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ABSTRACT 

Title of Dissertation: A Comparative Analysis of Two Rural 
Development Programs: Sri Lanka's 
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Program--An Expert and Participant 
Profile 
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Department of Educational Policy 
Administration 

The purpose of this study was to conduct a comparative 

analysis of two rural development programs: Sri Lanka's 

Sarvodaya Shramadana Movement and Thailand's Functional 

Literacy program. The initial aim was to ascertain whether 

these programs have kept pace with the changing environments 

and aspirations of their participants. An objective was to 

investigate the educational component of each program by 

profiling the opinion of experts and participants who have been 

involved with either program for a substantial period of time 

(four years or more). This research project sought to 

determine whether the philosophical approach employed by each 

program was helpful to participants with regard to further 

educational services. This research projectalso sought to 

determine whether participants from the Sarvodaya Shramadana 

Movement or Functional Literacy Program have matured beyond the 

educational parameters (i.e., course offerings, program 

objectives, mode of delivery, etc.) of their respective 



programs. A positional-repututional approach was employed to 

ascertain a population for this study. 

Indepth interviews where held in the following cities and 

villages: Bangkok, Columbo, Hennawala, Key Lorn, Makandana, 

Moratuwa, New York, Sribuangern and Washington, o.c. Of the 81 

subjects, 57 were participants who had actually been involved 

in either the Sarvodaya Shramadana Movement or Functional 

Literacy Program. There were 24 subjects who were considered 

to have expert knowledge. 

The data collection process for this study utilized a 

variety of interviewing techniques. To further analyze the 

data the use of SPSS Multiple response variable procedure which 

permitted the use of dichotomous labeling provided frequency 

distributions and cross tabulations by category. 

The conclusions show that although the majority of 

participants benefited from being either rural development 

programs, participants felt that neither program could 

accom~date their desire for further educational services. 

Participant educational choice appears to be strongly 

influenced by the proximity of a village, local town or urban 

centers. The philosophical ideals espoused by the Sarvodaya 

Shramadana Movement or Functional Literacy Program had minimal 

influence on participants with regard to helping encourage 

further educational pursuit. Moreover, this study shows that 

older youth and adults can and often do continue to examine 

their lives through a series of complex decision-making 

strategies that enable some to pursue new directions., 
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CHAPTER I 

INTRODUCTION 

1 

There is a large and growing literature dealing with 

various forms of non-formal education, including much material 

on rural programs of non-formal education. It is therefore 

necessary to show why and in what ways this research may be 

viewed as making an addition to knowledge of these matters. 

Much of the current literature concerning non-formal 

education from such sources as journals, monographs, external 

international agencies, case studies, reports and other popular 

and scholarly efforts is by active proponents of the non-formal 

appraoch to education. Such authors as Phillip Coombs, Manzoor 

Amed, H.M. Philip, Paulo Freiere, Ivan Illich, and Lyra 

Srinivasan have made leading contributions that have fostered 

new insights and interests in non-formal education programs in 

relationship to their future role in developing countries. 

Also significant are the contributions made by Abraham Maslow, 

Malcolm Knowles, and Carl Rogers and other men and women who 

have written extensively regarding the needs and aspirations of 

individuals as they move from one stage of development to 

another, in their quest for the acquistion of knowledge. 

While sharing interest in development, each author 

approaches the study of non-formal education with different 



2 

perspectives. However, collectively, they may have offered the 

elements of a theoretical framework for planning and 

implementing youth and adult non-formal educational programs. 

Many of these programs have helped to increase individual 

awareness, helped to eliminate adult illiteracy and, more 

importantly, have helped youth and adults increase their 

abilities to cope with their ever changing environments~ 

In the past twenty years there have been numerous 

non-formal educational programs designed to fulfill a variety 

of national and community objectives~ For the reader who may 

lack a sense of the scope and purpose of rural non-formal 

education programs, and to show some of the range of such 

programs, three such efforts, drawn from Bangledesh, Kenya and 

the Peoples Republic of China have been briefly described. 

Each program has been conceived from a unique perspective 

to suit different circumstances. This accounts for their 

divergent approach toward non-formal education. Each is 

programmed for flexibility while maintaining the objectives and 

goals of the over all program design. Selected to illustrate 

the problems area are: Bangladesh's Non-Formal Educational 

Program for Women, China's Rural Development Program, and 

Kenya's Non-Formal Educational Program for School Leavers. 



Bangladesh 

Bangladesh is a country born out of conflict within 

Pakistan during the 1971 Civil war. As Naseem Hoque (1976) 

notes, "because of the war, several million people were 

directly affected and often in an extremely destitute 

situation. This was particularly true of women in the newly 

established nation of Bangladesh." According to Hoque: 

3 

At least 300,000 women were directly affected by the 
war---raped, widowed, or lost homes, family members, and 
economic support or capacity to earn. Most were housewives 
with virtually no educational background. 

(Hoque, 1976 p. l) 

Non-formal educational programs supported by government and 

non-governmental agencies have directed a concerted effort to 

help prepare women for new roles. These programs covered a 

wide range of activities from basic literacy classes through 

establishing small craft industries. 

Although, prior to the conflict with Pakistan, there were a 

few non-formal education programs for women, many of these 

programs did not encourage or permit women to enter the 

economic work force. However, post-war non-formal educational 

programs were designed to encourage the women to acquire new 

skills and knowledge so that they would become more 

self-reliant. 
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China 

According to Sarafta Azia author of Rural Development -­

Learning From China, the use of non-formal education has proven 

to be a rewarding and meaningful method for facilitating rural 

development. The Chinese model of rural development is 

politically and economically motivated. Moreover, the Chinese 

model has been based on an ideology that consists of three 

components: Collective welfare, i~e., a preference for 

collective over individual gain, reward, and welfare: 

self-reliance, i.e., the gradual evolution of a self-reliant 

society in which every village, commune, province and 

ultimately the whole nation develops its own resources to meet 

on a basis of equality without creating other classes: 

classless society i.e., the creation of a classless society 

which can eliminate or minimize all forms of exploitation. 

From a national perspective the ideology was introduced and 

implemented as a means of unifying China's majority 

population---those indigenous to the more rural areas. Equally 

important to China's leadership was the need to reshape China's 

society by developing a mechanism that could overcome 

semi-fuedal social structure and replace traditional social 

arrangements with one that would conform to a more egalitarian 

philosophical approach. 
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Moreover, the Chinese launched a massive rural development 

scheme by developing agricultural concerns and followed by 

increased educational and health care services. Social 

development through education was a primary aim of national 

policy objectives and Chinese leadership. Non-formal 

educational programs were employed because of their flexible, 

adaptive format and low cost. 

Of interest here is that China's system of rural education 

and training is specifically aimed at preparing the rural 

population for work within collective or communal 

environments. Each commune is responsible for the expansion of 

educational and other related social services through the 

community's own financial and human resources. 

Kenya 

Kenya, like other developing countries, has many non-formal 

educational programs that address many needs and concerns 

operating simultaneously. This overview will focus on the 

national problem of young school leavers and how non-formal 

programs have been employed to help with this problem. 

According to B.E. Kipkorir (1975) the rationale for Kenyan 

non-formal education is largely due to the failure rate of 

students from the formal system of education. In Kenya, 
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elementary school programs consist of standards one (l} through 

seven (7). At the end of standard six (6} students become 

deeply concerned with passing the certification of primary 

examination (cpe} which is taken at the end of the seventh 

form. Results of this examination determine whether a student 

will continue into the secondary level of education. Kipkorir 

(1975) notes that the failure rate is exceptionally high, 

forcing many of Kenya's young to search for other alternatives. 

Non-formal education attempts to address the concerns of 

Kenya's young by offering programs that would allow these 

individuals to be absorbed into other areas. Many programs 

include courses for basic literacy, secondary education and 

vocational training that eventually lead to careers in the 

industrial sector. 

Women in Bangladesh, commune dwellers in China, youth in 

Kenya are deemed appropriate target populations for non-formal 

education. It has been made increasingly clear through current 

literature that non-formal educational programs in developing 

countries have offered a significant amount of assistance in 

many areas. The examples given from Bangladesh, China, and 

Kenya are among long-standing programs including agricultural 

extension, health education, literacy, women's suffrage 

projects, and training programs related to many different 

industrial interests. 
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This research is an investigation of two non-formal 

education programs which have been in existence for more than 

ten years. The initial aim was to ascertain whether these 

programs have kept pace with the changing environments and 

aspirations of their participants~ A departure from most 

current literature, this research project attempted to 

determine whether those individuals who have participated as 

planners, organizers, leaders and students in the Sri Lanka's 

Sarvodaya Shramadana Movement and Thailand's Functional 

Literacy Program recognized the need for other educational 

services. This study also compared perceptions between groups 

within each country and between countries. 

Information of possible use to the Sarvodaya Shramadana 

officials, the Thai Department of Non-Formal Education and 

other Thai agencies interested in adult education, about the 

types of needs, aspirations, and goals of older youths and 

adults who want more opportunity for further education is 

reported. This study offers ideas and data to educational 

planners who seek to address the needs and aspirations of older 

youths and adults from both Sri Lanka's and Thailand's rural 

areas. 



8 

Statement of the Problem 

The purpose of this study was to conduct a comparative 

analysis of two rural development programs: Sri Lanka's 

Sarvodaya Shramadana Movement and Thailand's Functional 

Literacy Program. The initial aim was to ascertain whether 

these programs have kept pace with the changing environments 

and aspirations of their participants. An objective was to 

investigate the educational component of each program by 

profiling the opinions of experts and participants who have 

been involved with either program for a substantial period of 

time (four years or more). This research project sought to 

determine whether participants from the Sarvodaya Shramadana 

Movement or the Functional Literacy Program have matured beyond 

the educational parameters (i.e., course offerings, program 

objectives, mode of delivery, etc.) of their respective 

programs. 

Definitions 

1. Structural Modality. Refers to the organizational 

formulation and prevailing conditions out of which non-formal 

education has been developed. 

2. Non-Formal Education. For the purpose of this study 

this term will be used to denote the organizational structure 

surrounding educational services designed to serve rural youth 

and adults who have received minimum formal education. This 



expression is taken to suggest flexibility or services and 

adaptability to suit mass appeal while maintaining costs. 

3. Experts. This term applies to those individuals who 

were reputed to have intimate knowledge of the Sarvodaya 

Shramadana Movement or the Functional Literacy Program. Some 

of these individuals were ministry officials, university 

faculty members, representatives of research and development 

institutes, local Buddhist monks, and local personnel 

fieldworkers. 

4. Participants. This term refers to rural adults from 

four villages who were formally involved with the Sarvodaya 

Shramadana Movement or the Functional Literacy Program. Each 

of these individuals was involved with either movement four 

years prior to being interviewed. 

Procedure 

In order to procure sufficient background information for 

this study the following educational institutions and 

international agencies were contacted and provided timely 

assistance and documentation pertaining to the Sarvodaya 

Shramadana Movement or the Functional Literacy Program: 

Embassies of Sri Lanka and Thailand, Library of Congress, 

Sarvodaya Research Center, Marga Institute, World Bank, World 

9 



Education, Unesco {Bangkok office), Ministry of Education, 

Thailand, the University of Chiengmai and the University of 

Colombo. 

10 

Prior to departing the United States, the researcher wrote 

letters of introduction and intent to the President of the 

Sarvodaya Shramadana Movement and the Ministry of Education of 

Thailand. The letters asked the recipients whether they could 

identify others who have either worked closely with Sri Lanka's 

Sarvodaya Shramadana Movement or Thailand's Functional Literacy 

Program for a substantial period of time and have intimate 

knowledge regarding each program's development~ In conjunction 

with the written correspondence, the researcher had an 

opportunity to meet and discuss this research project with, two 

of the principal actors from each rural development program: 

Dr. A.T. Ariyaratne, President of the Sarvodaya Shramadana 

Movement and Dr. Vorapipatana, a major figure of the Functional 

Literacy Program. 

The second phase of this study was conducted in two 

locales. The first part of this study phase was conducted in 

Thailand while the second part was conducted in Sri Lanka. 

In Bangkok, at the Ministry of Education, personal 

interviews were held with informants who had been previously 

identified as well as others who were considered to have expert 

knowledge. To add to literature previously obtained, Ministry 
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officials provided further documents (printed in english) 

concerning the direction objectives and goals of the Functional 

Literacy Program. 

Ministry officials suggested that to ascertain a population 

for this study, the northern region of Thailand would be an 

appropriate location to carry out the fieldwork~ The selection 

of the northern region was based upon the following criteria: 

First, the northeast region of Thailand was the first area to 

initiate the Functional Literacy Program and therefore this 

area has had the benefit of the Functional Literacy Program for 

well over twelve years. Second, because the Functional 

Literacy Program was initiated in this region the likelihood of 

locating a population who were involved four years prior would 

be proportionally higher in this area. 

In Sri Lanka the researcher went to the City of Moratuwa, 

where the headquarters for the Sarvodaya Shramadana Movement is 

located. Contact was established between the writer and Dr. 

A.T. Ariyartne, President of Sarvodaya Shramadana Movement. 

After a discussion of the purpose of this study an interview 

schedule was arranged which included informants from the 

following sources: Sarvodaya educational development services, 

Sarvodaya Research Center, Marga Institute, Buddhist monks, and 

faculty from the University of Colombo. Informants from the 



above groups helped to identify sites where the remaining 

portion of this study was carried out. 

12 

Field work was conducted in a total of four villages, two 

in Thailand and two in Sri Lanka. The villagers were former 

participants from the Functional Literacy Program or the 

Sarvodaya Shramadana Movement~ These villagers provided 

additional information in regard to their educational 

experiences gained during their involvement with either the 

Functional Literacy Program or the Sarvodaya Shramadana 

Movement. Information was also sought to determine whether 

participants from each rural development program were desirous 

of additional educational services in light of their changing 

environments and these findings were profiled with those 

reputed to have expert knowledge. 

Research Questions 

The following research questions were posed as the central 

focus of this study. 

1. From the perspective of the participants and 
administrators, what are the (1) merits and (2) future 
plans regarding the educational components of the 
Sarvodaya Shramadana Movement or the Functional 
Literacy Program? 

2. From the perspective of the participants, is there a 
need to continue with the present form of education 
services or should another approach to education be 
considered? 



3~ ~oth Sri Lanka and Thai educational philosophy are 
centered around Buddhist teachings. From the 
participant and expert point of view, have the 
philosophical tenets of Buddhism been a motivating 
factor?* 

Limitations of the Study 

Studying special populations with the aid of interpreters 

places the researcher in a position of dependano.e..:. Although 

1'3 

it was the researcher's feeling that accurate interpretative services 

wer.e: provided, human error exist. Therefore, the possibility 

of some loss between the diffusion of information and accurate 

reporting may have contributea to the limitation of this study.' 

Exploratory research of this type is necessary, and the 

findings presented herein might apply in a genetal ,sens~ to a 

wider audience. However, due to the researcher's limited time and 

funds only four sites in two countries were included in this study. 

This study should be an addition to the growing body of 

knowledge of rural adults and their aspirations with regard· to 

education. 

* The interview questions•a~e provided in chapter four. 
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CHAPTER II 

The Program To Be Studied 

The Sarvodaya Shramadana Movement of Sri Lanka and the 

Functional Literacy Program of Thailand have been in existence 

for well over ten years. There are both similarities and 

differences in the two programs that make a comparison 

potentially interesting and useful to educational planners. 

The Sarvodaya Shramadana Movement is a non-governmental program 

while the Functional Literacy Program is administered through 

the Department of Non-Formal Education, Ministry of Thailand: 

Each program has made significant changes in its administrative 

structure and adjusted program delivery systems to keep pace 

with changes in individual participants, their aspirations and 

their changing environments. 

The Sarvodaya Shramadana Movement and the Functional 

Literacy Program both utilize a similar approach, referred to 

here as the Problem Identification Approach. Under this 

approach older youths and adults are encouraged to identify 

problems they face and to explore various alternatives for 

solving their problems. According to Bennett and Harmon 

(1976), Ariyaratne (1980), Compton (1979) and World Bank (1978) 

this method has been an effective approach for helping rural 

adults improve their problem-solving abilities. 
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Both programs are closely associated with Buddhist belief, 

which has a deeply rooted cultural link to existing social 

structures in Sri Lanka and Thailand~ Strong identification 

with Buddhism is often more closely adhered to in the more 

rural areas of Sri Lanka and Thailand than in the more 

urbanized areas of both countries. 

Ariyaratne (1976), Compton (1979), Johnson (1978), and 

Vorapipatana (1975) note that Buddhism is used by the programs 

as a vehicle for reaching a large segment of the rural 

population~ Buddhism is purported to be widely accepted and 

easily understood by the rural population; therefore, the 

philosophical tenets of Buddhism have been incorporated into 

Sri Lanka's Sarvodaya Shramadana Movement and the Thai 

Functional Literacy Program as an integal part of adult 

education philosophy. 

Lastly, the Sarvodaya Shramadana Movement of Sri Lanka and 

the Functional Literacy Program of Thailand have been credited 

in recent literature with being educationally sound and 

successful programs. Both participants' receptiveness and 

program effectiveness in each program have been evaluated by 

local and foreign experts. The results strongly suggest that 
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each program has imparted much technical information along with 

new skills for making inquiries based upon the use of a problem 

identification approach. 

Because each of these programs had successfully existed for 

more than ten years and because each used Buddhism as a vehicle 

of instruction (either directly or indirectly}, the researcher 

was interested in making a further inquiry into the Sarvodaya 

Shramadana Movement and the Functional Literacy Program of 

Thailand. 

Background of Sarvodaya Shramadana Movement 

Sri Lanka, a small country located off the southeastern tip 

of India, has endured roughly four and a half centuries of 

western domination. From the beginning of the fifteenth 

century until the middle of the twentieth century, the people 

of Sri Lanka were ruled partially or fully by the Portugese, 

Dutch and British. (Ariyaratne, 1975, p. 24} 

Of interest here is not that any one of the former powers 

was more advantageous to Sri Lanka's developmental efforts, but 

that little significant change took place in the rural areas of 

Sri Lanka. Dr. A.D.P. Jayatillake in a speech given in Manila 

(1974} makes reference to the colonial exploitation and the 

indigneous rural population. 



In developing nations the rural communities 
have been neglected due to colonial 
exploitation and even though many nations 
have now received independence, these 
village folk are in the same state as they 
were for the past three to four hundred 
years. (Jakatilake, 1974, p. 2) 
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A.T. Ariyaratne, the founder and current president of the 

Sarvodaya Shramadana Movement, gives a more comprehensive 

overview of the effect of colonial occupation on Sri Lanka's 

development efforts. He points out that Sri Lanka has 

experienced psychological dependence as a result of colonial 

occupation. Noting that western models of economic and social 

development often produced a psychological dependence which is 

frequently alien to traditional cultural belief~ Ariyaratne 

contends that western models are planned by experts who possess 

insufficient knowledge and input from those whom the programs 

are designed to serve. 

One of the important policy shifts 
that has taken place in Sri Lanka over the 
past decade is the acceptance by 
politicians and planners alike that the 
'development' of the country and the 
emergence of large segments of its people 
from living conditions which are only 
slightly above subsistence levels depends 
crucially not on the pace at which the 
urban or the industrial sector will grow, 
as was imagined to be the case for many 
years, but on the speed with which the 
rural or agricultural sector can be 
modernized. 



Modernizing the rural sector involves, 
among other things, transferring to it the 
skill the technology and disciplines and 
values required for raising the level of 
its productivity. 

The responsibility for this 
transference rests principally with the 
multitude of government agencies which are 
currently engaged in transforming_our rural 
life. (Marga Publication, 1974 p. XI) 

There is much debate concerning the motives behind and 

outcomes of planned rural development activities~ As noted by 

Ariyaratne (1974), planning either partially or fully in Sri 

Lanka has been almost exclusively the domain of the ruling 

elite. 

"When a foreign power leaves a colony, invariably an elite 

seeking to perpetuate the alien systems that exploited the 

people is left behind. This happended in Sri Lanka too." 

(Ariyaratne, 1974 p. 24) This ruling elite has assumed the 

same roles, values and expected behavioral characteristics of 

their colonial predecessors. As Ariyaratne notes: 

These values were imposed upon us by our 
ruling elite in blind imitation of the 
·wes.t". Most of them who took. over the reins 
of government and policy making from 
colonial powers were not an integral part 
of the culture, tradition~, and.the mass of 
the people of our country. (Ar1yaratne, 
1974 p. 2) 
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However, Ariyaratne also maintains this colonial rule, 

colonial domination and neocolonial effects, had relatively 

little effect on the Sri Lanka rural population. 

In spite of the four and a half 
centuries of materialistic imperialism the 
people as a whole particularly the 85 
percent of the population who are rural -
seem to have been hardly influenced by 
western thinking. (Ariyaratne 1975 p. 2) 

This statement is mentioned here not to suggest that 

colonial domination did not have any effect on Sri Lankan 

society but to make more explict the centrality of Sri Lankan 

colonial experience. Eighty-five percent (85%) of Sri Lankan 

society is an overwhelming segment not benefiting in some 

fashion from governmental services and privileges~ However, 

both Ariyaratne (1978) and Compton (1979) suggest that rural 

communities are severely disadvantaged but have all the 

necessary prerequisites to address and identify their own 

developmental needs, objectives, and aspirations~ 
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Sri Lankan society, like many traditional societies, has 

maintained strong identification with traditional culture. For 

Sri Lanka, the traditional culture could more accurately be 

depicted as a close integration of Buddhist belief co-existing 

within the Hindu social structure~ 



The society was organized on the basis of 
occupational castes. It was generally 
hierarchical in structure with a gradation of 
several castes. The main social group around 
which the system was organized was the group which 
produced the food for the community - the 
'goviyas' or cultivators. Various other 
occupational groups provided services to the 
community, for example, the blacksmiths who 
provided the tools, the group which- performed at 
rituals and ceremonies - the drummers~ the group 
which supplies some of the comestic utensils -
such as the potters, the group which washed and 
cleaned the linen for the more privileged social 
groups, and so on. Within such a syst~m, the 
socialization of the individual member, his 
training in a given skill and introduction to an 
occupation and craft, the education into the value 
system of the society and the acceptance of the 
normative patterns of behavior in the society were 
all indivisible elements of a single learning 
system. (Marga Publication, 1974 p. 2) 
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Ariyaratne notes that "traditional Buddhist belief and Hindu 

social structure predates colonial domination, colonial 

influence, and colonial infringement by at least 2000 years 

(Ariyaratne 1974). 

