHING EXPERIENCES WITH TEACHING AIDS AND TECHNI

The student teacher assists in the receiving and
checking equipment, supplies or t00lSeecececcecccccccoed

The student teacher assists students in preparing a dis-
Play or working exhibit for publie visw...............-w

The student teacher handles various types of discipline

oases......iio..'.0.00....O....‘.C.....‘.‘....Qt.ll..'.l

(Other, describe) .o

Yes

ticed| Degree

No

4avee

LA N R

sese

1.

2.

3e

4.

5.

6.

Te

COMMUNITY EXPERIENCES FOR THE STUDENT TEACHER

The student teacher arranges for one or more guest
speakers to discuss topics relative to the work studiedd

The student teacher examines magazines for articles or
illustrations to be used in units to be taughtessececess

The student teacher collects and files magezine articles

and illustrations to be used in future presentations...#....

The student teacher assists in the development of a shop

dhphy....'.................‘.Ot.l.'.“.......‘.“.‘.lq

The student plans and construets teaching aids and de=~
vices to further implement existing practiceseseceecssss

The student teacher makes necessery arrangements for
securing motion pictures for presemtation in the shopes.

(Other, describe) .o

1.
2.

3e

4.

The student rooms and boards in the communityeeceesceccss
The student attends church in the oommunity..........;...

The student participates in at least ome social, pro-
fessional, or fraternal organization in the community...

The student ettends at least one meeting of the local
governing body (council, bourd of commissioners, etoe)es

The student attends at least ome meeting of the local

[ X BN ]
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STUDENT-TEACHING EXPERIENCES Pg. 10

COMMUNITY EXPERIENCES FOR THE STUDENT TEACHER

Practiced|Degree || Value
Yes | No -

6. The student attends two or more meetings of the local
P,T.A., parent!s olub, or other school-community 1

organization....o.................-..-...................... o.co)coocoo+no-ooo
7. The student visits the homes of two pupils (or )
for purposes relative to schocl and educationa

activitioSesrcsccecccscccccscvcrvdccncccssncrcrncrncecongocengenes ocoooo]

LR N RN J

Be (Other, describe) edevesdessednsenas
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Part V

ADMINISTRATION OF STUDENT TEACHING



AUMINISTHATIVE PRACTICES IN INDUSTRIAL ARTS STUDENT TEACHING FROGRANS Pge 1

ADMINISTRATIVE PRACTICES REGARDING ORGANIZATION OF THE STUDENT-TEACHING PROGRAMS

1.

2e

Se

4.

Se

6.

Te

Be

9.

10.

11.

12.

13.

14.

15.

Practiced| Degree || Value

No

Student-teaching activities are derived through confer-
ences attended by college faculty members, eritic
teachers, supervisor(s) and studentSecsecscsscscscssece

There is a written statement of policy regarding student:
teaching practices and procedureSececsecececscscsvcsces

A formal written contract is drawn up between the
teacher-education institution and the participating

SOhOOlSochooooooo-ooo.t.oococ.oqoooooooooeto'ooooooooo pooer

Student teaching practices and procedures are based upon
verbal agreemsnts between the individuals at the teach-

poeacoe

poeese l‘...'..‘.....

L‘O.. F....‘..'.....

beoospocoecsnoldecase

er-education institution and the participating schoolsefescctecocfecceceaiacece

Assignments to student teaching are conducted by means
of telephone conversations between the personnel at the

0011959 and the participating SChOQISOooocooocoeococccoL.oaoi'oooﬁocanoco ecsee

A formal letier of introduction is used to acguaint the

principal and critic teacher with the student teacherecgecee

A standard printed form is used to introduce the student

teacher to the principal and the eritic teacheresscececyeces

The student?s cumulative record is made aveilable for

[EXNENNENRENY XL KN XS

(XA R E SRR RN NN EENND)

the critic teachorescsacssscesscccccccetvssscsvcccnccosdocectocnotsccsnsciocace

Bach student teacher is teken by the supervisor of
student teaching to make the initial contacts with the

prinoipal and the critic teacherecsecescccccescccnsccceagoree

A copy of each student's teaching schedule is maintained

by the BuperViBor of student teaching..................<....1

The eritic teachers have a bachelor's degree with a
major in Industrial Arts educationeessscscsscssecssocacy

The critic teachers have a master's degree (or 30 semes=
ter hours of graduate credits) with a major in Indus-
trial Arts educatloNecesecaccssasctcncarsovscncsascasccned

The oritic teachers heve at least three years of success<
ful teaching experience on an elementary or secondary

school leVeleesseesevescronsescrsoenssscncccssoscscssaes

The oritic teachers have at least five years of success-
ful teaching experience on an elementery or secondary

school lovelecoscecessvsccosseccasavoonsesoscessasneased

The critic teacher is a member of the college faculty.eed
~- 210 =
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ADMINISTRATIVE PRACTICES IN INDUSTRIAL ARTS STUDENT TEACHING FROGRAMS

ADMINISTRATIVE PRACTICES REGARDING ORGANIZATION OF THE STUDEN

Pgo 2

T=-TEACHING PROGRAMS

16.

