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This study investigated the relationships between
perceived racial discrimination, perceived gender
discrimination, childhood socialization messages and the
global and situational self-esteems of Professional Black
women. The sample population was 119 Professional Black
women. The Tennessee Self-Concept Scale Form C was used
to measure global self-esteem. The Survey of Black
Women's Perceptions was used to measure degree of
self-esteem enhancement of childhood socialization
levels of success related to the Life Tasks of

messages,

Work. Love, Friendship, and Relationship to God, and

perceived frequency of experiences of racial and gender

discrimination.

The hypotheses were that the global self-esteems and

the situational self-esteems of Professional Black women
e




would be affected by perceived racial discrimination,

perceived gender discrimination, and childhood

socialization messages, and that the global self-esteems

of Professional Black women would be affected by the
Life Tasks of Work, Love, Friendship, and Relationship to
God. Pearson product moment correlation and multiple
regression analyses were used to test the hypotheses.
Although some of the findings were tentative and
suggestive, the findings regarding global self-esteem,
and the Life Tasks of Love and Friendship were highly
significant. Global self-esteem was positively affected

by all of the Life Tasks in general, by the Life Tasks of

Love and Relationship to God in particular, and by gender

discrimination from white men on the job. Global self-

esteem was negatively affected by gender discrimination
from white males outside of work. Global self-esteem was
inversely correlated with racial discrimination from
other Blacks outside of work and with gender
discrimination from white males outside of work. Global
self-esteem was positively correlated with all of the
Life Tasks.

The Life Task of Love was negatively affected by
childhood socialization messages from women outside the
family concerning what it meant to be female. The Life

Task of Friendship was affected overall by the

interaction of racial discrimination, gendexr



discrimination, and childhood socialization messages, and

in particular by childhood socialization messages from
women outside the family concerning what it meant to be
Black. Hypotheses concerning situational self-esteems

related to the Life Tasks of Work and Relationship to God

wer not ipported,.
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Chapter 1I. Introduction

There is a large circle in which white people, most of

them men, experience influence and power. Far away from

it there 1is a smaller circle, a narrow space, in which

black people, regardless of sex, experience uncertainty,

exploitation, and powerlessness. Hidden in this second

circle is a third, a small dark enclosure in which black

women experience pain, isolation, and vulnerability.

These are the distinguishing marks of black womanhood in

white America.
{Gloria Wade-Gayles, 1984, p.4)

No Crystal Stair

Background

The task of creating one's self-concept is an

arduous task under the best of conditions. Under

conditions of negative social input, it becomes even more

difficult to create a self-concept that is supported by a

high level of self-esteem. When the factor of social

invisibility is added, the probability of the development
of a relatively healthy, positive self-concept lessens.

Black women in the United States are often considered



non-entities because they are Black in a white culture
and female in a male dominated society (Hooks, 1981;

ner, 1972; White, 1985). Git " ose factors, it
becomes a real challenge for Black women to develop a
healthy self-concept supported by a high lev | of self-
esteem.

Black women have been rendered invisible in many
arenas where they have had a long history of activism.
The invisibility of Black women in the academic world is
evidenced by the emergence of Black women's studies only
as recently as the late 1970's (Hull & Smith, 1979).
Black women have long been involved in educational work
and in creating self-conscious representations of
themselves through a variety of artistic forms. It is a
historical fact that nearly 140 Black women attended
Oberlin College between 1835 and 1865 (Hull & Smith,
1979). Mary Jane Patterson, the first Black woman to
receive a B.A., graduated from Oberlin in 1862 (Hull &
Smith, 1979, p. xxv). Spelman College in Georgia,
founded in 1881 and Be ett College in North Carolina,
founded in 1873 still play significant roles in the
education of Black women.

Given the history of the involvement of Black women
in academic life, it is interesting to note their lack of

visibility in the academy. Some researchers believe this















particular object (Murphy, 1947). Self-concept can be
defined in the tradition of William James (1910) and
Goxrdon Allport (1937). Self-concept is self-image. The
important issues in the view of self-concept self-
image are how one sees herself and how one evaluates that
perception (Hogan, 1985). The self-concept is made up of
images of the self that are influenced by the
individual's perception of how others see her; by how she
to actually be (Sanford & Donovan, 1984; Clemes & Bean,
1981). In Gardner Murphy's terms, self-esteem is the
individual's attitudes, beliefs, opinions, and values
about herself (Rosenberg, & Simmons 1971).

Adler suggested that the self is expressed through
the life-style (Adler, 1935/1982; RAnsbacher, 1980;
Dreikurs, 1989). The life-style is the summation of all
the convictions and attitudes toward life and oneself
that the individual creates as a result of her
interpretation of the world and her experiences within it
(Baruth & Eckstein, 1978). The life-style can be
understood by looking at its components. The four
components of the life-style are: 1) the weltbild or
picture of the world that the individual forms from her
experiences; 2) the convictions about who she is or the

self-concept; 3) the convictions about who she ought to



be or the self-ideal; and 4) the plan of action to
ad’ 5 the discrer 1cy between who she is and who she
ought to be (Baruth & Eckstein, 1978).

What are the messages from the "world" to a Black

girl-child about who she is? The "world" usually

o 1 7, » € Ve €
and physiological conditions. It is v _ possible that
all of the conditions of the "world", except media and
community, could consistently send the Black girl-child
the message that she is worthwhile and wvaluable in a
positive, healthy manner. Media and community do not
send Black girl-children consistent, healthy, positive
images of themselves nor of the Black women they will
become (Davis, 1981; Giddings, 1984; Hemmons, 1980;
Hooks, 1981).

It is instructive to try to imagine the effect of
being in a family and insulated social milieux that
constantly tells the individual that she is wvaluable and
simultaneously being in a larger social atmosphere that
gives the opposite message. This is the situation for
most Black girls from professional, middle-class homes
(Rosenberg, & Simmons 1971). Black girls who are from
lower socioeconomic homes receive negative messages about

who they are from both their own Black world and from the

larger white world (Schultz, 1969).



tk girls from professior midc” :-class homes are

constantly caught between conflicting images of self from
the * + Black world and from the larger white world. Eafly
on, the Black girl-child in this situation must begin to
interpret those messages for herself and to make
decisions about who she is and who she is not based upon

those interp ziol She knows t Lt the Eh o

political and social community values males and devalues

females. She knows that the larger political and social

community values whiteness and devalues blackness. She

knows that she is Black and female.

Based upon her view of the world, or more precisely,

based upon her interpretation of the messages she

receives from the world, the Black girl-child constructs

an overall picture or image of who she is. This self-

image consists of attributes that she is convinced she

has (Sanford & Donovan, 1984; Clemes & Bean, 1981;

Collins & McNair, 1986; Hull, Scott & Smith, 1982). Some

attributes are more important to her than others. Those

attributes that are the most important form hexr core

image of herself, or her self-concept. Once the child

has selected the core elements of her image of herself,

she is able to finish the sentence, "I am a person who is

or who has......". If being Black and being female are

core elements of her self-image, she will have to be vi__
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creative in her private logic as how to hold onto her
self-concept and develop high self-esteem. The self-
ideal plays a role at this point in the process.

The hypothetical Black girl-child being presented
has understood that, "the world is a place where being
white and being male are highly valued and where being
Black and being female are greatly devalued.". That is
} : weltbild. She has also decided that the attributes
of being Black and being female are going to be core
elements of her image of herself. She has come to the

conclusion that, "I am a person who is Black and female

and that is important to me in my understanding of who I

am.". That is her self-concept. The direction she takes

for her self-ideal will be influenced by many things.

How will she end the sentence, "I ought to be a person

who....."?

Self-ideal is influenced by role models available to

the child. It is influenced by the child's sense of

uniqueness. It is influenced by the child's sense of

connectedness to others. It is influenced by the child's

sense of power (Wilson, 1980; Manaster & Corsini, 1982;

Mosak, 1989; Clemes & Bean, 1981). The "should and ought
to" messages from family, friends, community, school, and
media are undoubtedly conflicting. What are some of the

messages she might receive concerning who she ought to
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be?
Perhaps she ought to be as white as possible.

Perhaps she ought to be as "feminine" as possible.

Perhaps she ought to be more "masculine". Perhaps she

ought to be female and strong. Perhaps she ought to be

Black and proud of it. Perhaps she ought to strive to be

raceless and genderless. Depending upon how those

messages feel to her, she will decide which elements will

make up the core of her self-ide
If being a proud, strong Black woman is her choice,
she will probably face some interesting barriers to

achieving that ideal sense of self. 1If being as white

and as masculine as possible is her choice, she will also
face some interesting barriers to achieving that ideal

sense of self. She could choose only one or the other of

race or gender to incorporate into her self-ideal. She
could decide that it is most important that "I strive

only to be the best Black person I can be". She could

decide that it is most important that "I strive only to

be the best woman I can be". In either event, achieving

the self-ideal will present many challenges because

society will probably interact with her based upon both

her race and her gender.

Global self-esteem level will be based upon how well

she does in approximating that ideal, given who she is
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(A¢”™ sr, 1935/1982; Ansbacher & Ansbacher, 1956). Since
it is very plausible that she will face societal barriers
and obstacles to achieving any self-ideal that centered
on race or gender or both, it is fair to assume that
development and maintenance of high self-esteem or high
valuation of who she is will be problematic. Again, the
option is always there to develop a self-concept and
self-ideal that is not in anyway based upon either race
The problem inh : in that ¢ sion is that

or gender.

usually society will not interact with her as a raceless

and/or genderless self (Hull et al, 1982).

The Black girl-child who has a raceless/genderless
self-concept and self-ideal will still not avoid the

problems of developing and maintaining a high sense of

self-esteem. Her self-concept and self-ideal will

inevitably be challenged regarding their reality factor.
The Black girl-child who chooses to incorporate race or

gender or both in her self-concept will probably have it

challenged in terms of its worth and value.

wWhat are the possible plans of actions that Black

girl-children might choose as ways of addressing the

discrepancies between their self-concepts and their self-

ideals? The efficacy of those plans of action (the

implementation of the life-style) has great influence on

the level of self-esteem (Po. . 5 & Griffith, 1987;
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Ansbacher & Ansbacher, 1956). Some Black girl-children
choose to put all their energies into their peripheral
images of themselves in order to ~ directly validate the
race and gender elements. R child might decide to excel
in athletics or music or academics or business. A child
might decide to be very kind to others or to be very
funny. A child might decide to be a loner and to develop
a large repertoire of defensive strategies for living.
The possibilities are myriad.

Global self-esteem has to do with a general
evaluation of oneself by oneself (Rosenberg, & Simmons
1971; Sanford & Donovan, 1984). Adleri_ . th » presents
the construct of Life Tasks that may speak to the concept
of situational self-esteem. Situational self-esteem is

the researcher's name for the evaluation of self that is

linked to a particular self imz 3 or Life Task. Life
Tasks are those areas of life that present challenges to
address or not address in a healthy, growth producing
manner that supports the development of social interest
(Dreikurs, 1989; Ansbacher, 1956). The major life tasks

are work, love, and friendship (Dreikurs, 1989). An

additional Life Task that was added later in Adlerian

tt »retical development was the Life Task of relationship

to God (Schulman, 1973).

Work encompasses the contributions one makes to the
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commonweal. The contributions are not valued according

+o remuneration, but rather according to their usefulness
to enhancing the common good at any level (Ansbacher,
1956; Adler, 1937/1982; Dreikurs, 1989). Adler believed

that engaging in the Life Task of work in a manner that
moves in the direction of social interest, ins =s
positive self-esteem (Adler, ~ 3/1938; ~ , 1929;
Ansbacher, 1956).

The Life Task of love involves int ' ate cooperation
between two people (Ansbacher, 1956; Dreikurs, 1989;
Powers & Griffith, 1987). A woman's willingness to
share herself; to put another's well-being as a primary
concern; and to risk being rejected are essential to her
ability to develop a solid sense of belonging with other
human beings (Dreikurs, 1989; Powers & Griffith, 1987;
Baruth & Eckstein, 1978). From an Adlerian viewpoint,
achievement of a sense of belonging is the yardstick by
which human beings evaluate their own worth (Ansbacher,
1956; Adler, 1929; Adler, 1933/1938). The Life Task of
love presents the greatest challenge to the development

of high self-esteem. If the Life Task of love is

successfully addressed, the woman will feel that she is
worthwhile; that she cannot be replaced; that her partner
needs her; that she is acting well; and that she is a

fellow human being and a e friend (Ansbacher, 1956).
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The Life Task of friendship presents the arena in
which a woman can measure the extent of her social
interest (Powers & Griffith, 1987). The extent and
variety of a woman's friendships attest to her ability to
feel a sense of relatedness to different types of human
beings. A ise of re. :ec..2t to h__ankind is so al
interest (Ansbacher, 1956; Adler, 1931; Adler, 1929).
The more constricted a woman's sphere of friendship is
qualitatively, the less comfortable she may be in finding
and making a place for herself within the larger
community (Powers & Griffith, 1997). The impression that
a woman feels she makes upon another person is indicative
of her degree of self-cc “idence and self-understanding
(Powers & Griffith, 1987). Self-confidence and self-
understanding are important factors in the development

of high self-esteem (Sanford & Donovan, 1984; Rosenberg,
& Simmons 1971).

The Life Task of relationship to God is important in
that it shows how a woman addresses the Life Task of
forming a sense of relationship and worth with forces
greater than herself(Schulman,1973). The sense of
connectedness to all creation and to creative forces is
called gemeinschaftsgefuhl in Adlerian philosophy and
psychology (Bnsbacher, 1956; Adler, 1933/1938B). For

Black women, faith in God and participation in religious
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community life have been staples of everyday living and
survival in the United States (Brown, 1984; Hull et al,

1982; Collins & McNair, 1986; Davis, 1981; Fulani, 1988;
Giddings, 1984; Lerner, 1972). When all else fails,
Black women have turned to God and to the church for

validation of their self-worth.

Being successful in ° »>lement’ g her life t: «s is
often seen as evidence of the Black girl-child's level of
self-esteem. Usually the person herself makes a
distinction between feeling good about a particular Life
Task and feeling good in general or globally about who
she is (Sanford & Donovan, 1984). Professional, middle-
class Black women are often seen as strong, powerful,
competent, bossy, dominating, non-fragile beings because
they often have to bite the bullet and do what must be
done and try to do it well in order to survive (Hooks,
1981; Hoffman & Hale-Benson, 1987; Lerner, 1972).
Research has shown that to assume high global self-esteem
because of high performance is often a mistake

(c ington, 1980; Aldridge, 1980; Leggon, 1974; Dumas,

1980). There is indeed a distinction between doing the

deed well and the doer's valuation of self.

Purposes of the Study

One of the least told stories about Black women is
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how centuries of endured double oppression has affected
their psyches. The literatures; empirical, historical,
biographical, autob  graphical, and fictional, have given
a very narrow view of Black women's lives. It appears
that +the possibilities for Black women are constricted
by the white ‘el L sy tem' limited 1 "~ ns of v :
they should be (Smith, 1982). It is as if Black women
are defined by others and not by themselves. This is
alarming because self-definition is a major source of
strength of the psyche and one of the key elements of
high self-esteem.

Professional Black women have been and are on the
forefront of every major advancement for the uplifting of
Black people in the United States (Davis, 1981; Giddings,
1984; Gilliam & Trescott, 1986; Hemmons, 1980; Hull,
Scott, & Smith, 1982; Leggon, 1974; Lerner, 1972). The
condition of their self-esteem and the factors affecting
that condition should be of importance to citizens of the
United States . To understand how racism and sexism
affect the self-esteem of professional Black women, is to
begin to understand how to deal with two oppressions that
are impacting on the mental health of two of the 21st
century's majority populations....women and Blacks

(Smith, 1982; Task Force on Women, Minorities, and the

Handicapped in Science and Technology, 1988). The



18
E p¢ 2 of the study was to c t " e the x tionships
between perceived racial and gender discrimination,

negative socialization messages, and the global and

situational self-esteem of professional Black women.

Significance of the § 'y

The scholars of the women's movement have been

concerned with the priority of issues that are of concern

to middle-class white w 2@n (Hull et al, 1982; Davis,

1981; Figuiera-McDonough, 1985; Hemmons, 1980). Black
historians have tended to focus on Black men's issues,

with the assumpi on that Black v 1's i w  : the

same as Black men's issues (Hull et al, 1982; Hooks,

1981; Giddings, 1984&). Rarely has single focus attention

been paid to the psyche of Black women. Because more
Black women are becoming a vital part of the United
State's workforce at the management and executive levels,
it would behoove researchers to try to understand the
pressures and the reaction to those pressures that this

vital element of tomorrow's future manifest.

Paul Pedersen (1990) raised the issue of the

multicultural perspective in counseling as the fourth

force in counseling. Draguns, as cited by Pedersen,

stated that the multicultural perspective in counseling

“"is generic to all aspects of 1 al health counseling
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Plan of the Study
The researcher used individual professional Black
women and Black women who were members of professional
Black women's civic and business organizations as
subjects. The measures of the subjects' biased
apperceptions of « ree of experience with rac¢ " il and
gender discrimination, and with negative or positive

socialization r 3s “icluc | items that gathe: ~ data
such as:

*perceived level of racial discrimination in the
workplace, and outside of the workplace.

*perceived level of gender discrimination in the
workplace, and outside of the workp. :ze.

*Perceived positive or negative messages received
from family or significant others in childhood
about what it meant to be Black, about what it
meant to be female, and about what it meant to be
both Black and female.

The Tennessee Self-Concept £ 1ile (TSCS) Form C was
used to measure global self-esteem. The TSCS had some
empirically based connec” " ns with each of t recc 1ized
models of self-concept. The total score can be used as a
measure of global self-concept or self-esteem. The
widespread use of the TSCS in diverse counseling,

educational, clinical, and medical settings has provided
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m of for the -~ lity of the scale
as a meas: of ger -al self- »ncept and self-esteem.
The TSCS has been used with women and with Blacks.

s of s1 "7 s using the TSCS on women and Blacks
have not justified pursuing separate norms for those
populations (Roid & Fitts, 1988, pp. 63-64). The
original standardization group was composed of an

of males and females, Blacks, and
whites who were representatives of all social, economic,
and intellectual levels, and of educational levels from
sixth grade through doctoral level (Roid & Fitts, 1988,
p. 56). The age range of the original standardization
group was 12-68.

A researcher designed rating scale, called the
Survey of Black Women's Perceptions, was used to me: 1re
the perceived level of self-esteem regarding the Life
Tasks of Work, Love, Friendship, and Relationship to God.
The rating scale was also used to measure the subjects'
biased apperceptions of their experiences with racial and
gender discrimination, and with negative or positive
socialization messages received from families of
childhood, and from significant Black men and women
outside of the f .~ les of childhood. The Life Tasks
used in the rating scale were concepts from Adlerian life

style development theory.
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outsider.

Variations in degree of clarity of the subjects'
awarenesses existed. The subject matter of the
researcher designed survey of Black women's perceptions
evoked emotions and memories in the subjects that may
have colored their responses. With respect to memory of
childhood messages, it was probable that evaluations of
those childhood messages were based upon the subjects'
biased interpretations of those messages from the past.