In 1956, eight years after independence from British rule, 

S.W.R.D. Bandaranaike was elected as Premier of Sri Lanka. 

Banadaranaike's election significantly changed the perception and 

direction of Sri Lankan society, irrespective of urban/rural and 

socio-economic differences~ This electoral process helped to 

broaden each one's awareness of his unique position in society, 

and made the general population more aware that "they were a free 

people with the power and potential to develop by their own 
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efforts." (Ariyaratne, 1974 p. 24) During this period, when Sri 

Lanka was officially taking steps toward developing a national 

consciousness along with maintaining a resurgent posture 

internationally, the Sarvodya Sharamadana Movement began to 

unfold. 

THE SARVODAYA SHRAMADANA MOVEMENT 

In 1958, A.T. Ariyaratne, along with other colleagues and 

students, set out to visit a low caste village located near the 

capital city of Sri Lanka. 

Not only were there extreme economic 
differences between the students' capital 
city background and those of the village; 
Kanatoluwa was a community of social 
outcasts in Asia's tenacious caste system, 
ostracised even by neighboring 
communities. (Lanka Jatika Shramadana 
Mangamaya, 1979 p. 2) 

Their primary objective was to "first, learn from the villages 

and then to utilize the knowledge gained to improve life." 

(Ratnapala, 1978 p. 12) The group lived amongst the residents 

of Kanatoluwa village and were able to identify major problems 

and aspirations concerning development activities. Their visit 

resulted in the development of a self-help construction project 

which was based around the village's own expression of need and 

desire to actualize its own stated objectives. 



Because of the success of this venture, 
Ariyaratne and other concerned people 
formed the Kanatoluwa Development 
Educational Extension and Community Service 
Camp as an on-going rural development. 
project in Sri Lanka (Compton, 1979 p. 6) 
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Soon after, by popular demand, many neighboring communities 

and others throughout Sri Lanka sought further information 

concerning the Kanatoluwa Development and Educational Extension 

and Community Center Camp. To be more specific~ interests were 

being generated about the philosophy employed to motivate and 

sustain this effort~ After analysis of the Kanatoluwa 

experiment and refinement of the procedures~ a philosophical 

approach was developed as a base if operation that was 

compatible with the culture of the people. In the words of 

Ariyaratne, "economic development programs should not result in 

reducing the human being from the status of a person to that of 

a thing, from being a subject to that of being an object". 

(Ariyaratne, 1972 p. 3) 

The Sarvodaya Shramadana Movement is a non-governmental 

program directed to the end of offering a solution which can 

provide meaningful steps to ensure personal integrity, while at 

the same time helping to bring about social change through 

spiritual awakening. The Sarvodaya Sharamadana Movement is 

committed to removing social and economic injustice, ensuring 

increased economic growth, freeing society from all forms of 
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exploitation of man by man, establishing an equitable 

distribution system of goods and services and liberating the 

human being so that he may be able to participate in decision 

making as a person and a subject in a development process in 

which he is the master and not the slave: (Ariyaratne, 1972 p. 

3) 

By 1961, thirty-six (36) work camps had been established in 

twenty-six (26) villages throughout Sri Lanka (Compton, 1979 p. 

7). Because of rapid expans ion and acceptance by the rural 

population, by 1965 the Sarvodaya Shramadana Movement was 

officially recognized by the government through an "act of 

parliament" as an "approved charity": (Marga Publication, 1974 

p. 160) By 1968, 125 villages were affiliated with Sarvodaya, 

and over 25,000 volunteers offered their time and assistance 

toward improving rural development efforts~ (Compton, 1979 p. 

7) 

According to Compton, the years of expansion for the 

Sarvodaya Movement were between 1970-1977. Political events 

during this time were unstable and acts of social unrest were 

prevalent throughout the more rural areas of Sri Lanka. 

Compton noted: 



A leftist government was elected in 1970 
under the leadership of Bandaranaike. The 
next year there was a violent revolt by 
Marxist students and unemployed rural youth, 
an insurrection that was supp~essed by the 
government. (Compton, 1979 p. 7) 
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The aftermath of the (1971) insurrection resulted in a 

search for an alternative solution to establish harmony and 

balance and a more productive way of affecting social change. 

The Sarvodaya Movement is purported to offer such an 

alternative choice along with a mechanism for making changes in 

local environments. Thus, the movement went on a long campaign 

to establish educational schemes throughout Sri Lanka. 

By the end of 1977, the activities of the Sarvodaya 

Movement had grown from a thousand (1000) villages to 

twenty-three hundred (2300) villages, (Compton, 1979 p. 7) that 

consistently demonstrated an interest, along with initiating 

steps for individual and community improvement~ During this 

same period (1970-1977), government officials were making some 

attempts to build a closer relationship with the Sarvodaya 

officials. 

Two Divisional Development Councils in 
the Anuradhapura and Galle districts have 
requested Sarvodaya to organize and run a 
co-operative agricultural farm in each 
instance with joint participation of the 
government and Sarv~daya. (Marga 
Publication, 1974 p. 168) 



Initially there was some reluctance by Sarvodaya officials to 

become directly affiliated with the political leadership~ 

However, Compton notes a rather strong attempt by government 

officials to increase their affiliation with the Sarvodaya 

Movement. 

The government administration requested 
the Sarvodaya Movement to find the resources 
to establish rural training centers in eac~ 
of the electoria~ districts in the country. 
(Compton, 1979 p. 7) 
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The Sarvodaya Movement from its inception was able to offer 

assistance to many rural Sri Lankans~ This may be due to its 

close relationship with and understanding of Sri Lankan 

traditional cultural belief, desire for change and deep 

philosophical commitment to the tenets which surround Buddhism. 

The most important theme that surfaces when 
studying the Sarvodaya Shramadana Movement 
seems to be its well developed.and culturally 
consistent philosophical basis. (Compton, 
1979 p. 7) 

The very terms used to describe the movement, Sarvodaya 

Shramadana, are strongly associated with the traditional 

language of Sanskrit~ Sarvodaya connotes the awakening or 

welfare of all, the term being derived from two Sanskrit words 

"Sarva" meaning all and "Udaya" meaning awakening~ (Sarva 

Udaga Press, 1972 p. 12) 

According to Ariyaratne, the concept and practice of self 

help through the sharing of one's mental and physical energy 



are as old as Sri Lankan civilization itself. At different 

times in the history of Sri Lanka this was known by different 

names such as "Samudan", Aththan", "Rajakariya" and 

"Athmopakaraya". (Ariyaratne, 1972 p: 1) 
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The word Shramadana is used by the founder of the movement 

as a vehicle or "medium of constructive action to bring about a 

non-violent" change within Sri Lankan society: (Ariyaratne~ 

1972 p. 1) The term Shramadana fully translated means, 

"sharing of one's time, thought and energy for the welfare of 

all". (Ariyaratne, 1972 p. 1) 

Although the terms outlined above show particular reference 

to traditional Sanskrit text, the philosophical and educational 

ideals espoused by the Sarvodaya Shramadana Movement of Sri 

Lanka show direct linkages with contributions made earlier by 

Mahatma Gandhi. Collecta, Ewing and Todd note: 

The root of Sarvodaya lie in the 
philosophical and educational ideas and 
practices of Mahatma Gandhi "Sarvodaya" 
originated as the name for the Gandhi concept 
of social order -- That is, the idea that 
full and equal justices should extend to the 
weakest and lowest in the community: 
(Collecta, Ewing and Todd, 1982 p. 272) 

According to Kantowsky (1980) and Collecta et al. (1982) the 

contribution made by Gandhi and later Bhave (Bhave was 

principally responsible for solidifying Gandhi's effort into a 

cohesive Movement) have been instrumental in Sarvodaya's 

philosophical development. Moreover, it is when these words 
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are used collectively that the overall philosophy begins to 

become clearer and have significance for those involved in the 

movement. Compton points this out when he discusses the 

philosophy behind the Sarvodaya Shramadana Movement: 

The basic philosophy put into practice is a 
universal awakening of villages that occurs 
through shared labor in a proje9t vital to 
each village. (Compton, 1979 p. 8) 

As noted earlier, eighty five percent (85%) of the Sri 

Lankan population is located in rural areas: Many of the 

inhabitants, can reportedly both identify and associate with 

this movement because of its adherence to traditional belief 

systems. A major effort was made to reach the rural poor by 

utilizing a concept relevant to their cultural values. 

Subsequently, the Sarvodaya Shramadana Movement has developed 

the guiding principles: 

Metta (loving kindness), Karuna 
(compassionate action), Muditha (unselfish 
joy) ·and Upekka (equanimity) are the four 
basic value~ that are used to inspire 
individuals. {Ariyaratne, 1972 p. 7) 

Shramadana is an act of Karuna: Dana 
(sharing), Priya vochana {pleasant speech), 
arthacharya (constructive action) and 
Samanthmarth (equality) are the other four 
traditional Buddhist values stressed to 
inspire and motivate the group: (Ariyaratne, 
1972 p. 7) 

The uniqueness of the Sarvodaya Shramadana Movement~ as noted 

by Compton, is "its depth of philosophical belief and cultural 

integration". (Compton, 1979 p. 8) In rural Sri Lanka entire 



villages have an opportunity to be involved in a cooperative 

development plan, a venture that is purported to strengthen 

community, nation, and world. 

Built into the Sarvodaya Shramadana Movement has been the 

ability to refine and make necessary changes as they affect 

policy and program objectives~ Presently~ the Sarvodaya 

Shramadana Movement has taken the following four objectives as 

part of its organizational goals: 

1. by concrete development action, to awaken the 
masses of rural people to exploit their own 
development potential through self-help and 
self-reliance; 
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2. to bring about a general recognition in regard to 
the values of utilizing labor resources, which the 
people are voluntarily prepared to give for the 
development of the nation; 

3. to evolve in the country a grass-roots 
development, leadership which is inspired by the 
people's traditional and cultural values, and to 
gain knowledge through participatory experience in 
the science of village development; 

4. to pave the way for development theory and 
practice in which an integrated approach is made 
toward development by the human person of his or 
her community, the nation, and the world; this may 
be termed a nonviolent revolutionary movement for 
changing man and society. (Lanka Jatika 
Shramadana Sanganaya, 1979 p. 8) 

Incorporated in the above objectives are the necessary 

elements to bring about social change, by cohesively 

inculcating the societal constraints which permit change to 

occur within their respective parameters. Social, cultural, 
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political, and psychological beliefs are constant elements 

which may have an effect on the course and future outcomes of a 

social action. •The dominant thread here is the cultural base 

of these objectives to achieve national integration~ to inspire 

local leadership and to provide guidelines for development•. 

(Compton, 1979 p. 9) 

A more fully encompassing picture of the goals and 

objectives of the Sarvodaya Shramadana Movement is given by the 

following list of objectives. 

1. All development efforts should be aimed 
at the achievement of the fullest 
awakening of the human per sonality: 

2. • •• the principle aim of any development 
effort should be to fulfill without 
delay the social, economic, cultural, 
and spiritual aspirations of the segment 
of society which stands lowest in it; 

3. National development should have its 
beginning within the village itself; 

4. Development plans in the villages should 
be drawn up, implemented, and evaluated 
with the fullest participation of the 
people of the village; 

s. Use should be made of appropriate 
village technologies and organizational 
structure which the villagers themelves 
can control; 

6. Development plans should be integrated; 

7. Development should essentially be an 
effort of the people. (Ariyaratne, 1978 
p. 68) 



Page 30 is not missing. The pages were misnumbered by 

the author. 
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To become affiliated with the Sarvodaya Shramadana 

Movement, a village as a unit must initiate the action. A 

village must demonstrate an interest in community self 

reliance, along with strict adherence to the principles, 

philosophy and objectives set forth in the Sarvodaya Shramadana 

guidelines. 

Once the principles which govern the Sarvodaya Shramadana 

Movement have been accepted by the villagers, "family 

gatherings" are encouraged, activities that promote and 

reinforce cultural and historical events which have relevance 

to rural village inhabitants: The use of family gatherings 

also provides the opportunity to share concerns and provides an 

atmosphere for open discussion: It is generally through the 

family gathering sessions that the village determines whether 

it is interested in further involvement with the Sarvodaya 

Shramadana Movement~ If interest is shown, the idea of setting 

up a Shramadana camp is explored. Shramadana camps are held to 

further explore and identify basic needs, recruit volunteers, 

and determine shared work responsibilities. "Both on site 

Sarvodaya volunteers and higher-level Sarvodaya organization 

representatives work to set up the facilities necessary for a 

large number of "external" volunteers to stay at a residential 

camp in the village." (Compton, 1979 p. 12) Volunteers are 

also selected for community leadership training which is an 
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integral part of the Sarvodaya Shramadana Movement: The use of 

a participatory method is an encouraged activity that is both 

typical and characteristic of this movement: 

Another institutional element in Sarvodaya Shramadana 

Movement is the Gramodaya Centers: The Gramodaya Centers are 

primarily resource centers. Their purpose is to coordinate the 

village •awakening• process for the 12-15 villages within a 5 

to 10 mile radius of the center. Currently there are 61 such 

centers located throughout Sri Lanka: The Gramodaya Centers 

are also responsibile for making decisions regarding village 

development plans, shared labor projects, and how to promote 

participation. 

As noted by Ariyaratne, through the Gramodaya Centers, 

villages can participate in a revolving fund program designed 

to "advance loans to village groups on easy terms to supplement 

their capital needs." (Ariyaratne, 1974 p. 26) By 1976, the 

Gramodaya revolving fund had successfully undertaken credit 

ventures for village based agricultural projects, small 

industrial and commercial shop enterprises. (Compton, 1979 p. 

14) 

The Community Kitchen Project was established in 1972: The 

objective here is to provide pre-school children with 

sufficient nutritional and health care services: Presently, 

there are 330 pre-schools and community kitchens in villages 
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affiliated with the Sarvodaya Shramadana Movement. This 

program also has an educational component that prepares young 

women and mothers to become more aware of the importance of 

good nutritional habits and human growth and development as a 

critical process in a child's formative years. Adult education 

courses are provided to "mother groups" through a pre-school 

medium, which often allows for greater participation based upon 

informality. 

Compton notes that as a result of the Community Kitchen 

Project, the Suma Setha home for malnourished infants (often 

abandoned) and physically handicapped teenage girls was 

established. This center provides vital support to a segment 

of society that would not otherwise be addressed~ The teenage 

girls are taught useful skills which enable them to participate 

more fully in rural community life. 

Those between the ages of 16-30 are considered youth by 

Sarvodaya officials. This segment is by far the most vital to 

the overall success of the Sarvodaya Shramadana Movement. 

"This youth group is said to be the most dynamic force which 

motivates all other groups for development planning and 

implementation.• (Marga Publication, 1974 p. 164) As noted by 

Ariyaratne, "the Sarvodaya Shramadana Movement considers 

development of youth as an integral part of a total plan -- the 

development of man and society." (Ariyaratne, 1976 p~ 1) The 
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Sarvodaya· Shramadana Movement inspires and employs youth 

through the utilization of such activities as the family 

gatherings, Shramadana camps, and Gramodaya centers~ As 

previously stated, once a village commits itself to the 

Sarvodaya principles of community self-reliance~ each segment 

of the village community participates in personality awakening. 

Personality awakening as noted by Ariyaratne is •a thorough 

grounding" (Ariyaratne, 1976 p. 4) of the state of their 

present condition. This process stresses the importance of a 

national culture in development and the reinforcement of the 

philosophy and principles which govern the Sarvodaya Shramadana 

Movement. This is to stimulate an interest in educational 

uplift through reeducation and collective work toward a 

harmonious balance between self and environment. 

Both youth and young adults are seen as future leaders. As 

such, they are responsible "for laying a psychological 

infrastructure in the minds of the members• of their respective 

villages. These young individuals are trained by Sarvodaya 

officials to adopt strategies capable of gaining wide 

acceptance from village elders which help bring about social 

change nonviolently. 



In organizing the pre-school group, 
extra-curricular programmes for school 
children, out-of-school youth activities, 
mothers and farmers groups etc., the youth 
become community organizers who learn the art 
of laying a social infrastructure in the 
community. (Lank~ Jatika Sarvodaya 
Sanganaya, 1976 p. 19) 
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To help provide comprehensive training, the Sarvodaya 

Shramadana Movement has five regional Development Education 

Institutes located throughout Sri Lanka: Two-week~ 

three-month, and six-month courses provide village volunteers 

with an opportunity to surround themselves with skilled 

personnel trained in handling specific village-level problems~ 

Of the five centers, three have special significance: The 

Metha Medura Center is considered the national headquarters for 

the Sarvodaya Shramadana Movement. It serves as the technical 

information centeri it provides training and it is the "Mecca" 

for the spiritual dimension of the program: The Metha Medura 

Center is responsible for the overall administration and 

coordination which includes printing of literature for 

circulation describing the functions and accomplishments of the 

Sarvodaya Shramadana Movement. 

The Tanamalwila Center is designed to further disseminate 

technological skills to regional villages. Of importance here 

is that the Tanamalwila Center is not concerned with 

sophisticated technological approaches but concerns itself with 
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"providing appropriate methods of technology that fit village 

resources and know-how." (Compton, 1979 p: 15) Sarvodaya 

officials have been very critical of adopting western methods 

for rural village construction projects: It is felt that rural 

development activities should be controlled by villagers for 

villagers; and adopting more sophisticated technological 

methods often helps relinquish control over the ultimate 

developmental process. Moreover, the development of 

traditional farming methods, irrigation methods~ and 

construction projects is designed to encourage a cooperative 

approach toward building a harmonious balance of unity and 

self-reliance without adding additional cost to the development 

process. 

"Training itself is not formal or rigid. It is a process 

of learning together by problem identification and finding 

solutions" (Ariyaratne, 1976 p. 2) that are workable to a 

village's ideals. Also, at the Tanamalwila Center experiments 

are conducted on various technological methods before they are 

suggested for village use. 

The Kerativu Center is the first center in a Tamil area. 

It has been organized with the hope that it will have equal 

status with the Metha Medura Center. Moreover~ Sarvodaya 

officials recognize that by establishing this center they can 
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better address the cultural needs and aspiration of the people 

located in Tamil speaking regions of Sri Lanka. 

Collectively these educational development institutes offer 

moral and spiritual support, strategies for maintaining group 

participation, and educational uplift to all segments of a 

village community. It is worth mentioning that each village 

may have become affiliated with the Sarvodaya Shramadana 

Movement because of different internal problems~ But through 

the Sarvodaya approach, problem identification and problem 

solving by village inhabitants appear to be a vital and 

integral aspect of this movement. 

Also of importance is the fact that educational uplift for 

children, youth and adults is initiated from the moment the 

family gathering activities begin. The term education is used 

here in its broadest sense; however, each village expression of 

need and its willingness to actualize its need increase the 

possibility of acquiring new and needed skills~ 

EDUCATION AND LITERACY IN THAILAND 

Thailand has a long history of education, most of which has 

been formulated around traditional cultural belief and Buddhist 

educational philosophy. In some communities, the delivery of 

educational services was the sole responsibility (for males) of 
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the local Buddhist monks. As J:K. Johnson notes, "Buddhist 

temples (wats) were not only places to worship~ but community 

centers as well." (Johnson, 1978 p: 1) It is impotant to note 

that "virtually all males became monks for three months usually 

during their teenage years:" (Johnson~ 1978 p: 1) Nicholas 

Bennett and David Harmon give a more descriptive picture of 

Thai traditional education: 

"Boys were generally sent to local 
temples (wats) to serve the monks who in turn 
provide them with instruction in the area of 
reading, writing, occupational skills and 
moral principles. The girls, on the other 
hand, were prepared for their roles as 
mothers, traders, and farmers' wives at home 
in the fields and the market:" (Bennett & 
Harmon, 1976 p. 1) 

Traditional Thai education has played an integral role in 

preparing Thai youth for adult roles and perpetuating Thai 

culture and religious activity. In 1938 major changes in 

educational policy began to take place: In 1938, the Royal 

Thai Government conducted a national census which revealed the 

state and effect of Thai education on its general population. 

The national census concluded that "over one half (6s:s 

percent) of the population over ten years of age was 

illiterate." (Bennett & Harmon, 1976 p: 1) However, it is 

fair to interject here, that illiteracy was evaluated in terms 

of learned skills which coincide with the formal learning 

process. Nonetheless, the Royal Thai Government sought 
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immediate steps to help eradicate illiteracy~ By 1940, a 

nation-wide campaign was launched under the newly established 

Adult Education Division within the Ministry of Education~ 

Programs were created and developed "for those over fifteen 

years old not in the formal system:n (Bennett & Harm~n, 1976 

p. 1) Special emphasis was placed on literacy skills and 

democratic principles: The Thai government passed into law a 

compulsory education act which stipulated the need for more 

education and made illiteracy an unlawful act or state of being. 

In 1943-1944, the Second World War caused an interruption 

of educational services, thus limiting the implementation of 

the compulsory education act. However, according to Bennett 

and Harmon, literacy classes continued to operate on a 

voluntary basis. (Bennett & Harmon, 1976 p: l) Because of the 

lack of direct support by both students and government 

officials, many adult educational programs became fairly 

inactive. 

After the Second World War, the Thai government began to 

redevelop and expand its interest in adult education activities 

to include the following objectives: 

Promote literacy skills 
Promote occupational skills 
Foster responsible citizenship in a 
democratic society . 
Improve living standards and ••• 
Promote a more profitable use of free time. 
(Bennett & Harmon, 1976 p. 2) 
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As a result of the expanded efforts, new adult educational 

programs were developed to include general and vocational adult 

evening schools. The majority of the programs developed used 

existing day-school facilities and were taught by regular 

day-school personnel. Few potential students from more rural 

environments were considered for these programs~ There were, 

however, •public education units sent to every province in 

order to keep the rural population informed of new 

developments." (Bennett & Harmon, 1976 p~ 2) The major focus 

of Thai adult education in relation to literacy was concerned 

primarily with the urban adult population in this decade~ 

Thai adult educational programs were dependent on external 

support and delivery systems~ Even though the Thai government 

had formerly set up an Adult Education Division in 1940, many 

adult literacy programs were the responsibility of foreign 

agencies with official support, organized to work with rural 

development activities, especially where education was 

concerned. Bennett and Harmon note that "it was recognized 

from the beginning that the Ministry of Education alone could 

not possibly provide all the educational opportunities needed 

for the population outside the formal school setting." 