17.

18.

19.

20.

21,

ADMINISTRATIVE PRACTICES WITH REGARD TO THE REQUIREMENTS

Practiced

Degree || Value

Yes | No

The oritic teacher is a parte-tims teacher on the college

Staffooooc.o.ooc-oo-onoo-ooo-o.ococcooooooooac.oocoocoo

Qualifications for the oritic teacher are set up by the

state board of o0ducationNesescesserecsccastesscscnssavechecce

There are no specific qualifications for the ecritio

perossagroece

ee s e

teachsr................................................}-... cees

The supervisor of student teaching is a full-time member

D.Q....Il.....
proecosecoponcee

pacessesjpeacacs

of the 0011989 St&ffoootcot.oocooo.ootoo.ooooc--ccoooocraoocwoo-oloao.oct evsee

The supervisor of student teaching must meet certain

requirements set up by the state board of educationececbesesfacse

(Other, describe) o

FOR THE STUDENT TEACHER

1.

2.

Se

4.

5.

6.

Te

8e

Eligibility for student teaching is dependent upon the

XXX I XXX

demonstrated readiness of the studentessssesscveccscecccefoccctoces

Eligibility for student teaching is based upon the com-

pletion of a given number of semester hours............#.... esee

Eligibility for student teaching is based upon the stu-
dent's attainmment of a certain scholastic average above
the paSSing gradsoooooooooocoooooooooo-n-.oocoooooo.oou

A health examination is required prior to admission to
gtudent teaching........-.......-.-.......-...........m

An oral examination is required prior to admission to
student teaching........o...........-.................u

A written examinetion is required for admission to stu-
dent teachingo-..........-............................-

A written application for student teaching is made by

the studentessececessccsecsrcssccscccscccscsnaccensraneay

A review of the student's cumulative record is made by
the college authorities prior to acceptance for student

teaching.o.-....o..................-..............-...u

A review of the student!s cumulative record is used to

assist in placement in a student teaching positioNeesssd
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AUMINISTRATIVE PRACTICES IN INDUSTRIAL ARTS STUDENT TEACHING PROGRAMS Pg. 3

ADMINISTRATIVE PRACTICES WITH REGARD TO THE REQUIREMENTS FOR THE STUDENT TEACHER

Practiced| Degree || Value
Yos | No

10, The student is admitted to student teaching after a
review of observation and participetion experiences.s..

DCOOOkQQCCLlD...Ol.‘Q.‘.

11, (Other, desoribe)

.r.‘.ll.."r'....“l."‘.

ADMINISTRATIVE PRACTICES WITH REGARD TO THE SUPERVISION OF
STUDENT TEACHING

1. Supervision of the student teacher is totally the res-
ponsibility of the eritic teachsr.......-..............»....r....r.......

(AR XN N ]

2. Supervision of the student teacher is the joint respon-
8ibility of the critic teacher and the supervisor of
student te&chingoooo.ooooocoo..nooacoooooocco-tooooo-o‘

....P....[.........'..l

3« The student holds daily conferences with the eritie

teacher....-......c....................................k.....c..--.............

4, The student holds conferences with the critic teacher as

the need arises...........................-...u.......w cu-.ro-.o XX XXX

5. The student teacher has a conference every week with the
supervisor of student teachingo...o.-.......o....o.-...q.................-.....

6. The student teacher has a conference with the supervisor
of student teaching at least three times (or
times) during the student-teaching Periodecseseccccscsscsqevocgeccstocsssccbocese

7. Conferences with all the student teachers together end
t‘m suwrvisor are held Weekly........"......l‘...lo..‘...l tesseheocerecsbtipasssres

8., Conferences with 2ll the student teachers together and
the supervisor are held two or more times during the
studont-teaching period.........-......................4..-. sesstoescsovccbocese

9. There are scheduled meetings at which all the student
te&chers, Buperﬁsor(s), and faﬁulty members attendescesdesscdeccotececoecbossces

10, College faculty members (not supervisors) make two or
more student-teacher visitations during each student-

tGQChing period.................-.-..o...............-........... sacssssslheacacs