Items on the TSCS may have been influenced by social
expectancy or desirability factors. Known race and sex
of the researcher may also have stimulated social
expectancy or desirability responses from the subjects.
There was also a variation in the degree of personal
adequacy felt by the subjects. That variation could have

affected the credibility of the self-report measures.

Definition of Terms

For the purpose of this study, the following

definitions were utilized:
Adlerian Socioteleoanalytic theory:

Social psychology of Alfred Adler that is based upon
the social embeddedness of human beings, the goal
directedness or purposiveness of human behavior and the

understanding of human be: 3s via the aforementioned
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factors (Adler, 1935/1982; Adler, 1929; Adler, 1931).
Biased Apperception:

The imultaneous processes of perceiving and
interpreting experiences in order to give them subjective
meaning.

Core Images:

Th e £ ~ mental definitions of the self that the
individual does not change across situations because they
approach the truth of who they are fundamentally ad

1se the individual values those definitions of images
more dearly than any others.

Common Sense:

A consensus of private logics.
Gender Discrimination:

Legal and social discr’ iination against women
resulting in inequitable positions for women
occupationally, domestically, educationally,
ec nomically, and socially.

Global Self-Esteem:

The overall feeling of self-worth than an individual

has about herself.

Life Style:

The summation of all the beliefs and conviections and
attitudes about life upon which an individual bases her

characteristic movements through life.
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Life Tasks:

Those arenas of life in which we are challenged to
address our potential to develop a high level of social
interest. The arenas used in this study are the life
tasks of work, love, friendship, and relationship to God.
Peripheral Images:

Those definitions of the self that are situational,
not cc tant. The peripheral images vary in importance
to the individual depending upon the situation in which
the individual finds herself.

Private Logic:

The decisions about the world and about the self
that individuals make based upon their biased
apperceptions of their experiences.
Professional/Middle-Class:

In a prbfessional occupation. Professional
occupation is one that requires an entry minimum of an
Associate degree and/or professional certification or
licensing.

Racial Discrimination:

Legal and social discrimination against Black
citizens of the United States resulting in inequitable
positions for Black citizens of the United States

occupationally, educationally, economically, and

socially.
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Self-Concept:

The image or definition of the self that is held by
the individual.
Self-Esteem:

The evaluation of self-worth that is given to the
self by the individual.
Situational Self-Esteem:

The feeling of self-worth an individual has about
herself based upon a sense of mastery or accomplishment
in specific life tasks.

Social Interest:

A sense of connectedness or belonging to humankind.

High social interest is equated with mental health and

high self-esteem.

Summary and Following Chapters

Chapter I presented the psychological challe: 2s to
the development of a healthy self-concept and high self-
esteem in Black women. An Rdlerian theoretical framework
was offered to describe the psychosocial dynamics
inherent in the development of self-concept and self-
esteem for Black girls. The rationale for investigating
the self-esteem of Black women in a descriptive, non-
comparative manner was discussed.

Chapter II reviews the historical, biographical,
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autobiographical, and empirical literatures on the

T

psychosocial forces impacting on the } ]

~ _nen, Il ° ~. women's responses to the psychos al
assaults upon their self-concepts. The chapter also
discusses the relevance of Adlerian personality theory to
Black female psychodynamics.

Chu III o3 | 1s the research design and its
statistical hypotheses. A detailed assessment c¢. the
researcher designed survey of Black women's j -
and of the Tennessee Self-Concept Scale is provided.
There is also a delineation of the statistical procedures
and data analyses.

Chapter IV pr ents the fir ™ 5 of the study. The
results of the multiple reg ssion analy of the
relationships between perceived racial discrimination,
perceived gender discrimination, childhood socialization
messages, and the global and situational self-esteem
levels of professional Black women will be presented.

Chapter V discusses the findings of this study,
their implications for expanding a knowlec 3 base
relating to self-esteem maintenance in populations
experiencing racism and sexism as a part of their social
and psychological developmental milieux, and articulates

suggestions for future research.
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Chapter 11. Literature Review

Al - Women Are White., All the Blacks BAre Men, But Some

of Us Are Brave

(Hull, Scott, & Smith, 1982)

Introduction

Little has been researched in the way of Black
women's studies. Despite the range and significance of
the history of Black women, they have been perceived as
token women in black texts and as token blacks in
feminist texts (Giddings, 1984, p. 5). Black women have
a psychological history of their own that is distinct
from those of white women and of Black men. Their
experiences should not be subsumed under the experiences
of white women nor under the experiences of Black men.
The resultant impact of those unique experiences on their
psyches should not be assumed from the psychological
states of either white women or of Black men. There is a
need to examine the experience of Black women because

their experiences often result from the combined forces

of racism and sexism. As Margaret Wright so eloquently
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stated in 1970, "I want the ' tht to be black and me,"
(Lerner, 1972, p. 608). Psychologists must make the
effort to undersi d what 1’ 1t means.

Gloria Hull and Barbara Smith asserted that "merely
to use the term’ Bl . women's I ;'is an ad
with political significance. At the very least, the
combining of these words to name a discipline means
taking the stance that Black women exist-and exist
positively-a stance that is in direct opposition tom t
of what passes for culture and thought on the North
American continent" (Hull & Smith, 1979, p. xvii). The
authors felt that the "horrors" Black women have faced
historically and in the present had implications on every
aspect of their lives, including the "life of the mind"
(Hull & Smith, 1979, p. xviii). Faulkner was a classic
example of dits liting Black women's intellectual power
when he wrote in his 1932 novel, Light “‘n August:

But now and then a negro nursemaid with her white

charges would loiter there and spell them the

letters on the sign aloud with that wvacuous idiocy
of her idle and illiterate kind. (Hull & Smith,

1979, p. xviii).

The opportunities for Black women to carry out
autonomously defined investigations of self in a s« Ty

that is racist, sexist, and classist have been limited.
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The present study is an attempt to carry out such an
autonomously defined investigation of the self-esteem
aspect of the psvches of Black women. Adlerian
personality theory is the theoretical framework upon
which the literature review is based. The review of the
autobiographicél. t° graphical, historical, and empirical
research literatures examines the historical West African
psychosocial forces and the psychosocial forces of
slavery that impacted on the psyches of Black women in
the United States. The review of the literature also
explores the socialization of both Black and white women
from the perspectives of sex-roles, social roles, social
image, and physical image. Finally, the review of the
literature describes Black women's responses to the
psychosocial assaults upon their self-concepts and self-
esteem. A summary of the literature review includes

hypotheses for investigation suggested by the review.

Adlerian Personality Theory and Black Female
Psychodynamics
Adlerian psychology views how an individual handles
feelings of inferiority as a measure of the degree of
mental health experienced by that individual (Adler,
1933/1938; Adler, 1929; Adler, 1931). Inferiority

feelings interfere with the development of a sense of
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and expectations that a child employs in forming a schema
of apperception. Adler described guic" lines as
impressions that are "attached to the individual as a
pattern, permitting him to express his self-consistent
personality in any situation without much reflection"”
(Powers & Griffith, 1987, p. 132). Some of the most
important and influential guiding lines are those that
pertain to gender (and racial) identity. The Black
female child forms a picture early on of what it means to
be:

*a man or a woman,

*(Black or white),

*a woman among men,

*x (Black among whites), and

*a (Black) woman with respect to the struggle to
overcome actual inferiorities and feelings of inferiority
(Powers & Griffith, 1987, p. 132). Words and phrases in
parentheses are additions and e., iases of this
researcher.

Adlerian personality theory asserts that children
and adolescents operate as if they were asking and
rehearsing answers to questions such as, "What does my
gender and race require of me?, "What do they promise
me?", and "What am I going to have to do in order to

secure a place for myself with people of the other sex
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b) patterns for the person's expectations regarding

race;

c) experienced as if presenting a destiny; and

d) shaped in conformity with images of white people

and Black people, that serve as the norms for
what a r¢ 1 white person and a real Black person
are.

When one considers the contribution of the media to
the guiding lines or impressions of children re arding
gender and race, it is sobering. From the framework of
Adlerian personality theory, examining the guiding lines
of Black female children reg 3ing race and gender by
reviewing the childhood socialization messages Black
women received concerning what it meant to be Black, what
it meant to be female, and what it meant to be a Black
female alloﬁed the investigator to make some predictions
about the resultant self-concepts and self-esteems of
Black women.

Adlerian personality theory posits that to
understand the self-concept and self-esteem of an
individual, it is of central importance to understand the
individual's governing images or guiding lines relating
to gender and to race (Powers & Griffith, 1987, p. 134).
Black women's experiences in the United States probably

present them with feelings of inferic ity at many levels.
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The question arises as to how they will address those
feelings of inferiority...what will be the form, if any,
of their racial and masculine protests? Will the result
be a healthy self-concept and high self-esteem? The
review of the litq 2 investigated the psy “i« " mamics
of Black women from an Adlerian theoretical framework by
examining their guiding lines for gender and race, any
resultant feelings of inferiority and the compensations

attempted in order to protect their self-esteem.

Psychosocial Forces That Impact on the Psyche of Black
Women in the United States

In 1980 Prestage (p. 233) presented several
contentions as the bases for her overview of the
political behavior of Black women in the United States.
The first two of those contentions spoke directly to the
main psychosocial forces that impacted upon the psyches
of Black women in this country. They were:

1. Black women have been the victims of di
oppression in the American political system-
racial oppression and sexual oppression.

2. In each historical epoch in the development of
the American political system, Black women have
been centrally involved in the major political

struggles of both .l: : people and women.
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(Prestage, 1980, p. 233)

Another psychosocial force that impacted upon the
psyches of Black women was their socialization. Like
most women, Black women were socialized to live for and
through others (Rodgers-Rose, 1980, p. 247). Christine

Carrington (1980) found that Black women expressed strong
needs to nurture and "take care of" others in their
lives. They also felt guilt when engaging in self-
enhancing activities (Rodgers-Rose, 1980, p. 247).
Geraldine Wilson (1980) believed that another
psychosocial influence upon the psyches of Black women
was the array of negative images and stereotypes laid
upon them. She observed that Black women had been moved
in each generation to respond to the debilitating,
constricting, and distorted images of them created by
white society. She felt that the struggle continued to
the present day between who Black women are and what
others say Black women are (Rodgers-Rose, 1980, p. 248).
Sshe asked the question "How can self/group be actualized
under a system of colonialism?" (Rodgers-Rose, 1980, p.
248). The forces of racism, sexism, socialization of
women, and the distortion of social and physical image

all impacted upon the psyches and self-esteem of Black

women in the United States.
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Histor-®-al West African Psvchos =~ °~_Forces

In order to appreciate the unique combination of
psychological and social forces impacting on the psyches
of Black women in this country, it is necessary to
understand their social and political history in the
United States. Some of the major contributors to the
psychodynamics of Black women were the West African sex-
role attitudes they brought with them into slavery.

In 1980, LaFrances Rodgers-Rose reviewed the works
of Blassingame (1972), Billingsley (1968), Clark (1972),
Franklin (1974), Gutman (19760, Herskovits (1941),
Kusbury (1952), and Nobles (1974), and from that review
she was able to construct a historical overview of West
African societies in the late 17th, 18th, and early 19th
centuries. It was during those centuries that Black
African women were brought to the east coast of the
United States. 1In late 17th, 18th, and early 19th
century West Africa, the woman's role was vital to the
survival of the tribe. The role of mother was the most
important role because the mother carried the future of
the nation. The African view of womanhood was based upon
reverence for the ability to bear children. In African
mythology, the universe was conceived and delivered by a
woman; even the land was referred to as "Mother Africa"

(Rodgers-Rose, 1980, p. 16).
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was the only predictor of well-b( ° g for the older roup.
The researchers found that most middle-aged Black
women held the two roles of work and parenting while only
a small number also held the marital role. Age, family
*~ >ome, | T lth interference were "' 1d * self-esteem
in the middle-aged sample. Black women in the study used
other Black women as (« ) 1 Trole models and used
performance in the provider or family maintenance roles
to measure success. Those were the roles that were
impc ant to them (Coleman et al, 1987). The high self-
esteem of Black middle-aged women who were close to 65,
with higher incomes, and in be »=r health, s _ ¢ i the
contention that their self-esteem was determined by their
ability to be good providers (Coleman et al, 1987).
Similar evidence of the priority of the work role
over ' : marital role was found in the Hoffman and Hale-
Benson study of Black middle-class women who chose to
work either inside or outside the home. The _ :searchers
found that even though all participants had worked before
marriage, nearly twice as many had chosen to work outside
the home as inside the home although their monetary
contributions were not needed. There was a significant
difference in self-esteem level between employed and non-
employed homemakers with employed homemakers having

higher self-esteem. The . 1s supported the
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uneven sex ratio for Black people in which it was easier
for a woman to find a husband than it was for a man to
find a wife. Slave women had husbands (White, 1987, p.
65). Sometimes they lived with them on the same
plantation and sometimes husband and wife lived on
separate p] atations. The latt ke lix "
arrangement was superficially similar to the historical
traditional West African family living patterr described
by Rodgers-Rose (1980).

There were some contrasts between the West African
family living patterns and those of slavery. In Africa,
the family structure was an extended one, not a nuclear
one. Living alone with one's husband and children was
not considered all there was to living with family.
Living with one's own relatives (brothers, aunts,
cousins, and sisters for example) apart from the husband
was considered truly living with "family" (White, 1987,
p. 65). White (1987) explained:

...in Africa segregated living arrangements flowed

from the corporate nature of the family and from a

belief in the inherent differences of the sexes.

The Africans' definition of family extended far

beyond parents and children, or the nuclear family,

to aunts, uncles, and grandparents. (pp. 65-66).

In slavery, the Black woman was cut off from other
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psychological and/or physical abuse or destruction
(Stetson, 1982).

In general, slavery for Black women was more arduous
and hazardous than slavery for Black men. Labor
requirements for women were the same as those for men and
the forced breeding of children was an additional major
assault upon the self-esteem of Black slave women.
Punishment was given to Black slave women regardless of
motherhood, pregnancy, or physical infirmity (Lerner,
1972, p. 15). Because of the ties to their children, the
chances of escape for female slaves were fewer than those
for males. The sexual exploitation and abuse of Black
slave women by white men was a routine practice (Lerner,
1972, p. 15). Slave mothers of daughters spent most of
their parenting energy trying to prepare and protect
their daughters against the sexual assaults that were
sure to come from both white men and Black men.

The sexual assault of Black women continued long
after the statutory end of slavery. During slavery, the
situation for "breeder women" was described in 1850 by an
87 year old ex-slave named Martha Jackson as follows:

Lawdy, Lawdy, them was tribbolashuns! Wunner dese

her womans was my Rntie en she say dat she skacely

call to min' he e'r whoppin her, 'case she was er

breeder woman en' brought in chillum ev'y twelve



4B

mont's jes lak a cow bringin' in a calf...He orders
she can't be put to no strain 'casen uv dat.
(Lexrner, 1972, pp.&47-48)
A post-slavery mother's concern was expressed in the 1904
autobiography of an anonymous Black woman:

I dread to see my children grow. I know not their

fate. Where the white girl ° s one t pi “Hn, mine

will have many. Where the white boy has every

opportunity and protection, mine will have few

opportunities and no protection. It does not matter
how good or wise my children may be, they are
colored. When I have said that, all is said.
Everything is forgiven in the South but color.
(Lerner, 1972, p. 159)

Another Black women eloquently expressed the wretched

condition of Black women after slavery in 1912:
We poor colored women wage-earners in the South are
fighting a terrible battle...On the one hand, we are
assailed by white men, and, on the other hand, we
are assailed by black men, who should be our natural
protectors; and, whether in the cook kitchen, at the
washtub, over the sewing machine, behind the baby
carriage, or at the ironing board, we are but little

more than pack horses, beasts of burden, slaves!...

...what we need is present help, present sympathy,
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a given attribute for most of infancy and * 'ldhood,
there was a significant delay in a girl's search for
identity (Bardwick & Douvan, 1971, p. 228). The delay
also extended to girls' development of autonomy, internal
criteria for self-esteem, and self-affirmation. Due to
the < spmental delays in the developt 1t of self-
identity, girls became expert at anticipating other
people's needs and demands, and they became good
conformists (Bardwick & Douvan, 1971, p. 228).

Children's play and games were important sources of
sex-role socialization. In George Herbert Mead's play
stage of socialization, the child t in "taking ‘*e role
of the other" (Andersen, 1988, p. 82). The child was
able to see herself from the perspective of another
person. Mead argued that taking the role of the other
allowed the child to develop a self-concept. This was
true for girls and boys. At the play stage, children
began taking the role of significant others. For girls
that significant other was Mommy (Ar r n, 1988).

After the play stage, children went into the game
stage of socialization. At the game ¢ e, children
learned to orient themselves to a generalized other in
addition to a significant other (Andersen, 1988). The
generalized other represented the cultural expectations

of the whole social community. Re: irchers have
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observed that there was a pervasiveness of sex-role
stereotyping in the early childhood play and games of
children. In Lever's 1978 study of white middle-class
fifth graders, she noted that girls tended to interact

through play and boys tended to interact through games

(Andersen, 1988). When girls did play games, the games

focused on particular others, not the generalized others
in boys' games.

Rheingold and Cook observed in 1975 that girls' toys
were less varied in type than boys' toys, and
furthermore, girls' toys encouraged play within the home
(Andersen, 1988). Maccoby and Jacklin in tI 1974 study
found that girls learned in play that women's place was
in the home (Andersen, 1988). Both of these studies had
middle-class white children as subjects. Middle-class
Black female children were expected to work when they
grew up because their mothers and grandmothers did. As a
result, their play did not teach them that a woman's
place was only in the home (Hoffman & Hale-Benson, 1987;
Andersen, 1988). Andersen (1988) felt that continued
attention needed to be paid to the role of various
cultural expectations in the socialization of 3snder.

David Schulz in his book Coming Up Black (1969)
noted that sociological research showed that by the age

of nine, a Black girl in the lower economic class had
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already been given considerable responsibility for her
younger siblings. She was usually assisted in that task
by her older sisters until around the age of thirteen.
At thirteen, she was given full responsibility for the
new babies and young children (Schulz, 1969, p. 21).
Child care was the major socialization process for
poverty level, young, Black gir’ Maternity became
what it meant to be a "girl" (Schulz, 1969, p. 21);
however, maternity was not linked with the role of wife.
In this respect, middle-class Black girls were socialized
differently than lower-class Black girls.
Michelle Wallace (1978) cap! it L:
expectations of Black middle-class girls when she
recalled her own experience. She stated:
I can't remember when I first learned that my family
expected me to work, to be able to take care of
myself when I grew up. My mother was so
extraordinarily career-oriented that I was never
allowed to take lessons in anything unless I
manifested a deep interest in a career in that area.
(Wallace, 1978, p. 130)
It was drilled into her that the best and only sure
support for herself was self-support. This was a
different message than white middle-class girls and Black

lower-class girls were receiving about what it meant to









59

on her rights and space, isn't deferential to men
and would rather make a scene than die or turn the
other cheek. (Simmons, 1988, pp. 65-66)
Simmons pointed out that although it was good to have
found a strong and protective part of her self, she was
not comfortable with being labeled or tt  ‘ting of herself
as a bitch. She would have much rather | ad to
comfortably combine her socialized attributes and
redefine for herself what it meant to be a woman...and to
have that self-definition be non-conflictual and
positive.
Simmons was almost defeated by the conflict in self-
definition. She stated that:
Obviously my schizophrenia (loosely speaking) stems
from my conflicting reactions to sexism and racism
(all mixed up with fundamentalist Christianity and
Victorian mores). To attract and keep Father-God
men, I have to be feminine, which means being short,
slim, blonde, blue-eyed, domesticated but stylish,
and either stupid or deceitful so they will always
feel they have the upper hand. I'm neither
physically nor temperamentally suited to the part.
I'm five feet eight inches tall, weigh 180 pounds
and am black-haired, brown-eyed, ferociously

intelligent, kinda wild and dei mined to run s
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objective, visible achievement succe 5 as antithetical to

femininity (Bardwick & Douvan, 1971, p. 230). Girls were
warned through the socialization process not to succeed
too much. The message sent to adolescent girls was that
conspicuous success in competitive dating threatened
friendships with other girls and conspicuous success in

competitive "male" tasks threatened heterosexual

relationships (Bardwick & Dour |, 1971). 1In general, the

message was that conspicuous success threatened
relationships. That message carried great weight with
women who were socialized as a relational or affiliative
self.