(Bennett & Harmon, 1976 p. 5) As a result, the Thai Ministry 

of Education increased contact with the Western countries after 

the Second World War. This led to the "rapid influx of new 
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ideas into Thai society, some of which were alien to 

traditional Thai beliefs and way of life:" (Vorapipatana & 

Varavan, 1975 p. 304) The conflict between old and new, 

between the need to change and the desire to adhere to 

accustomed patterns still exists and has been a cumbersome 

problem for Thai educators for some years: In 1957~ the 

Thailand UNESCO Fundamental Education Center (TUFEC) was 

established. Although the UNESCO center, according to Bennett 

and Harmon, was specifically designed to work closely with 

rural development activities, influentials from the Ministry of 

Education helped to encourage the Adult Education Division to 

increase its support of existing rural population educational 

programs. As a result, revisions of the Thailand Adult 

Education Division objectives included the following: 

improve the living standard of the rural 
population in cooperation with (TUFEC) 

establish and promote educational 
institutions for adults in vocational and 
general education streams in cooperation with 
other agencies 

promote rural education through mobile public 
education and mobile vocational education 
units 

set up and operate public libraries 

develop and produce reading materials for 
adults 

produce and distribute audio-visual materials 
for use in educational programs 



promote public education and develop 
responsibile citizenship 

promote occupational skills, and::: 

conduct researc~ and training progr~ms in 
adult education. (Bennett & Harmon, 1976 p. 
2) 
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The TUFEC program remained functional for approximately six 

years, after which all TUFEC fundamental education units and 

rural development activities "were transferred to a new Thai 

Department of Community Development." (Bennett & Harmon~ 1976 

p. 2) By 1965, adult education programs for both the urban and 

rural population took on still another view: It was felt by 

Thai Educational officials that, although recognition of the 

problems was evident, expertise and technical knowledge were 

extremely inadequate. Adult education objectives and community 

development objectives needed to be more accurately identified 

and implemented. Subsequently, adult education was seen to 

have two major objectives: 

to aid the learner to become a problem-solver 
with a critical sense of judgment~ 

To help the learners to identify their needs 
and seek assistance from external services: 
(Bennett & Harmon, 1976 p. 3) 

In 1970, these educational objectives and philosophy were 

further developed and implemented on an experimental basis. 

Nonformal educational programs under the broad title, The Thai 

Functional Literacy and Family Planning Program were designed 
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to change the rural adult population~ It was realized that 

many of these programs would have diverse curricula. A 

built-in mechanism which allows for individual self-evaluation 

was stressed. Moreover, a curriculum was developed to help 

individual potential participants make a more introspective 

examination of their daily lives and present living 

conditions. Also, included was a component that introduced a 

problem identification approach designed to help villagers 

address and identify a problem(s) and search for alternative 

solutions. Bennett and Harmon note the following: 

The basic course was developed to help the 
learners examine their lives and living 
conditions, identify problems and their 
causes, and seek alternative solutions, and 
finally select the solutions which are most 
appropriate." (Bennett & Harmon, 1976 p~ 3) 

One way to bring about unity was to develop a cohesive 

philosophy. A philosophical component designed that could effect 

the overall structure of education and incorporate cultural and 

national objectives it relates to Thai social development 

expectations. According to Bennett and Harmon (1976) and 

Amatyakut (1980), a new philosophy of adult education emerged 

"from the study of man and what he needs to find satisfaction and 

incentives within his own environment." (Bennett & Harmon, 1976 

p. 3) This philosophy deals with the way "man views himself and 

the role that education can play to improve the quality of life 
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for him as well as the masses of population~" (Bennett & Harmon, 

1976 p. 6) Thai adult education philosophy was the culmination 

of activities and ideas which include fifty years of 

experimenting with the adult learning process, the desire to 

preserve Thai culture, and a study of man and what he needs to 

find satisfaction. According to Bennett and Harmon (1976)~ 

(Vorapipatana 1975) and Sunanchai (1981), Thai adult education 

philosophy begins with the basic assumption that "the ultimate 

goal in life of all men is to reach happiness~" (Bennett & 

Harmon, 1976 p. 6) Happiness is not clearly defined, however, 

the major objective here is to reach for individual happiness 

which may be· defined by an individual's own personal experience 

and background. 

In spite of all the variations of happiness, 
it can be more closely defined as the extent to 
which man and his environment are in harmony. 
Complete happiness can be achieved when there is 
no physical or emotional conflict between man and 
his environment physically or mentally~ 
(Vorapipatana, 1975) 

To reach this unique balance, one is required to continuethe 

search toward satisfaction and happiness until he reaches that 

equilibrium which can be found either by changing his environment 

or making adjustments within himself or both~ Educational and 

developmental activities are designed to help serve man. 

Therefore, the goal of the Functional Literacy Program was to 

develop a curriculum and delivery system capable of increasing 
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levels of satisfaction and happiness through educational 

enlightment. That is, the Ministry and other agencies must be 

able to assist rural and urban participants in their search for 

the tools that will enable them to create their own harmony: Dr. 

Vorapipatana, who was instrumental in the development of this 

Philosophy of Thai adult education: notes: 

In organizing non-formal youth and ad~lt 
education programs for the Thai population, 
attempts have been made to formulate a philosophy 
that can be understood and accepted by the 
majority of the Thai people~ The resultant 
philosophy, rooted in Buddhist beliefs, serves as 
a basic foundation and guideline in determining 
all adult education programs: (Vorapipatana: 1975) 

The vehicle used to transmit the above stated objectives 

(happiness and satisfaction) is the process commonly referred 

to as "Khit-Pen:" The term "Khit-Pen" will be used extensively 

throughout this research project and therefore needs to be 

thoroughly explained and understood before the full 

significance of the underlying philosophy can be comprehended 

ana appreciated. According to Srinivasan, "Khit-Pen" is a 

"Practical/philosophical approach to daily life ., " (Srinivasan, 

1977 p. 26~ Dr. vorapipatana, who is credited with being the 

father of the Khit-Pen concept: elaborates further by stating 

"man will strive until he reaches that equilibrium, which may 

mean changing his environment and/or making an adjustment 

Within himself" (Vorapipatana, 1975). or: Vorapipatana also 

states: 



Some people translate the word 
"Khit-Pen" as critical thinking, others as 
rational thinking, still others as 
problem-solving~ It is~ in fact~ the 
combination of all these processes and 
more." (Vorapipatana~ 1975) 
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An adult or older youth who becomes proficient and understands 

the process of "Khit-Pen" will be able to approach problems in 

his daily life systematically. 

He shall be able to gather the widest 
range of information on alternative courses 
of action and he will be able to weigh the 
merits of each alternative, based on his own 
values, his own capabilities, his personal 
situation, and the degree of feasibility of 
each solution: (Johnson~ 1978 p: 1) 

Built into this philosophy is a protective component which 

helps control for imposed level of societal pressure: Change 

under pressure can have a negative effect, both mentally and 

physically. Therefore, the use of alternative choice is an 

encouraged practice which often lessens anxiety and frustration 

for the "Khit-Pen" person. There are at least four ways in 

which Thai educational programs can help foster a Khit-Pen 

person: 

1) provide learners with the opportunity to 
study their problemsi 

2) focus on immediate problems encountered 
by the learners themselvesi 

3) predict the kinds of problems that the 
learners may encounter in the future and 
assist them to find solutions to 
hypothetical problemsi and 



4) use a combination of these three 
approaches. (Vorapipatana, 1975) 
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Part of the significance of the concept of "Khit-Pen" is 

due to the fact that it is part of an accepted philosophical 

component which is tangible and has a far reaching effect 

across socioeconomic strata. J~K~ Johnson notes, "when 

studying educational systems of Thailand, two characteristics 

of Thai culture should be noted: the devotion of the people to 

Buddhism and to education~" (Johnson, 1978 p: 9) Inherent in 

this point is that Buddhism and education are cohesively 

incorporated tenets which help to maintain social harmony. 

Buddhism, in a broad sense, is also a vehicle that is "widely 

accepted and easily understood by the majority of Thai 

people." Tapingkai points out that, "according to Buddhist 

educational philosophy, education is both a spiritual and a 

temporal process. The ultimate aim of this process is to free 

man from his conditional existence, that is, an existence 

characterized by suffering impermanence and 

non-substantiality." (Tapingkail973 p. 9) 
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To give a more comprehensive description of Thai adult and 

older youth non-formal educational programs, a brief overview 

of existing non-formal educational programs will be provided: 

This overview is not exhaustive~ A description of existing 

non-formal educational programs should give a more thorough 

picture of the efforts employed by the Adult Education Division 

of the Ministry of Education: 

The Adult Education Division (AED) of 
the MOE is the government agency principally 
responsible for the conduct of adult 
educational activit i es. AED's primary asset 
is its flexible organization with an 
effective network of adult edµcation programs 
spread throughout the country. (Ministry of 
Education, 1976 p. 4) 

According to the document, Adult Education in Thailand, 

published by the Adult Education Division~ there are several 

adult and older youth non-formal educational programs 

underway. Of the programs mentioned, there appears to be a 

wide range of (built-in) flexibility covering a broad spectrum 

of educational services. All adult education is centered 

around the philosophical tenets of Buddhism and closely adheres 

to the principles of "Khit-Pen" as a stated objective. From a 

structural standpoint, Thai non-formal educational programs are 

designed to meet the current needs of a particular segment of 



the population while at the same time minimizing costs. The 

objectives of Thai adult education include the following four 

stipulations: 

1) 

2) 

3) 

4) 

To enable the out-of-~chool population 
of all ages and sexes, both urban and 
rural, to properly adapt themselves in 
their community~ 

To induce proper understanding and 
attitudes concerning family planning and 
health, socioeconomic and political 
responsibilities within a democratic 
system, in9luding the productive use of 
spare time. , 

To provide the people with the means to 
acquire further knowledge and prepare 
themselves for acceptance of services 
from agents of various fields who are 
working towards the development of 
better liv~ng conditions for the general 
population. 

To provide 
which will 
quality of 
the people 
happiness. 
p. 4) 

further knowledge and skills 
be useful in improving the 
life and living conditions of 
in order to help them attain 

(Ministry of Education, 1976 

Interest Group Program 
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The Interest Group Program is an out-reach program 

organized by the Adult Education Division~ The major objective 

of this program is to closely align community development 

activities with education. The Ministry will provide 

short-term or mini courses •on request to any group on any 

subject" (Ministry of Education, 1976 p. 8) for which 

curricula has been developed. The duration of an interest 
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group course is limited to not more than 30 hours and can be as 

short as five hours. 

Mobile Vocational Training Programs 

The major objective of this program is to provide 

vocational courses to distant villages and towns: According to 

Bennett and Harmon, "by 1973 this program had expanded to 

include 77 mobile units with over 6,000 student participants:• 

(Ministry of Education, 1976 P~ 10) The mobile service unit is 

responsible for transporting all necessary equipment: The 

equipment remains in the village(s) until the needs have been 

serviced or satisfied. Generally speaking, the vocational 

training program covers a broad range of activities which 

include some of the following: pump repair~ motorcycle repair, 

barbering, hair dressing, agriculture, radio repair, etc. 

The duration of a course is often flexible but generally 

does not exceed 50 hours. However, allowances for intensive 

training have been programmed in certain instances to span a 

duration of between 100-200 hours~ 

Village Newspaper Reading Program 

The Village Newspaper Reading Centers were established as 

an attempt to help people living in more rural areas to: 

1) Stay abreast of socio-economic change: 



2) Help prevent those who attended either 
formal educational institutions or some 
other educational services from lapsing 
to a previoµs ~tate of illiteracy. 
(World Bank, p. 8) 

"The village reading center program has institutionalized 

adult community learning at the rural level~ village level:" 

(Ministry of Education, 1976 p~ 11) Villagers have become a 

part of a "self-learning process which ostensibly helps those 

indigenous to the rural areas build upon often much needed 

information, disseminate further information and serve as a 

clearing house for all information from various sources~ 

(Ministry of Education, 1976 p~ 11) As noted in a report 

written for the World Bank: 

Two on-going programs which do cater to 
rural adults are the special interest group 
and village reading program. The Village 
Reading Center Program provides three daily 
newspapers to any village which constructs, 
at its own expense, a reading center. Both 
these programs are focused on the most rural 
areas and depend on local initiative. 
Although their impact in terms of any single 
group or center is still modest, their cost 
is low, and their cumulative impact in 
nation-wide scale c~uld be substantial. 
(World Bank, 1976 p. 5) 

The General Education Project 
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The General Education Project was designed to serve both 

the rural and urban segments of the Thai population~ However, 

logistics and convenience of facilities have tended to attract 

adults and older youths who have had some previous exposure to 
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formalized instruction. Thus, the majority of those enrolled 

are closely involved in the second chance education course. 

Second chance education predominates mostly because it 
is easy and cheap to mount, and not necessarily because it 
is what is most needed. Teachers for second chance 
education are most readily available~ classrooms are 
generally facilities borrowed from schools~ need for 
equipment is minimal, and AED does not have to devote much 
attention to curriculum development since the majority of 
the curriculum is borrowed from the formal school system • . 
Level 3 and 4, corresponding to school grade 5-7 and 8-10, 
are by far the most popular of the second chance education 
courses, indicating that adult education is being provided 
primarily to those adults who have already completed the 
regular primary school system and desire further education 
so as to gain employment either as white collar workers or 
more highly skilled laborers, rather than to adults w~th 
little or no prior schooling. (Ministry of Education, 1976 
p. 12) 

Moreover, the General Education Department is responsible 

for teacher salaries, teaching materials and supervision~ As 

noted in the document, Adult Education in Thailand, the general 

education project has a very diverse curriculum which in its 

present state is equivalent to elementary and secondary levels 

of education. Structurally, the general education project is 

organized in the following manner: 

1. Lower Elementary Education 

a. Fundamental education, 1st and 2nd levels 
(equivalent to grades 2 and 4, respectiveiy> 
which will require six months to complete. 
This curriculum is used in every adult school 
except where the Functional Literacy _and 
Family Program has been in operation. 



Page 54 is not missing. The pages were misnumber ed by 

the author. 



b. Level 1 (grades 1 and 2) and 2 (grades 3 
and 4) which requires six months each to 
complete and used in schools in the cities 
mainly for those who intend to continue their 
education to higher levels. 

2. Upper Elementary Education 

~dult education level 3 (grades S to 7) which 
requ i"res- 1 1/2 years to complete. 

3. Lower Secondary Education 

Adult education level 4 (grades 8 to 10) 
which requires 1 1/2 years to complete. 

4. Upper Secondary Education 

Adult education level 5 (grades 11 and 12). 
This advanced .level is similar to that of 
grades 11, 12 in the formal school system~ 
(World Bank, Appendix 2, p. 8) 

ss 

It is important to note that as of 1976, the general 

education project was to undergo certain revisions in its 

structural format. Programs beginning at level 3 through 5 were 

going . to be redesigned "from an academic nature to a functional 

nature ." (Ministry of Education, 1976 p. 14).- Four years later 

it is not clear whether the scheduled revisions have been put 

into effect. However, the General Education Program is most 

popular in largely in urban areas. The attraction to general 

education program by students is primarily due to its present 

course offerings and because almost all courses are taught in 

existing day-school facilities where it is often more 

convenient for urban dwellers to participate~ 



On-going non-formal education programs 
in Thailand are generally more appropriate to 
urban adults with some education than to 
rural adults with little or no schooling~ 
For instance, second chance education courses 
prepare participants for white collar 
clerical positions, and 94% of the vocational 
and trade training programs are also largely 
inappropriate to rural life .since they are 
designed primarily to prepare participants 
for modern sector jobs. (Ministry of 
Education~ 1976 p: 14) 

Vocational Adult Education Project 
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The vocational adult education project has two components 

which include: 1) stationary units, and 2) mobile units~ Both 

programs have been designed to support the overall objectives 

which are to "upgrade people's living standards particularly 

through skill training." (Ministry of Education, 1976 p. 15) 

There are approximately twenty-five available subjects which 

may be classified under four categories: industrial arts, home 

economics, business arts, and agriculture~ (World Bank, 1976) 

Other programs may be classified as multi-purpose 
. 

activities; 1.e., there exists no specific instructional 

component. To a large extent much of the information offered 

was considered general knowledge and supplementary to the other 

existing non-formal educational programs~ From a more general 
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perspective, many non-formal educational programs have been 

designed to expose adults to change as well as provide relevant 

information. Such non-formal programs include: 

1) Radio/Correspondence Project 
2) Non-Formal Broadcast Project 
3) Educational Museums Project 
4) The Adult Training Project Ministry of 

Education, 1976 p. 3) 
In 1979, the Adult Education Division underwent a 

structural and administrative change~ It was apparent to 

ministry officials that in order to undertake the division's 

major objectives (which include to make adult education 

programs more responsive to the people's needs1 to introduce 

and begin incorporating lifelong learning concepts as a basis 

for planning~ to make non-formal education services accessible 

to anyone not involved in the formal school system), (Ministry 

of Education, 1976 p. 16) the government would need to 

decentralize control and encourage greater participation not 

only from administrative personnel (from within the ministry), 

but also from private age nc ies and participants from the 

broadest audience possible~ 

The Adult Education Division, which had previously 

"functioned as the national level was upgraded to departmental 

status" (Ministry of Education, 1979 p~ 7). This change in 

status is significant in that more appropriate avenues for 

interaction between and among government and private 

organizations provide the opportunity to cooperate and 
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consolidate their efforts. To carry out administrative change 

the newly established Department of Non-Formal Education was 

allocated funds to establish a national system of adult and 

non-formal education. This system includes the following 

components: 

1) 

2) 

3) 

Provincial lifelong learning education 
centers, guided by interagency~ 
provincial level steering committees 
charged by the governor, which operate 
programs in response to community needs, 
and train existing community groups to 
identify their needs and plan programs~ 
Currently, there are twenty-six (26) 
centers. 

Four regional centers which undertake 
program-related rese~rch, development~ 
and training efforts. These centers are 
advised by an interagency steering 
committee. 

A national unit within the Ministry of 
Education which develops and monitors 
broad policies and plans and coordinates 
efforts of the regional centers~ This 
unit is advised by an interministerial 
coordinating commit~ee which was 
establish~d in 1976. (Ministry of 
Education, 1979 p. 2) 

Major emphasis will be given to provincial lifelong education 

centers. Although there are currently twenty-six centers in 

operation, plans for future expansion are currently underway. 

"These centers will be responsible for assisting the provincial 

authorities, and administrators in all non-formal activities." 

{Ministry of Education, 1979 p. 2) 
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Rural University Project 

The Rural University Project is currently Thailand's latest 

undertaking. It is apparent that, although the Thai government 

and private organizations have made meaningful progress 

concerning adult and non-formal educational programs~ there 

remain large disparities between urban and rural adults~ "It 

is clear as well that similar disparities which have prevailed 

in economic, social, and cultural conditions have not been 

effectively reduced." (Ministry of Education, 1979 p~ 2) To 

help lessen the gap and further broaden educational services, 

the "Department of Non-Formal Education~ in collaboration with 

Srinakarinwirote University, regional universities, colleges of 

education and other institutions with different 

specializations, have developed the Rural University Project~" 

(Ministry of Education, 1979 p. 7) 

The major focus of this program is to provide (by better 

coordination) a wide range of choices and opportunites for the 

out of school population in rural areas~ Another salient point 

was to accelerate and improve rural development activities for 

people living in the more rural areas of Thailand~ Closely 

associated with the development of the newly established 

Department of Non-Formal Education was to instill that living 

in the rural areas "has a future, has security, and has hope." 

(Ministry of Education, 1979 p. 36) It is the goal of this 
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project to "promote rural well-being and peace which, in turn, 

will lead to national prosperity, stability, and security." 

(Ministry of Education, 1979 p~ 36) 

The Rural University Project •seeks to place department 

civil servants into rural situations where they will live and 

work with the people." (Ministry of Education~ 1979 p: 36) 

These civil servants will be responsible for coordinating 

functions between various governmental agencies and private 

organizations in their efforts to assist in rural development 

activities. Although full implementation of this program is 

not scheduled to be carried out until 1983, it is mentioned 

here so that the reader can gain an idea of the direction and 

overall objectives of Rural University Projects: They include 

the following: 

1) 

2) 

3) 

To increase the production, income, and 
general well-being of the rural 
population. 

To promote and encourage rural people to 
develop themselves and use local 
resources in a manner that is beneficial 
to their daily lives and appropriate 
with respect to both local and national 
concerns. 

To encourage rural people to understand 
the necessity and importance of both 
group and individual efforts to solve 
rural economic and social problems. 



4) 

5) 

6) 

7) 

To provide Department civil servants 
with opportunities to live and work in 
rural areas and, thereby, realize which 
problems are most basic, which require 
immediate attention, and which are to be 
able to both solve existing problems and 
prevent anticitipated ones from arisings: 

To foster among the rural people a love 
of nation and independence; the desire 
to restore, defend, and preserve valued 
cultural traditions; and confidence in a 
democratic form of_government under the 
monarch's guidance. 

To promote national stability and 
security and loyalty to the nation, 
religion, and t~e monarch who is the 
nation's patron. 

To mobilize the resources of various 
national provincial and local 
governmental and non-governmental bodies 
in order to pursue rural development 
efforts in line with government and 
Ministry of Education policies~ in 
accordance with the principles of 
organizing out of school education, 
through integrated models which insure 
both high e~ficiency and goal 
realization. 

{Ministry of Education, 1979 p. 36) 
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CHAPTER III 

REVIEW OF LITERATURE 

The literature cited exemplifies the interrelatedness of 

four areas of concentration. The first area specifically 

addresses the structural modality of non-formal education from 

three perspectives: historical, theoretical, and practical 

application. Examples of the non-formal educational approach 

have been included to demonstrate the structural flexibility of 

this approach. Literature that purports to critically 

investigate some of the myths associated with utilization of 

the non-formal educational approach is also reported. 