11, The supervisor of student teaching visits each student
three or more times in a Btudent-teaching period.......-.-.-...-. YT XX xl

12, The supervisor of student teaching visits the student
teacher as the supervisor deems necessary or is informed
of the need for such 8 Vigit.icessscececscssrarccrsccessedrscedccrsdocccanclhocees
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ADMINISTRATIVE PRACTICES IN INDUSTRIAL ARTS STUDENT TEACHING PROGRAMS

Pg. 4

ADMINTISTRATIVE PRACTICES WITH REGARD TO THE SUPERVISION OF STUDENT TEACHING

Procticed

Degree

Yos | No

13+ The critie teacher and the student teacher are given
" advance notice of the supervisor?s visitseeeesececcsoess

14. (Other, desoribe) o

ADMINISTRATIVE PRACTICES WITH REGARD TO THE STARTING OF
THE PROGRAM

1, The student teacher reports to the school at the same
time as the regular teacher prior to the beginning of
ths school teXrMeesssssecerenascssnssscsssonosssrsocssnns

2. The student teacher is present for the first day of
school even though the college program does not begin
until a later dateeecsssesscssrecscscssscssossacscsssnss

3. The student teacher is present for the last day of
school even though the college program has terminated

.I.‘rﬁ...

LI L

IOOQL.OOC

so0eprrscsdocsnney

at a prior datOscscscecsvvrecssessvessssecsnsocsancccssiccsionsoposcotocscncsen

4, The student teaching experience is placed at least one
semester before the end of the student's under-graduate

GO 000000000000 000 0000t Ieetintesstotesensntsorsasvcsstivosapraecs

5. The student teaching experience is at least eight weeoks

long «ith teaching done on a fu11~day b&SiS-oooooooo--oontcoroooo

6. The student-teaching experience is at least twelve weeks
long with teaching done on a full-day basiSescssecscccces

7. Student-teaching assignments are made at least one month,
(or ) before the beginning of student teachinge..

8. The prospective student teacher is notified of the looca-
tion of his student teaching experience at least one
month prior to the beginning of student teachingeecesesss

9. The prospective student teacher is notified of the loce~
tion of his astudent teaching experience at least ome
week prior to the beginning of student teachingesseeeess

10. There is a program of conferences between the teacher-
education personnel and the critic teachers for the pur-
pose of grester coordination and correlation of the

Prograllesssaneseassossarererrsessentvrstotvesrasninseces

11, The student teacher is looked upon as another profession-
al person on the staff of the school in whieh practice

ANERENE RN

poosgooae

ee*PONID

beaching 38 AONBssevesvessssnrssvsareressssrsnsscsscanne
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ADMINISTRATIVE PRACTICES IN INDUSTRIAL ARTS STUDENT TEACHING PROGRAMS Pg. 5
ADMINISTRATIVE PRACTICES WITH REGARD TO THE STARTING OF THE PROGRAM
Practiced|Degree || Value
Yes | Mo

12.

13.

14.

15.

ADMINISTRATIVE PRACTICES WITH REGARD TO THE SEIECTION OF

The student teacher is introduced to the student body as
an assistant to the regular teachorecssescecescoccsscne

The teaching load of the oritic teacher is lessened
sufficiently to permit time for oconferences and student+
teacher planning and guidance.............-...........n

The student~teacher load of the critic teascher does not
exceed one full-times student teacher for any single
period of timeoooacatooonoooocoocooto.oooono.ocoooocoooq

The eritic teacher is reimbursed by the teacher-sduca-
tion institution for services rendered..........-......ﬁ

STUDENT TEACHING LOCATIONS

1.

2.

3e

4.

Se

6.

Student-teaching assignments are based on the demon-
strated abilities, special interests, inadequacies and
potentialities of the individual who is to do the stu-

dent teaching-.-...............-....-..................-....