Post (1988) described the self-sabotage processes
that she observed in the highly accomplished women who
were hexr psychotherapy clients. These women (no race
given) used to undermine their own effectiveness by
engaging in the following processe a) perfectionism, b)
failure to prioritize activities and overcommitment, c)
procrastination and avoidance of conflictual tasks, 4)
excessive modesty, e) rel °~ ce to resolve problems
through confrontation, and f) putting others' needs
first. The women in the Post study were ce: ul women
who often felt inadequate and dis sfied with

themselves. Perhaps the sense of worthiness and what was

required to attain it in infi e ted d 1lain from



65

others instead of acceptance.

The women in the Post study exemplified Pelham and
Swann's (1989) assertions concerning the influence of
early affective >eriences on self-esteem and, as
Carrington (1980) had noted, they were very conflicted
about the expression of aggre: ion, assertion, and power.
Carrington observed that most of the Black women that she
had treated clinically were, by external observations,
successful. Yet, like the women in the Post study, they
carried within them deep feelings of unworthiness and
despair. Carrington concluded that the socialization of
women, regardless of race, contributed greatly to
depression in women. She pointed out that being expected
to place the needs of others before their own played a
major role in the depression of highly successful women
(Carrington, 1980, p. 269). Carrington speculated that
because loss was associated with depression, the
occupationally successful Black women in her clinical
study were depressed due to losses of an interpersonal
rather than occupational nature (Carrington, 1980, p.
269).

Post believed that because women were socialized to
be nurturant and supportive, they lost time in attaining
nonrelational goals. The women in t : study were often

deficient in appropriate assertiveness skills. They were
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inhibit

they would not 1 1i

"aggressive" behavior in women (Post, 1989, p. 195).
Carrington (1980), in her appraisal of depression in

Black women, noted that the primary role designations for
women in the United States included a ban on the d: :ct

expression of aggression, asserti 1, and power.

Post (1989) surmised that many of the women in her

study had developed discrepant or incongruous self-esteem

at an early age. She theorized that many of the women in

her study had internalized images of themselves as

damaged, disappointing, and inadequate, on one hand ,and

as special, important, and powerful on the other hand

(Post, 1989). Most of the women had parents who set high

standards that required unrealistic altruism or age-

inappropriate independence and nurturance of other family

members. The parental processes described by Post

supported the concern of the critics of the Stone
Center's approval of the dynamics of the mother-daughter
interactional origins of the relational or affiliative
self in women.

For the high achieving women in the Post study,
achievement became a major pathway for developing
positive self-esteem and a more integrated self-concept

(Post, 1989); however, guilt and anger about being
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responsible for the nurturance of others weakened the
effect of high achievement and produced vulnerable self-
esteem in the face of high achievement. Even though
women saw themselves as competent and powerful, it was
also necessary for their relational selves to see
themselves as lovable and kind. Often the —ery
interactional processes that assured success in the
occupational world of high achieving women were the same
processes that made it very difficult to address the
affiliative and relational needs of the self. Most high
achieving women were socialized not only to achieve but
also to use interpersonal success as a route to self-
esteem (Bardwick & Douvan, 1971, p. 232),.

Willemsen (1987) examined at the relationship
between sex-role, social role and self-esteem. In her
study of 29 male and 43 female (no race given) college
students that took the Personal Attributes Questionnaire,
the Offer Self-Image Questionnaire and the Need for
Uniqueness Scale, Willemsen found that for the women in
the study, social self-esteem was predicted by their
masculinity sex-role orientation and that need for
uniqueness was an aspect of self- m for them.
Willemsen expected that social self-esteem, associated

with feminine nurturance and people skills and al

self-esteem, associated with one's attractiveness 1 the
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opposite sex, would be affected by sex-role orientation

more than by self-esteem in intrapsychic or filial

domains (Willemsen, 1987).

She found that higher intrapsychic self-esteem
existed among women with androgynous and masculine sex-
role orientations than among women with feminine and

undifferentiated sex-role orientations. Women's higher

self-esteem in the social domain was related to sex-role

orientation. The absence of femininity, or nurturing and

receptive behavior, in women interfered with self-esteem

in the social domain. The need for uniqueness was

strongly related to all self-esteem measures, social and

sexual, for women. For women, low self-este: was

associated with little need for uniqueness and with
absence of the masculine instrumental and autonomous
gualities.

whitley found similar results in his 1988 study of
masculinity, femininity, and sel! »3steem. 1In his
multitrait-multimethod analysis of masculinity,
femininity, and self-esteem, Whitley investigated, among
other things, the relative degree of relationship between
trait and behavior measures of sex-role orientation and
self-esteem. His subjects were 110 female and 95 male

introductory psychology students (no race given). The

trait measure of sex-role ori itation was the Personal

i
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Attribute Questionnaire. The behavior measure of sex-

Tole orientation was the short form of the Sex-Role

Behavior Scale-2. The trait measure of self-esteem was

Sherwood's Self-Concept Inventory. The behavior measure

of self-esteem was a combined score on Shrauger and

Rosenberg's Self-Description Inventory and the short

form of the 1 tas Social Behavior Inventory.

In the Whitley study, trait measures of masculinity

were more strongly correlated with measures of self-

esteem that were behavior measures of masculinity. Those

results were stronger for women than for men. Again,

women who had masculine traits had higher self-esteem.

Orlofsky and O'Heron (1987) examined the
implications stereotypic and nonstereotypic sex-role
orientation had for self-esteem and personal adjustment.

Measures of sex-role traits, attitudes and behaviors and

scales assessing self-esteem were administered to 411

college men and women (no race given). Masculine traits

and behaviors had broadly positive implications for self-

esteem and adjustment for women as well as for men.

Feminine qualities played a central role in communal
self-esteem components. Communal self-esteem consisted

of self-perceived effectiveness in and enjoyment of

social interaction and of satisfaction with one's

interpersonal relationships. The Whitley, Orlofsky and
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O'Heron findings supported the concept of the
socialization of the affiliative or relational self in
women in their studies. Feminine qualities were more
important for communal or interpersonal self-esteem
measures. Only when women in the studies had cross-sex
masculine qualities did they experience high self-esteem
in instrumental or masculine (achievement/leadership)
me: 1res.

Self-esteem of women in the workplace was often
vulnerable to the sex-role conflicts implicated in the
research studies on sex-role orientation and self-esteem.
Chusmir and Koberg (1989) examined sex-role conflict,
perceived work competency and motivational needs among
135 working men and 163 working women (no race given) at
different hierarchical levels. Sex-role conflict was "the
degree of conflict expressed between an individual's (1)
treatment based on gender versus that person's desired
treatment as an individual (intrarole or ini :-role
incongruity) and (2) private self-concept of the person's
sex-role versus the self-concept defined by one's society
and work organization (intrapersonal incongruity)"
{Koberg & Chusmir, 1988, p. 780). The researchers found
that the women had significantly higher levels of sex-
role conflict than the men, but they had a similar sense

of work competency.



71

Chusmir and Koberg concluded that some women tended
to mix sex~role conflict with competency at work and
with other negative self-referent attitudes. That
conclusion was based upon the finding that sex-role
conflict and perceived competency were negatively linked
for women but not for men.

The finding of no significant gender differences in work
competency suggested that the less positive se” “-referent
attitudes that were present among the women were due to
reasons other than a sense of competency at work. It
appeared that women's higher level of sex-role conflict
negatively affected their sense of self-esteem and
increased anxiety and other negative self-referent
attitudes regardless of whether or not they felt
competent (Chusmir & Koberg, 1989).

Women in the 1989 Chusmir and Koberg study had high
levels of sex-role conflict that were associated with low
levels of achievement need combined with high levels of
power need. It appeared there was stronger and stronger
sex-role conflict for women as they attained higher level
hierarchical positions that fulfilled strong needs for
power (Chusmir & Koberg, 1989).

The same authors conducted a 1988 study on the
relationship between sex-role conflict and work-i lated

variables of gender and hierarchical differences. They
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tested 200 managerial and nonmanagerial men and women (no
race given) for degree of sex-role conflict and various
work-related attitudes and outcomes. Koberg and Chusmir
(1988) found that sex-role conflict was related to low
job involvement for managerial women but not for
nonmanagerial women nor for men at any rank. Sex-role
conflict was negatively correlated with professional
commitment for both female and male managers but not for
nonmanagers of either sex. Managerial women scored
higher in sex-role conflict than did nonmanagerial women.

The finding that managerial women scored higher in
sex-role conflict than did nonmanagerial women suggested
to the researchers that as women took on nontraditional
managerial jobs their level of sex-role conflict rose.
They proposed that because women in the United States
were more socialized to occupy low-level positions, high
ranking jobs brought more discomfort to them (Koberg &
Chusmir, 1988). The authors also found that role
overload resulting from family and work obligations
created additional conflict in fulfilling the demands of
one role at the expense of another.

Sex-role conflict often expressed itself in the
level of self-confidence women had in the work setting.
Sleeper and Nigro (1987) examined the effects of the sex

and performance of another in an achievement setting on
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women's and men's self-confidence. The authors cited
research that showed that women's self-confidence was not
consistently lower than men's. Women's self-confidence
was responsive to certain cues in the social setting such
as the type of task, the presence or absence of
feedback, and the salience of social cues. Women's
achievement was especially sensitive to the sex and the
performance of others present in achievement settings.

The researchers had 104 Bates College undergraduates
(no race given) complete anagrams with a partner who was
a part of the experimental design and who gave either
high performance or low performance comparative feedback
to the subjects. Questions measuring pretask and
posttask self-confidence were answered by the subjects.
Women's pretask self-confidence was lower than men's
even though competition had been de-emphasized, and
subjects had been made aware that anagrams had been rated
as only moderately difficult and neutral in sex
association.

There were several explanations offered for this
phenomenon. One explanation was that before they received
feedback on an achievement task, women were genuinely
less self-confident than men and that their lower self-
confidence represented uncertainty in the face of a novel

task (Sleeper & Nigro, 1987). RAnother explanation
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offered was that women's lower expectations represented
a response to the sex typing of the task. It could have
been that the women in the study perceived the task as a
masculine one.

Because women in the study actually solved more
anagrams than men in the study, the reseaxrchers concluded
there was the possibility that the sex difference in
self-confidence might not have been genuine, but instead
was a reflection of self-presentational goals. They
proposed that because women generally gained public
esteem by maintaining a modest, affiliative image, they
would report low self-confidence at the start of the
study. Performance would not parallel expectancies if
those expectancies were motivated by self-presentational
goals. Women's initially low expectations did not have a
debilitating effect on either their performance or on
their future self-confidence.

Women's achievement in their other social roles
often had an effect on their self-esteem. Coleman et al
(1987) examined the impact of participation in social
roles on the psychological and physical health of middle-
aged and older Black women. Their sample was data from
the National Survey of Black Americans which included 451
middle-aged Black women (40-64 years) and 215 older Black

women (65-101 years) who were interviewed during the
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1979-1980 ve: They found that few middle-aged and

older Black women participated in the three roles of

parent, spouse, and employee simultaneously. They also
found that of the three roles, only employment had a

s X T( " "ionship to feelings of well being.

Among the middle-aged group, employed women had higher

self-esteem and better health than the nor yye

; ~ 1ldle- 1 women. In the older group, employed women

also had higher self-esteem and better he lth than the

non_employed older won 1.

Black women who were working, who were older, who
had higher family incomes, and who had less health

interference had higher self-esteem. Of older Black

women, it was those who were working that had

significantly higher self-esteem. Education was the sole

predictor of perceived control among the middle-ag
sample. Middle-aged Black women with more years of

education felt more in control of their lives. The

researchers also found that middle-aged Black women who
were simultaneously participating in the work and marital
social Toles suff -ed less interference from t 1ilth
Employed older Black women had less health interference
than those older Black women who were not employed

(Coleman et al, 1987).

Coleman et al summarized that t1 social role of
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work in particular and the sociodemographic

characteristics of education, age, family incor , and

health interference were predictors of psychological and

physical he “th o mid "" :-aged and older Black women.

The work role was the only social role that contributed
significantly to the well-being of both g1 ps, and it
was the only predictor of well-being for the older group.

The researchers found that most middle won 1

held the two roles of work and parenting while only a
small number also held the marital role. T! " ; might have

bee due to the high rates of mc ality, health probl s,
and unemployment among Black men. Marital role and
parental role were not si 1ificant predictors of
physical and psychological well-being for either age
group.

Age, family income, and health interference were
tied to self-esteem in the middle-aged sample. Black
women used other Black women as comparison role models,
and used performance in the provider or family
maintenance roles to measure success. Those were the
roles that were important to them. For Black middle-aged
women who were close to 65 years of age, with high
incomes, and in good health, high self-est m w
determined by their ability to be good providers (Coleman

et al, 1987).
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Several conclusions were reached by the researchers.
One conclusion was that the enactment of the social roles
of work, marriage, and parenting differed at middle and
older age. Black women at middle age were very involved
in work and parenting. Older Black women had limited
participation in the work or marital role and were not
actively involved in the parenting role. Another
conclusion was that highly educated middle ged Black
women were less likely to be married, and older Black
women were less likely to be married or working. Family
income was tied to higher self-esteem, and married
working women were more likely to have higher incomes.
The final conclusion was that the work role alone
provided significant psychological benefits to the
middle-aged and older Black women in the study. It
appeared that Black women did not work for personal
autonomy but rather they worked for wages. Work provided
an alternative to dependency on welfare and demonstrated
that Black women had internalized the societal norm that
working people were worthwhile (Coleman et al, 1987).

The authors cited previous research that revealed
that although Black women reported that they were
managing their social roles quite adequately, they ¢ 30
felt they had little choice in the matter. They felt

they could neither cease working nor abandon their
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. I ‘ically, choice has played a critical
role in the management and subjective experience of

social roles for Black women. The freedom to cl ;e has

been an important determinant of well-being (Coleman et

al, 1987).

Hoffman and Hale-Benson (1987) conducted a study of

the self-esteem of Black  °~ """ e-class women who chose to

work inside or outside the home. They cited research that

demonstrated that the Black middle-class wife * 1 a

different perspective on the role of homemaking. It was
considered a long-denied luxury in the Black community
not to have to work. Research also showed that young
Black women in the past 20 years had been found to
possess high occupational aspirations and have had to
work. Their 3obs had contributed to their relatively
high level of self-esteem. The Hoffman and Hale-Benson
study subjects were Black women between the ages of 28
and 63 who had at least a college degree, were married to
a professional man, had at least one child, and had
worked before marriage. The study was designed to
determine whether the self-esteem of Black women who work
outside the home was higher than that of Black women who
were exclusively homemakers. The subjects responded to a
mailing that consisted of a background questionnaire, the

Marlowe-Crowne Social Desirability Scale, and the
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Ros 1berg Self-" teem Scale.

The rese: s | d that even though all
participants had worked before marriage, nearly twice as
many had chosen to work outside the home as inside the
h "7 3" monetary contributions were not
needed. There was a significant difference in self-
esteem level between employed and non-employed
homemakers. Employed homemakers were higher in self-
est »:am tt | non-employed hor ) . The f° 31ings
supported the researchers' hypotheses that a) m¢ 1ingful
work was an enculturated aspect of the Black woman and
that, if given the choice, she would choose to work and
b) that high self-esteem was an outcome of one's
achievements and self-value and was a direct function of
meaningful work (Hoffman & Hale-Benson, 1987).

The authors assumed from their study that for Black
women who were college educated and had high aspirz »>ns,
the work orientation had become incorporated into the
Black female self-concept and continued to operate even
after they had achieved social, educational, and
financial status. BAn additional observation was that the
working trend of Black wives of professional men
supported the idea that Black men were appreciative of,
and supportive of, and attracted to competent woi who

were able to assume many roles (Hoffman & Hale-Benson,
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befc :. 1If shame be attached to her conduct, it is

such shame as would be elsewhere felt for a venial

impropriety. She has not paired her means of

support or materially impaired her character, or
lowered her station in society; she has done not
great injury to herself, or any other human being.

Her offspring is not a burden but an ac ition to

her owner; his support is provided for, and he is

brought up to usefulness. It is hardly surprising

that under such conditions that slave women yield to

temptation. (White, 1987, p. 39)

It was asserted that Southern white women were kept free
from immorality because Black women were used as a buff -
against their degradation (White, 1987, p. 39).

The descriptions of the Mammy stereotype came from
post Civil War memoirs (White, 1987, p. 47). The
descriptions were written with such certainty and
definitiveness that they appeared to be without question
of reality. Mammy was the Black slave woman who could do
anything and do it better than anyone else. She was the
premier house servant and other servants wc_3 her
subordinates. She was completely dedicated to the white
family, with a special dedication to the white children.
She was friend and advisor to the white mistress and

served as surrogate mistress and mother. The Mammy myth
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embraced the identity as a reaction to the mis*eatment
of Black women from many sources in society. Some Black
women used "Sapphire" as a facade presented to a sexist-
racist world that they felt would exploit them if they
appeared vulnerable.

The fi1 ~ myth was the myth of the Black matriarch.
The Black matriarchy thesis was representative of the
"social problems" approach to the Black experience that
became popular in the 1960's from Moynihan's work (Scott,
1982, p.86). Black male scholars like DuBois and Frazier
had presented the idea of the Black matriarch as early as
1508 and 1939 respectively (Scott, 1982). Black
matriarchs were purported to have had an unnaturally
dominant role in Black families that had resulted in
deleterious effects upon Black society. Scott (1982)
cited Billingsley's (1968), Herzog's (1970), and Staples'
(1970) critiques of the numerous problems in the
statistical data, inferences, social concepts,
instruments, and methodologies used to support the myth
of the Black matriarchy (p. 87). Black matriarchy
theories were blatantly sexist and racist. Black
matriarchy theories labeled Black women as doubly
deviant, masculine, and unnaturally superior.