The second area of concentration is concerned with the 

internal structure of non-formal education. Non-formal 

education has generally been used to address concerns of a 

particular segment of a population. In some countries, it has 

been directed towards the educational needs and aspirations of 

women; Hogue, (1976); Davis, (1980); Crone, (1976); Jayaweera, 

(1979). In other countries, it has been used to address social 

and economic disparities between differing subgroups (i.e., 

tribes, minorities, youths and adults) that are considered 

special by decision-makers and educational planners; Coles 

(1976); Dorqiswami, (1974); Kurrien, (1979). Still, in other 

countries, non-formal educational programs have been developed 

around the needs or felt needs of segments of the population 
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that have been traditionally excluded from the formal structure 

of education; Hoxeng, (1973); Shirur, (1979); Fletcher & 

Faucelt, (1979). Older youths and adults have been the 

principle group to receive this form of educational 

consideration. 

The third area addressed reviews the literature on adult 

Education and the concept of lifelong learning to help 

understand the philosophical and conceptual formulation of 

· education as it affects the adults and older youth in the 

developing world. Also included will be literature related to 

the concept of modernity which has gained significant attention 

in recent years and has offered insightful planning 

considerations and strategies for practitioners interested in 

developing environments and lifelong learning. 

The fourth area includes studies that were designed to 

investigate the educational aspirations of rural adults. Of 
I 

these studies some have developed as an assessment vehicle 

while other studies have been designed to highlight the 

perceptual differences between program officials and 

participants in regard to educational programming. 

As noted previously, the target population for this study 

were villagers who participated in the Sarvodaya Shramadana 

Movement or the Functional Literacy Program and persons 

considered to have expert knowledge of the Sarvodaya Shramadana 
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Movement or the Functional Literacy Program. An objective of 

this study was to profile the views of participants and experts 

to determine whether each rural development program has kept 

pace with their environment and the aspirations of participants. 

The literature cited in this review have contributed 

towards formulating the basis for this inquiry. 

Non-Formal Education 

Non-formal education as a feasible modality was given new 

consideration after economic development models began to prove 

unrewarding. Thus, one can trace the early conceptualization 

of economic planning as it affected macro or national 

development efforts to the development of non-formal 

education. As noted by Grandstaff, (1974); Bruch, (1975); 

Guldbrandsen, (1974); Lawson, (1974); Penta, (1974); and Coles, 

{1976); non-formal education came to the forefront within the 

last three decades as a direct result of the adoption of 

western models of economic development. As more countries 

became independent, economic development strategies were 

promoted that generally called for an increased GNP as an 

indicator of a country's economic and social development. 

Moreover, the central theme that dominates the conceptual 

strategy is that with improved GNP comes increased social, 

political, and humanitarian efforts. {Grandstaff, 1974) 
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What we have come to see is a major shift of emphasis away 

from economic centrality to a more comprehensive plan that 

addresses what Grandstaff called, "humane" concepts of 

development. This approach was supported by such writers as 

Hannah and ul Haq who directed their attention to the basic 

needs of the majority in less developed nations. Agencies that 

traditionally have interest in issues of development (AID, 

World Bank, Unesco, University Departments of Development) 

began to examine the existing structure of development efforts 

while offering proposals that had the capacity to help 

reconstruct the conceptual thinking surrounding the issues of 

development. Emphasis was placed on the need to improve the 

quality of life of the majority of people presently living in 

less developed countries. As Hannah notes: 

The developing countries have built a record 
of progress and accomplishments. But the 
lives of most of the people hover still at 
the margins of substances ..• Most of the major 
problems of the developing countries require 
new types of public and private institutions, 
new policies for allocating resources, new 
means for delivery services, new patterns of 
growth which provide jobs more efficiently, 
and, in many cases, new technologies. 

(Hannah, 1972 p. 9) 

Another contributing factor responsible for the 

reexamination and reconstruction of development policies, has 

been the decline of the donor-recipient relationship in regard 

to project funding. This action as Grandstaff, notes (1976) 
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has had a ripple effect on the less developed nations. That 

is, because of the imbalances that exist between the 

socio-economic status of the elites and the poor, new thinking 

was needed to formulate avenues which viewed the poor as 

central to the development processes. Kidd and Kumar, (1981); 

point out that as a result of the reconstruction and 

reexamination of donor ideals, lead to development efforts 

commonly referred to as •participation development•. For other 

examples of donor influence on development, see the 

contributions of Bell, (1982). 

Country nationals and decision-makers from within and from 

outside donor agencies have influenced lending sources to 

investigate alternative structures for reaching the majority 

and least represented group (the poor and disadvantaged) of 

their respective countries. Donor-recipient relationships have 

been studied from opposing points of view by Hannah, (1972) and 

Spaulding, (1982). Both have acknowledged that less developed 

countries want, and in many cases, need foreign assistance. 

However, decision-makers from less developed countries have 

articulated concern over the entanglements with which monies 

have been allocated. Country experts and decision-makers are 

often not willing to permit donor agencies to project the 

priorities of these agencies on their development efforts. 

Spaulding, (1982) shows that there has been some alteration in 
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the donor-recipient relationship. However, there still remains 

a high degree of manipulation between donor and recipient. 

Spaulding, (1982). 

Kidd and Kumar, (1981); for example showed that in the late 

sixties, international agencies and rich industrialized 

countries focused their attention on massive agricultural 

development activities. Coincident with their effort, 

non-formal educational programs were implemented with the hope 

of disseminating information and training necessary for 

promoting new t echnological approaches that ultimately produce 

greater agricultural yield and also prepare peasant-farmers for 

still further technological developments. Kidd and Kumar 

further note that UNESCO and UNDP followed this lead by 

developing the Experimental World Literacy Programme. The 

objective of this program was to "increase rural productivity 

by combining literacy instruction with vocational training in 

technology-dependent agricultural practice" (Unesco, 1976) 

Moreover, it was shown that the literacy campaign initiated by 

Unesco and UNDP helped provide the educational arm for the 

activities espoused in the Green Revolution (Kidd & Kumar, 

1981). 

Cleaver, (1973); Feder, (1976); George, (1976); Kidd and 

Kumar, (1981); all noted that the Green Revolution has 

increased the quality of life for wealthier farmers, while 
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increasing the disparity between the peasant farmers and elite 

farmers. Harris, (1980); contends that patterns of provision 

for "educational activities although effective and important, 

may be only a secondary objective." Spaulding, (1981)1 Kidd 

and Kumar, (1981)1 Bell, (1982), support the view, that "some 

distinction needs to be made between education and propaganda, 

al though the two may often co-exist without discomfort." 

(Harris, 1980 p. 16) 

According to Ariyaratne, (1978)1 Compton, (1977)1 and 

Kantowsky, (1980)1 the Sarvodaya Shramadana Movement has been 

able to maintain its autonomy1 while experts from the 

Functional Literacy Program of Thailand maintain that World 

Education played a crucial role during the initial phase of the 

Functional Literacy Program by strongly encouraging them to 

incorporate a family planning component. (Interview, 1980) 

The point here is that while the relationship between many 

donors and recipients may still remain hazy and awkward, in 

some cases, recipients have changed the way in which final 

agreements are made, thus giving decision-makers and country 

nationals more latitude in directing country priorities over 

donor priorities. In effect, this responsive approach has 

permited lending sources to some extent to become more reactive 

rather than proactive in their relationship with country 

nationals. This action has helped to foster the structural 

development of non-formal education, Kidd & Kumar, (1981). 
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As an alternative to economic models of development, the 

non-formal educational approach has been widely accepted as a 

viable structure for reaching the traditionally excluded 

populations. Experts from the developed as well as developing 

world, have recognized the use of non-formal education as a 

practical, cost efficient, and deliberate structure (many of 

which are designed by country nationals) capable of having far 

reaching affect upon problems identified as urgent. (Coombs, 

1974) and (Grandstaff, 1976) 

Non-formal education as an approach is designed to have 

flexibility while minimizing cost, Coombs a~d Ahmed (1974). 

Coles (1976) notes that non-formal education serves "a very 

large number of adults in the world ••• it is a substitute for 

the basic education they have missed." (Coles, 1974 p.20) 

Coles continues this point by suggesting that basic education 

has only one advantage. He states: 

For the many individuals who received only a 
very incomplete education, it is the 
complement of elementary or professional 
education. For those whom it helps respond 
to new demands which their environments make 
on them, it is the prolongation of education 
(Coles, p. xvii). 

Joseph Lauwery and David Scanlon, (1968); view non-formal 

education as a mechanism for further democratizing one's 

educational experiences. This point corresponds with Coles' 



view that non-formal education from an organizational 

standpoint has the ability to equalize opportunities. 
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In many countries, it is generally thought that the formal 

educational system is inadequate to accomplish universal 

education. (Coombs, 1974) Instituting a non-formal approach 

accessible to the majority might reduce the mobility management 

function of education while increasing the educational 

attainment level of the majority. Many proponents of 

non-formal education perceived this approach to be a 

"potentially powerful means for promoting dramatic economic 

growth in rural areas in conjunction with accelerating 

political participation and social development. (Bock and 

Papaginnis, 1976 p. 2-3) 

Coombs, (1974), has been one of the leading contributors to 

the non-formal educational approach. His work has influenced 

not only Ministries of Education throughout the developing 

world, but has equally influenced university development 

programs and international agencies. Coombs, (1974), defines 

non-formal education as "an organized, systematic teaching 

carried on outside of the formal, usually chronologically 

graded and hierarchically structured, school system that is 

intended to provide particular types of learning to specific 

populations." (Coombs, 1974) Coombs points out that 

non-formal educational structure has the propensity to 
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alleviate educational deprivation and thus contribute to rural 

transformation. This central theme has influenced educational 

planners and decision-makers to develop extensive outlines for 

research leading to the structural analysis of existing rural 

conditions from a global perspective. Coombs contribution 

stressed the importance of addressing societal discrepancies 

that helped to maintain levels of inequality confronting the 

rural poor and the society in general. Coombs has offered the 

educational world community a mechanism for preparing older 

youth and adults develop avenues for continued change within 

their present environment. 

Grandstaff, (1978); Coombs, (1974); Rahnena, (1977) 1 Coles, 

(1976); Ward, (1978); Srinivasan, (1977); Kidd, (1978); Bock 

and Papagiannis, (1978); and LaBelle, (1981) all suggest that 

the conventional systems are generally inadequate to address 

the concerns of the majority of the out of school population. 

Grandstaff departs from contemporary writers by not simply 

acknowledging the structural worth of non-formal education and 

its application, but by attempting to define the conceptual 

attributes of the non-formal educational approach. Grandstaff, 

(1974), states that the definition of non-formal education 

varies with the contextual or functional issues at hand. He 

cautions educational planners to avoid searching for 

operational definitions for non-formal education but rather 
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non-formal educational activities and opportunities. 
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This conceptual approach to defining non-formal education 

permits the planner to view each edµcational environment in 

light of its own internal and structural standpoints. By 

investigating the formal system of education, it allows for the 

structural flexibility of non-formal education to conform to 

the stated needs or lack of needs as warranted by a particular 

society. Lastly, identifying the structural characteristics of 

a particular society, may help to reveal not only the obvious 

shortcomings of the formal system of education, but also will 

help to identify segments of the population who have been 

excluded by all existing services. Moreover, the resultant 

data can help educational planners and decision-makers design, 

develop, and implement non-formal educational activities 

incorporating a myriad of educational possibilities as deemed 

appropriate by the central parties concerned. 

Bock and Papaginnis, (1976), were critical of the 

development and educational models implicitly associated with 

non-formal education. They tended to parallel the contentions 

outlined by Freire, (1971), that educational services and/or 

non-formal education services do not fully attempt to increase 

participant awareness of the existing constraints that 

perpetuate their state of helplessness. Political and social 
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development considerations have been often neglected as a 

primary objective for creating social change. 

Bock and Papaginnis, (1976), are in congruence with Kidd 

and Kumar, (1981), in that these authors bring to the forefront 

some of the myths associated with non-formal education. It is 

their opinion that much of the literature of non-formal 

education generally views its role as one of reforming 

educational structures. That is, "developing an alternative 

structure capable of offsetting the existing disparities 

between the rich and poor, and developed and underdeveloped 

countries can be brought into closer alignment through 

"increased investment on education". (Bock and Papaginnis, 

1976 p. 12) 

As Grandstaff, (1976), has noted, only when complete 

revision of the present reward systems acknowledges non-formal 

educational experiences as parallel to the formal structures 

will attitudes toward these experiences begin to change. 

Another assumption considered to have helped to perpetuate the 

myth of non-formal education (i.e., non-formal education is 

viewed as being a panacea for correcting educational 

disparities) is that many programs, as noted by Bock and 

Papaginnis, (1976)7 Kidd and Kumar, (1981)7 and Freire, (1971), 

often support the assumption that the targeted subgroup is 

implicitly responsible for their existing state of 
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helplessness. The individual is viewed as the root cause of 

their condition and not the existing social structure Vio 

Grossi, (1981)7 Evans, (1981)7 Coombs, (1973)7 Bock and 

Papaginnis, (1976). There are few cases studied that address 

the concept of maldistribution of resources or address 

inequality from the perspective of altering these 

relationship~, but rather the literature overwhelmingly support 

the notion of education being an integral part of an investment 

paradigm. 

Some of the more critical proponents of non-formal 

education such as Carnoy, (1982)7 Kidd & Kumar (1981)1 Rahnema, 

(1976)7 Bock and Papaginnis, (1976), have noted that in 

general, many non-formal education programs often lack the 

ability to transform society. What the research has shown is 

that with the advent of modernity, those who have traditionally 

occupied the lowest rung of society remain at the bottom of the 

newly created modern society. Thus, critics contend that 

non-formal education as an approach may be an effective means 

for maintaining the status quo1 Grandstaff, (1976)7 Bock & 

Papaginnis, (1976)1 Kidd & Kumar, (1981). While others like 

Harman, (1976)7 Paulston, (1973)1 Ward and Ditton!, (1974)1 

view non-formal education from the perspective of its 

suitability, relevance, and the fact that it is 

non-compulsory. These features as noted by Harman, give 
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further recognition to the theoretically vast opportunities of 

non-formal education in future educational endeavors. 

Both critics and proponents of non-formal education have 

had a tendency to agree that the internal structure of 

non-formal education has the ability to shape the direction of 

special groups. Therefore, literature covering the internal 

features associated with non-formal education has been included 

to provide the reader with more insight into this area of 

educational development. However, because of the limited scope 

of this study, literature from the area of education and 

development, adult education and lifelong learning, in relation 

to the developing world have been highlighted. 

The literature that addressed the internal structure of 

non-formal education is strongly rooted in adult education 

philosophy and overlaps literature pertinent to the concept of 

lifelong learning. Implicit in both areas of concentration 

reflects the interrelationship of the contextual formulation of 

adult educational policy. 

INTERNAL STRUCTURE OF NON-FORMAL EDUCATION 

Adult Education 

Literature concerning education as development has 

contributed to fostering the prolongation of adult education as 
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as lifelong learning. The concept of lifelong learning 

has b 
een seen as either being synonymous with adult education 

or at least 
as being an integral part of the broader concept 

surround· 
ing the contextual and theoretical base. Much of the 

literature of 
adult education and lifelong learning, as it 

Pertai 
ns to non-formal education, is generally centered around 
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the 
needs and outeomes of special groups of individuals. These 

d· lscussions tha 

have 
are often presented in a case study format t 

addressed some discernible feature(s) considered 

noteworthv, wh1"le i i ~, others have been designed to h ghl ght the 
dysfun ti . c onal1ty of a particular educational attempt using a 
non-f 

ormal educational approach, Colletta, (1976); (Colletta, 
et 

• al., (1982); Compton, (1976); Coombs, (1973); Adelman, 
(1981). C 1 ' onroy, (1982); Evans, (1981); Goulet, (198 ) ; 

lantowsky, (1980); Kidd & Kumar, (1981); Marcy, (1979); Metha, 
(1978) ,· 

Ratnapala, (1980); Vio Grossi, (1980); and UNESCO, 

'l'he substantive foci of the studies mentioned thus far can 
be 9 rouped into four distinct categories: 
consci d it d ousness-raising, educational reform, mo ern y, an 
llleth 

Odolog1· cal approach. 

'l'here · 1 that occurs during the 1s often some over ap 

inaPlementation process as noted through the literature, 

howe~er, those who have espoused consciousness-raising, Goulet, 
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(1971); Metha, (1978); Adelman, (1981); Evans, (1981); and 

UNESCO, (1980) may also espouse the employment of participatory 

involvement; while other authors like Carnoy, (1982)1 Evan, 

(1981) 1 Metha, (1978) 1 Vio Grossi, (1981) 7 and UNESCO, (1980), 

have articulated concern over educational reform. That is, 

reform of the educational system to~- adult learners 

who often reside in the rural area as well as those that have 

migrated into large urban centers. Traditionally much of the 

criticism was directed towards the formal system of education. 

The call for educational reform is not exclusively limited 

to the formal system of education. Bock and Papaginnis (1976) 

and Evans (1981) direct attention to the limitations associated 

with non-formal education. They maintain that non-formal 

education programs have reached relatively few older youths and 

adults. Consequently, some reform in terms of restructuring 

non-formal education is required to make these programs more 

valuable to those the structure proports to address. Reform 

from this perspective is directed towards the allocation of 

funds and employment of a less directive approach leading to 

more autonomy and flexibility1 while at the same time 

developing administrative procedures that permit 

decentralization to intercede giving local initiative priority 

to identify problem areas that often emunate from· diverse 

circumstances. Included in this conceptualization of 



79 

educational reform is the hope that decentralizing non-formal 

education will further lead to more appropriate planning at the 

local level while minimizing discontent and fragmentation. 

Proponents who view adult education as being linked to or 

principally responsible for advancing modernity often share one 

common belief. That is, people who have received limited 

formal education (in some cases, no formal education) have the 

potential to adopt more modern attitudes. Research studies 

have shown that behavioral and attitudinal changes may be 

encouraged by differing variables which can stem from the 

development of a new road, increased media communication 

exposure, or from increased agricultural and industrial 

developments. Social psychological readiness can be 

ascertained from inhabitants of rural environments and used to 

measure the amount of potential mobility, content, or 

discontent while continued educational services are being 

developed and considered for implementation; Lerner, (1956); 

Pool, (1966); Weiner, (1966); Kahl, (1968); Inkeles and Smith, 

(1974); Vio Grossi, (1980); and Adelman, (1981). As noted by 

Weiner (1966), what is important here is to distinguish the 

difference between tradition and traditionalism. He notes that 

tradition is not static. As conditions change, so does 

tradition which is constantly incorporating and reinterperting 

change as it occurs. In contrast, traditionalism e xalts the 
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past and its practices as immutablei Weiner, (1966)1 and 

Morrison, Moore, and Lebbe, (1979). Those holding this point 

of view may be considered to impede change, thus limiting more 

contemporary or modernizing influences. 

Throughout the literature of education and development, 

adult education is seen as an influential force toward 

preparing disadvantaged populations for coping with change. 

Change may be caused by a variety of factors, however education 

(and more specifically adult education) is considered as a 

crucial element in the change process. 

Such authors as Kidd, (1972): Evans, (1981)1 and Kabuga, 

(1977)1 have advanced discussion of the adult learner. While 

Kidd is concerned with adult education from the perspective of 

the learner, Evans and Kabuga are principally concerned with 

advancing the concept of andragogy developed by Malcolm Knowles 

(1974). Andragogy is seen as an appropriate learning style for 

adults in that this philosophy admonishes against domestication 

while seeking to improve self-image and encourage 

self-directing avenues for personal advancement. The concept 

of andragogy thus allows older youths and adults to credit 

their experiences, participate in diagnosing educational needs, 

develop a variety of programs both short and long term, and 

work toward developing an educational climate conducive to 

reaching their stated objectives. While others like Coles, 
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(1976); Bertelsen, {1974); Liveright and Haygood, (1969); and 

Harris (1980), make no definitive claim to disagree with the 

four central themes mentioned above, they have, however, helped 

to foster adult education theory by outlining the need to 

address this body of knowledge from a more functional 

standpoint. Operational definitions are offered rather than 

further expansion of the theoretical base of adult education. 

Coles, (1976) points out that throughout the developing 

world, the single most significant group not appropriately 

being addressed are youths, many of whom are presently in the 

world of work and generally have adopted an adult-like 

conception of life and society. This factor alone helps to 

distinguish this group of individuals from those associated 

with continuous formal education. Liveright and Haygood, 

(1961) propose •that adult education is the process whereby 

persons who no longer attend school on a regular and full-time 

basis undertake sequential and oganized activities"(Liveright & 

Haygood,<1961). Bertelsen, (1976), defines adult education as 

"any learning experience designed for adults irrespective of 

content, level, and method. Whereas Barris, (1974), defines 

adult education as •any organized provision intended to help 

adults to learn whatever they may wish to learn (the voluntary 
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choice of the learner) or need to learn (the judgement of those 

who teach, organize or plan the provision). (Harris, 1976 p. 

19) • 

A notable characteristic of the literature presented thus 

far is closely aligned to the intended outcomes of non-formal 

and adult education. Srinivasan' s (1976) con·tr ibution departs 

from the current literature of non-formal and adult education 

in that it seeks to espouse not only the contemporary point of 

view but addresses the concerns of the differing learning 

processes assoicated within the context(s) of non-formal/adult 

education. For example, non-formal educators as well as adult 

educators have often considered the contributions of Illich and 

Freire (1973) as providing the structural basis for grounding 

the theoretical constructs of educational development policy. 

Srinivasan .. (1977) outlines four categories of educational 

thought that have influenced adult learning theory. They not 

only include the contributions of Illich and Freiere in the 

area of social reform, but also the works of Rogers (1965) and 

Maslow (1971) in the area of self-determination, Bruner's 

(1962) and Skinner's (1971) views of humanism versus 

behaviorism: and Knowles (1975) adult education theory of 

andragogy. 

What is notable about Srinivasan's contribution is that the 

concepts surrounding adult education, and its association with 
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non-formal education were not rooted in any single development 

theory. The aims, objectives, and priorities as stipulated by 

the principles will often dictate the philosophical direction 

of the proposed activity. Such is the case with both the 

Sarvodaya Shramadana Movement of Sri Lanka and the Functional 

Literacy Program of Thailand. 