The student teaching location is selected because of its
facilities and enviromment being typical of situations

s00 0

(AN RS KR NN

(A NN NN R R

srsoporrey

ANNEER

in which the student may choose to teach upon graduationlesesteeses

Selection of student teaching locations is based upon a
careful consideration of:

B
be
Ce
de
(-
f.
Eo
he.
i,

Two or more vislts by college faculty members and stu-
dent=teaching supervisor(s

Cooperative attitude of teachers and principalscssfocss
Progressive philosophy and practic@ececscsscocecocspons
A gOOd bUildiﬂg with adequate 9qu1pm9ntooo'-oocno-o.oo
Freedom in teaching permitted student teacherseesspes.
The school being the center of community lifeecsesepess
Professionel preparation of teaching personnelecsepess
Extra-school activiticBesevssovrssronsscosensossasshpons
Community and environmentecscesosseevcccssessscosshees
Kature of the shop PrograMescscosesssccsecsssscscchore

precede acceptance of a

situation as a location for student teaohing.-...;.........‘

Student-toaching locations are selected because of their

convenience to +the student teachereeessessssssssesossssafons

Student-teaching locetions are selected because of their

nearness to the 0011989.91.0o-oooonooooooo-uoo.oc-cooo'ocaoo
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AUMINISTRATIVE PRACTICES IN INDUSTRIAL ARTS STUDENT TEACHING FROGRAMS

Pg. 6

ADMINISTRATIVE PRACTICES WITH REGARD TO THE SEIECTION OF STUDENT TEACHING LOCATIONS

7.

8.

9.

Seleotion of a student teaching location is based upon
the recommendations of an appraisal committee at the

Pract

ticed|Degree || Value

college specifiically set up for such selection activibyq

Selection of student-teaching locations are based upon
recommendations by superintendents of schools, super=

visors (state, county, oity, looal) principals, otCesess

(Other, deseribs)
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APPENDIX F

April 11, 1949

Dear Sir:

I am in the process of making a study of practice
or student teaching programs in Industrial Arts teacher
education. The study has progressed to the point where
fourteen institutions have been chosen as having superior
programs. Your program is among the fourteen.

It is my intention to make a careful study of these
fourteen programse Due to the great distances that one
would have to travel in order to study some of the programs
close up, it is proposed that some programs will have to be
studied by means of written reactions. It is by this teche
nique that I would like to study your program,

The forms are detailed and extensive in nature, and
will take approximately three to four hours to complete.
It is preferable that the information be provided by the
supervisor of student teaching in Industrial Arts, or the
head of the Industrial Arts departmemt. The forms would
be meiled within ten days and to be returned within twenty-
one days thereafter.

Would you please indicate on the form enclosed with
the self-addressed envelope, if you will participate in
this study?

Your kind consideration and assistance will be greatly
appreciated.

Sincerely yours,

Donnld Maley

Industrial Educstion Dept.
University of Maryland
College Park, Maryland

- 216 =



APPENDIX G

STUDY PARTICIPATION REPORT FORM

(Check one of the following and return in the
enclosed self-addressed envelope.)

() I will participate in your study of student-teaching programs in
Industrial Arts education.

( ) I will not be able to participate in your study of studentw
teaching programs in Industrial Apts education.

Signed

Position
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APPENDIX H

College Park, Maryland
Date

Dear Sir:

I am in the process of making a study of practice or student
teaching programs in Industrial Arts teacher education. The study
has progressed to the point where fourteen institutions have been
chosen as having superior programse Your program is among the
fourteen.

It is my intention to make a careful study of these fourteen pro-
grams. Four of the fourteen programs are in the New York-New England
area, and it is proposed to study these programs by means of a personal
visite The information about your program would be obtained through
the use of prepared forms listing the topies on whieh information is
desirede My visit will serve to facilitate the use of the forms as
well as provide me with a closer view of the school.

The forms are detailed and extensive in nature, and will take
approximately three to four hours to completes It is preferred that
the informetion be provided by the supervisor of student teaching in
Industrial Arts, or the head of the Industrial Arts department.

I would like to visit your program for the above purposes on

at , May s 1949, If this time and date is suitable to you,
would you plesse indicate it on the enclosed form together with the
nsme of the person with whom I shall work?

Your complying with this request will greatly assist in the
scheduling of my other visits thet are being mede on this sames trip.

I thank you for your help in this matter.

Sincerely yours,

Donnld Maley
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APPENDIX 1
PERSONAL VISIT REPORT FORM

DIRECTIONS: Check one of the following statements and return in
the attachsd envelope.

() The time and date as requested for your visit to our department is
satisfaotory. You will contact Mr.
upon arrival at the college.

( ) The time and date as requested for your visit to our department will
not be satisfactory.

Signed

Position
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APPENDIX J

April 19, 1949

Dear Sir:

Enclosed you will find information forms
pertaining to a study of student teaching programs
about which I wrote you a short while ago.

There are instruetions preceding the data
forms which I am sure you will find sufficient and
self-explanatory. If at all possible, I would like
+0 have the forms completed and returned in approx-
imately twenty-one days.

I wish to thank you for your willingness to
participate in this study, and for giving your
valuable time and knowledge.

Sincerely yours,

Donald Maley
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