Deborah White (1987) summarized the distorted images

of self with which Black women must contend:
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Black women to maintain he ~'thy self-concepts and high

Self-esteem were severely confounded. Part of the

fulfiliment of the needs of the relational self for both
Black and white women had to do with being physically

Acceptable to others thus body or physical image had an

influence on the self-esteem of women. Jackson, Sullivan

and Rostker (1988) found in their study of 166
Predominantly white men and women undergraduates that

feminine females evaluated their physical appearance less

faVOrably than androgynous females although physical
9Ppearance was equally important to each group. Feminine ?

females were those women in the study whose scores on

the Short Form of the Bem Sex Role Inventory (s-BSRI)
indicated greater endorsement of the ten feminine
characteristics presented in the instrument. Androgynous
females were those females in the study whose scores on

the 5-BSRI indicated greater endorsement of the ten

Bender-neutral characteristics presented in the

instrument. The researchers pointed out that gender
Schema theory suggested that gender-typed persons were

more motivated to conform to cultural standards regarding
Physical appearance and were more likely than non-gender-

t¥ped persons to evaluate their own appearance in terms

°f the cultural standards (Jackson et al, 1988).
Jackson et al concluded that gender role was related
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to body image. They f¢ i "7 t the 1 lationship between

Eender role and body image for their subjects depended

UPon gender and upon the body image ~“unension, or body

Part, in question. They also found that self-esteem

Played a major role in understanding self-rated body

Subjects with high self-esteem had more favorable
fitness,

image .
e@valuations of physical appearance and ph

More appearance-directed behaviors, and higher ratings of

the importance of physical health.
The Jackson et al (1988) findings suggested that

. w= om -

femininity in both feminine and androgynous females may

have been related to an acceptance of cultural standards

about the importance of appearance for women. The

Tesearchers proposed that women who were high in
femininity may have viewed an attractive physical
appearance as an asset in the interpersonal exchange

domain. The interpersonal exchange domain was thought to

be a domain of importance to the self-esteem of women

high in femininity.
McCaulay, Mintz, and Glenn (1988) pointed out that

distortions in body image were prevalent in nonclinical

samples and that those distortions were linked to

Problems of lowered self-esteem. In their 1988 study of
176 undergraduates (no race given) at a college own for

its emphasis on physical attractiveness as a means of
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social acceptance, McCaulay, Mintz, and Glenn examined
gender differences in body image and its relationship to
depression-proneness and self-esteem. The researchers
pointed out that females in the United States were
particularly valued for thinness and beauty. As a
result, these women were alienated from and disliked
their bodies. This alienation and dislike led to body
image distortions. Recent studies reported that women
tended to see themselves as heavier than t  :ir :tual
weight and that they disliked their bodies (McCaulay et
al, 1988). McCaulay et al (1988) reported on a 1986
study by Mintz and Betz that found the relationship
between body image and self-esteem was significantly
stronger for women than for men in both their overall
sample and in the slightly underweight participants (p.
382).

McCaulay et al (1988) found that women in their
study expressed greater dissatisfaction with body image
than did men in every weight category except for the
slightly underweight group. In that group, men expressed
more dissatisfaction. Over 75% of the women in the study
were actually normal weight, as measured by a nomograph
method that was comparable to the Metropolitan Life
Insurance scales. Only 40% of the women perceived

themselves to be of normal weight. The majority of the
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Black community.

It was in the Black family, where skin color and

hair texture could be varied, that Black children learned
the subtle and sometimes not so subtle values attributed

to differences in skin color and hair. Many Black women

can recall childhood verbal and physical attacks that
were provoked by color envy or dislike (Okazawa-Rey et

al, 1987, p. 90). As has been stated earlier, a woman's

self-concept developed, in part, from her observations

and internalizations of what she believed others thought
about her. If society was and still is putting forth |
whiteness, slimness, long, silky, blonde hair, tallness
and blue-eyes as the s° ndard of beauty for women in the
United States, the Black woman had only three choices to
make regarding her physical attractiveness. She could
strive to be as "white" as possible; she could make her
own standards of beauty; or she could feel "ugly" and
either try to compensate for that feeling by excelling in
other ways or give up completely on feeling good about
herself physically. Either way, the imposition of white
standards of physical beauty as the beauty norm had
profound implications on the self-esteem of Black women.

The color consciousness of Black women had its roots
in the social, political, and economic conditions of

slavery in the United States. Because the light
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skinned, straight haired, birz: ‘al offspring of slave
women and white men were often granted more social

s t° n o ~lacks, their physical attributes
were seen as something to strive for. Often, lighter
skinned Blacks separated themselves socially from darker
skinned Blacks. Lighter skinned Blacks received
preferential treatment for admission into the 1 ° sion
schools and Black colleges established after the Civil
War. This led to an educated Black middle class that was
overwhelmingly light skinned and very partial to white
puritanical standards of decorum (Okazawa-Rey et al,
1987, p. 93).

During world War II, there was increased economic
opportunity for Black people which resulted in a new
middle class based upon education and occupat n rather
than upon skin color and family background. The old
attitudes of preference for light skin were still alive
and well though. Black fraternities and sororities on
campuses were often distinguishable by the skin color and
hair texture of their membership.

Okazawa-Rey et al cited a 1984 study by Mullins and
Sites which showed that the i ice of light skin
color (generally from the mother, who was twice as likely
to have been lighter skinned than the father), as well as

t+he mother's education, occupational attainment, and
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income served to increase a family's social position over
time. The researchers observed that it was little wonder

that Black men, both in the past and presently, still

actively chose to marry lighter sk’ 1ed women as a means

of obt g heightened social status and economic

Success.

Rosenberg and mons (1971) cited Grier and Cobbs’

1968 book Black Rage on the effects of white si nd 1s of

beauty on the self-esteem of Black women:

The Negro woman's black face, African features, and
kinky hair are physical attributes which place her
far from the American ideal of beauty, and make her,
with reference to the American ideal, ugly...In
choosing a mate, the black woman is again faced with
the undesirability of her blackness and with the
fact that it is the rare black man who can resist
the omnipresent presentation of the white ideal.
(p.&1)
Grier and Cobbs predicted that with the "Black is
Beautiful" movement would come the demise of white
standards of beauty for Black women. Rosenberg and
Simmons noted that research conducted toward the end of
the 1960's when the "Black is Beautiful" movement was at
its peak indicated that although skin color was not held

as an explicitly stated criterion of physical
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attractiveness in the Black community, the reality was
that the preference for lighter skin remained
overwhelming (p.43).

Sometimes, the theory of Racial Insulation
(Rosenberg & Simmons, 1971, pp. 21-30) served to protect
the darker skinned child's self-esteem from color
Prejudice by the white community. Racial Insulation
theory stated that:

Broader social forces have operated to place the

great bulk of black children in a racially insulated

environment, and this environment establishes
certain barriers to assaults upon their feelings of
personal worth, such as the direct expressions of

prejudice. (p. 30)

In effect, racial insulation rendered the white community
a non-significant other when it came to influencing self-
esteem.

Rosenberg and Simmons in their 1971 study of Black
and white school children in the Baltimore Public School
system found that despite their darker skin, Black
children did not consider themselves less physically
attractive than whites considered themselves; however,
darker skinned Black children were more likely than
lighter skinned Black children to say that they were not

good-looking, and that the family member with the nicest
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skin color was lighter than they. The phenomenon of dark
skinned Black children having just as high self-esteem as
whites has to do with whom the children compared
themselves. Most Black children compared themselves with
other Black children, not with white children.
When Black children compared themselves to other
Black chi’ " en, skin color preference appeared.
Rosenberg and Simmons (1971) also found surprisingly
that, within group comparisons not withstanding, the
Black child with darker skin had just as high a level of
self-esteem as the Black child with lighter skin. He
summed the findings up by stating:
a) Black children valued lighter skin;
b) Children with lighter skin thought they were
physically more attractive; and
c) those who thought they were physically attractive
had higher self-esteem; but
d) lighter skinned children did not have higher
self-esteem. (p.51)
The seemingly contradictory findings were explained by
the factor of selective interpretation of skin color.
The very dark children blurred the difference between
their skin color and that of the lighter skinned Black
children. This was demonstrated by the very dark skinned

Black children describing themselves as only a "little
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dark", not as very dark. The impact of skin color on

self-esteem was largely cushioned by the children's

selective interpretation of skin color (Rosenberg &

Simmons, 1971, p. 51).
There were very dark children who did not blur the

distinction in skin color between themselves and lighter

skinned Black children. Some of those children

maintained their high self-esteem by not putting much

value on physical attractiveness. The very dark Black

children who saw themselves as very dark and who put
great value on physical attractiveness did have lower
self-esteem than their light skinned peers. Okazawa-Rey
et al supported the above findings when they stated:

For a dark-skinned black girl who is aware of these

negative pronouncements against her physical

appearance, there can be a driving motivation to

compensate for her devaluation either through
education or some other activity in which she may
excel and redeem her sense of worth...On the other

hand, if a dark-skinned young girl is constantly

told that she is ugly,
that supports these views, she may begin to feel as

This is particularly true when the treatment
the

and experiences treatment

such.
she receives within her community of origin,

black community, is consistent with the negative and
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self-deprecating messages doled out by the larger

society. (p. 91)

Black Women's Responses to Psychosocial Assaults Upon

- Their Self-Concept
The myths of Black women's inherent immorality,

stupidity, and natural inferiority made a major impact on
the collective psyches of Black women as did the
imposition of the white societal norms for physical
attractiveness. Post-slavery Black women spent much of
their time in defending Black womanhood. There was also
much confusion about which would be the best way to prove
themselves to white society, to dispel the myths, and to
feel better about themselves socialiy, emotionally, and
physically. The strategies ranged from organizing Black
women's clubs'to uplift the race and to support women's
rights to copying white standards of beauty in order to
gain respect and acceptance from white society and from
Black men (Davis, 1981; Giddings, 1984; Hooks, 1981;

Lerner, 1972; Murray, 1987).

Speaking Out Against the Myths

In 1893, Fannie Barrier Williams, an outspoken,
Black middle-class, highly educated Black woman leader

addressed the World Columbian Exposition's Women's
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Summary and Hypotheses

The review of the literature examined the
psychosocial forces that impacted on the self-concept and
self-esteem of Black women in the United States. The
theoretical framework utilized was based upon the
Adlerian per nality theoretical constructs of developing
and overcoming inferiority feelings, guiding lines for
gender and racial identity development, and psychological
masculine and racial protests. Relationships were drawn
between the Adlerian theoretical constructs and the
psychodynamics of Black women as they strove to identify
themselves as women and as Black people, and to develop
self-esteem.

It was shown that the sex-role attitudes West
African women brought with them into slavery served to
give them attributes of being hard workers, independent,
nurturers and care takers of children, and of being
comfortable in sisterhood with other Black women.

Slavery required Black women to submit to being exploited
sexually as well as for their labor. It was in the
institution of slavery in the United States that Black
women began to psychologically and socially deal with the
combined forces of sexism and racism.

The socialization of both Black women and white

women in the United States involved the development of
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the affiliative or relational self-concept for women
which often led to sex-role and social role conflict for
both Black and white women. Black and white women in the
United States were subject to standards of beauty and
physical attractiveness imposed upon them by the white

n "= patriarchy. Black women had additional issues in
soc " 111 tion with which to contend. Black middle-class
women were socialized not only to be affiliative but also
to be self-supporting. This often led to conflict for
them in interpersonal relationships with Black men.

Negative images of Black womanhood were promulgated
by both white men and women in the effort keep Black
women available for social, economic, and sexual
exploitation. White standards of beauty resulted in
color-consciousness and within group discrimination of
darker skinned Black women by Black men and women as well
as by the larger white community. All of these phenomena
combined to make the development of a healthy self-
concept and high self-esteem a difficult challenge for
Black women.

Black women responded to the racial and gender
guiding lines that were psychosocial assaults on their
self-esteem by gender and racial protests that took the
forms of repudiating attempts to devalue Black wc hood,

organizing to help one another, and striving to create
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their own unique identity that supported what was

positive and healthy about Black women. Black women made

strong, self-esteem enhancing responses to racism from

both white men and white women. Black women made strong,

self-esteem enhancing responses to sexism from white men.
Black women were not as quick to respond in a strong,
self-esteem enhancing manner to sexism from Black men.
Black women's self-esteem was most vulnerable when the
Black community in general and Black men in particular
gave them negative feedback about what it meant to be a
Black woman.

Based upon observations gleaned from the review of
the literature, the following hypotheses regarding the

self-esteem of professional Black women were made:

For Professional Black Women:
*The confluence of racial discrimination, gender
discrimination, and childhood socialization
messages from significant Black men and women in

the family concerning what it meant to be Black,

what it meant to be female, and what it meant to be

a Black female will affect their global self-

esteems and their situational self-esteems related

to the Life Tasks of Work, Love, Friendship, and

Relationship to God.

*The Life Tasks of Work, Love,
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Friendship, and Relationship to God will

affect their global self-es

Chapter III will discuss the methodology used to
investigate the hypotheses generated by the review of the

literatur
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targets of racial discrimination by Black people and by
White people both in the workplace and outside of work.
Overall perceived frequency of gender discrimination
€Xperienced was measured by the subjects' ratings of how
°ften they perceived themselves to be the targets of

Eender discrimination by Black men and by white men in

the worki ~ ace and outside of work. Perceived degree of

Self-esteem enhancement from childhood socialization
Messages was measured by the subjects' ratings of
€hildhood socialization messages from both significant
Black men and Black women who were either in or outside
of their families of childhood concerning what it meant

to be a female, what it meant to be Black, and what it

Meant to be a Black female.
The global self-esteem of the subjects was measured

by the Tennessee Self-Concept Scale (TSCS) with specific
attention given to the Total Score which reflected the
Overall level of self-esteem which included the scores
for the physical self, moral-ethical self, personal self,
familY self, and social self scales.

Situational self-esteem was measured by the

Subjects' self-ratings of how well they perceived

themselves to be doing in the Adlerian Life Tasks of

Work’ Love, Friendship, and Relationship to God.
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Design

This study was a descriptive research design. The
data were collected by the survey method using

instruments discussed later in this chapter.

Re¢e arct — pott

34

The followir general question was generated by the
review of the literature and is the main focus of this
study:

How are perceived frequency of racial

discrimination, perceived frequency of gender

discrimination, and perceived degree of self-esteem
enhancement of childhood socialization messages
related to the levels of global and situational
self-esteem of professional Black women?

The following)six hypotheses were developed to answer the

main question under study.

For Professional Black women:

1. Global self-esteem is affected by racial
discrimination, gender discrimination, and childhood
socialization messages.

2. The Life Task of Occupation or Work is affected by
racial discrimination, gender discrimination, and
childhood socialization messages.

3. The Life Task of Love or Intimate Relations is
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health care, or public administration,

-have between 3 to 21 years of working experience in
her profession,

-be Protestant,

-have either a Master's Degree or a Bachelor's
Degree,

-be married,

~have between 0 to 2 children,

-hold membership in Black women's organizations,

-earn personal income of either over $50,000 per
vear, or between $30,000 and $50,000 per year,

-have attended a predominantly Black undergraduate
college that was well integrated by gender,

-have attended a predominantly Black prsfessional
degree program that was either well integrated by
gender or predominantly female,

-have normally not attended a terminal degree
program, but when she did attend one it was
predominantly white and well integrated by gender,

-be in a predominantly white workplace that was
predominantly female,

-would have attended a predominantly Black
elementary school that was well integrated by

gender,

-live either in a predominantly Black community or
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Q@ racially integrated community that was well

integrated by gender,
~have grown up in a predominantly Black community

that was well integrated by gender, and

-have come from a working class family of childhood.

The complete demographic description of subjects appears

in Appendix 1.

lﬂéﬁ;gmggtatigg
There were four elements of the research package
Used in this study; a description of each one follows.

Cover '-tter. A cover letter requesting

Participation in a survey of Black women's perceptions
Was the first item presented to subjects. For a copy of

the cover letter, see Appendix B.
The Personal Data Sheet was a

Personal data sheet.
Tesearcher designed 25 item self-report covering

demographic information and background history regarding
Tacial and gender makeup of elementary and college
®ducational institutions attended, racial and gender
Makeup of the childhood and adult communities lived in,
and racial and gender makeup of the subjects workplaces.
For a copy of the Personal Data Sheet, see Appendix C.

The Tennessee self-concept scale. The Tennessee

Self"concept Scale (TSCS) has been in use as a measure of
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self-concept since 1964 and has averaged more than 200
references annually in a wide variety of publications in
the fields of education, psychology, and the social and
health sciences (Roid & Fitts, 1988). The TSCS consists
of 100 self-descriptive statements that the subjects used
to portray their own self pictures. The respondents are
as} 1 to ad each statement and decide on the level of

self description by using a 5-point scale which is

defined as follows; (1) Completely false, (2) Mostly

false, (3) Partly false and partly true, (4) Mostly true,
or (5) Completely true (Roid & Fitts, 1988, p. 1). The
scale was self-administered and took between 20 to 40
minutes to complete.

The hand-scoreable Counseling Form C was used. Form

C provides 14 basic scales. For the purpose of this
study, each subject's total score which included the
scales for the physical self, the moral-ethical self, the
personal self, the family self, and the social self was
used to compute a t-score for each subject. The t-score
is the single most important score on the TSCS because it
reflects the overall level of self-esteem. An individual
with a high t-score tends to like herself, feels that she
is a person of value and worth, has self-confidence, and
acts accordingly (Roid & Fitts, 1988).

The physical self score indicates the individual's
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have been computed on 90-, 30-, and 1B-item subsets of

the TSCS on a clinical sample (n=132) and two university

samples (n=132 and 138). All coefficients were above .80

in all three samples. The size of item intercorrelations

obtained seem reasonable and expected in comparison to
other self-report inventories having internal consistency
estimates in the range of .80 and above (Roid & Fitts,
1988, p. 65).

Test-retest reliability of the total positive score
over a two week period was .92 with test-retest
reliability of various subscores ranging between .70 to
.90 (Roid & Fitts, 1988, p.66).

The TSCS has some empirically based connections with
the general factor, hierarchical, and multiple factor
models of self-concept. Convergent validity was in
evidence. The TSCS correlated -.70 with the Taylor
Manifest Anxiety Scale. It correlated .80 with the
piers-Harris Children's Self-Concept Scale. There was a
correlation of .75 with t+he Coopersmith Self-Esteem
inventory. There was also a .70 correlation with the
Shostrom Personal Orientation Inventory (Roid & Fitts,
1988, pp. 77-78). Foxr a copy of the TSCS, see Appendix
D.

survey of black women's perceptions. The Survey of

Black Women's Perceptions was a researcher designed
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given the option of completing the instruments on the
spot or taking them home to complete and returning them
to the researcher by mail. A self-addressed stamped
envelope was supplied to those who chose to mail the
packet in. All subjects who heard the researcher's talk
were required to complete the instruments prioxr to
hearing the talk. This procedure was followed to avoid
biasing the responses of the subjects. If the subjects
wished to receive a summary of the results and findings
of the study, they self addressed an envelope provided by

the researcher for that purpose.

Operational Definitions
An operational definition is the definition of a
variable in terms of the specific method used to measure
or manipulate the variable (Cozby, Worden, & Kee, 1989,
p, 30). The following were the operational definitions
for this study:
1. Subjects were requested to complete the Personal
Data Sheet. Descriptive information such as age,
religious affiliation, occupation, education,
marital status, membership in civic or social
organizations of Professional Black women, and

racial and gender makeups of workplaces,

educational institutions and neighborhoods, and
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social status of family of childhood was
obtained. A code book was created for each
subject and the Personal Data Sheet information
was recorded.