As noted by Ariyaratne, (1976, 1981); Goulet, (1976, 1980); 

Compton, (1977); Radcliffe, (1976); Spee, (1973); Colletta, 

(1980); Kantowsky, (1980), the Sarvodaya Shramadana Movement 

has employed the philosophical tenets of Buddhism to help 

foster and motivate participants toward developing attitudinal 

alterations, while employing a mechanism closely aligned to 

universally accepted concepts that encourage collective energy 

and group participation. 

The Sarvodaya Shramadana Movement, as noted by Ariyaratne 

(1981) and cited by the aforementioned authors, used a variety 

of Buddhist priniples to shape and direct development 

strategy. Of the Buddhist principles mentioned, eight appear 

throughout the literature as being curcial to the development 

strategy employed by the Sarvodaya Shramadana Movement. Their 

objective is often considered to be twofold: 

orientation and motivation. T~ge.ther they help provide ·. ~ 

the psychological infrastructure necessary for creating a new 

society (i.e., social order) or ideal as stipulated by movement 



officials. As noted by Kantowsky, although the concepts are 

inherently wedded to traditional Buddhist beliefs, Ariyaratne 

has managed to revitalize these concepts so as to reflect 

practical experiences and modern interpretation (Kantowsky, 

1980 p. 41). 
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The eight guiding principles can be viewed from two 

perspectives. The first four are directed toward personality 

awakening (i.e., they are specifically directed towards the 

individual). They have been incorporated as a mechanism to 

help reshape the personality of those who are most receptive to 

the Sarvodaya philosophy and ideals. They include: "Metta", 

respect for life or loving kindness; "Karuna", compassionate 

action; •Muditha", dispassionate or altruistic joy; and 

"Upekkha", equanimity or a balanced state of mind." As 

Ariyaratne saliently points out, the acceptance of Metta forms 

the basis for eventual growth of the individual to build upon 

the needs to reform his personality. Ariyaratne states: 

Metta is the motivational factor. One begins 
to feel for others. This identification 
leads one to compassionate actions that help 
remove the causes that make others unhappy 
and suffer. The immediate result of such 
selfless action is the joy one gets in seeing 
others happy. The long-term benefit one gets 
is equanimity. • • (Ar iyaratne, 1981 p. 12) 
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The second set of principles is concerned with social 

conduct (i.e., with the behavior of a group as a whole). They 

include: Dana, Sharing, Priya Vacana, the use of pleasant 

language: Artha Charya, constructive activity and Samanathnata, 

equality in association between differing groups. These four 

principles or qual ities of group behavior are seen as 

intervening factors capable of off-setting disunity while 

fostering eventual change. Ariyaratne contends that "the 

theoretical framework of Sarvodaya in a sense, is a rediscovery 

of living tradition" (Ariyaratne, 1981, p. 27) a tradition 

centered around use of collective work in conjunction with the 

ten human needs of satisfaction. 

The ten basic human needs considered as essential by 

Sarvodaya officials consist of the following features: 

environmental (refers to the physical, social, emotional and 

mental environment in which we live): water (the need to secure 

adequate amounts of water for daily consumption by rural 

villagers: while offering preventive health information 

regarding the dangers and the benefits of protecting themselves 

from water contamination): clothing (proper dress as it 

pertains to social customs is encouraged. Moreover, concern of 

modesty and quantity of clothing is emphasized): food (sound 

nutritional and dietary information is provided to rural 

inhabitants. Special emphasis is given to pre-school children, 
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school age children, expectant mothers, and the elderly); 

housing (possession of adequate housing (i.e., housing with 

sufficient ventilations and space) is encouraged. Sarvodaya 

provides assistance toward construction of new housing. 

Emphasis is placed on using locally available building 

materials and connnunity cooperation); health services (include 

services designed to offer preventive, curative and 

rehabilitative services to those in most need); fuel (fire wood 

is considered as fuel in many villages). Therefore wood 

conservation activities are encouraged (planting of trees, 

etc.) so as to maintain a steady source of wood for daily and 

future consumption); education (lifelong education is 

considered as a basic need.) Therefore, all types of 

experiences that man goes through can be regarded as having 

educational value; and cultural and spiritual environment (all 

human needs, as enumberated above should be satisfied in a 

spiritual environment with a spiritual aim -- and the Sarvodaya 

Movement is committed to the end. (Ariyaratne, 1978, pp. 1-10) 

Similarly, the Functional Literacy Program of Thailand 

administered through the Ministry of Education more 

specifically, the Department of Non-Formal Education, employs 

the concept of "Khit-Pen" to promulgate adult education. 

According to Vorapipatana, (1975); Srinivasan, (1977); 

Sunanchai, (1976, 1980); Ministry of Education, (1976); World 



87 

Bank, (1979); Bernard and Armstrong, (1979); and Kidd & Kumar, 

(1981), Khit-Pen is linked to Buddhism ph iloso phy in that it 

permeates the belief that every individual is entitled to 

search for equilibrium and harmony. That is, life is a 

continuous search for contentment. Contentment is used 

synonymously with happiness, which is ambiguously conceived. 

The literature suggests that contentment is used here to imply 

adaptation and momentary satisfaction. Satisfaction seen as a 

temporary state in that, as one continues to search for harmony 

of self and environment, the ability to rationalize and select 

alternatives becomes an important element included in the 

Khit-Pen process. 

The Ministry of Education defined Khit-Pen as "the extent 

to which man and his environment are in harmony". Complete 

happiness can be achieved when there is no physical or 

emotional conflict between man and his environment physically 

and mentally--this philosophy encourages people to change, but 

not to destroy themselves physically and mentally in doing so. 

(Ministry of Education, 1975, 1980, p. 7 & 8) Srinivasan cites 

Vorapipatang and Ministry documents that define Khit-Pen. 

Srinivasan credits the concept of Khit-Pen as having the 

propensity to encourage greater use of the decision-making 

process. Srinivasan notes the following: 



the concept of Khit-Pen helps both men and 
women to take the initiative for using human 
powers of analysis and reflection to get at 
the root causes of daily life problems, to 
consider optional courses of action or 
inaction and to choose, after due 
consideration, which option to pursue 
(Srinivasan, 1977 p. 27) 
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Bernard and Armstrong define Khit-Pen from its literal meaning 

and make reference to how the term is being employed by 

Ministry of Education officials. The authors state that 

Khit-Pen means "skillful thinking" (others have translated the 

term to mean critical thinking). In the adult education 

context, Khit-Pen has come to mean "the ability to think 

analytically in a manner appropriate to the solution at hand" 

(Bernard and Armstrong 1979, p. 18). Moreover, it can be 

shown, Khit-Pen as a concept is by no means static. The 

concept has adaptive capabilities which permit incorporation of 

the basic ideals which have the ability for far-reaching 

effects. Bernard and Armstrong note that Khit-Pen "in recent 

years has come to mean the achievement of happiness through 

critical thinking with reference to three elements: academic 

knowledge, society's values, and self-knowledge" (Bernard and 

Armstrong, 1979, p. 18). 

Sunanchai (1979) recognizes the value of the 

problem-centered approach associated with the concept of 

Khit-Pen but emphasized the point that Khit-Pen must include 



elements that encourage free-thinking. That is, Khit-Pen 

should be seen and understood as being a humanizing function. 

A second function of Khit-Pen is to encourage not only 

individual participation but community involvement at the 

village level as well. 
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Sunanchai (1979 & 1981) notes that the concept of Khit-Pen 

has been accepted by the Ministry of Education as the official 

adult education philosophy. This action was brought about as a 

result of collaboration with education field workers and the 

desire to integrate previous field experiences with rural 

development and education. The expression, Khit-Pen was 

selected on the basis that it is reportedly a common phrase, in 

Thai language. Moreover, this phrase as noted by Sunanchai, 

the has the propensity, by means of adaptation, to reflect 

dominant Thai Buddhist values. The Thai philosophy of adult 

education centered around the ability to foster self-reliance 

while further educating adults. Although Khit-Pen is the 

corner-stone of the education philosophy, proponents 

acknowledge that Khit-Pen should be viewed as a vehicle capable 

of promoting and assisting learners to take the intiative 

toward dealing with individual and group concerns. 

As noted by World Education, (1974); Vorapipatang and 

Varavan, (1975); Srinivasan, (1978); Bernard and Armstrong, 

(1979); World Bank, (1979), Amatyakul, (1980); and Ministry of 
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Education documents, a Khit-Pen person is anyone who has the 

ability to effectively utilize the actions of others (i.e., to 

identify particular problems and/or tasks or both) and work 

toward its end. Khit-Pen is a demonstration of an individual's 

ability to utilize a decision-making process. As Sunanchai 

notes, the concept of Khit-Pen has been introduced to "enable 

people to recognize that while they do, indeed, Khit-Pen they 

can improve their abilities to do so or the frequency which 

they and, perhaps others feel they have done so." (Sunanchai, 

1979 p. 36) 

Although the concept of Khit-Pen has been designed to 

influence cognitive and affective curiosities, the concept 

itself has been difficult to define operationally. 

(Vorapipatana, 1974 p. 3) 

The literature, although limited, does support one general 

theme. The Concept of Khit-Pen has been designed to reinforce 

the practical realities associated with an individual or group 

determination to improve existing conditions. In sum, Khit-pen 

and the philosophical components used by the Sarvodaya Movement 

may be considered not only as the vehicle toward the 

introduction of a process but may well be considered the 

motivator leading toward further exploration of the affective 

domain. 
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Lifelong Learning 

Much has been written about the concept of lifelong 

learning within the last decade. The literature shows that the 

adult educators along with international agencies (especially 

UNESCO) have played a crucial role in influencing educational 

policy in a global perspective. Kirpal (1976) notes that 

contribution of Edgar Faure, along with the universally 

accepted policy of human rights, has helped to emphasize the 

importance of the individual and has paved the way for 

educational opportunities for older youths and adults who have 

been traditionally excluded from the existing structure of 

education. Democratization of education could make education a 

fundamental right of man rather than a privilege reserved for 

the elite groups of society. (Kirpal, 1976) 

Cropley and Dave (1976), Coles (1976), Hiemstra and Long 

( 197 6) , Harmon (1976) , Sucholodos ki (1976) , and Harr is (1980) , 

do not highlight the human rights issue as noted by Kirpal. 

They argue the relevance of lifelong education to development and · 

its importance in educational planning.considerations. 

The concept of lifelong learning as noted by Lengrand 

(1975); Dave (1976), Hiemstra and Long (1976), Kirpal (1976), 

Cropley and Dave (1978), and Janne, (1978) is by no means a new 

concept. Documents of antiquity much prior to the development 

--
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of Western civilization, notably ancient Chinese, Hindu, and 

Buddhist literature, make reference to the continuous search 

for wisdom. Possession of wisdom was considered as ultimate 

state of being. Seeking further knowledge was seen as being a 

continuous process. 

The contemporary position of lifelong learning remains 

broadly based, it includes generalizability and flexibility. 

Current societal events (e.g. democratization of education 

efforts, rapid technological change, and greater recognition of 

the socio-affective domain) encouraged adult educators and 

theorists alike to rethink the role of education in relation to 

societal factors. Such authors as McClusky, (1974); Coles, 

( 1976); Harmon, (1976); and Harr is, (1980) , note that attempts 

at clarifying the role and function of adult education have 

generally agreed that a central purpose of adult education was 

to gain recognition of education as a continuous process. The 

development of new terminology helps indicate the 

comprehensiveness and overall scope of education as a lifelong 

process. Terms such as permanent education, lifelong learning, 

lifelong education, recurrent education, and popular education 

have been widely employed by educationalists, governments and 

international agencies seeking to expand the philosophical 

boundaries associated with adult education and education in 

gene ral. 



93 

Hiemstra and Long (1976), Kirpal (1976), Sucholdolski 

(1976), and Dave, (1978) note that lifelong learning may be an 

important philosophical idea or concept for educational 

theorists. However, there are several societal factors that 

contribute to fostering lifelong learning. They include: 

"rapidity and constancy of change : the continuous march toward 

- occupational obolescense, and changes in lifestyle or value 

systems affecting large segments of the general population", 

(Hiemstra and Long, 1976, p. 7 & 8). Such societal factors 

along with socio-technological events have influenced older 

youth and adults to view continuous learning opportunities as a 

viable avenue for acquiring new skills and knowledge. 

Cropley and Dave (1978) share with Hiemstra and Harris the 

recognition that the formal educational setting can no longer 

be held accountable for preparing the general population for 

experiences capable of sustaining the entire life process. 

Educational programming is seen as lacking. Systematic and 

purposeful learning that enables people of all ages to benefit 

from a variety of different settings is needed. It is Cropley 

and Dave's position that lifelong education by design is a 

system that can accommodate continual challenges with 

systematic and purposeful learning. 

Although the concept of lifelong learning as outlined by 

UNESCO (1972) reflects a broad conceptualization of potential 
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learning possibilities which include formal, non-formal and 

informal modalities, generalizability and flexibility remain 

crucial to the implementation process. Cropley and Dave 

(1976), and Cropley (1978), maintain that greater emphaiss 

should be given to the integration of social and motivational 

affective development with cognitive development. Both authors 

contend that integration of the vertical (cognitive 

development) approach with a horizontal (social and 

motivational development) approach provides wider learning 

opportunities to continual learners. Cropley asserts: 

••• experience in a cognitive and 
socio-affective environment which fosters 
both continuing development and a positive 
motivational and emotional climate for 
lifelong growth looks to be a major factor in 
the course of intellectual/cognitive 
development. Lifelong education aims at 
providing such a climate. (Cropley, 1978 p. 
70) 

Vio Grossi, (1980), and Kidd & Kumar, (1981), on the other hand 

are skeptical of this approach. Their research findings 

support the view that vertically orientated programs tend to 

reflect predetermined learning capable of hindering adult 

curiosity. Thus, Vio Grossi and Kidd & Kumar contend that a 

vertical approach is paternalisticJ while a horizontal approach 

is considered to exhibit humanistic qualities capable of 

fostering individual and group curiosity. Suchodolski (1978), 

notes that the challenge toward organizational implementation 



95 

is often not of particular consequence. Suchodolski addresses 

this point: 

Lifelong education is only to a certain 
extent a matt~r of organization implemented 
by teachers and educators. It is deeply 
rooted in the social circumstances which 
determine the motives of human action and 
thereby influence the evaluation of different 
principles and different objectives in human 
life. (Suchodolski, 1978 p. 71) 

Of particular importance as noted throughout the literature 

vio Grossi (1980), Suchodolski (1976), Coles (1976), Knowles 

(1974), Houle (1961), Dow (1965), Sheffield (1962), and Harris 

(1980) is that as societies change so does the direction of 

education. Recent emphasis as noted by the aforementioned 

authors give much attention to humanistic value, self-directed 

learning, and self-reliance. Coombs (1974), Knowles (1974), 

suchodolski (1976), and Kabuga (1977) acknowledge that adults 

are distinctly different from children. Adults often obtain 

through life experiences a depth of information which is stored 

and built upon prior to entering a formal or non-formal 

educational environment. Others like Houle (1961), Sheffield 

(1962), and Dow (1965) support the above contention, however, 

their research has influenced adult educators and educational 

planners to investigate into the motivational characteristics 

of adult continuous learners. 

Lastly, the literature of lifelong learning as noted 

previously, has been particularly concerned with the impact of 
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rapidity of environmental and societal change on older youth 

and adults (Hiemstra and Long 1976). Constant reference has 

been di rected toward the necessity for the implementation of 

older youth and adult education programs designed to have the 

capacity to integrate instructional form with decision-making. 

The idea is that an increased capacity for decision-making 

would e nhance the ability of older youth and adults when 

confronted with individual and group concerns relating to daily 

life in conjunction with their rapidly changing environment. 

Advocates of lifelong learning are generally concerned with 

improving the quality of life. The literature acknowledges 

that societies (whether open or closed) are in a constant state 

of change and therefore the abilities to employ 

decision-making, to perceive a transitional state, to improve 

coping skills, and to further investigate educational 

opportunities, are needed abilities that can be fostered by 

lifelong l earning. 

Within the last few years, research studies have been 

conducted to ascertain information regarding learning needs and 

aspirations of rural youth and adults Hsieh (1977), Kohtbantau 

(1978), Boonyatanata (1979) and Amatyakul (1980). These 

studies have been conceived from different perspectives, and 

have helped broaden our knowledge of the learning needs and 

social aspirations of rural youth and adults. In addition, 



these studies have provided information concerning the 

perceptions of program administrators with regard to rural 

adult needs and program development. 

Their findings suggest that program officials often lack 

needed data on existing conditions and desires of adults in 

rural settings. What appears to be common amongst program 

officials and policy makers with regard to program development 

was that data from similar environments have been used as a 

basis for determining rural adult desires and needs in a 

particular setting. Program officials and policy makers have 

conducted little research to determine the actural learning 

needs or educational aspirations of rural adults. 
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This study has been designed to profile the opinions of 

participants and experts from the Sarvodaya Shramadana Movement 

of Sri Lanks and the Functional Literacy Program of Thailand to 

determine whether program officials and participants had 

similar perceptions with regard to their educational needs and 

future aspirations after being involved with these rural 

development program. 
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METHODOLOGY OVERVIEW 

Literature Review 

This chapter presents the methodological approach used to 

explore and evaluate the educational components of two rural 

development programs. Literature is cited that describes 

methods and strategies widely employed by social scientists 

and/or practitioners of field work. The use of the tape 

recorded interview was an essential part of the data collection 

process. Field work practices and interviewing techniques 

provided data for a grounded theory. 

This study was designed to answer a set of research 

questions, using an exploratory approach designed, to gain 

further insight into the educational experiences of 

participants and administrators from two rural development 

programs. Each of the target groups was involved with one of 

two rural development programs: The Sarvodaya Shramadana 

Movement of Sri Lanka and the Functional Literacy program of 

Thailand. 

This study was designed to incorporate the methodological 

approaches outlined by Anthony Dexter (1970), John Walton 

(1973), Leonard Schatzman (1973), Barney Glaser, and Anselm L. 

Strauss, (1967). Each of these men has developed strategies 

for conducting field research using techniques which allow a 
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researcher to develop distinctive and flexible strategies while 

maximizing discovery. 

Glaser and Strauss, (1967) have developed a conceptual 

model for generating theory from data "systematically obtained" 

using a comparative analysis approach. In their view, research 

methodologies do not necessarily have to be rigidly 

quantitative, but should be developed by systematically 

generating data using constant comparison. Their approach is 

referred to as grounded theory. Glaser and Strauss note the 

following: 

Discovery of a theory from data is grounded 
theory ... Generating a theory from data means 
that most hypotheses and concepts not only 
come from the data, but are systematically 
worked out in relation to the data during the 
course of the research. (Glaser and Strauss, 
1967 p. 1-6) 

The process suggested by Glaser and Strauss is not one of 

qualitative over quantitative appropriateness but rather one of 

generation of theory over verification ••. "that is theory as an 

ever-developing entity, not as perfect product." Glaser and 

Strauss (1967 p. 10) recognize the merits of many 

methodological techniques when applied to research projects 

designed to incorporate both verification and generation of 

theory. 

In many instances, both forms of data are 
necessary-not quantitative used to test 
qualitative, but both used as supplements as 
mutual verification and, most important for 
us, as different forms of data on the same 
subject, which when compared, will each 
generate theory. (Glaser and Strauss 1967 p. 
18) . 
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The point Glaser and Strauss are emphasizing is that 

researchers who are interested in developing the procedures for 

generating theory from original data ought not be preoccupied 

with techniques of verification. Verification of categories or 

properties can be determined during the actual data collection 

process. 

Walton (1973), influenced by the contributions of Glaser 

and Straus s, were concerned with the development of a 

methodology for conducting comparative research. Walton agrees 

with the precepts of grounded theory, however, his concern is 

directed towards developing a strategy which permits collection 

of original data by reproducible means and by "relevant group" 

comparisons. By "relevant groups" the author means the 

collection of individuals that have information on a particular 

matter under consideration. The following features are 

characteristic of the standardized case comparison developed by 

Walton: 

1. This method's purpose is to collect original data 
through systematic and reproducible procedures across 
cases that are meaningfully comparable. 

2. The use of standardized data collection procedures such 
as surveys or standardized interviews with individuals 
selected by reproducible purposive sampling, (e.g. 
nominational or "snowball" sampling.) These 
procedures, of eourse, are merely illustrations and do 
not rule out similar standard analyses of 
organizations, groups, or whatever units are to be 
studied. The key element is simply that original data 
are generated through systematic procedures. 
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3. This method allows for the incorporation of archival 
data. Field work and firsthand knowledge of the 
situation being compared enables the researcher to draw 
selectively on official data. 

4. Standardized case comparison method allows collection 
of a broad range of data. For example, findings can be 
integrated with archival material with original data. 
(Walton, 1973 p. 179-180) 

Dexter developed an interviewing procedure for helping to 

secure information from people who may be considered by many to 

have special or elite positions within an organization or 

within society at large. Dexter notes: 

Like Riesman (Abundance, p. 528 nl6), "I am 
not happy wth the term 'Elite' with its 
connotations of superiority. Yet I have 
found no other term that is shorthand for the 
point I want to make, namely that people in 
important or exposed positions may require 
VIP interviewing treatment on the topics 
which relate to their importance or 
exposure." (Dexter, 1970 p. 5) 

Because these persons are held in generally high esteem, 

special strategies ought to be developed to maximize the 

benefits of their opinions concerning topics under 

investigation. Dexter outlined three basic strategies for 

conducting a non-standardized interview. They include the 

following considerations: 

1. Stressing the interviewee's definition of the 
situation, 

2. encouraging the interviewee to structure the 
account of the situation, 

3. letting the interviewee introduce to a 
considerable extent (an extent which will of 
course vary from project to project and 
interviewee to interviewee) his notion of 
what he regards as relevant, instead of 
relying upon the investigator's notions of 
relevance. (Dexter, 1970 p. 5) 

I I 
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This researcher decided that by using the strategies 

mentioned above, participants as well as those considered to 

have expert knowledge would be more responsive and willing to 

Participate in this study. 

to Provide a 
Therefore, the interviewer sought 

climate or atmosphere which would encourage the 
intervi 

ewees to become more expressive. The interviewees were 
not Pl 

aced in a position where they were told what to say. 
Each 

was afforded an opportunity to articulate his point of 
View 

as fully as possible and express himself in accordance 

With hi 
sown perception of the situation. The researcher did 

not 
Use the "focused interview•. As noted by Dexter: 

Many well informed or influential people are 
unwilling to accept the assumptions w~th. 
which the investigator starts: they 1ns1st 
o~ explaining to him how they see the 
situation. (Dexter, 1970 p. 6) 

Th· 1s approach was integrated with the concepts of Schatzman 
and St rauss, who are concerned with preparing students and 
others . 

interested in conducting field research to become 

sensitized to the humanistic naturalistic approach toward 

conducting such research. When conducting field research it is 

i•Portant that the researcher realize early on that field 
rese 

arch is "continuous with other fields and bound up with 

the• in various ways". (Schatzman & Strauss, 1973 p. 23) 

Shaffir, Stebbins, and Turowetz (1980) addressed some of 
the hidd f ith conducting field research. 

'l'hey h 
en actors associated w 

ave noted the following: 
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For most researchers the day to day demands 
of field work are regularly frought with 
feelings of uncertainty and anxiety. 
(Shaffir, et. al. 1980 p. 3) 

For psychologically prepared (or seemingly prepared) students, 

who are committed to undertake the responsibility of field 

research, problems will arise. Indeed, there are moments where 

even the most qualified person will experience difficulty. 

Schatzman and Strauss argue that, when conducting field 

research with human subjects, humans often demonstrate "special 

properties" in relationship to nonhuman subjects. These 

properties are associated with man and himself, man in his 

environment, man and his world • . Schatzman and Strauss have 

described four characteristics of man which are considered 

significant from their perspective: 

1. 

2. 

3. 

4. 

Man can take a perspective on himself, and 
act toward himself. 

In diverse situations, he can simultaneously 
hold several perspectives on himself as well 
as on other things and events ••• even 
seemingly contradictory ones, then in new 
situations create still other perspectives. 

Personal perspectives are social in origin 
and emanate from definition of countless 
social situations and processes in which man 
finds himself and with which he can identify. 

Man presents himself with perspectives and 
definitions that become (some of the) 
conditions for his own action; therefore, the 
"forces" which impel him to act are 
substantially of his own making. (Schatzman 
and Strauss, 1973 p. 5) 
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Wi th the above characteristics considered as crucial 
factors t 

' he author was able to begin to address pertinent 

features of the field research strategy. A major concern was 

to develop a suitable i l 11 h tact c that wou d a ow t e researcher to 
establi h 8 and develop a meaningful working relationship based 
Upon 

mutual respect, trust and understanding of the objectives 
Of th! 8 research project. 

A total of eleven knowledgeable experts and administrators 
"ere · d 1 entified before departing the United States. Letters 
"ere 

sent to each of the individuals. The content of each 
lett 

er included a formal introduction, stated objectives of the 

Study, a br1· ef description of the methodology, and a request 
for 

Official permission to conduct this research project. The 

letters 1 h ld f h a so asked the recipients whether t ey cou urt er 

identify others who have either worked closely with Sri Lanka's 

Sar~odaya Shramadana Movement or Thailand's Functional Literacy 

Program f i . or a substantial period of time and have nt1mate 

kno"ledge of each program's development. 

Of Particular importance here was that the researcher was 
able t 0 (1) identify administrators who were considered to have 
e>cpe t 

r knowledge about the sarvodaya Shramadana Movement and 

rllnctional Literacy Program; (2) ascertain whether they were 

"ill in (3) g to particpate and support the study; prearrange a 
l>ilrt · 1cipatory cooperative relationship in reference to contacts 

and Site selections; and (4) establish contacts early in the 
data 

COllection process. 
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The researcher felt early identification of ministry and 

Sarvodaya officials was of major importance. Joint cooperation 

between the researcher and program officials was important 

because the researcher needed their support and sought their 

participatory involvement. Another purpose of this strategy 

was to develop _an approach that would ultimately encourage 

program officials to become involved in field operations. By 

the use of the word field, the author is referring to rural 

villages where individuals who have participated in either the 

Sarvodaya Shramadana Movement or the Functional Literacy 

program were located. 

Schatzman and Strauss argue that in order to maximize the 

benefits of their approach, "the field researcher must get 

close to the people whom he studies, he must understand that 

their actions are best comprehended when observed on the spot 

in the natural ongoing environment where they live and work." 

~chatzman and Strauss, 1973 p. 6). By having the sites 

identified and letters of introduction and intent sent to the 

appropriate authorities and by following up with personal 

contact, the researcher was able to locate and identify people 

who met the necessary criteria of this study (e.g., 

involvement in either the Sarvodaya Shramadana Movement of 

functional literacy program for a minimum of at least 4 years). 

I 
I 

w 
w 
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THE SUBJECTS - Participants 

The subjects who participated in this research project came 

from two distinctly different vocational backgrounds. The 

first group interviewed consisted of villagers who were 

farmers, laborers, weavers and farmer-laborers. To be 

considered for the study, the interviewees must have been 

involved in/or part of either the Sarvodaya Shramadana Movement 

or the Functional Literacy Program for at least a period of 

four to five years prior to being interviewed. A second 

criterion was that each individual was to be a minimum of 

twenty years of age. The age twenty was selected so that 

participants (i.e., those who have been involved 4-5 year 

prior) could more fully describe their experience and needs 

from a reflective perspective. 

There were sixty-four (64) villagers who participated in 

this research project. However, seven tape recordings were 

completely inaudible and could therefore not be included in the 

study. Of the fifty-seven useable recordings thirty-two of the 

participants' responses were from Sri Lanka, twenty-five from 

Thailand. There were a total of four sites used in this 

study. Two villages were located in Sri Lanka and two were 

located in Thailand. 

The Subjects - Experts 

The second group interviewed consisted of program 

administrators, university faculty, and community leaders. As 

stated initially, one objective of this study was to develop a 

comparison between participants and administrators or other 
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knowled b ... 
ge le 1nd1v1duals involved with each program. Therefore 

a Pos·t· 1 ional-reputational approach was employed and considered 
essent· 

lal for identifying and selecting candidates who met all 
Of the f Ollowing criteria: 

1. 

2. 

3. 

4. 

Have been involved in either the Sarvodaya Sharamadana 
Movement or the Functional Literacy Program for a 
substantial period of time. 

Currently hold a superordinate position within the 
Present organization. 

Have indepth information concerning past events as they 
relate to or affect the possible future role of the 
organization. 

Have significant work histories in the field of 
nonformal education and related other fields of study 
(e.g. rural development, adult education, community 
development, educational administration, etc.) 

A total of 26 people considered to have expert knowledge 

Were identified and interviewed for this research project. Of 

the 26 • 
identified, 24 have actually been included in the 

Of the 24 respondents, 14 were from Thailand. There 
Were f ewer candidates identified in Sri Lanka. However, ten of 
tho 

Se identified consented to participate in the study. 

One important note should be included. The researcher did 
not 

attempt to secure equal numbers of experts and 
Partic. 1.Pants. It was decided by the researcher that those 

identif' d le as experts (administrators, faculty, etc.) often 
aaa ress th . e1r 
by th 

e nature 

concerns to a broader audience. Superordinates, 

of their positions and responsibilities, often do 
not 

Perceive situations from a singular, purely personal 

Perspect. 
1 ve. Superordinates generally address wider concerns 
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than their subordinates. Therefore, it was the decision of the 

researcher to include more participant interviews to gain a 

wider view from participants. Another factor in the decision 

to interview more participants than experts was that in each 

rural development program there were a limited amount of 

experts who met the criteria as outlined in the initial 

proposal. 

There was a total of 81 participants and experts included 

in this study. Seventy percent (70%) were village participants 

while 30% were considered to have expert knowledge. 

Site Selection=Sri Lanka 

Administrators considered to have expert knowledge in Sri 

Lanka were reluctant to select individual sites, but they did 

direct the researcher toward districts of their country where 

the Sarvodaya Shramadana Movement program had been initiated. 

They include: Columbo District, Galle District and Kandy 

District. 

It should be noted that although three districts were 

recommended by Sarvodaya officials, there was no mention why 

these particular sites were suggested. The researcher selected 

two districts that were compatible with his economic situation 

and chose districts that were in close proximity to one 

another. To limit high transportation cost and time, the 

Columbo district and the Kandy district were selected for this 

study. 
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Once the districts were identified, letters of introduction 

and intent were sent to a local representative of each 

village. In Sri Lanka, each letter was followed by a personal 

meeting with local monks who were district coordinators of the 

Sarvodaya Movement. After a brief discussion of the objectives 

and ~tudy, sites were suggested based upon village involvement 

with Sarvodaya personnel. In the Columbo District, the village 

of Makandana was suggested. In the Kandy District, Hennawala 

village was suggested. 

A brief description of each Sri Lankan village included in 

this study, is given here to offer some understanding of the 

two villages used in this study. 

Hennawala 

The Hennawala Village is located within two miles of the 

city of Hurikaduwa and less than one mile from a Sarvodaya 

center. Ten miles from the village of Hennawala lies the 

second largest city of Sri Lanka, commonly referred as Kandy 

Town, which has a proud historical background and a 

well-developed tourist industry. This is mentioned not only to 

give the location of this village in relation to other cities 

but also to highlight the social and cultural discrepancies 

that exist between the two environments. 

Traditionally the inhabitants of this village belong to the 

Kinnara Caste which is described as being low on the caste 

hierarchial system of Sri Lanka. Nasenda Ratnapala states that 
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"the Kinnara Caste is considered as forming the lowest point on 

caste hierarchy almost par with the Rodiyas. (Ratnapala, 1979 

p. 3) Rodiyas is a term used to denote the lowest possible 

caste in the social stratification system of Sri Lankan 

society. Ratnapala's description of this group is an 

anthropological denotation that reflects the opinions and 

encompasses the feelings of broader society. Ratnapala states 

the following in regard to the Rodiyas caste: 

According to tradition the Rodiyas belong to 
the lowest rung in the social ladder and 
considered as the meanest caste. The Rodiyas 
traditionally live by begging, and in 
addition to begging, they practice various 
handicrafts such as weaving of mats and 
baskets, making of drums and production of 
wig making, etc. (Ratnapala 1 & 2)) 
(Sic)--They were also mentioned as people who 
were entrusted with the task of carrying 
corpses or dealing with unclean 
activites--they were always looked down upon 
and never allowed the privileges enjoyed by 
other castes. Even admission to the temples 
of the Buddhists was not permitted to them. 
Although Buddhism has discrimination with 
regard to caste in actual practice it had not 
been so, at least in certain instances where 
public opinion has compelled Buddhist monks 
to conform to the traditional norms existing 
in the society.-If Rodiya chances to enter a 
house it is considered as a pollution and for 
this reason even if some water is given to a 
Rodiya it was customary not use a cup or a 
glass but to pour the water into an empty 
coconut shell and offer it. Even the vessel 
that touches the lips of a Rodiya was 
considered as polluted.--As an under 
privileged caste education was denied to 
them. Twenty years ago no Rodiya was allowed 
to enter school. (Ratnapala, 1979 p. 1, 2, 
3, and 11) 

Ratnapala, in a statement included earlier, has indicated 

that the Kinnara Caste is considered almost par with the 



Rodiyas. The above statement has been included to further 

depict the stigma and social predicament associated with 

members of the Kinnara Caste. 
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Much of the same treatment experienced by the Rodiyas has 

been imposed upon members of Hennawala village. Historically, 

members of this village have been denied religious services 

from the Buddhist monks. Local tea houses generally will not 

serve them in the same drinking vessels served to other members 

of higher castes. Educational services for the most part have 

been minimal. 

Formal education alone has not been able to penetrate or 

dismiss the negative images of their caste association and 

therefore little effort by government agencies has been 

initiated to help serve this group. Many of the children who 

attend primary school drop out early after realizing the 

position they occupy in the social stratification system. 

Parents often encourage leaving school early because of the 

nature of their craft, which is mat making and weaving of 

handicrafts, requiring the constant search for raw materials. 

Another characteristic associated with inhabitants of this 

village is that members of this village suffer from very deep 

rooted feelings of being socially ostracized by the surrounding 

communities, which reinforces the stigma associated with low 

caste identification. 

\\ 
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Structurally, the buildings in the village are dwellings 

which consisted of at least two rooms. Many of the houses were 

made of mud and wattle and do not have running water or 

electricity. However, there were a few houses of fairly 

substantial size that may have conveniences commonly associated 

with western homes. 

Makandana 

The village of Makandana was a direct result of the Land 

Reform Act of 1972. Prior to 1972, this area located not far 

from the city of Pilivandala, was surrounded by large rubber 

plantations and small subsistance farms. As a result of the 

Land Reform Act (1972), Makandana was considered a settlement 

village, thus giving incentives to farmer/laborers from other 

nearby communities to relocate into this newly formed village 

community. 

The village itself was spread out into several hamlets 

generally consisting of four or five families living in close 

proximity to one another. The overall population may be as 

large as 450 people. 

Structurally, each dwelling consisted of at least two 

rooms, excluding the cooking area, which is often located in 

the rear or to the side of each dwelling. Many of the houses 

were made of mud with cadjan roofs. Electricity and running 

water were not available in this village. Sanitation 

facilities (e.g. latrines) are minimal. 
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Presently the Sarvodaya Shramadana has been responsible for 

developing a preschool, community kitchen, worship areas and a 

housing scheme which offer the inhabitants an opportunity to 

further develop this village community. 

Site Selection: Thailand 

In Thailand, ministry officials in Bangkok were also 

reluctant to identify actual field sites. They did, however, 

recommend a designated educational region located in Northrn 

Thailand. When questioned further about this particular 

region, the researcher was told that the Functional Literacy 

program was first initiated in this area, and, according to 

their existing information, the likelihood of obtaining a 

population necessary for the completion of this study might be 

- greatest in this northernregion of Thailand. 

Once in Chiengmai (the second largest city in Thailand) 

contact with local ministry officials was initiated. Two sites 

were proposed and used for this project. 

The first site was located approximately ten miles from 

Chiengrnai in the San Pa Tong District. The San Pa Tong 

district is subdivided into three separate villages, one of 

which was used for this study. Local villagers and authorities 

refer to this village as Sribuangern. The second site 

recommended was the Key Lorn Community village located 

approximately fifteen or twenty miles away from the city of 

Langpang. 
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SRIBUANGERN 

The village of Sribuangern is located approximately five 

miles from the city of Chiengmai, which is Thailand's second 

largest city. Sribuangern is similar to Key Lorn in that both 

villages are part of a large village district, and Sribuangern 

is just one of the subdivisions which make up the total village 

structure. In Sribuangern, while it is similar in village 

structure to Key Lorn, there exist many distinct differences 

that make this village more conducive to change than Key Lorn. 

For example, Sribuangern is located in close proximity to a 

large cosmopolitan city which has recently developed a fairly 

respectable tourist industry. Sribuangern is situated very 

close to a newly paved roadway, which enables villagers to have 

easy excess to other villages and Chiengmai. Although most of 

the inhabitants are subsistance farmers, many of them are 

active participants in the tourist industry established in 

Chiengmai. Local crafts and garments made by villagers can 

often be purchased in the night markets in and around the city 

of Chiengmai. 

The village itse~f consisted of approximately 20 wooden 

houses built on stilts and included one general store. 

Although the general store was equipped with electricity and 

running water, it was difficult to determine what percentage of 

the other houses were equipped with the same conveniences. The 

population of this village is approximately 100-150 people. A 
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Y school was 1 
i ocated close by which served this community 
n two 

capacities. One, it offered educational services to 
\7illa 

gers and, two, the primary school served as a center for 
adult 

sand older youth who participated in the Functional 
titera 

cy Program. Some classes, however, were held in the 
homes 

of adults. 

Ieey tom 

from the 
Community Center is located approximately 18 miles 

city of Langpang. This village community is located 
some d. 

!stance from any major highway or thoroughfare. However, 
once 

on location, it was noticed that this entire area or 
COmmuni . 

ty 1s subdivided into 17 village communities, each 
consisting 

of small village hamlets made up of five to ten 
houses P 

er enclave. 
determi 

ne but estimates range from two hundred to six hundred 
Per Vill 

age community. 
large 

room, although some had two rooms. All of these houses 
"-'ere 

Slightly 

The population per enclave is difficult to 

The majority of the homes contained one 

elevated from the ground. 

In both Sri Lanka and Thailand, program officials located 

at the c h . b · 1 . 
entral headquarters would not take t e respons1 1 1ty 

for • 
Identifying actual field sites. They did however, suggest 

regions or districts and recommended personnel in subordinate 
Pos1 ti 

0 ns for actual site selections. It is the opinion of the 
resear 

Cher that the following possible factors might have 
contr!b 

Uted to this behavior. 
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1. 

2. 

3. 

The ad~inistrators felt personnel closer to field 
operations would be better able to identify sites 
appropriate for this study. 

Administrators may not have had the authority to 
sugg7st or identify sites for investigation by an 
outside source. 

Administrators might have needed more time to work 
t~rough administrative channels and recognized that 
time was of extreme importance to the researcher. 
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4. ~erhaps the administrators felt uncomfortable with site 
1?entity and realized that ultimately they would have 
limited input and access to the final outcome. 

THE USE OF INTERPRETERS 

~ 
In Sri Lanka the researcher incurred minimal difficulties 

associated . with obtaining interpretative services. In and 

arouna the capital city of Columbo no direct interpretative 

services · 1· were required because interviews were 1n Eng 1sh. 

aowever, once sites were identified, full-time interpretative 
Servi 

ces were imperative for the completion of the data 

COllect. lon process. 

The researcher, through an informant, was able to make 
cont 

act with a person who had available time to devote to the 
rese 

arch pro· t Jee. After contact was clearly affirmed and 

consent to participate was agreed upon, a description of the 
act 

ua1 research project was outlined. Included also was a 
trai .... 

••lng phase designed to familiarize the interpreter with the 
data . . 

Collection process, translation of the quest1onna1re, from 

en9lish to Sinhala as well as a discussion of potential 
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problems often associated with conducting field research (e.g. 

that field research appears easy but is hard work, and that 

constant feedback is an essential aspect that needs to be built 

into the interview process.) 

THAILAND 

In Thailand there were a total of three interpreters used 

in the data collection process. However, in the city of 

Bangkok, where those considered to have expert knowledge were 

located, all interviews were conducted in English. One reason 

for using English rather than Thai was that the experts 

interviewed possessed proficient English skills and were 

comfortable speaking in either language. The majority of 

experts interviewed had previously studied abroad and consented 

to be interviewed in English. 

While in the villages, the researcher was completely 

dependent on interpreters. In the first village, 

interpretative services were initially provided by a local 

Ministry of Education official. This individual was familiar 

with the village of Sribuangern and moved quite easily amongst 

the inhabitants with a sense of authority. It soon became 

apparent that many villagers, although polite, appeared 

somewhat inhibited by the presence of this informant. A second 

problem encountered was that even though the interpreter spoke 

in fluent English, he could not translate the questionnaire 

from 
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English into Thai or fully comprehend the oral interpretation 

of the question being asked. However, the first interpreter 

was instrumental in helping the researcher gain entrance and 

acceptance into the village of Sribuangern. 

The second person asked to interpret for in the study had 

no involvement with the Ministry of Education and had limited 

knowledge about the Functional Literacy Program. Nevertheless, 

this individual was capable of adjusting his work schedule to 

accommodate the demands of the research project to complete the 

data collection process. To ensure some degree of accuracy in 

the translation process, the researcher, through another 

informant, had the questionnaire translated into Thai. 

Afterwards, training was provided which explained the basic 

purpose of the study along with the procedure to be followed in 

the data collection process. 

A third interpreter was from the local education center 

outside the city of Lanpang. This individual came from the 

Ministry of Education and was involved in related educational 

programs. He spoke fluent English and was readily available. 

After consent was affirmed, training was provided by the 

researcher as to the procedure of the data collection process. 

The inter-personal relationship held between the 

interpreters and the researcher during the data collection 

phase was one of a professional working relationship. In all 

cases, the researcher was able to maintain a good rapport, 
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while at the same time maintaining professional standards. It 

is the researcher's opinion that each individual performed his 

duties adequately; however, in one case, the researcher felt it 

necessary to replace the interpreter because of certain time 

restraints. The informants did not have sufficient time to 

meet the requirements necessary to complete the interview 

process. 

It should be noted that the researcher's personal feelings 

toward each informant were held to a complete minimum. Each 

interpreter who participated in this study did so because of 

his desire to help the researcher. Nominal fees were offered 

to them for their time and service. 

USE OF TAPE :RECORDER 

Current literature concerning the use of tape recorders 

generally acknowledges certain advantages of recording the 

actual process during an interview situation. Ward Steward has 

noted from the work of Carolyn Wiess that tape recorders have 

several distinct advantages. They can often: 1) free the 

interviewer to concentrate on the interviewi 2) improve the 

fullness and quality of response coding1 3) avoid interviewer's 

selectivity of picking and choosing what they will record (and 

misrecord)1 and, 4) check up on the interviewer's 

interpretations of correct interviewing procedure. 
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A number of studies on the use of tape recording have shown 

that few significant side effects can be attributed directly to 

the use of the tape recorder. {Maccoby & Maccoby, 1954). The 

tape recorder, as an instrument, was an integral part of this 

research project. All interviews were recorded, transcribed, 

coded and tabulated. 

THE INTERVIEWS 

After sites were identified by local program officials, 

locating people who were affiliated with the Sarvodaya 

Shramadana Movement or the Functional Literacy program was a 

major obstacle. In Sri Lanka no records were provided by the 

Sarvodaya Sharamadana Movement for a substantial period of 

time. In Thailand, although official registration documents 

were available, once on site, participants could not be easily 

identified or readily found. 

The researcher, therefore employed snowball sampling as a 

measure for securing a population for this study. 

Kenneth Baily aptly describes this process. 

Snowball sampling, whether probabilistic 
or non-probabilistic, is conducted in 
stages. In the first stage, a few 
persons having the requisite 
characteristic are identified and 
interviewed. These persons are used as 
informants to identify others who 
qualify for inclusion in the sample. 
The second stage involves interviewing 
these persons who in turn lead to still 
more persons who can be interviewed 
{Baily, 1978 p. 83) 
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Moreover, once contact was established and it was affirmed that they were part of the Sarvodaya Sharamadana or the F unctional Literacy Program for the stipulated period of ' e researcher through the interpreter, ascertained 

time th 

Whether they would like to participate in the study. If the reply was in the affirmative, a place, time and date were 
determined to conduct the interview. 