The dependent variable, global self-esteem, was
measured by the t-scores subjects achieved on
the Tennessee Self-Concept Scale (TSCS) Form C.
The dependent variable of situational self-
esteem was measured by the subjects' self-
ratings of how well they perceived themselves to
be doing in the Life Tasks of Occupation, Love
or Intimate Relations, Friendship, and
Relationship to God. Self-rating measures were
items on the Survey of Black Women's
Perceptions.

The independent variable of perceived frequency
of racial discrimination was summatively
measured by subjects' self-ratings of how often
they perceived themselves to be racially
discriminated against by Black people and by
white people both on the job and outside of the
workplace. Self-rating measures were items on
the Survey of Black Women's Perceptions.

The independent variable of perceived frequency

of gender discrimination was summatively
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measured by subjects' self-ratings of how often
they perceived themselves to be sexually
discriminated against by Black men and white men
both on the job and outside of the workplace.
Self-rating measures were items on the Survey of
Black Women's Perceptions.

The independent variable of degree of self-
esteem enhancement of childhood socialization
messages was summatively measured by how
enhancing to self-esteem subjects rated the
messages they received in childhood from
significant Black men and women from both inside
and outside their families, concerning what it
meant to be female, what it meant to be Black,
and what it meant to be both Black and female.
Ratings scales were items on the Survey of Black

Women's Perceptions.

The statistical analysis used for this study was

multiple correlation. Multiple correlation or regression
measures the degree of association between three or more
variables simultaneously. It indicates not only the
correlations between independent and dependent variables,

but also the intercorrelations between dependent
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variables. Another advantage of multiple regression is
that it shows the combined effects of a set of
independent variables and also the separate effects of
each independent variable while controlling for the
others.

In this study the dependent variables were global
self-esteem, and situational self-esteems related to
Work, Love, Friendship, and Relationship to God. The
independent variables were perceived frequency of racial
discrimination experienced, perceived frequency of gender
discrimination experienced, and perceived degree of self-
esteem enhance :nt of childhood socialization messages.

A canonical analysis was done for the purpose of
studying the relations between the set of predictor
variables and the set of criterion variables. Multiple
correlation o£ regression analysis indicated the nature
of the relationship between perceived frequency of racial
discrimination experienced, perceived frequency of gender
discrimination experienced, perceived degree of self-
esteem enhancement of childhood socialization messages,
and the level of global and situational self-esteems of
the subjects.

Alpha coefficients were calculated to determine
reliability estimates for the TSCS and for the Survey of

Black Women's Perceptions for the study sample. An
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interco :
Trelation matrix of all the variables is presented

R Appendix p.

i—“"\mg;y

Chapter IIT included a brief overview of the

benef -
1ts and deficits of perceptual research, the
Tese )
arch design of this study, descriptions of the

Subjg
Cts, hypotheses to be tested, operational
defip s
nitj . .
i1tions of the variables, descriptions of the

ins
truments used in this study, and the statistical

a
falyses to be used.
Chapter IV will discuss the findings of the study.

Cha
Pter v will discuss the results of the study and the
Con . .
cl“leHS drawn from those results. Recommendations

For
future research will be presented.
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Chapter IV. Results

Introduction

This Chapt presents the findings of the study by

presenting, graphically and descriptively, the

statistical findings of the main hypotheses. The

following general question was the main focus of the
study:

How are perceived frequency of racial

discrimination, perceived frequency of gender

discrimination, and perceived degree of self-esteem

enhancement of childhood socialization messages
related to the levels of global and situational
self-esteem of Professional Black women?

The general gquestion generated six main hypotheses:

For Professional Black women:

1. Global self-esteem is affected by racial

discrimination, gender discrimination,

and childhood socialization messages.

The Life Task of Occupation or Work is affected
by racial discrimination, gendexr

discrimination, and childhood socialization
messages.

The Life Task of Love or Intimate Relations is
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affected by racial discrimination, gender
discrimination, and childhood socialization
messages.

4. The Life Task of Friendship is affected by
racial discrimination, gender discrin® ation,
and childhood socialization messages.

5. The Life Task of Relationship to God is
affected by racial discrimination, gender
discrimination, and childhood socialization
messages.

6. Global self-esteem is affected by the Life
Tasks of Work, Love, Friendship, and
Relationship to God.

The findings for both the c¢___+elations of the
independent variables with the dependent variables and
the multiple regression analyses of the affect of the
independent wvariables on the dependent variables are
presented in correlation and regression analyses summi_.
tables. The independent variables were:

A. Childhood Socialization Messages
1. Childhood socialization messages from men and
women in the family about what it meant to be
Black (MFB and WFB).
2. Childhood socialization messages from men and

women outside the family about what it meant to
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be Black (MB and WB).

Childhood socialization messages from men and
women in the family about what it meant to be
Female (MFF and WFF).

Childhood socialization messages from men and
women outside the family about what it meant to
be Female (MF and WF).

Childhood socialization messages from men and
women in the family about what it meant to be a
Black Female (MFBF and WFBF).

Childhood socialization messages from men and
women outside the family about what it meant to

be a Black Female (MBF and WBF).

Racial Discrimination

1.

Racial discrimination both on the job and
outside of work from other Black people (RJB and
RB).

Racial discrimination both on the job and

outside of work from white people (RJW and RW).

Gender Discrimination

1.

Gender discrimination both on the job and
outside of work from Black men (SJBM and SBM).
Gender discrimination both on the job and

outside of work from white men (SJWM and SWM).

The dependent variables were:
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1. Global self-esteem (SE)
2. Situational Self-Esteem in the Life Tasks of

Work (LTO), Love (LTL), Friendship (LTF), and

Relationship to God (LTG).

TSCS ar” “he_Survey of Black

Int

1terna Consis " sncy of the 1T ar
Wo '

“©D's Percer' 'ns with t! _Sample

An alpha coefficient was computed on the sample's
reSPOHSES to all 100 items of the Tennessee Self-Concept
Scale (TSCS). The analysis yielded an internal
consistency estimate of .7857.

The alpha coeffficient for this sample was only
Slight1y lower than previous internal consistency
®Stimates that had been computed on a clinical sample and
°n two university samples (n=132 and 138). The estimates
N those samples were computed on 90-, 30-, and 18-item
Subsets of the TSCS. All coefficients in those three
Samples were above .80. The TSCS has been used with
Women and with Blacks. Results of studies using the TSCS
on Women and Blacks have not justified pursuing separate
florms for those populations (Roid & Fitts, 1988, Pp- 63-
64) .
Alpha coefficients were computed on the sample's

o

P e
TCeptions (SBWP) that formed the Racial Discrimination
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Scale (R Scale); all 4 items of the SBWP that formed the
Gender Discrimination Scale (G Scale); and all 12 items
of the SBWP that formed the Childhood Socialization
Messages Scale (C Scale). The analyses yielded internal
consistency estimates of .6705 for the R Scale, .7618 for
the G Scale, and .8701 for the C Scale. The SBWP is a

researcher designed instrument.

Multivariate Correlations

A canonical correlation was done to determine the
relationship between the set of independent variables and
the set of dependent variables. The canonical
correlation between childhood socialization messages
variables, racial discrimination variables, gender
discrimination variables, and global and situational
self-esteem variables was .72; however, the Wilk's Lambda
test of significance yielded a non-significant (p=.1996)
F value of 1.0829. Due to the non-significance of the
canonical correlation, all succeeding results are

suggestive and tentative.
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Findings Reg " 1 _Hypothesis One

Hypothesis one stated that Global self-esteem is
affected by racial discrimination, gender discrimination,
and childhood socialization messages. This was tested
with Pearson product moment correlations between each of
the independent variables and the dependent variable of
global self-esteem, a linear regression analysis
predicting the level of self-esteem with all of the
independent variables, and with an ordered regression
analysis predicting the level of self-esteem with the
interaction of racial discrimination, gender
discrimination, and childhood socialization messages.

The results of the analyses are presented in Tables 1 and

2.
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Table 1

Correlation a ~ _Regression Analyses Summary

Dependent Variable: Global Self-Esteem

R2=.237 F for Regression=1.353 e:~ F=,168
df for Regression=20  df for Residual=87
Predictor T P Beta P
SWM -.195 . 040 -.400 .008
WBF .077 413 -.065 .691
RJB -.111 .239 -.120 .327
MB .012 .898 -.106 .527
WFB .054 .566 -.094 1Y)
MFBF .133 .159 204 347
RB -.243 .011 -.205 .077
SJBM .022 .814 .099 .420
WB .070 .456 .094 .451
RJW .050 . 594 .131 . 385
SBM -.042 .654 .013 .915
WFF . 143 .130 147 .303
RW -.116 .218 - .04k .752
SJWM .086 .360 .315 .033
MFB 104 .270 .039 .793
WEFBF .088 .350 -.118 NS

WF .109 . 248 .098 .521
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MF . 025 .790 -.195 .354
MFF .065 . 489 -.242 .233
MBF .089 . 344 .322 .159

Childhood socialization messages (CSM's), perceived
racial diserimination, and perceived gender
discrimination appeared to have a non-significant overall
effect on the global self-esteem of the Professional
Black women in the study. There were, however, certain
relationships that were of interest.

Racial discrimination from other Black people both
on and off the job and racial discrimination from whites
outside of the job had low negative correlations
(r=-.111, p=.239; r=-.243, p=.011]; and r=-.116, p=.218
respectively) with global self-esteem. It may be that
for the sample, the more they perceived racial
discrimination of the types just described, the more
their self-esteem suffered.

Gender discrimination from both Black men and white
men outside of work had low negative correlations
(r=-.042, p=.654; and r=-.195, p=.040 respectively) with
global self-esteem. Again, it may be that for the
sample, the more they perceived gender discrimination of
the types just described, the lower their self-esteem

became.
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The variables with significant negative correlations
with global self-esteem were racial discrimination from
other Black people outside of work (r=-.243, p=.011) and
gender discrimination from white men outside of work
(r=-.195, p=.040).

Regression analysis yielded several wvariables that
appeared to contribute negatively to global self-esteem.
They were in order of strength of effect from most effect
to least effect:

1. Gender discrimination from white men outside of

work (Beta=-.400, p=.008),

2. Childhood socialization messages (CSM) from men
in the family about what it meant to be Female
(Beta=-.242, p=.233),

3. Racial discrimination from other Black people
outside of work (Beta=-.205, p=.077),

4. CSM from men outside the family about what it
meant to be Female (Beta=-.195, p=.354),

5. Racial discrimination from other Black people
on the job (Beta=-.120, p=.327),

6. CSM from women in the family about what it
meant to be a Black Female (Beta=-.118,
P=.441),

7. CSM from men outside the family about what it

meant to be Black (Beta=-.106, p=.527),
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8. CSM from women in the family about what it
meant to be Black (Beta=-.094, p=.445),

9. CSM from women outside the family about what it
meant to be a Black Female (Beta=-.065,
pP=.691), and

10. Racial discrimination from white people outside
of work (Beta=-.04L&, pP=.752).
The two most significant contributors to global self-
esteem were:

1. Gender discrimination from white males outside
of work (Beta=-.400, p=.008), and

2. Gender discrimination m white males on the
job (Beta=.315, p=.033).

Gender discrimination from white males outside of - rk
was not only the most significant contributor to global
self-esteem, it also had the greatest negative effect on
global self-esteem. 0ddly enough, even though gender
discrimination from white males on the job showed a
significant contribution to global self-esteem, that
effect was positive. Perhaps perceptions of gender
discrimination from white men on the job somehow made the
subjects in the study feel somewhat better about
themselves. When the perception was of gender

discrimination from white men outside of work, the

subjects appeared to feel somewhat badly about
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themselves.

Table 2

Oxrdered Analysis of Variance Summary for 1 o ple

Dependent Variable: Global Self-Esteem

Sum of Mean F Probability

Source R2 DF Square Square Vi® 2 of F

Childhood Messages, Race Discrim., Gender Discrim.

. 040 3 552.090 184.030 1.615 .190
Interactions

.091 6 1236.873 206.145 1.809 .104
Residual

104 11850.167 113.943

Scores on the twelve variables WFB, WFF, WFBF, MFB,
MFF, MFBF, WB, WF, WBF, MB, MF, and MBF were summated to
form a variable called Childhood Messages (C). Scores on
the four variables RJB, RB, RJW, and RW were summated to
form a variable called Race Discrimination (R). Scores
on the four variable SJBM, SBM, SJWM, and SWM were
summated to form a variable called Gender Dis« U :ion
(G). Childhood Messages was squared and formed the

interaction variable C2. Race Discrimination was squared
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aﬂalys i . .
. 1S predicting the Life Task of Work with the
lntera :
Cction of racial discrimination, gender
diS Crims .
IMination, and childhood socialization messages.

The r
€sults of the analyses are presented in Tables 3 and

&,
Tabje 3
Lorre

........... 1 atlon and Regres sion. B__gl_y_s__ew_«,,__s_llmm

D
~8pg .
mﬂdﬁaxwvgggable: Life Task _of Work

R2=
32 F for Regression=.54911

4f ¢
—*9r Regression=20 df for Residual=87

Sig. F=,9357

\
Beta P

Predictor - .
\\

S =.050 .594 ~-.047 .770
WBE -.006 . 949 -.097 .583
R .015 .873 .014 .916
"m 145 .125 .011 .953
WFB .043 .647 .031 .813
MFBF .074 431 .328 .161
B .128 .175 .057 . 645
SJBM -.007 . 940 .004 .977
VB ~.020 .B31 .013 .924
R .077 413 .058 .719
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SEM ~.067 476 -.030 .820
WEF -.118 .210 -.238 .123
R ~.055 .558 -.113 457
ST .025 .790 .Obk .779
MFE .101 .284 .086 .594
WEBF ~.048 .609 -.051 .757
WE .032 .733 .165 .318
" .160 .091 .232 .308
il .021 .823 -.277 .205
HBF .121 .200 -.075 .760

\\

Childhood socialization messages (CSM's), perceived
"@¢1al diserimination, and perceived gender
discrimination appeared to have a non-significant overall
®tfect o the Life Task of Work for the Professional
Black Women in the study. Although none of the
independent variables had a significant effect on the

Life Task of Work, the foilowing variables had the

CSM's from men in the family about what it

1,
meant to be a Black Female (Beta=.328, p=.161),
and

2. CSM's from men outside the family about what it

meant to be Female (Beta=.232, p=.308).
the following variables had the greatest negative effects
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it meant to be Black (r=-.020, p=.831),

7. Gender discrimination from Black men on the job
(r=-.007, p=.940), and

8. CSM's from women outside the family about what
it meant to be a Black Female (r=-.006,
pP=.949).

It is interesting to note that when subjects
received self-esteem enhancing CSM's from women both in
and outside of the family, they may have experienced a
slight decrease in level of self-esteem related to Work.
Perhaps Professional Black women in the study who were
told by other women in their childhood to feel good about
being Black, about being Female, and about being a Black
Female found that those messages mitigated against them

in some way in the workplace.
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Table 4
Ordered Analysis of Variance Summary f  _the S
Dependent Variable: Life Task of Work
Sum of Mean F Probability
Source R2 DF Square Sa 2 LU of F
Childhood Messages, Race Discrim., Gender Discrim.
. 004 3 a4l L1467 .162 .921
Interactions
.038 6 3.714 .619 .005 .999
Residual
104 94.124 .905

Ordered regression analysis of the effects of the
interactions of Childhood Messages, Race Discrimination,
and Gender Discrimination on the Life Task of Work for
the women in the study vielded non-significant overall
effects for both the main effects and for the

interactions.

Hypothesis three stated that the Life Task of Love

or Intimate Relations is affected by racial
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discrimination, gender discrimination, and childhood
socialization messages. This was tested with Pearson
product moment correlations between each of the
independent variables and the dependent variable of the
Life Task of Love, a linear regression analysis
predicting the Life Task of Love with all of the
independent variables, and with an ordered regression
analysis predicting the Life Task of Love with the
interaction of racial discrimination, gender
discrimination, and childhood socialization messages.

The results of the analyses are presented in Tables 5 and

6.




148

Table 5

Correlation and Regression Analvses Summary

Life Task. of Love

Dependent Variable:
R2=,185 F for Regression=.9763 _ Sig. F=.4977

df for Residual=86

df for Regression=20 ___ df

Predictor r p Beta P
SwM -.138 .14k -.124 .420
WBF .070 .289 .260 .129
RJB -.137 L1147 ~.046 .715
MB .145 .125 .104 .553
WFB .075 . 425 -.010 .935
MFBF .055 .558 ~.031 .891
RB ;.113 .231 -.080 .501
SJBM -.066 .483 .034 .787
WB .104 .270 -.066 .610
RJW -.159 .093 -.235 .137
SBM -.170 .073 -.149 .252
WFF .094 .318 .073 .621
RW -.152 .108 -.039 .788
SJwM -.016 .865 .243 .111
MFB .098 .298 -.109 .486

WFBF 044 .640 .008 .962
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WF -.045 .632 -.329 .041
MF .164 .083 .397 .075
MFF .127 .179 Lle .502
MBF .069 .463 -.410 .089

Childhood socialization messages (CSM's), perceived
racial discrimination, and perceived gender
discrimination appeared to have a non-significant overall
effect on the Life Task of Love for the Professional
Black women in the study.

The following variables had the greatest effects on
the Life Task of Love for the women in the study:

1. CSM's from men outside the family about what it
meant to be a Black Female (Beta=-.410,
p=.089),

2. CSM's from men outside the family about what it
meant to be Female (Beta=.397, p=.075), and

3. CSM's from women outside the family about what
it meant to be Female (Beta=-.329, p=.041).

It appeared that CSM's from men outside the family about
what it meant to be a Black Female had the greatest
negative effect on feelings of self-esteem in the Life
Task of Love. It is important to note that effect was
large but not significant. The one sigrificant negative

effect on feelings of esteem related to Love came from
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CsM!
from women outside the family about what it meant
to i Foo.-
The variables that appeared to have the most

Posjit+s
Sitive effect on the Life Task of Love were:
CSM's from men outside the family about what it

1.
me to 1 3 :.397, p=.075),

2. CSM's from women outside the family about what
it meant to be a Black nale (Bet: 260,
pP=.129), and

3. Gender discrimination from white men on the job

(Beta=.243, p=.111).

I 1 = » - »
t was interesting to note that gender discrimination
job appeared to somehow positively

from white men
Ufect the subjects' feelings of esteem regarding the

Llfe Task of Love. It is important to note that 1 e of

the Positive effects were significant.
The five variables with the highest negative
correlations to the Life Task of Love suggested that, for

the - len in the study, as the following types of gender

A4 raciaj discrimination were perceived to increase,
their feelings of self-esteem re. ted to Love may have
tended to decrease slightly. The five variables with

negatiVe correlations to the Life Task of Love were:

1. Gender discrimination from Black men outside of

work (r=-.170, p=.073),
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2. Racial discrimination from white 1 )ple on the
job (r=-,159, p=.093),
Racial discrimination from white people outside

of work (r=-.152, p=.108),
4. Gender di iminai " »n om white men outside of
work (r=-,138, p=.144), and

S. 1 al discrimination from other Black people

on the job (r=-.137, p=.147).
ALy forms of gender and racial discrimination appeared to

hay inverse relationshir with the Life Task of Lo _

The o°nly childhood so " 1lization messages (CSM's) that

haq an inver: relationship with the Life Task of Love

WeTe csM's from women outside the family about what it

Meant ¢, be Female (r=-.045, p=.632). Rll other CSM's

ad Positive correlations with the Life Task of L .
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Table ¢
QEQQEQQ~A£§l¥§i§ of Variance S e e
'QQEQQQQQL_!QIiQQLQJ Life Task of Love
\
Sum of Mean F Probability

Source g2 DF Square Square Value of F
TT—— —_—
Childhood Messages, Race Discrim., Gender Discrim.

.051 3 11.170 3.723 1.960 124
Interactions

.038 6 8.129 1.354 .713 .639
Residual

1.898

104 197.481

\

Ordered regression analysis of the effects of the
inte’rac‘tions of Childhood Messages, Race Discrimination,
and Gender Discrimination on the Life Task of Love for
the women in the study yielded non-significant overall

®ffects for both the main effects and for the

lntel‘actions.

Lindings Regarding Hypothesis Four
Hypothesis four stated that the Life Task of

i imi i nder
Friendship is affected by racial discrimination, ge

: jali i es.
dlscrimination, and childhood socialization messag
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This was tested with Pearson product moment correlations
between each of the independent variables and the
dependent variable of the Life Task of Friendship, a
linear regression analysis predicting the Life Task of
Friendship with all of the independent variables, and
with an ordered regression analysis predicting the Life
Task of Friendship with the interaction of racial
discrimination, gender discrimination, and c! " dhood
socialization messages. The results of the analyses are

Presented in Tables 7 and 8.

Table 7

Correlation_and Regression Analyses Summary

Dependent Variable: Life Task_ of Frier--ip

R2=.181 __ F for Regression=.95605 Sig. F=.5213
df for Regression=2) df for Residual=86

Predictor T P Beta P
SWM -.097 .303 -.224 .146
WBF .032 .733 -.275 .109
RJB -.057 .54k .028 .828
MB .065 .489 -.012 .946
WEFB .155 .101 .065 .614

MFBF -.040 .670 -.005 .983
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RB -.139 L1461 -.092 NN
SJBM .024 .798 .096 451
WB .305 .002 .388 .003
RJW -.083 .378 -.092 .558
SBM -.031 L7461 .011 .933
WFF .059 .530 -.107 471
RW -.105 .265 .08 .569
SJWM .004 .966 .198 .195
MFB .077 413 .046 .768
WFBF .069 . 463 .138 .389
WF .073 .438 .146 .361
MF .081 .389 . 045 .840
MFF -.024 .798 -.202 .339
MBF .051 .587 .04k .854

Childhood socialization messages (CSM's), perceived
racial discrimination, and perceived gender
discrimination appeared to have a non-significant overall
effect on the Life Task of Friendship for the
Professional Black women in the study. The variable with
the most significant effect on self-esteem related to
Friendship was CSM's from women outside the family about
what it meant to be Black (Beta=.388, p=.003). It
appeared that, f. the sample, the Life Task of

Friendship was most significantly strengthened by









1.

2.
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Gender discrimination from white men outside of

work (Beta=-.224, p=.146),

CSM's from men in the family about what it
me 1t to be Female (Beta=-.202, p=.339),
CSM's from women in the family about what it
meant to be Female (Beta=-.107, p=.471),

Racial discrimination from white people on the

job (Beta=-.092, p=.558),

Racial discrimination from other Black people

outside of work (Beta=-.092, p=..44lL),
CSM's from men outside the family about what it

meant to be Black (Beta=-.012, p=.946), and

CSM's from men in the family about what it

meant to be a Black Female (Beta=-,005,

pP=.983).

Gender discrimination from white men outside of work and

racial discrimination from white people on the job

appeared to have discouraged the Professional Black women

in the study from forming friendships.

The following variables had an inverse relationship

to the Life Task of Friendship:

Racial discrimination from other Black people

outside of work (r=-.139, p=.141),

Racial discrimination from white people outside

of work (r=-.105, p=.265),
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Gender discrimination from white men outside of

3.
work (r=-.,097, p=.303),

L. Racial discrimination from white people on the
job (r=-.083, p=.378),

5. Racial discrimination from other Black people
on the job (r=-.057, p=.544),

6. CSM's from men in the family about what it
meant to be a Black Female (r=-.040, p=.670),

7. Gender discrimination from Black men outside of
work (r=-.031, p=.741), and

8. CSM's from men in the family about what it

meant to be Female (r=-.024, p=.798).
Perhaps, the more the women in the study perceived
themSelves to be the targets of racial discrimination
from Black and white people both on and off the job, the

less Successful they were in the Life Task of Friendship
It also appeared that the more the women in the study

Pérceived themselves to be the targets of gender
diSCrimination from both Black men and white men outside

°f work, the less successful they were in the Life Task

of Friendship.
Other interesting relationships have to do with the
For the

Sources of childhood socialization messages.

Women in the study, the more enhancing were the messages

from men in the family about what it meant to be Female
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and about what it meant to be a Black Female, the less
successful the women in the study were in the Life Task
of Friendship. Perhaps some aspsct of the messages from
men about being Female and being a Black Female were
related to issues that mitigated against feelings of
success in friendship. On the other hand, the variable
with the greatest significant positive relation " lp to
self-esteem related to Friendship was CSM's from women
outside the family about what it meant to be Black
(r=.305, p=.002). Perhaps, for the sample subjects, some
aspect of the messages from women about being Black were
related to issues that fostered feelings of success in

the Life Task of Friendship for them.
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Table 8
Oxdered Analysis of Variance Summary for the Whole Sample
Dependent Variable: Life Task of Friendship
Sum of Mean F Probability
Square Value of F

Source RZ DF Square

Childhood Messages, Race Discrim., Gender Discrim.

.027 3 2.815 .938 1.171 324
Interactions
<144 6 14.416 2.402 2.998 .010
Residual
104 83.338 .801

Ordered regression analysis of the effects of the

interactions of Childhood Messages, Race Discrimination,
and Gender Discrimination on the Life Task of Friendship
for the women in the study yielded a non-significant

overall effect for the main effects and a significant

overall effect for the interactions.
The ordered regression analyses presented in Tables

9, 10, and 11 were conducted to analyze the sources of

the overall significant interactions effect shown in

Table 8.
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Table 9
@gagd@ngiLQf_V_ir_iAn_marv for the Whole Sample

———
Sum of Mean F Probability
Value of F

Source R2 DF Square Square

——
Childhood Messages, Race Discrim., Gender Discrim.

-029 3 3.026 1.009 1.260 .292
cz, R2, RC

.057 3 5.759 1.920 2.398 .072
G2, GC, RG

.082 3 8.241 2.747 3.431 .020
Residual

105 84.069 .801

—_— |
Ordered regression analysis yielded a significant

Overall effect on the Life Task of Friendship from the

interactions of gender discrimination with childhood

Messages and gender discrimination with racial

discrimination.
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Table 1g
lysis of Variance Summary for the Whole Sample

-Q£g§£ed Analy.
Dependent Variable: Life Task of Friendship

—_—
Probability

Sum of Mean F

Source g2 DF Square Square Value of F

\
Gender Discrim.

Childhoog Messages, Race Discrim.,

.029 3 3.026 1.009 1.260 .292
€2, @2, cq
.105 3 7.645 2.548 3.182 .027
R2, RC, RG
.063 3 6.356 2.119 2.646 .0563
Residual
.801

105 B4.069

—_—

Ordered regression analysis yielded a non-

Significant overall effect on the IL.ife Task of Friendship

from the interactions of racial discrimination with

childhooq messages and racial discrimination with gender

dlscrimination.
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messages when they interacted with one another and when

either of them interacted with racial discrimination.

Findings Regarding Hypothesis Five

Hypothesis five stated that the Life Task of
Relationship to God is affected by racial discrimination,
and childhood socialization

gender discrimination,

messages. This was tested with Pearson product moment

correlations between each of the independent variables
and the dependent variable of the Life Task of
Relationship to God, a linear regression analysis
predicting the Life Task of Relationship to God with all
of the independent variables, and with an ordered
regression analysis predicting the Life Task of
Relationship to God with the interaction of racial
discrimination, gender discrimination, and childhood

socialization messag . The results of the analyses are

presented in Tables 12 and 13.
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work (Beta=-.160, p=.318),

Racial discrimination from other Black people

2.
on the job (Beta=-.120, p=.366),

3. Racial discrimination from white people outside
of work (Beta=-.115, p=.450),

4, CSM's from women outside the family about what
it meant to be Female (Bet: -.095, p=.588),

5. Racial discrimination from other Black people
outside of work (Beta=-.077, p=.535),

6. CSM's from women in the family about what it
meant to be Female (Beta=-.072, p=.640),

7. CSM's from women in the family about what it
meant to be Black (Beta=-.064, p=.630), and

8. CSM's from women outside the family about what

it meant to be Black (Beta=-.027, p=.840).
Perhaps, gender discrimination from white men outside of
work, racial discrimination from Black people both on and
off the job, and racial discrimination from white people
outside of work served to slightly weaken the sample's
feelings of success in the Life Task of Relationship to

God.
For the women in the study, the variable that

related to the Life Task of Relationship to God was CSM's

from women in the family abour what it meant to ] a



168

Black Female (Beta=.202, p=.225). Perhaps some aspect of
those messages from women in the f_ ily about what it
Meant to be a Black Female involved issues or concepts
for the women in the study to feel

that mage it easier
Other variables

Eood about their relationships to God.
that had positive effects on self-esteem related to the

Life Task of Re. :ionship to God were:
Gender discrimination from white men on the job

1.
(Beta=.194, p=.221),

2. Racial discrimination from white people on the
job (Beta=.161, p=.326),

3. CSM's from men in the family about what it
meant to be a Black Female (B=.123, p=.600),

k. CSM's from men outside the family about what it
meant to be a Black Female (Beta=.045, p=.854),

5. CSM's from women outside the family about what
it meant to be Female (Beta=.037, p=.825),

6. Gender discrimination from Black men on the job
(Beta=.036, p=.788),

7. CSM's from men outside the family about what it
meant to be Female (Beta=.018, p=.938),

8. Gender discrimination from Black men outside of
work (Beta=.015, p=.908),

9. CcSM's from men outside the family about what it

meant to be Black (Beta=.012, p=.945), and
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10. CSM's from men in the family about what it

meant to be Black (Beta=.005, p=.977}.

It is interesting to note that perceived gender

disCrimination from both Black men and white men on the

and gender discrimination from Black men outside of

appeared to slightly strengthen the subjects' good

feelings out their own relationships to God.

Gender discrimination from white men on the job and

Tacial discrimination from white people on the job
Yielded the highest positive correlations to the Life
Task of Relationship to God (r=.134&, p=.156; and r=.130,
P=.168 respectively). Perhaps, for the women in the
Study, as perceived job related gender and racial

discrimination from whites increased, their feelings of

Strength in their relationships to God increased.
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f Variance Summary for the Whole Sample

sis of Var

nt Variable: Life Task of Relationship to God

g
@
o
o,
s
4:3
&

e ———
Sum of Mean F Probability

Source R? DF Square Square Value of F
e —————
Childhood Messages, Race Discrim., Gender Discrim.

.004 3 .575 .191 .162 .921
Interactions

.066 6 8.752  1.458 1.239 .292
Residual

104 122.426 1.177

e——

Ordered regression analysis of the effects of the
interactions of Childhood Messages, Race Discrimination,

and Gender Discrimination on the Life Task Relationship

t0 God for the women in the study yielded non-significant

Overall effects for both the main effects and for the

interactions.

-Eindigg§~B§g§£gigg.ﬁxagzhggigwﬁix

Hypothesis six stated that Global self-esteem is
rk, Love, Friendship, and

affected by the Life Tasks of Wo
This was tested with Pearson

Relationship to God.
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product moment correlations between each of the
independent variables and the dependent variable of
Global Self-Esteem and a linear regression analysis

predicting the level of global self-esteem with all of

the independent variables. The results of the analysis

are presented in Table 14.

Table 14

ression Analyses Summary

Dependent Variable: Global Self-Esteem

R2=.27" F_for Regression=8.5678 Sig. F=.0000
df -~ _Regre on=4 "7 for Residi "=1""
Predictor b ol P Beta P

LTG .382 . 000 .273 .004

LTL .309 .001 .232 .008

LTO .191 04l .071 2422

LTF .321 . 000 .149 .109

The Life Tasks of Work, Love, Friendship, and
Relationship to God had a highly significant overall
effect on the Global Self-Esteem of the Professional
Black women in the study. The Life Task of Relationship

to God and the Life Task of Love had the greatest and
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most significant positive contributions to Global Self-

Esteem (Beta=.273, p=.004; and Beta=.232, p=.008

respectively). Personal relationships with God and
intimate relationships with loved ones appeared to
significantly contribute in a positive way to the global

self-esteems of the Professional Black women in the

study.

All the Life Tasks were significantly correlated

with Global Self-Esteem. The better the subjects

perceived themselves to be doing in the Life Tasks, the

higher was their level of Global Self-Esteem.

Summary of Findings

Global self-esteem of the Professional Black women
in the study was not significantly affected overall by
the main effects of childhood socialization messages,
perceived racial discrimination, and perceived gender
discrimination (F for regression=1.615; Probability of
F=.190). Global self-esteem was not significantly
affected overall by the interaction of childhood
socialization messages, perceived racial discrimination,
and perceived gender discrimination (F for
regression=1.809; Probability of F=.104). GGlobal self-
esteem was very significantly affected overall by the

Life Tasks of Work, .. 2, Friendship, and Relationship to
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God (F for regression=8.5678; Probability of F=.0000).
Global self-esteem had significant positive
correlations with the Life Tasks of Relationship to God

(r=.382, p=.000), Friendship (r=.321, p=.000), Love

(r=.309, p=.001), and Work (r=.191, p=.044). Global

self-esteem had significant negative correlations with

racial discrimination from other Black people outside of
work (r=-.243, p=.011) and gender discrimination from
white men outside of work (r=-.195, p=.040).

Global self-esteem was significantly affected in a
positive way by the Life Task of Relationship to God
(Beta=.273, p=.004), the Life Task of Love (Beta=.232,
p=.008), and gender discrimination from white men on the

job (Beta=.315, p=.033). Global self-esteem was
significantly affected in a negative way by gender
discrimination from white men outside of work
(Beta=~.400, p=.008).

Self-esteem related to the Life Task of Work was not
significantly affected overall by the main effects of
childhood socialization messages, perceived racial
discrimination, and perceived gender discrimination (F

for regression=.162; Probability of F=,921). Self-esteem
related to the Life Task of Work was not significantly
affected overall by the interaction of childhood

socialization messages, perceived racial discrimination,

—_-_‘
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and perceived gender discrimination (F for
regression=.005; Probability of F=.999).

Self-esteem related to the Life Task of Love was not
significantly affected overall by the main effects of
childhood socialization messages, perceived racial
discrimii ti 1, and perceived gender discrimination (F
for regression=1.960; P1 ° 'ility of F=.124). Self-
esteem related to the Life Task of Love was not
significantly affected overall by the interaction of
childhood socialization messages, perceived racial
discrimination, and perceived gender discrimination (F
for regression=.713; Probability of F=.639).
Self-esteem related to the Life Task of Love was
significantly affected in a negative way by childhood
socialization messages from women outside the family
about what it meant to be Female (Beta=-.329, p=.041).

Self-esteem related to the Life Task of Friendship
was not significantly affected overall by the main
effects of childhood socialization messages, perceived
racial discrimination, and perceived gender
discrimination (F for regression=1.171; Probability of
F=.324). Self-esteem related to the Life Task of
Friendship was significantly affected overall by the
interaction of childhood socialization messages,

perceived racial discrimination, and perceived gender
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discrimination (F for regression=2.998; Probability of
F=.010). The sources of the significant overall
interaction effects on the ~ "2 Task of Friendship were
gender discrimination and childhood socialization
messages. Self-esteem related to the Life Task qf

Fri dship had a significant positive correlation with
childhood socialization messages from women outside e
family about what it meant to be Black (r=.305, p=.002).

Self-esteem related to the Life Task of Friendship
was significantly affected in a positive way by
childhood socialization messages from women outside the
family about what it meant to be Black (Beta=.388,
p=.003).

Self-esteem related to the Life Task of Relationship
to God was not significantly affected overall by the main
effects of childhood socialization messages, perceived
racial discrimination, and perceived gender
discrimination (F for regression=.162; Probability of
F=.921). Self-esteem related to the Life Task of
Relationship to God was not significantly affected
overall by the interaction of childhood socialization
messages, perceived racial discrimination, and perceived
gender discrimination (F for regression=1.239;
Probability of F=.292).

In general, for the Professional Black women in the
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study, global self-esteem was significantly affected
overall by how they were doing in the Life Tasks of Work,
Love, Friendship and Relationship to God. The Life Tasks
that had significant individual positive effects on
global self-esteem were the Life Task of Relationship to
God and the Life Task of Love.

Childhood socialization messages from women outside
the family about what it meant to be Female had a
significant negative effect on the sample's level of
self-esteem related to the Life Task of Love.

Self-esteem in the Life Task of Friendship was
significantly affected overall by the interaction of
childhood socialization messages, perceived racial
discrimination, and perceived gender discrimination. The
interactions of gender discrimination with childhood
socializatioﬁ messages, gender discrimination with racial
discrimination, and childhood socialization messages with
racial discrimination had a significant overall effect of
self-esteem related to the Life Task of Friendship.
Childhood socialization messages from women outside the
family about what it meant to be Black had a significant
positive effect on the subjects' levels of self-esteem
related to friendship.

Neither global self-esteem, nor self-esteem related

to the Life Tasks of Work, Love, and Relationship to God
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Tor ignificantly affected overall by either the main
effects or the interaction effects of childhoecd
socialization messages, perceived racial discrimination,

nd perceived 1ider discrimination.
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assertion or claim for the perceived "white"
position and status with its perceived perogatives
and power. The concept of Racial Protest was
introduced by this researcher.

~Successfully engaging in the Life Tasks of Work,

Love, Friends™“», and Relationship to God moves in
the direction of social interest and insures
positive self-esteem (Ansbacher, 1956).
Rosenberg and Simmons' (1971) Racial Insulation theory
posited that:

Broader social forces have operated to place the

great bulk of black children in a racially

insulated environment, and this environment
establishes certain barriers to a 11ts upon their
feelings of personal worth, such as the direct

expressions of prejudice. (p. 30)

The data were collected by administering the
Tennessee Self-Concept Scale Form C and the Survey of
Black Women's Perceptions to a sample of 127 Black women
in the Washington, D.C./Baltimore, Maryland metropolitan
area. In addition, all subjects filled out a Personal
Data Sheet. Eight subjects did not meet the educational
requirements for categorization as a "prof >nal"

Black woman. Professional was defined as working in an
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findings will be discussed.
Hypotheses One and Six
Findings for hypotheses one and six will be

Pl anted d discussed together because both hypotheses

are concerned with the global self-esteems of

Professional Black women. Hypotheses one and six

tated:

-Global self-esteem is affected by perceived

racial discrimination, perceivad gender

discrimination, and childhood socialization

messages, and

-Global self-esteem is affected by the Life
Tasks of Work, Love, Friendship, and

Relationship to God.