At the end of each 
, the interviewee was asked if he/she could identify 

interview 

s who were involved at or abOut the same time period. 

Other 

'11h· is method f 
or securing participants was employed throughout the study. 

Experts, on the other hand, presented no logistical 
Problems for the researcher. Many of them were identified researcher departed from the united States. The 

bef ore the 
on1 y obstacle that existed was one of availability. On several Occasions , appointments were cancelled without notification. '11he refore, timing and scheduling of appointments became a cruc1 al aspect for the successful completion of a scheduled or non-s cheduled interview. 

Experts were also asked to identify others who they felt could contribute to the study. The length of each interview was approximately 45-90 lllinut es and was recorded on a cassette tape reco
rd

er. Part .. icipant interviews were held in their respective villges "hi1 e expert interviews were held in a variety of settings. '11hey • include: offices, restaurants, tea houses, sidewalk Cafe s, private homes, and, in some cases, automobiles. 



Page 1 22 is not mis sing. The pages were misnumbered by 

the author. 
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The interview questions were designed to be open-ended. 

Each question was designed to generate information focusing on 

the educational experiences of both participants and experts 

who were part of the Sarvodaya Shramadana Movement or the 

Functional Literacy Program. Moreover, the use of open-ended 

questions provided the researcher with an opportunity to probe 

and clarify, while at the same time, build the rapport 

necessary to continue the interview process. The following is 

the list of interview questions that were directed to 

participants: 

1. When did you first hear about the Sarvodaya Shramadana 
Movement or the Functional Literacy Program? 

2. How long were you involved with the Sarvodaya 
Shramadana Movement or the Functional Literacy Program? 

3. From your personal experiences, how would you describe 
the Sarvodaya Shramadana Movement or the Functional 
Literacy Program? 

4. In your opinion, what was the most beneficial aspect of 
the Sarvodaya Shramadana Movement or the Functional 
Literacy Program? 

5. Describe your educational experiences during your 
involvement with the Sarvodaya Shramadana Movement or 
the Functional Literacy Program? 

6. Now that you have participated in this educational 
program, do you have a desire for more educational 
services? 

7. If you could speak directly to the head administrators, 
what suggestions would you make in regard to their 
present educational programs? 

8. Explain what Khit-Pen is and what it means to you. 

9. Has the concept of Khit-Pen been a motivating force for 
you? 

10. Explain what Shramadana is and what it means to you. 
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11. 
. t concepts 

There are eight (8) traditional suddhlS th metta, 
(dana, privochana, athacharya, samathmar ;t to 
karuna, shramadana and uppeka) which pu~rramadana 
motivate participants in the sarvodaya been a 
Movement. How have the above concepts 
motivating force for you? 

2, 3, 4, 5, 6, 
Experts were asked to respond to questions 

7 , 8 , 9 , 10 , and 11 . 

ts were 
Questions 1 for participants, and 2 for exper 
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become more 
formulated to encourage participants and experts to 

reflective in regard to their educational experiences while 
he Functional 

involved in the Sarvodaya Shramadana Movement or t 

Literacy Program. These questions were also designed to help 

eliminate the initial fears of being interviewed along wi
th 

developing an atmosphere where rapport with the interviewee 

3 , 4 and 5 were could be established and enhanced. Questions 

formulated to ascertain from participants and experts the 

merits and educational benefits of the Sarvodaya Shramadana 

Questions 6 and 7 Movement or the Functional Literacy Program. 

were formulated to determine whether participants wanted 

further educational services. Moreover, these questions were 

asked of both participants and experts to compare their 

responses for future educational programming. 

Questions 8 through 11 were formulated to investigate the 

relationship between the Buddhist concepts employed as part of 

the overall program philosophy and relationship to Buddhism. 
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Questions 3 4 , , , 5, 6, 7, 8, 9, 10, and 11 were designed to 

answer the following research questions: 

1. 

2. 

3. 

Fro~ ~he perspective of the participants and 
adm1n1strators, what are the merits and further plans 
regarding the educational components of the Sarvodaya 
Shramadana Movement or the Functional Literacy Program? 

From the perspective of the participants, is there an 
actual need to continue with their present form of 
education services or should another approach to 
education be considered? 

Both Sri Lankan and Thai educational philosophy are 
centered around Buddhist teachings. From the 
participant and expert point of view, have the 
Philosophical tenets of Buddhism been a motivating 
factor? 

Analysis of Results 

The last part of this research study is devoted to 
develo i 

P ng a comparative analysis of the Sarvodaya Shramadana 
~ove• 

ent and the Functional Literacy Program. One purpose was 
to i 

nvestigate and analyze the similarities and differences 
bet 

~een each of these movements. 

ls noted by Glaser and Strauss, categories established 

during the data collection process are subject to constant 
change. 

are an 
This is particularly evident when open-ended questions 

integral part of the reseach process. 

Open-ended questions are those that 
supply a frame of reference for . 
respondents' answers, but put a min1~um 
of restraints on the answers and ~heir 
expression. While their content 1s 
dictated by the resea7ch.problem, they 
impose no other restr1ct1ons on the 
content and manner of respondent 
answers. (Kerlinger, 1964. P• 483) 
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Open-ended questions also provided the respondents wi th an 

opportunity to participate more fully in the research project 

by allowing the respondent to explore their experiences in 

retrospect. 
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As a direct result of using open-ended questions, many 

categories were developed and considered for further analysis. 

A multiple-response procedure as outlined by Hadlar Hull and 

Norman Nie (1979) was employed. Multiple-response was designed 

to use a SPSS system of analysis to tabulate many responses 

according to categories established during the interview. 

Moreover, the use of a multiple-response method was designed to 

incorporate as many responses as possible, so as not to 

diminish the value of the respondents' contributions while 

maintaining control over ambiguity. Hull and Nie, note the 

following: 

The SPSS multiple-response procedure 
provided a mechanism by the analysis of 
multiple-response items. It 
specifically permits analysis of simple 
variations, multiple dichotomies and 
multiple-response items both 
individually and in conjunction with one 
another. (Hull and Nie 1979, p. 99-100) 

Frequency distributions and cross-tabulations of each 

question were generated. The resultant data is detailed in the 

following chapter. 



CHAPTER V 

Results 

The tables presented in this chapter have been generated 

from the data gathered through interviews. The Statistical 

Package for the Social Sciences (SPSS) multiple-response 

procedure was utilized to tabulate categories by providing 

counts, frequency distributions, cross-tabulations, and 

percentages for questions asked during the data collection. 
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The data was collected from two distinct subgroups: l) experts 

who were part of or involved in the Sarvodaya Shramadana 

Movement or the Functional Literacy Program and 2) participants 

who were involved with the Sarvodaya Shramadana Movement or the 

Functional Literacy Program. 

Table 1 

Total Population of Experts and Participants 
by Village, Country 

Country Participants Experts 

Sri Lanka 
(22.8%) Hennawala 13 10 (41.6%) 

Makandana 19 (33.3%) 

Thailand 
Key Lorn 15 (26.4%) 14 (58. 3%) 
Sribuangern 10 (17.5%) 

57 (100%) 24 (100%) 



Table 1 represents the total population of experts and 
Participants by village and country who contributed by 
Participat1· ng i n this research project. Tables 2 through 6 
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contain 1'nformat1'on on · · f selected character1st1cs o experts and 
Participants from both programs. Tables 7 through 39 contain 
responses by category of experts and participants as a result 
of the· · lr input ascertained through the interviews. Tables 18 
thro h 

ug 39 contain information on the philosophical concepts 
employed by each rural development program as perceived by exp 

erts and Participants. 

Table 2 

Frequency Distribution of Experts 

by Age and Country 

~9es 
Sri Lanka Thailand Total Percent :-:---__ 

20 .... 29 
1 3 12.5 30 ... 39 2 

6 9 37.5 40 ... 49 3 

5 8 33.3 so ... 59 3 

1 2 8.3 60 ... 69 1 

1 2 8.3 ~o 1 
tesponse 

10 14 24 100 
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Table 3 
Frequency Distribution of Participants 

by Age and Country 

Ages Sri Lanka Thailand Total Percent 

20-29 12 11 23 40.3 

30-39 12 9 21 36.8 

40-49 8 5 13 22.8 

Total 32 25 57 100 

Selected Characteristics 

Tables 2 and 3 are frequency distributions of experts and 

participants by age and country. 

The largest group of experts (37.5%) responding to this 

study were between 30-39 years of age. The second largest 

group (33.3%) were between 40-49 years of age. Villagers who 

consented to participate in this research project ranged in age 

between mid-20's through mid-40's. However, the largest group 

(40.3%) of participants was between 20-29 years of age. Almost 

37% of responses came from villagers who were between the ages 

of 30-39. 

Of the 24 experts who participated in this study, 92% were 

male. The remaining 8% were female and were all from 

Thailand. Moreover, there were more village male and female 

participants (56%) from the Sarvodaya Shramadana Movement than 

from the Functional Literacy program. Forty-four percent (44%) 

of responses came from the Thai villagers. 
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Table 4 

Frequency Distribution of the Marital Status of Participants 
By Country 

Mari ta1 stat us Sri Lanka Thailand Total 

Single 
8 (14.0%) 4 (7.0%) 12 (21.0) 

Married 
24 (42.1%) 21 (36.81) 45 (78.0) 

Table 4 illustrates the marital status of the 

Participants. The table indicates that 

80% Of 
the participants were married. 

Table 5 

the majority, almost 

Frequency Distribution of Participants by Occupation 
and Country 

Occupation 

Farmers 

tab 0 rers 

Wea,,ers 

Parm 
er-Laborers 

Sri Lanka 

5 ( 8. 5%) 

2 (3.5%) 

13 (22.8%) 

12 {21.1%) 

Thailand Total 

19 (33.3%) 24 (42.0) 

0 (0%) 2 (3.5 ) 

0 (0%) 13 (22.0) 

6 (lO. 5%) 18 (31.0) 

--------------===============================;~= 57 100 

Table 5 illustrates the occupational status of the 

Participants. The largest grouping (42.1%) of the pa rti cipants 

"ere f armers. One third {33.3%) of those identified as farmers 
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came from Thai villages. The remaining (8.5%) were farmers 

from Sri Lankan villages. Over (31.6%) of those interviewed 

have indicated that they were farmer-laborers. Moreover, the 

table shows that twice as many (21.1%) of the participants 

identified in this category were from Sri Lanka as were from 

the Functiontional Literacy Program of Thailand (10.5%). A 

sizeable number of participants (23.0%) were weavers, though 

all were from one village in Sri Lanka. A few (4.0%) of those 

interviewed have identified their occupation as being 

laborers. All participants identified as laborers were from 

Sri Lanka. 

Table 6 

Frequency Distribution of Grade Level of Participants by Village 
and Country 

Grade Levels Sri Lanka Thailand Total Percent 

1 0 ( 0 %) 0 (0%) 0 0 (0%) 

2 0 (0%) 25 (45.5%) 25 45.5% 

3 1 (1.8%) 0 (0%) 1 1.8% 

4 5 (9.0%) 0 (0%) 5 9.0% 

5 5 (9.0%) 0 ( 0 % ) 5 9.0% 

6 5 (9.0%) 0 (0%) 5 9.0% 

7 4 (7.2%) 0 ( 0 %) 4 7.2% 

8 1 (1. 8%) 0 (0%) 1 1.8% 

9 0 ( 0%) 0 ( 0%) 0 0 (0%) 

10 7 (12.7%) 0 (0%) 7 12.7% 

11 0 ( 0 % ) 0 ( 0 %) 0 0 (0%) 

12 2 (3.6%) 0 (0%) 2 3.6% 

55 100% 
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Table 6 represents the educational background of the 

participants. This table indicates that participants from the 

Sarvodaya Shramadana Movement had more formal education 

(between 3 and 12 years) than participants from the Functional 

Literacy program (2 years). It is important to note that 

participants from the Functional Literacy program received 

two-year certification as a result of their involvement in the 

Functional Literacy program, thus they all had no other formal 

education. The table shows that all 25 of Thai participants 

had two-year certification. 

Table 7 
Frequency Distribution of Experts by Years in Program 

Experts 

Years in Program 

0-5 

5-10 

10-15 

15-20 

20 & Over 

Sri Lanka 

3 (12.5) 

4 (16.6) 

2 (8.3) 

1 (4.1) 

Thailand 

3 (12.5) 

7 (29.1) 

4 (16.6) 

0 ( 0%) 

Total% 

6 (25.0) 

11 (45.8) 

6 (25.4) 

1 (4.1) 

Table 7 illustrates the years of involvement of experts 

from both rural development programs. The data show that the 

largest group of experts (45.8%) interviewed have been involved 

in their respective movements for 5 to 10 years time. However, 

the data also suggest that experts from both Sri Lanka and 

Thailand had well over ten years experience in working with 

rural adults and older youth concerns. 
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Table 8 
Frequency Distribution of Participants by Years in Program 

Participants 

Years in Program Sri Lanka Thailand Total% 

0-4 

4-6 

6-8 

8-10 

10 (17.5) 

8 (14.0) 

10 (17.5) 

4 (7.0) 

0 

23 (40.3) 

2 (3.5) 

0 

(10) 17.5 

(31) 54.3 

(12) 21.0 

(04) 7.0 

57 

Table 8 indicates that the majority of the participants 

100% 

involved in this research project were actively involved in 

either the Sar vodaya Shramadana Movement or the Functional 

Literacy Program for five years. Twenty-three of the 

thirty-five participants from the Functional Literacy Program 

had been involved more than 4-6 years while Sri Lankan 

participants were more evenly distributed. 

Table 9 

Frequency Distribution of Responses to Question Asking 
Participants to Describe Movement or Program 

Movement Description Sri Lanka Thailand Total % 

Inter-Village Relations 3 (5.9%) 1 (2.0%) 4 ( 7. 8) 

Philosophy of Movement 18 (35.3%) 2 (3.8%) 20 (39.3) 

Program Shortcomings 21 (41.2%) 5 (9.8%) 26 (51.0) 

Qualitive Aspects 16 (31.4%) 16 (31.4%) 32 (62.0) 

II 

,, 
·l•I ,, 

l'I 
JI ,, 

I I I 
I J'I 



Table 9 presents the responses to the question, asking the 

participants to describe the Sarvodaya Shramadana Movement or 

the Functional Literacy Program. 

The following four categories were generated based upon 

responses to this question: intervillage relations 

134 

(descriptive statements in category refering to improved 

relations develope d as a result of participating with either 

rural development program); Philosophy of movement (descriptive 

statement denoting the benefits of each rural development 

program). Such statements included benefits of sharing and 

advantages of using group participation); Program shortcomings 

(statements outlined structural obstacles that served to limit 

program e ffectiveness and participation. Statements included 

time requirements, and a lack of clear understanding between 

program officials and participants in reference to proposed 

objectives of each organization; qualitative aspects (positive statementE 11 

of feelings of hopefulness, commitment, self-development and 

ability to evaluate individual accomplishments). 

Each of the above categories addresses elements that 

appeared cogent to the participants. 

Of the fifty-five participants who responded, participants 

from the Sarvodaya Shramadana Movement expressed more concern 

over program shortcomings (41.2) than did participants from the 

Functional Literacy Program (9.8%). More participants from the 
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Sarvodaya Shramadana Movement described the philosophy of the 

Sarvodaya Shramadana Movement {35.3%) as being an important 

feature than did participants of the Functional Literacy 

Program {3.8%). The category "qualitative aspects" received 

equal responses {31.4%) from participants in both movements. 

In the remaining category, Sri Lankan and Thai participants 

responded respectively as follows: "Inter-Village Relations" 

{ 3. 9 " and 2 • 0 % ) • 

Table 10 

Frequency Distribution of Benefits From the Educational 
Program by Experts and Country 

Benefits Derived Sri Lanka Thailand Total% 

Traditional Skills 0 {0%) 1 { 4. 3%) 1 {4.3%) 

Educational Skills 0 (0 %) 6 {26.1%) 6 {26.1%) 

Qualitative Aspects 8 {34.8%) 11 {47.8%) 19 (82.6%) 

Improved Community 7 {30.4%) 10 {43. 5%) 17 {73.9%) 
Development 

Supportive Services 3 (13.0%) 0 (0%) 3 {13.0%) 

Table 10 shows expert responses to the question, "In your 

opinion, what was the most beneficial aspect of the Sarvodaya 

Shramadana Movement or the Functional Literacy Program?" Five 

categories have been established from the data: Traditional 

skills {statementsthat reinforced the importance of preserving 
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traditi 1 • . . . ona skills in conJunction with mastering new ways of 

compl t • e ing tasks in accordance with existing technological 

cond itions); educational skills (statements which support and 

benefits of the educational effort launched by each rural 
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development Program); qualitative aspects (positive statements that note 

the · improved self image of participants and the increased 

desire to take control over village and individual problems); 

improved community development (statements that note the 

overall improved condition of village life. Examples of 

improved community development include: development of home 

gardens, construction of new homes , improved health and 

san·t i ary conditions, etc.); supportive services: statements 
th

at viewed the role of rural development as being a partner in 

development rather than merely supportive (as opposed to a 

direct partner of development). 

Of the 23 experts who responded, experts from the Thai 

Functional Literacy program had a greater percentage in all but 

one f category, supportive services (43.4%). Experts rom the 

Functional Literacy program (47.8%) have indica ted that 

nimproved community development" has occurred as did experts 

from the Sarvodaya Shramadana Movement (30.4%) • In the 

rerna · · d d ining categories, Thai and Sri Lanka experts respon e 

res d Pectfvely as follows: traditional skills (4.3% an 01), 

educational skills , 26 _1% and 0%) and supportive services (0% 

ana 13%) • 
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Benefits 

Traditional 
Skills 

Educational 

Skills 

Qua.litati ve 
Aspects 

Improved 
Conmunity 
Development 

Supportive 
Services 
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Table 11 

Frequency Distribution of Responses to Question Asking 

Participants to Describe the Benefits Derived From Their 

Educational Experience by Village and Country 

Sri Lanka Subtotal Thailand Subtotal 
Hennawala Makandana Key Lom Sribuangern 

1( 1. 9%) 12(22.2%) 13(24.0%) 7(13.0%) 3(5.6%) 10(18.5%) 

3( 5- 6%) 11(20.4%) 14(25. 9%) 12(22.2%) 9(16.7%) 21(38.8%) 

4(7.4%) 7 (13.0%) 11(20.3%) 6(11.1%) 6(11.lj) 12(22.2%) 

(11.1%) 10(18.5%) 16(29 .6J) 3( 5-6%) 1(1.9%) 4(7.4%) 

2( 3. 7%) 3 (5. 6%) 1(1.9%) 0(0%) 1(1.9%) 

Total 

23( 42. 6%) 

36(64.8%) 

23(47 .6J) 

20(37.oJ> 

4(7.4%) 
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Table 11 describes participant responses to the question, 

"In your opinion, what was the most beneficial aspect of the 

Sarvodaya Shramadana Movement or the Functional Literacy 

Program. Five categories have been established from the data: 

traditional skill (statements that acknowledge the value of 

revitalizing traditional work ethics by working and supporting 

village concerns through group participation); educational 

skills (refers to literacy skills for Thai participants and 

implementation of social-psychological infra-structures for Sri 

Lankan participants); qualitative aspects (statements that note 

the improved self-image of participants and the increased 

desire to take control over village and/or individual 

concerns); Improved community development (statements noting 

improved overall conditions such as new road and home 

construction and improved sanitation facilities): and 

supportive services (statements viewing the role of each rural 

development program as a partner in community development 

processes rather than the principal proponent of rural and 

community development). 

This question was designed to determine whether 

participants could, in retrospect, discuss benefits received 

from having been actively involved with the Sarvodaya 

Shramadana Movement or the Functional Literacy Program. The 

results show that participants from both Sri Lanka and Thailand 
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felt that educational skills received were important and 

beneficial in their development. However, the data show that 

participants from the Functional Literacy Program had a higher 

percentage in the category educational skills than participants 

from the Sarvodaya Shramadana Movement (respectively 38.8% and 

25.9%). Participants from the Savodaya Shramadana Movement 

responded in higher percentages in three categories than did 

participants from the Functional Literacy Program. Traditional 

skills received (24.0% and 18.5%), improved community 

development (29.6% and 7.4%), and supportive services (5.5% and 

1.9%). 

Table 12 

Frequency Distribution of Responses to Question Asking 
Experts to Describe Their Educational Experience 

Educational Experiences Sri Lanka Thailand Total 

Moral Development 10 (52.6%) 0 (0%) 10 (52.6) 

Collective Approach 10 (52.6%) 0 (0%) 10 (52.6) 

Decision-Making 7 (36.8%) 2 (10.5%) 9 (47.4) 

Staff-Development 0 ( 0%) 5 (26.3%) 5 (26.3) 

Duplication of 0 (0%) 4 (32.1%) 4 (21.1) 
Services 

Implementation of 7 (36.8%) 2 (10. 5%) 9 (47.4) 
Educational Process. 

No Opinion 0 (0%) 5 ( 26 • 3 % ) 5 (26.3) 
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Table 12 shows the responses to the questions asking 

experts to describe their educational experience during their 

involvement with th s d d e arvo aya Shrama ana Movement or the 
Punct· · 

lonal Literacy Program. This question was designed to 
ascertain from h experts what they thoug twas the most relevant 

asPect of the educational Program. 

Table 12 shows the responses to the questions asking 

experts to describe their educational experience during their 
invo1 

vement with the Sarvodaya Shramadana Movement or the 

Punctional L' i t' d i d iteracy Program. Th s ques ion was es gne to 

ascertain from experts what they thought was the most relevant 

aspect of the educational Program. 