The findings concerning * rpothesis one were:

-Global self-esteem was not significantly affected
overall by either the main effects or the
interaction effects of perceived racial
discrimination, perceived gender discrimination,
and childhood socialization messages.

-Global self-esteem was significantly affected in a
positive way by gender discrimination from white
men on the 3job.

-Global self-esteem was significantly ail 2cted in a

negative way by gender discrimination from white
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men outside of work.
“Global self-esteem had significant negative
Correlations with racial discrimination from other
Black people outside of work and with gender

<’ imination from white men outside of work.

The findings concerning hypothesis six were:

~Global self-esteem was significantly affected

Ooverall by how well the subjects were doing in the

Life Tasks of Work, Love, Friendship, and
Relationship to God.

~Global self-esteem was significantly affected in a
Positive way by the Life Tasks of Relationship to
God and Love or Intimate Relations.

Hypotheses one and six were supported in several

W . .
A¥S. Gender discrimination from white men on the job

Served as a c;ntributor to high self-esteem. Perhaps
Sender discrimination from white men on the job served
s a motivator or incentive for the women in the sample
to exce) or work harder at being successful. For the

Women in the study, the probable result of successfully

addrSSSing gender discrimination from white men on i°

iob by excelling would be to feel good about themselves

a
® Blacks and as women.
The truly interesting phenomenon is that gender

dlscrimination from white men outside of work served to
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lower the self-esteem of the women in the study. There

was also a significant inverse correlation between
global self-esteem and gender discrimination from white
men outside of work that suggested that as gender
discrimination from white men outside of work increased,
the global self-esteem of the women in the study
decreased.

It is important to remember that these women were,
for the most part, in high powered occupational
positions. In most high powered positions, whom one
operates with socially has important bearing on one's
success in the world of work. Studies have shown that

the world of work is very important to middle-class
Black women's sense of well-being (Coleman et al, 1987;
Hoffman & Hale-Benson, 1987).

The "off-duty" non-written social rules for getting
to the top in the United States are still defined for
the most part by white males. Through the "good old
boy" social network connection to the world of work, it
is quite possible that white males had become socially

important to the Professional Black women in the study.
If that were indeed the case, gender discrimination
outside of work from occupationally important white men
could have presented the Professional Black women in the

study with a challenge and dilemma that resulted in a
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Intimate Relations was not significantly affected
overall by either the main effects or the
interaction effects of perceived racial
discrimination, perceived gender discrimination,
and childhood socialization messages.

-Self-esteem related to the Life ~ sk of Love or

Intimate Relations was significantly affected in a
negative way by childhood socialization messages
from women outside the family about what it meant
to be Female.

Hypothesis three was supported by the findings in
the following way. Chil...ocod socialization messages
from women outside the family about what it meant to be
female had a significant negative effect on self-esteem
related to love or intimate relations. There must have
been something in those messages about being female that
mitigated against success in love or intimate relations.
Perhaps when they brought the attitudes from those
messages about being female into love relationships, the
results were either problems in the relationships or
failures of the relationships.

Hypothesis four stated:

-Self-esteem related to the Life Task of

Friendship is affected by perceived racial
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discrimination, perceived gender
discrimination, and childhood socialization
messages.

The f° \dings concerning hypothesis four were:
-Self-esteem related to the Life Task of Friendship
was not significantly affected overall by the main
effects of pei ived racial discrimination,
perceived gender discrimination, and childhood
socialization messages.

-Self-esteem related to the Life Task of Friendship
was ¢ jnificantly affected overall by the
interaction effects of perceived racial
discrimination, perceived gender discrimination,
and childhood socialization messages.

-Self-esteem related to the Life Task of Friendship

was significantly affected in a positive way by

childhood socialization messages from women

outside the family about what it meant to be

Black.

Hypothesis four was supported in several ways.
Self-esteem related to friendship was significantly
affected overall by the interaction of perceived racial
discrimination, perceived gender discrimination, and
childhood socialization messages. Interestingly, when

gender discrimination and childhood socialization



190

messages interacted with one another and when either one
of them interacted with racial discrimination, self-
esteem related to friendship was significantly affected
for the women in the study.

Self-esteem related to the Life Task of Friendship
was also significantly affected in a specific way by the
individual variable of childhood socialization m zes
from women outside the family about what it meant to be
Black. That variable made a significant positive
contribution to self-esteem related to friendship.
Perhaps, for the women in the study, feelings about
themselves as Black people served as the bases for
establishing and maintaining successful friendships.

Hypothesis Five

Hypothesis five stated:

—Self—eéteem re " to the Life Task of
Relationship to God is affected by perceived
racial discrimination, perceived gender
discrimination, and childhood socialization
messages.

The findings concerning hypothesis five were:

-Self-esteem related to the Life Task of
Relationship to God was not significantly affected
overall by either the main effects or the

interaction effects of perceived racial
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discrimination, perce¢ ' red 21 discrimination,
and childhood socialization messages.
Hypothesis five was not supported by the findings.

Self-esteem related to personal relationship with God

appe 3d to be unaffected in any significant way by

perceived racial disecriminat’ ' n, perceived gender
discrimination, and childhood socialization me sages.
The findings suggested that, for the women in the study,
feelings of self-esteem related to their personal
relationships with God were rather impervious to the
effects of pei1 iived racial discrimination, perceived
gender discrimination, and/or childhood socialization
messages.

A picture emerged of Professional Black women who
had done well in the occupational and educational
arenas. Surprisingly, their global self-esteem was only
in the middle of the range for healthy self-esteem.
Their global self-esteems were strengthened by their

personal relationships to God and their intimate
relationships with loved ones.

Job-related gender discrimination from white males
probably served to motivate them to overcome feelings of
inferiority and to emerge with healthy self-esteems.

Social gender discrimination from white males served to

decrease their global self-esteems.
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Implications of Findings for Adlerian Personality Theory

Adlerian psychology postulates that human beings
are motivated by feelings of inferiority (Adler, 1931).
Adlerian theory also posits that feelings of inferiority
can also be used to enforce feelings of low self-esteem
(Adler, 1929). In some instances, the women in the
study appeared to be able to use the feelings of
inferiority resulting from being looked down upon due to
race and/or gender to motivate themselwves to do what was
necessaxry to overcome those feelings of inferiority. In
other instances, those feelings of inferiority resulted
in a loss of a sense of belonging and a concommitant
loss in level of self-esteem. The findings supported
the Adlerian theory that feelings of inferiority can be
used either as motivators to act in the direction of
establishing a healthy sense of self or they can be used
to lower self-esteem. Gender discrimination from white
males on the job resulted in raised self-esteem for the
women in the study. Gender discrimination from white
males outside of work resulted in lowered self-esteem
for those same women.

The concepts of gender and racial guiding lines
that act as patterns impressed upon the individual that
allow the individual to express their self-consistent

personality in any situation without much reflection
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(Powers & Griffith, 1987, p. 133) need to be examined in
the light of the findings. Even though the women in the
study had racial and gender g lines (childhood
soc. lization messages concerning what it meant to be
Black, what it meant to be female, and what it meant to
be a Black fer le), there were situations in which there
had to have been a great deal of reflection as to how to
express their personality in such a way that the
expression of it would successfully circumvent the
negative consequences of certain forms of racial and
gender discrimi "“»s»n. The concept of racial and gender
guiding lines affording an individual the ability to
express their self-consistent personality in any
situation without much reflection was called into
question by the findings of this study.

Masculine Protest, an Adlerian psychodynamic
concept, and Racial Protest, a psychodynamic concept
developed by this researcher, are the results of
mistaken gender and racial guiding lines and faulty self
evaluations which lead to strong feelings of
inferiority. More importantly, Masculine and Racial
Protests are assertions or claims for the perceived male
and perceived "white" positions and stat i with their

perceived perogatives and power (Griffith & Powers,

1987, p. 133; Mosak & Schneider, 1977).
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The women in the study appeared to exhibit both
Masculine and Racial Protests. They were Black women
who were doing well in the white male bastions of
occupation and education. The subjects were women who
had suce 1  in attaining some of the status and
position afforded white males. The perogatives and
power that go along with those positions may have been
out of reach due to various forms of racial and gender
discrimination.

The theoretical constructs of Masculine and Racial
T t S may | al " » to shed some light on the mediocre
mean self-esteem level of such accomplished women the
ones in this study. Perhaps the Professional Black
women in the study had only attained the position and
status afforded white males and not the accompanying
perogatives and power. Another explanation for the
mediocre mean self-esteem level of the sample presents
itself if it is assumed that the women in the study had
been fully successful in their Masculine and Racial
Protests and had achieved not only position and status
but also perogatives and power. If that were the case,
it is possible that the women in the study may have been
experiencing only mediocre levels of self-esteem due to
the alienation that often results from gaining power

over others.
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Masculine and Racial Protests are mists n attempts
to gain self-esteem in that they are attempts to elevate
oneself over another person. To successfully adapt to
oppressor/power "over" paradigms means to either suffer
loss of self-esteem due to being in the role of the
oppressed or to suffer a loss of a sense of belonging
due to being in the lonely role of the oppressor.
Professional Black women are walking a tightrope of
mental health when they are consistently successful in
the hardball courts of perogative and power afforded
white males. The oppressor/power "over" paradigm is
viewed in Adlerian psychology as a pathology that
mitigates against social interest and mental health. To
successfully adapt to a pathology could result in paying
the price of diminished social interest and fragile
self-esteem based upon staying "on top".

It is interesting, in light of this discussion, to
note that the global self-esteem of the Professional
Black women in the study was most positively affected by
their relationship to God and their relationships with
loved ones and intimate others. It is also instructive
to note that gender discrimination from white males on
the job appeared to enhance the global self-esteem of
the women in the study by, perhaps, motivating them to

win at the occupational or professional game. The use
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he
althy self-esteem. The situational self-esteem levels

ach;i .
hleved in the Life Tasks resulted in an overall sense

o
£ well being and healthy self-esteem for the women in

the Study,

Impry, . '
eLic tons f I'" dir s for Racial Insulation Theorv

Rosenberg and Simmons (1971) put forth the Racial
Insulation theory that posited that due to the
protection of racially insulated environments, Black
children were protected from assaults on their self-
®Steems due to direct expressions of prejudice. The

W . R .
Cmen in thjis study grew up in racially insulated

cornmunities. As children, they received messages from

slgnificant Black men and women both in and outside of

their families concerning what it meant to be Black,

Vhat it meant’to be female, and what it meant to be a

Black female ]
By the time those racially insulated children grew

“P to be the Professional Black women in this study,
edUCational racial insulation and occupational racial
lnsulation had nearly disappeared. Integration resulted

i ) ) {ve
% @ loss of racial insulation and its protectiv

properties- The Professional Black women in the study
€re not racially insulated or protected occupationally.

It cannot be discerned from the data as to whether
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or not

. the women in the study were protected as children

Tom ag

- Saults on their self-esteems by being racially
®d. It can be discerned that as adults, racial

ins ulat; .
1on did not protect their self-esteems from being

¥ssay]

t . . . . .

®d by social gender discrimination from white
males .

w-.‘“.g:hg.MLQQNLQ_'MQQEQL.BQQ;Q Practice

Menta) health practitioners should be aware of the
Possible impacts of the various forms of racism and
feXism On the self-esteems of Black women clients. All
lnterVehtions for Black women should take into account
the ®ffects of sexism and racism on the mental health of

Black Women. Black women who seek counseling for self-
SSteem Telated issues that are occupationally and/or
° ucatiOHally based often perceive themselves to be in
racially and/or sexually hostile environments. Mental
fealth Practitioners who attempt to get the client to
objectiVely" examine the situation in order to discern
Whether Or not in fact racism or sexism exists have
completely missed the point! They will probably lose
the client also.
Because racism and sexism are such a part of the
fabric of life for Black women in this country, it is

e . .
AMingless from a psychodynamic viewpoint to try to get
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them to identify the instances when it does not exist.
The practitioner's time would be better spent going with

the client's perspective and seeking ways of healthfully
addressing the perceived sexism and racism. The issue
is to empov the client--not to defend the system!

a

e the position of trying to show

T ac* "=io1 - s who

the client that gll is not racism and/or sexism

invalidate the client's perceptual experience by not

in this case,

task. It is important to remember that,

the task is to work with the client on developing a
sense of empowerment and high self-esteem 1 the
racism and sexism she p »orts to be experiencingl!

Many Black women suffer from low self-este
They have been told that

due to

feeling that they are ugly.

their lips are too big, their skin is too dark, their
These

hair is too nappy, and their behinds are too big.

are the typical foci of physical rejection for Black
If these messages have been coming at them since

“te mental health practitioner

and most have,
r the ¢” "=nt

women.

childhood,
is faced with a monumental task of assist’

not only to see herself in a new light, but also to
assist her in rejecting the Euro-American cultural value

system's stance of "correctness" when it comes to the

definition of beauty. The practitioner's role will
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become one of educator and political scientist.

Many mental health professionals fail to understand
that the real issue for Black women who reject their
Negroid physiognomy is not simply a case of learning to
like oneself. It is a case of educating the client to
the fact that the white standard of beauty has been
imposed upon her for racist and = "t reasons and that
Negroid physiognomy has its own standards of beauty that
are quite different from those generated from Caucasoid
physiognomy. All of these observations should be
undexrwritten by bibliotherapy or exposure to Black
standards of beauty that show the client her own beauty
and, most importantly, the groups of people who
appreciate that beauty.

Mental health professionals should be familiar with
the works of Black women writers and with art and
literary works that show the beauty of Negroid features.
It is also important to include conversations that
redefine inner feminine beauty. Usually Black women
have been told they are too "masculine" to be considered
as real women. The negative connotations attached to
strength, persistence, expression of anger, and
intelligence often serve to undermine the self-esteem of
Black women with those attributes. Exposure to role

models of Black women such as poet and writer Lucille
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A mental health practitioner must understand that
being socially compatible with other Black people is an
important soc: i m 1 b5 ol ¢ women. For

9

the Black women in this study, there was a significant

negative correl :ion between global self-esteem and
racial disc ation from other Black people outside of
work. Feeling a part of the fam "~ r ¢ sk people is

critical for a sense of acceptance and understanding.

It is the heart of the friendship Life Task. It is the
wonderful sense of never really being alone in the white
world or in the male world because you can link with a
"sister" or a "brother" who understands you because in
so many ways she/he is you. That sense of connectedness
is absolutely critical to Black women's senses of self-
worth.

Again, the role of the mental health professional
doesn't need other Black people in her life. The client
knows better than that. The task is to explore the
barriers that are preventing that hook-up and to devise
methods to address those barriers that are comfortable
to the client.

Euro-American psychotherapy has an individualistic,

masculine perspective. "Think about yourself!" "Think

about what's good for your own mental health!" The
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problem with that logic is that it f1: the fac of
the co ive 7 finition of self that most Black women
have. If taking care of herself means that her family

] vw 1 1 in a negative light by
a white mental health practitioner, the typical B  ck
woman client who is working with a white practitioner
will choose to defend and protect her family's/people's
image at the expense of her o..__ m tal health.

Mental health professionals need to be cognizant of
the distrust that most Black women have of the mental
health community. They view it, and correctly so, as
predicated upon a European, patriarct ~ * "ew of human
behavior. The foundations of Western psychology are
racist and sexist. Black women are very aware that in
the ¢ . —1d still 1tly, their complaints are used
as an indictment against either the Black male, the
Black family, or Black children, and that they
themselves are usually evaluated from a deficit model.

Trust can be developed by the mental health
professional showing a sensitivity to those issues by
asking the client if she is having difficulty as .ng for
help for herself because of a concern about whether or
not she, the client, can be sure that *“=2 {1 ‘st 1is
not racist or sexist. It would also be helpful to

initiate a conversation about what a bind it is to feel
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T , .
eLatlonshlps with God and with loved ones. God and

1
ove apPpeared to be the keys to mental health for the

Black women in the study.

Some of the contributions of this study to mental

health Prac’ "ce apply to methods of practice in

educatiOn- Educators need to be aware of their role in
the deVelopment of self-esteem of Black female children.
Femaie children of color are especially hurt by the
andrOCentrj_c standard curriculum. The world view given
in Schools is racist and sexist (Sanford & Donovan,

1984' P. 186). The androcentric/eurocentric philosophy

of ®ducation renders Black females intellectually
inferior on two counts...race and gender. Often when
Black women act as autonomous thinkers in white male
intellectual establishments, their contributions are
ignored or seen as useless and irrelevant.
It is important for Black female students to have
Blacj female academic role models. Black female
students should be encouraged to share their views and
Derspectives and to have those views and perspectives
legitimately discussed in the classroom forum. Middle
and Upper class Black female children usually receive

encouraging messages from home regarding their academic

effi0a0y, If the school does not nurture that enthusiam
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and interest in academic achievement, those children
will be faced with the task of learning "in spite of™"
school, not because of it. It is very difficult to
think highly of oneself as a learner when your gender

d vo ace are used against you as proof positive of
your ir " ility to learn or contribute anything
meaningful.

Both mental health practitioners and educators need
to be aware that racism and sexism are invasive to the
very paradigms upon which mental health and educational
excellence are based. Mental health practitioners and
educators need to remember that helping Black female
clients and students to gain a sense of effi :y in
meeting the challenges of the Life Tasks of Work, Love,
Friends® >, and Relationship to God will enhance both
their mental health and their academic prowess in spite
of the fact that the mental health and educational
systems in which they must operate are racist, sexist,
and classist. RAcademic experiences specifically related
to the Life Tasks could greatly enhance the educational
self-esteem of Black female students.

Black female clients and students present a
challenge to any system based upon a white male
patriarchal foundation. Definitions of mental dis-ease

and pathology are based upon masculine eurocentric
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accomplished in order to proceed to the next stage of
development. Parents, educators, and developmental
psychologists would be well served if concepts of
developmental tasks could speak to the evolutionary
tasks necessary for the development of emotionally,
phy ically, and cognitively healthy children who find
themselves in non-validating environments due to their
race, ethnicity, class, and/or gender.

Most people face challenges and hostile
environments that are assaults on the self at some point
in their lives. Most United States citizens are dealing
with tasks of acceptance, accomplishment, and growth
that are dictated by conflicting and contrasting
cultural orientations. Where are the theoretical
guidelines that let us know what emotional, physical,
and cognitive tasks need to be addressed in order to
survive hostile and culturally confictual environments?
wWhat are the productive and healthy ways of addressing
those tasks?

Racism and sexism are just two of the prejudices
parents and children must learn to deal with
developmentally. African-Bmerican and female are just
two of the cultures individuals must deal with
developmentally. By studying the effects of racism,

sexism, and childhood socialization messages on the
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self-esteem of Professional Black women, developmental
tasks conceptualizations can begin to identify the
developmental stages and tasks that are necessary to
produce healthy, functioning individuals who can
successfully deal with and overcome non-validating and
culturally conflictual environments. Knowing that
successfully addressing the Life Tasks of Work, Love,
Friendship, and Relationship to God can help to
counteract the self-esteem lowering effects of racism
and sexism for Professional Black women is a begining
contribution to developmental tasks concepts and human
development theories that focus on the social and
psychological tasks necessary for the development of
individuals who can successfully survive psychosocial

assaults on self-esteem and still contribute to society.

Comparison with Other Findings

Coleman, Anotonucci, Adelmann, and Crohan (1987)
examined the impact of participation in social roles on
the psychological and physical health of middle-aged and
older Black women. Their sample was data from the
National Survey of Black Bmericans which included 451
middle~aged (40-64 years) Black women and 215 older (65-
101 years) Black women who were interviewed during the

1979-1980 year. They found that few middle-aged and
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older Black women participated in the thi : roles of
parent, spouse, and employee simultaneously. They also
found that of the three roles, only employment had a
significant relationship to feelings of well being. Of
older Black women, it v 5 those who were working that
had significantly higher self-esteem. Education was the
sole predictor of perceived control or self-efficacy
among the middle-aged sample.

Coleman et al summarized that the social role of
work in particular the sociodemographic characteristics
of education, age, family income, and health
interference were predictors of psychologic ° and
physical health among middle-aged and older Black women.
Black women used other Black women as comparison role
models, and used performance in the provider or family
maintenance roles to measure success. The researcher
also concluded that highly educated middle-aged Black
women were less likely to be married, and they were very
involved in work and parenting.

The Professional Black women in the present study
were highly educated and they were very successfully
involved in the Life Task of Work. Although all the
Life Tasks were significant overall predictc of global
self-esteem, the most significant predictors of global

self-esteem were the Life Task of Relationship to God
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research. It would be interesting to apply this

research design to working class Black women and to
various classes of other women of color in the United

States. Future research should examine the

relationships between demographic variables and global

and situational self-esteem. Were this study to be done

again, a different progession for understanding self-
esteem would be followed. First, the researcher would

have sought to qualitatively and quantitatively

understand the self-concepts of the subjects. The next

step would have been to qualitatively and quantitatively

understand the self-ideals of the subjects. An

investigation of the discrepancy between the self-
concepts of the subjects and their self-ideals would
have yielded a self-esteem measure that was richer in
pPsychodynamic context.

A case study research design would allow much more
detail regarding the intricacies and nuances of the

private logics and psychodynamics of women dealing with

sexism and racism. If a case study design were used,

there could be many questions asked in a structured
interview format that could not be adequately addressed

in a survey format. The following questions could be

asked:

-Who were your role models as a child? What did
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vou admire about them?

-Who are your role models today? What do you
admire about them?

-How did you feel about yourself when you were the
ti get of racial discrimination?

-How do you feel about yourself when you are the
target of gender discrimination?

-Can you tell the difference between racial
discrimination and gender discrimination when they
are aimed at you? If you can, how do you do that?

~-How do you measure success in the Life Task of
Work?

-How do you measure success in the Life Task of
Love?

-How do you measure success in the Life Task of
Friendship?

~-How do you measure success in the Life Task of
Relationship to God?

-What were some of the most self-esteem enhancing
childhood messages you received? Whom were they
from?

-What were some of the most non enhan ° | or
destructive childhood messages you received? Whom
were they from?

-How did those childhood messages affect your
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effects of racism and sexism?
-What do you think society shc *d do to eradicate
1 n and sex " m?

These questions for future research 1 1 :t some of
the gaps in information in the present study. Future
research in the areas of meni " health related to Black
women and to other woi 1 of color in the United States
needs to forthrightly ask the open-ended questions that
can supply the field with the baseline data that allows
rese chers to begin to get a big picture of the
contemporary state of mental he “th of a por " ation
struggling with at least two endemic discriminations.
The baseline data in that big picture should be based
upon variables that investigate not only the sourcesof
childhood messages, and racism, and sexism, but also the
contentsand contextsof those phenomena. Future research
in mental health and in education needs to investigate
how mental health interventions and academic activities
st :ifically designed to address the Life Tasks of Work,
Love, Friendship, and Relationship to God affc¢ " the
mental health and academic efficacy of female children
and adults and of children and adults of color
regardless of gender. Finally, future rese sh in
Adlerian psychology needs to explore mistaken attempts

to overcome feelings of inferiority other than the
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i nomic
Machline Protest. Race, age, physical health, eco

ich to
ClasS' €tec. are all possibilities of bases upon whi

builg mistaken attempts to overcome feelings of

inferiorityo Perhaps future Adlerian research will

. i 50T
SXaming the larger mental health issue of the oppres
paradigm'

. . 't
Tegardless of the specific protest form i
takes .

Aﬁnmmigy

Ll =

i et
ProfGSSional Black women appear to have their fe

SOlidly Planted in at least three cultural worlds...the

Sulturas] world of Black people,
Women ,

the cultural world of
and the cultural world of white males. This
TESearcher defines culture as the rules for living

dEVEIoped by a group of people based upon who they are,

where they are, and the perceived resources available.

The tricultural existences of Professional Black women

Presents a real Challenge to their self-esteems.

The vomen in this study appeared to suffer loss of
self-esteem when confronted with social gender

discrimination from white males. The self-esteems of

the Professional Black women in this study also tended

to lower when they were confronted with social racial

discrimination from other Black people. It appears they

—
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feeded to pe able to gain social acceptance from both
White Mmales and Black people. Very often that can be a
No-win Situation socially and psychologically.

They were also able to turn a negative into a
Positjive by using job-related gender discrimination from
White males as g reason to excel on the job and thereby
®nhance their self-esteems. They also used their
Personaj relationships with God and their intimate

relatiOnships with loved ones to keep them on the track

to healthy self-esteem.

PrOfessional Black woman is a truly definitive
Phrase in and of itself. Professional denotes the white
male dominateq occupational worlds in which they
©Perate. Black denotes the African-Bmerican cultural

world inp which they operate. Woman denotes the gender
Sbecific cultﬁral world in which they operate. With so
Mmany Contrasting and often conflictual cultural rules
and Standards to follow and live up to all at once,
Self-esteen can be a fragile thing because it is
Stretched |Cross so many different evaluative processes.
Perhaps the Professional Black women of the 1990's will

create their own personal worth evaluation system and

thereby lessen the debilitating effects of racism and

Sexism on their self-esteems.



Demographic Descripti

AGE Actual Number

Mean Age 42.36
SD 9.98

Range 24-76

OCCUPATION
Education
Business
Health Care
Public Administration
Legislators
Law
Science
Computer Technology
Engineering
Library Technician
Research Analyst

YEARS IN OCCUPATION
Mean Years in Occupation 1
SD 8.80

Range 1-40

RELIGION
Protestant
Catholic
Other
No Religion

EDUCATIONAL STATUS
Associate Degree
Bachelor's Degree
Master's Degree Candidate
Master's Degree
Doctoral Degree Candidate
Doctoral Degree
Medical Degree
Law Degree
Other Degree/Cexrtification

(in addition to other
degrees)

46
24
1

HeEPRPNDWO

2

90
23

219

Percentagé

39%
20%
12%
10%
5%
2%
2%
2%
1%
1%
1%

76%
19%
3%
2%

3%
31%
9%
34%
8%
7%
3%
&%
6%






RACIAL
MAKEUP OF TERMINAL DEGREE PROGRAM ATTENDED
23

Pr .
Pr;d)m}nantly Black
Wello?lgantly white
nte
N _gratEd b Ra
ot Applicable Y ce

38
7
49
GENDER

PredoIBKEUP OF TERMINAL DEGREE PROGRAM ATTENDED
Pred minantly Female 20
Wello?lnantly Male 18
Not nt?grated by Gendexr 29

Applicable 50

RACIA
L MAKEUP OF CURRENT WORKPLACE

Pr :
Przgom}nantly Black 38
wello?l“antly wWhite 54
ntegrated by Race 2k
2

Not Applicable

GENDER
predOHAKEUP OF CURRENT WORKPLACE
Pred minantly Female 52
Wole oY i by 25
egrated by G
Not Applicable y Gender 32
RACIAL
predOHBKEUP OF ELEMENTARY SCHOOL ATTENDED
Pred minantly Black 95
WellomlnantlY White 17
Integrated by Race 7

GENDER MAKEUP OF
Predomi OF ELEMENTARY SCHOOL ATTENDED
minantly Female 12

2

52??ominantly Male
Integrated by Gender105

RACIAL
PrAﬁ MBKEUP OF PRESENT COMMUNITY
Pre ominantly Black 52
- f?omlnantly wWhite 30
e Integrated by Race 37

GEND
prEg MAKEUP OF PRESENT COMMUNITY
edominantly Female 9

2

Sredoninantly Male
ell Integrated by Gender108

RA MAKEUP MMUN
giAL i OF CO ITY OF C
edom}nantly Black 102
Predominantly White 12
well Integrated by Race 5

HILDHOOD (0-7 YEARS)

221

20%
32%

6%
42%

17%
15%
25%
43%

32%
46%
20%

2%

Lo
21%
31%

3%

80%
14%
6%

10%
2%
88%

Lbu%
25%
31%

8%
2%
90%

86%
10%
4%



GENDER

- MAKEUP

fig o . OF

Predominant1y _ COMMUNTTY OF CHILDHOOD (0-7 YERARS)
Well popently Male i "

ntegrated by Gender 94

SOCIR
L s7
primari?TUS OF FAMILY OF CHILDHOOD
Primarily Working Class 72
o "ily Mic ""e Class 37
“iiy Upper Cl 5 5

222

15%
4%
B2%

63%
32%
4%
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“omplete the survey packet at this time, please complete
Tt as Soon as possible and return all forms to the
Tesearcher ip the pre-addressed, stamped, large, brown
Majjler being provided.
I thank you for your most needed and valued
Participation in this study. If you should have any
qUestions eof »rning any aspect of the study, please feel

free
to contact me at 262-3429 or 464-7552. Again, thank

You £
or your participation.

Professionally yours,

Jacqueline F. Brown, M.Ed.
Ph.D. Candidate

University of Maryland
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APPENDIX C

Personal Data Sheet

Code #___

1. Ape

2. Present Occupation

How long in years have/had you been working in

Your present occupation ?

1. Protestant

2. Catholic

3. Muslim

4. Jewish

5. Other (Please specify)

6. No religion
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Describe your highest Educational Status (check

5.
Mmore than one if appropriate)
S High School Diploma
2._ Associate Degree
3 - Bachelor's Degree
4. Master's Degree Candidate
5 Master's Degree
6. Doctoral Degree Candic te
7. Doctoral Degree
B. —_ Medical Degree
9-M~_“~ Law Degree
10. Other Degree/Certification/License
Specify
6. Marital Status (check I : than one if
é >riate)
1. Married
2. Single
3. Widowed
4. Divorced



















24. What was 1 gel rr

which you grew up? (age 0-7)

1. Predominantly 1
20 Predominantly Male
3.. __ Well Integ: by « r
25.  What was the social s of our
childhood?
R —— Primarily working c.
2. ... Primarily middle

3. Primarily upper cl: ;s






L 1 have a heBIRY BOGY ...ttt e

3. 1am an attractive DEISON . o e et e st

5. I consider MYSElf 3 SIOPPY PEFSOM .+ oenvveesetetee e eeeaneen

19. 1am 3 0eCENt SOM Of PEISOM o vvvs e et iaaa e eacans

21. I am an honest DEISON oo e et teeere e

23, L @M 8 DAG DEISON « . ov v seseseneee e an e e e
37, 1M 3 CREEMUI | SOM .. vveeeersnneneerseeeenaaanesiieerinee
39. lamacalmanc sygoi SOM.evevunnnnes B R REIRNE
AL, T BN @ N0DOGY .o vvseneeseneeneeneannsne st
55. 1 have a family that would & > me ir kind of tr P
57. tam aﬂmember Of 3 hADPY BMUIY ..\ eecneneraneeaeie e e
59. My friends have no CONFIDENCE iN b overnuneecremannnsomneseieeaaians
73. lama FEIBNGIY DEISOM .. oesessssesermnsnssss e
75, 1 @M DOPUIAT With MEM .. eveeersseerssrs e sss e ea e e
77. 1 am not interested in what ot People

91. 1do not always tell the truth ... ...ooveeereec mneeoneene

93. I get ANGrY SOMEBLIMES .. oovvnnennssrerssmrseserseess



...............................

2. | like to look nice and neat all the time

4. ) am full of aches and pains

6. lama sick person

20. 1ama religious person

22. fama moral failure

24. lama morally weak person

....................................
.........

38. | have a lot of self-control

40 1M RalefUl PRISOM . «..evsveeseeieenee e enneneesaaen st ae e

.......................
...........................

42. | am losing my mind

56. 1lam an important person to my

58. | am not ioved by my family

60. | feel that my family doesn't trust

74. | am popular with women ..

76. 1 am mad at the whole world

78. | am hard to be friendly with

82. Once in a while | think of c  Ito

94. Sometimes, when | am no!



7. 1am neither too fat NOr 100 thin ...\t iee e e ieeieenis

9. llike My looks just the way they are ..........cveerienvrniiennnnan.,

11 1 would fike to change some parts of My body ... ..ovveeveernninn.n.

25 1am satisfied with my moral behavior............cooiiene i,

27. I am satisfied with my relationship 10 GOG .. ....eoveevreiaaiiininnns

29, OUBNt 10 80 t0 CRUICHh MOTE v e eeiiviv e e casieiinrianenons
43. 1 am satisfied to be JUSE WHAL 1 @M L.t ine et
45. 1 am just as nice 85 10UIC  .evererneneieeennien e

B NSO MIYSIf s tssseaeeear e e

81. 1 am satisfied with my family relationships ..............coeeanenns.
83. lui  rstand my family as well as | SHOUID . ..o..ooveveivenniianen.
5. | should trust my family MOTE ......eeeeererrnuesrmnenecneinaeen
79. 1am as soCiabie as | WANE 10 DB «vvvevererrreeraerineimamriiaan.

81. Itry to please others, but don’t OVerdo it ........c.oveeriiiiiiiaiin,

83. I am no good at all from a social IPOINE v e e eeneenneeeneeianens

95. 1 do not like everyone | KNOW ..........-+- TR

S7. Onceinawhile, | laugh @t @€ ce-reemersemeceonneininreaies



8.

10.

12,

26.

28.

30.

44,

46.

48.

62.

64,

66.

80.

82.

84.

96.

I 'am neither too tall nor too short

| don't feel as well as | shouid

! should have more sex appeal

.....................................

I'am as religious as | want to be

| wish | could be more trustwort

..................................

| shouldn’t tell so many lies

Lam as smart as | Want 0 DR...ovvviervrenner e iieeseronenaecanees

................................

I am not the person | would i

................................

| wish | didn't gir  sp

I treat my parents as well as | sh

............................

I too sensitive to things my family

........................

I should love my family more

| am satisfied with the way

| should be more polite hers

......................

| ought to get along better with ¢

| gossip a little at times
At tIMES | fO! HKE SW | evveercnmrsreoraannsonsesnenersatiataanaans






, nnmnl-n."y

——

14 feer B00d MOSt Of the tME ..o e o e e

16, 140 POOrly in Sports and Games .. .....ovuerii e

18. 1ama POOT SIS .. .\ttt e

32, 1do What is right most 0f the tiMe ..o oo oo er e

34. 1 sometimes use unfair means to €8 e,

36. | have trouble doing the things thatareright ........................

S0. | soive My problems quite easily .......o.coovnvnieiiiiiiinn,

52, |cha Py MInd 210t .. ..v.ie e

4. Itryto run away from my) NS v eevnene e

68. 1do My share of work @t HOME . ....overereuranesnononines

70. 1 quarrel with MY FAMIlY « . oeeeeeeeeieneenaeeenes

72. 1 do not act like my family thinks [ should ..................

86. 1see good points in all the people | toei

88 do not feel at ease with other people ...............

0. 1find it hard to talk with Stra 15 ......coeeeeeenn-

] t et
100. Once in a while 1 pu untif tomorrow 1
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* H
W would you rate the childhood sociali: ion

Mnes . . . .
Sages you received from significant .ack

1t to be both Black and Female?

.completely non-enhancing to self- 1
2~~---.___much less enhancing than desired to : £-
esteem
3

— somewhat enhancing to self-esteem

4-‘__en} 1cing to self-esteem

S _highly enh: :ing to self-esteem

1 r discussed { not recall



SECTION 11--117E TASKS

As
adults, we usually have a per nal

well we believe we are doing in certain a1 is of
°ur lives. These self-ratings a:
®Valuations of ourselves; not what «
of us, In the following set of questions, you will
be asked to rate how well you believe yourse © to

be Presently doing in certain areas of your life.

On a scale of 1-5, with 1 _being not well : L

=~

13. How would you rate ht u P!

in the life area of: Q¢ m?

1 Not well at all

2 Much less well than sired

3 Somewhat well

4 Well

5 Very well




14,
F v would you rate how you : : preser ring

in the life area of: Love or Int

l\u

Relations?

1 Not well at all

2 Much less well than desired

3 Somewhat well

b Well

5. ___Very well

15, How would you rate how you ¢ 2 3el doi

in the life area of: Fr. 1  ps?

1 Not well at all

2 Much less well tlI 1 ¢ ired

3 Somewhat well

4 Well

5 Very well










1g.

19,

ite

People?

1-‘~‘Never
>~ Hardly ever
3~*-_Sometim85

4 - Often

] lonstantly

How often do you feel you are Sexually

1a

1______Never
2= Hardly ever
3 ___Sometimes
4-~**Often

5~—_~_Constantl¥

| against On_the Job by _Bla

17



20,
How often 4o you feel you are

: ai | ainst On the Job r Wh
1-,N_Never
2—*~__Hardly ever
3-‘_*Sometimes
4 _____Often
5~_~_~Constantly
21, How often do you fe | you are Ragie
'ximine 1 against ﬁgtéiéé_gfnﬂgng
.§l§§w~2eoplg?
1m__~_Never
2~ﬁ___Hardly ever
3~N_**Sometimes
4____Often
5

. Constantly



22.

23,

How often do you feel you are Rac;

discriminated against Quts: .of
i1 1 »p 2
1 !} ver

2~___~Hardly ever
3-~_~Sometimes
4 Often

5~“-_Constantly

How often do you feel you are

4

1 rexr
2*__h~Hardly
3 Jometimes

4 Often

5~____Constantly






APPENDIX F

Intercorre ation Matrix












TSI TRK

-3519xx

0248

-0923

-0320
-067¢
<1231
.2100x%
«5376xx
-5414xx
0419
-3056xx
-3706xx
<3066 xx
-13n
-2755%x
6901 xx
S4787xx
<2529 %
6398 %x
<457 1xx
<537 3xx
-599 ) xx

-000¢

-8527 xx

- Signif_ LE

.05

TA000 X

-2289x%
~2319x%
-2136 %
-2796xx
-2617 xx

-0219
+2005x%
-0835

.0418

-G620xx
3753 xx
-5059 %%
~6499xx
-3568xx
-5299xx
-3611xx
-5332xx
.0222

~6917xx
-71645xx
-2590xx
-6845xx
6821 xx
2562xx
-7988x%x
7778x%x

1.

XX -

8527 xx
0000

Signif, (g

.01

(2-tai)eq)
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