Seven categories have been established based upon responses 

to the question. They include: moral development (the 
illlp 

roved social fabric of village life resulting from 
invo1 vement with either rural development program. Statements 
in thi · f ' s category make reference to the adoption o socially 

accept · i 1 able patterns of behavior, adherence to tradit ona 
Buddh · 1st principles, and a demonstration of caring attitudes 
toward s fellow man); collective approach (statements supports 
~~ . ntages of working together in a collective sense while 
Work· i f lng towards a common objective)1 decision-mak ng: (re ers 
to St bl atements that viewed the implementation of a pro em 
80lv · f h 1 lng approach as being an essential feature o eac rura 
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development program; staff development (statements concerned 

with the need to improve present selection, training and 

supervisory procedures of personnel); duplication of services 

(statements that indicate concern over the lack of coordination 

between government and non-government efforts in rural 

development activities); and, implementation of educational 

process (statements r~fer to methodological approaches used by 

program officials to generate interest, gain village entrance 

and ultimately set each rural development program in motion). 

Based upon responses, experts from the Sarvodaya Shramadana 

Movement had a greater percentage of responses in four of the 

seven categories. Experts from the Sarvodaya Shramadana 

Movement (52.6%) have indicated that moral development was 

fundamental to the educational experiences of participants and 

(52.6%) indicated that the benefits of a collective approach 

were an important feature of their program. There were no 

responses recorded respectively as follows: decision-making 

(36.8% and 10.5%); staff development (9% and 26.3%); 

duplication of services (0% and 32.1%); implementation of 

educational process (36.8% and 10.5%) and no opinion (5 

subjects). 
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Table 13 

Frequency Distribution of Responses to Question Asking 

Participants to Describe Their Educational Experience 

by Village and Country 

!du a oat1ona1 
er.1.enoes Sri Lanka Total Thailand Total 

Q'-ltt ffennawaia Makandana Sri Lanka Ke Lom Sribuan er Thailand Total% 
.lap at1 \re 

2(5.lf,) eots 4(10.3%) 6(15.3%) 1(2.6%) 5(12. 8%) 6(15.3%) 12( 30. 8%) 

8ener1 
ColJ. ta Of 

3(7.7%) 0(0%) 0(0f,) eot.1,\'1sin 10(25.6%) 13(33.3%) 0(0%)% 13(33.3%) 

1''-0b 
ing Style 0(Qj) 0(0f,) 0(0%) 3(7. 7%) 5(12.8%) 8(20.5%) 8(20.5%) I,aJ>l 

or e111enta 
Progra111 ti.on 3( 7. 7%) 7(17.9%) 10(25.6%) 0(0f,) 0(0f,) 0( Of,) 10(25.6) 

S0c1 
P.ot1 Ill Cuit 

\ri ties ura1 o ( 0%) 1( 2. 6%) 1(2.6%) 0(0f,) 2(5.1%) 2(5.1%) 3(7.7%) 
l>eata 

1on ... lll&Jci 
2(5.lf,) 2(5.1%) l>on, ng ll (28 .2%) 11(28.2%) 22(56.4%) 0(0%) 24(61.5%) 

t aeui 
No 81llber 0( 0%) 1(2.6%) 1(2. 6%) 0(0%) 2(5.1%) 2(5.1%) 4(10.3%) 

~ 18(46.l!) 18 

Table 13 shows participant responses to the question, 

"Descr·b · i 1 t 
1 e your educational experience during your nvo vemen 

~ith t 
he Sarvodaya Shramadana Movement or the Functional 
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Literacy Program". This table contains six categories that 

describe characteristics which had a favorable impact (as 

viewed from a reflective perspective) participants during their 

involvement with either the Sarvodaya Shramadana Movement or 

the Functional Literacy Program, as well as two non-response 

categories. The five descriptive categories include: 

qualitative aspects (statements that address changes in 

attitude toward self and environment resulting from program 

participation. Such statements included increased feelings of 

optimism, self-confidence, and pride of completing a designated 

task): benefits of collectivism (statements supporting the 

advantages of working together in a collective sense while 

working toward a common objective): decision-making (statements 

that specifically addressed the benefits of having been 

involved in the decision making process. These statements made 

reference to group activities described to discuss village 

concept through family gatherings and group discussions): 

teaching style (statements that described teacher performance 

as directive, although, rewarding in regard to imparting 

information, as well as demonstrating a caring attitude to 

their students); implementation of program (refers to 

descriptive statements that noted strategies employed by each 

rural development program to inspire interest, encourage 

participants and gain respectability and assistance by village 

111 
' ti 
I 111 
' II• 

I 11 
I 
I ii 

I IJI 



144 
level leaders); social cultural activities (refers to 

statements that viewed traditional and historical accounts as 

being important to personal and village level development). 

The data show that most participants (56.0%) from the 

Sarvodaya Shramadana Movement felt the "decision-making" 

component developed by the Sarvodaya Shramadana Movement was 

meaningful. Whereas, a few of Thai participants (5.1%) have 

indicated that the "decision-making" component developed by 

Ministry officials was meaningful. Participants from both the 

Sarvodaya Shramadana Movement (15.4%) and the Thai Functional 

Literacy program (12.4%) have indicated that the qualitative 

aspects (i.e., statements that addressed changes in attitude 

toward self and environment resulting from program 

participation) were important. The participants from the 

Sarvodaya Shramadana Movement had a greater percentage of 

response (15.4%). In the remaining categories, participants 

from Sri Lanka and Thailand respectively responded as follows: 

benefits of collectivism (33.3% and 0%); teaching style (0% and 

20.5%); implementation of program (25.6%) and (0%); social 

cultural activities (2.6%) and (5.1%). 
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Table 14 

Frequency Distribution of Response to Question Asking 
Experts to Address the Concern of More Educational Services 

by Country 

More Sri Lanka 
Educational 
Services 

Decision- 2 (12.5%) 
Making 

Feedback & 0 (0%) 
Communication 
System 

Organization- 2 (12.5%) 
al Format 

Qualitative 1 (6.3%) 
Aspects 

Uncertain 3 (18.8%) 

No Opinion 2 (12.5%) 

Thailand 

5 (31.3%) 

5 (31.5%) 

10 (62.5%) 

3 (18.8%) 

1 (6.3%) 

3 (18.8%) 

Total% 

7 (43.8%) 

5 (31.3%) 

12 (75.0%) 

4 (25.0%) 

4 (25.0%) 

5 (31.3%) 

Table 14 presents responses to the question asking experts 

whether more educational services should be provided or offered 

to older youth and adults. The results indicate that experts 

from both programs felt there was a need to develop and improve 

administrative and organizational strategies capable of 

providing some flexibility as program management evolves to 

meet the challenges of their changing environments. 

Moreover, the following six categories were determined from 

expert responses to this question: decision-making (statements 
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that viewed the i mplementation of problem solving as an 

e ssential fac tor. Statements r efer red to acceptance of group 

discussions, family gatherings, and use of 

collective/approach); feedback & communications systems 

(statements that stress concern over improving the 

communications network between program o f ficials, rural village 

hierarchical systems and other government and private 

agencies); organizational format (statements t hat were 

concerned with the development and implementation process 

currently employed toward developing a more integrated rural 

developed scheme for reaching older youth and adults in rural 

areas); qualitative aspects (statements that note the improved 

sel f -image of participants and the increased desire to take 

control over village and individual programs); uncertain 

(statements indicating uncertainty as to whether the current 

educational direction and course offerings need to be altered); 

and, no opinion. 

Experts from Thailand responded in greater percentages across 

four of the six categories. The category "organizational 

format" received 62.5% of responses from Thai experts, while 

12.5% of responses were recorded from experts from Sri Lanka. 

The Thai responses consisted of statements that specifically 

addressed the need for increased planning toward developing and 

implementing a more integrated plan for working with youth and 



147 

adults in rural areas. The category "decision-making" received 

the majority of responses from experts from Thailand (31.5%) 

while (12.5%) were recorded from experts from Sri Lanka. 

In the remaining categories, Sri Lanka and Thai experts 

responded respectively as follows: feedback and communication 

(0% and 31.5%): qualitative aspects (6.3% and 18.8%)i not 

certain (18.8% _and 6.3%). 

More 
Educational 
Services 

Vocational 
training 

Industrial 
Training 

Basic Ed-
ucational 
skills 

Education for 
Upward Mobility 

Social Educa-
tion 

Business and 
related skills 

Life Planning 
skills 

Agricultural 

No 021n1on 

Table 15 

Frequency Distribution of Responses to Question Asking 

Participants to Address the Concern of More 

Educational Services By Village and Country 

Sri Lanka Sri Lanka Thailand Thailand 
Hennawala Makandana Total Key Lom Sribuanger Total 

9(16.71,) 8(14. 81,) 17(31.41,) 1(1.91,) 0(01,) 1(1.91,) 

3(5.61,) 5(9.31,) 8(14.81,) 0(01,) 0(01,) 0(01,) 

1(1.91,) 1(1.91,) 2( 3. 71,) 5(9.31,) 8(14.81,) 13(24.01,) 

2(3.71,) 4(7.41,) 6(11.11,) 2(3. 71,) 3(5.61,) 5(9.31,) 

2( 3. 71,) 4(7.41,) 6(11.11,) 2(3.71,) 2(3.71,) 4(7.41,) 

2( 3. 71, 2( 3. 71,) 4(7.41,) 0(01,) 7(13.01,) 7(13.01,) 

3( 5. 61,) 2(3. 71,) 5(9.21,) 1(1. 91,) 3( 5. 61,) 4(7.41,) 

3(5.61,) 1(1. 91,) 4(7.41,) 9(16.71,) 0(01,) 9(16.71,) 

Total 1, 

18(33-31,) 

8(14.81,) 

15(27.81,) 

11(20.31,) 

10(18.51,) 

7(13.01,) 

9(16.61,) 

13(24.11,) 
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Table 15 is responses to the question, "Now that you have 

Participated i·n thi"s educational d h program, o you ave a desire 
for more educational services." 

The following nine categories have been determined from 

Part· · icipant responses: vocational training (courses 

Spe~ifically designed to offer new skills towards employment 

removed from the agricultural sector. Courses included such 
Sic' 

ills as: carpentry, construction, masonry, electrical 

training and domestic opportunities outside the country); 

indust · rial training (statements that indicate participant 
w·1 

i lingness to have industry train them for available 

Positions. The nature of the work was not important. The 

training for new skills along with the notion of a regular 

Salary was sought); basic educational skills (statements that 

ind· 
icated further formal education was needed to keep abreast 

Of 
current societal and environmental changes); education for 

UPwara mobility include statements that made reference to the 
9enefits of continued educational services for individual 

advancement and economic marketability); social education 

(refer to those skills necessary for developing fair and 

equitable interchange between concerned parties, including the 

interchange between subordinates and supe~ordinates, i.e. 

farmers and authorities); business and related skills (refer to 

course specifically designed to teach the basic principles of 

bu · · 8 lness, art of negotiation and contract preparation); life 

Planning skills (refers to the development of a communication 

I 
11/i ,,, 
,11 , .. , 
II 

Fil ,, 



sy
st

em designed to help keep rural villagers informed about 

current options as they affect vocational, educational or 
so. 

cial-cultural events and/or other changes so that 

i dent i f i cat 1· on of agencies who provide assistance or assurance 
cou1a be 

contacted); argicultural training (educational 
Programs d . 

es1gned to improve current agricultural concerns): 
ana no . ' opinion. 

Of.the nine categories, three categories, vocational 

Skills, 1'ndustri'al · d d t' f d b'l't training, an e uca ion or upwar mo 1 i y 

ha'le notable percentages (31.4, 14.8, and 11.1) for 

Participants from the sarvodaya Shramadana Movement than for 

Participants from the Thai Functional Literacy Program (1.9, 0% 

ana 9 • J%) • 

The data also show that participants from the Functional 

Literacy Program had a greater percentage of responses than 

Partic1'pants d M t · th from the Sarvodaya Shrama ana ovemen 1n ree 

categories: agricultural training 16.7 and 7.4), basic 

educat. 
ion (24.0 and 3.7) and business and related skills (13.0 

ana 7 • 4) • 

In the remaining categories, Sri Lanka and Thai 

Part1· · I · 1 · Clpants responded respectively as fol ows: socia 

education (11.l, 7.4) and life planning skills (9.2 and 7.4). 
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Table 16 

Frequency Distribution of Responses to Question Asking 
Experts What Suggestions Would You Make To Improve 

Your Respective Program 

Suggestions 

Decision-Making 

Decentralization 

Organizational 
Format 

Feedback & 
Communication 
Systems 

Improved 
Evaluation 
Measures 

Sri Lanka 

2 (10.0%) 

5 (25.0%) 

4 (20.0%) 

3 (15. 0%) 

1 ( 5.0%) 

Thailand 

5 (25.0%) 

5 (25.0%) 

11 (55.0%) 

6 (30.0%) 

3 (15.0%) 

Total% 

7 (35.0%) 

10 (50.0%) 

15 (75.0%) 

9 (45.0%) 

4 (20.0%) 

Table 16 illustrates experts responses to the question, "If 

you were in complete control or head administrator, what 

suggestions would you make -in regard to the present educational 

program?" There were five categories generated: 

decision-making (i.e., develop wider use of decision-making so 

that the process could be perceived as a practical technique 

for making new discoveries); decentralization (strategies for 

delivering educational services to rural areas by having 

villagers become more active participants in the organizational 

and planning phase of each rural development program); 

organizational format (reorganize the present organizational 

structure to include a more integrated rural development scheme 

which would result in greater coordination between government 

I 

I 
JI 
I 
I 

11I 
qi 
,1 

I 

:1 



a
nd 

non-government agencies); feedback and communication 

systems (' 
i.e., the need for improved communications between 

J...:>J. 

Program officials and villagers to facilitate better planning 

considerations}; improved evaluation measures (adoption of more 

appropriate techniques for gathering information, the 

dissemination of findings, and the development of a mechansim 

for d · 
iscussion with program officials to how best to improve 

educ t · a 1 onal services. 

Table 17 

Frequency Distribution of the Responses to Question Asking 

Participants Suggestions Would They Institute to Make 

the Respective Rural Development Program 

Better 

81.1ga Sri Lanka Sri Lanka Thailand Thailand Qestiona 
~ Hennawala Makandana Total Key Lom Sribuanger Total% Total 

~-::==================== 'loc 
Sk at1ona1 

ills 

Ind 
l' Ustr1a1 
t'airting 

-'sr1n..1 tu - .. 
r-a1 Skills 

Bas~ 
k; -4.C 

ducation 
80Cia1 
t10n E:duca-

5(9.8%) 5(9.8%) 

4(7.8%) 2(3. 9%) 

1(2.0%) 0(0%) 

2( 3. 9%) 0(0%) 

3( 5. 9%) 6(11.8%) 

10(19.6%) 1(2.0%) 0(0%) 1(2.0%) 11(21.6, 

6(11.6%) 0(0%) 0(0%) 0(0%) 6(ll.6j 

1(2.0%) 8(15. 8%) 2(3.9%) 10(19.6%) ll(21.6j 

2(3-9%) 0(0%) 4(7.8%) 4(7.8%) 6(11.6$ 

9(17 .6%) 1( 2.0%) 5(9.8%) 6(11.8%) 15(29.4% 

5(9.8%) 1(2.0%) 4(7.8%) 5(9.8%) 10(19.6% 

10(19.6%) 2(3-9%) 2(3-9%) 4(7.8%) 14(27.5% 

5(9.8%) 7(13,7%) 2(3-9%) 9(17.6%) 14(27.5% 

5(9.8%) 0(0%) 0(0%) O(Oj) 5 (59.8% 

~---------------------
.Par-t. 101Pants responded to this question. 
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Table 17 illustrates participant responses to the question, 

"If you could speak directly to head administrators, what 

suggestions would you make in regard to their present 

educational program? Ten categories were determined, 

including: vocational training (courses specifically designed 

to offer new skills toward employment removed from the 

agricultural sector); industrial training (statements that 

indicate participant willingness to have industry train them 

for available positions); argicultural training (educational 

programs designed to improve current agricultural concerns, 

including pest control,, crop rotation, ways of improving 

product yield); basic education (statements that indicated 

further formal education was needed to keep abreast of current 

societal and environmental changes); social education (refers 

to those skills necessary for developing fair and equitable 

interchange between concerned parties, including interchange 

between subordinates and superordinates); business and related 

skills (courses specifically designed to teach basic principles 

of business, such as, art of negotiation and contract 

preparation); life planning skills (development of a 

communication system designed to help keep rural villagers 

informed about current options as they affect vocational, 

educational or social-cultural events and/or changes so that 

identification of agencies who provide assistance or assurance 
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could be contacted); expansion of current services (statements 

indicating a desire to have the educational program run for an 

extended period of time); development of program for youth 

(desire to have increased educational services for the younger 

children and teenagers). 

Of the ten categories generated, participants from the 

Sarvodaya Shramadana Movement had notablyhigher percentages in 

five of the ten categories respectively: vocational skills 

(19.6% and 3.0%), industrial training (11.6% and 0%), social 

education (17.6% and 11.1%), life planning skills (19.6% and 

7.8%) development of programs for youth (9.8% and 0%). In the 

category business and related skills there were roughly equal 

percentages recorded for participants from both Sri Lanka and 

Thailand (9.8% and 9.8%). 

Participants from the Functional Literacy Program have 

responded in notablygreater percentages than participants from 

the Sarvodaya Shramadana Movement in three categories 

respectively: argicultural skills (19.6% and 2.0%) basic 

education (7.8% and 3.9%) and expansion of current program 

( 1 7. 6 % and 9. 8 % ) • 

Response to Questions Relating 

to Philosophy of Movements 

It should be noted that interview questions were designed 

to open-ended and directed towards specific aspects of each 
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rural development program, and therefore strict adherence to 
thee 

xact questions was not designed to be part of this study. 
When i t . 

n erv1ew questions eight through eleven were asked as 
stated 

' very few respondents could provide answers. Therefore, 
through th 

e t e chnique of probing and asking associati ve 
CJUesti . 

ons provided the following information concerning the 
Philos . 

Oph1cal understanding of participants and experts about 
both 

rural development programs was developed. 

The following Tables 18 through 39 are concerned with terms 
used to 

promote the philosophy of each movement. Of the forty 
tables 

, eighteen reflect the philosophical tenets of the 
Sarvoa . . 

aya Shramadana Movement. The rema1n1ng four tables 
Perta· 

ln to the Functional Literacy Program. Each table 
summa . 

rizes information about the meansing assigned to .. 
Philoso h. b h P ical terms used in the two programs Y t e 
Parti • 

cipants and experts. 

Table 18 

Frequency Distribution of Responses to Question Asking 

Experts to Define the Word Shramadana 

Shr~ Total I ~ ana Frequency 
Sharin 
Work g of Physical 

10 100 ana Energy 10 
~o ll 

0 0 e8P0nse 0 



155 

Table 18 is a frequency distribution designed to ascertain 
the me . 

aning of Shramadana, from the perspective of the experts 
ana n~ t. 

,C'Qr 1cipants. 

All experts (100%) interviewed from the Sarvodaya Shramadana 
l-fovem 

ent have indicated that Shramadana as applied to their 
llloveme t 

n means, the sharing of physical work and energy. 
Parti • 

cipants have indicated that (84.4%) Shramadana is the 
8 hari 

ng Of Physical work and energy for the betterment of all. 
'l'h is 

response supports the philosophy of the Sarvodaya Shramadana 
Movement . 

Table 19 

Frequency Distribution of Responses to Question Asking 

Participants to Define the Word Shramadana 

Shr~ 
~ana Hennawala Makanadana Total 
Sharin 

16 (60. 6%) 27(84.4%) Work 9 of Physical 11 (34.4%) 
ana Energy 

~o a 
3(9.4%) esPonse 

0 (0%) 3(9.4%) 
Other 

------ 0 (0%) 2 ( 6. 3 %) 2 (6.3%) 



Table 20 

Frequency Distribution of Responses to Question Asking 

Experts To Define the Word "Dana" 

Dana 

Sharing 

Giving 

Frequency 

9 

1 

Total% 

9 90 

1 10 

10 100% 
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Table 20 shows experts' and participants' understanding of 

the word "Dana". The majority of expert response (90.0%) 

indicated that word "Dana" means to share -- or the sharing of 

good (such as food), when used in association with the 

Sarvodaya Shramadana Movement. 

Table 21 

Frequency Distribution of Responses to Question Asking 

Participants To Define the Word Dana 

Dana Hennawala Makandana Total % 

Sharing 6(19.4%) 10(32.3%) 16 (51.6%) 

Giving 8(25.8%) 2(6.5%) 10 (32.3%) 

No Rese2nse 5(16.1%} 0(0%} 5 (16.1%} 
31 

- Although the majority (51.5 i, of the total response have 

indicated "sharing" as the meaning of Dana, "giving" as a 



categ 
ory received 32.3% of the total response. 
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The discrepancy between 
these two descriptors may be interpreted as one of 

Program 
, philosophy over traditional Buddhist teachings. 
'G· l.Ving" • 18 the term used to describe the offering of alms to 

Buddhist 
monks "Sharing" is the term used in Sarvodaya 

literature 
and by officials to promulgate the idea of sharing 

(Of 
goods food) · · · ' d t th ' ' 1n relat1onsh1p to promoting an s reng en1ng b . etter . 

Interpersonal relations between villagers while at the 
same t· 1

me affecting community development. 

The following four Buddhist terms Metta, Karuna, Muditha, 
and u 

PPkka are considered as crucial to the overall 
det1e1 0

Pmental philosophy of the sarvodaya Shramadana Movement. 
'11he 

abot1e development principles may be considered as the 
Psych 

ological process for re-examining self, through 
int 

ros Peet 1· on of one's personality. This proces to some extent 
is a 

Self evaluation technique which is commonly referred to as 
Personality 

re-awakening by sarvodaya officials. 

Table 22 
Frequency Distribution of Responses to Question Asking Experts 

~ 
to Define the Word Metta 

Frequency Total % 
tot1e 
ness ana Kind- 10 10 100 

~ 0 0 0 nse 
10 100 
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'I'abl 22 · 

e is a frequency distribution designed to ascertain 
the 

meaning of 

Participant s. 

"Metta" from the perspective of the experts and 

Experts interviewed from the Sarvodaya Shramadana Movement 
hav-e . 1nd

icated that Metta means to have or offer love and k. 
lndness to 

others - respect for life. All experts' (100%) 
respon 

ses support this finding. 

Table 23 

Frequency Distribution of Responses to Question Asking Participants 
to Define the Word Metta 

~ta 
~--------....:H~e!!n!!n~a.!w~a.:!;l~a ________ M~a~k.!:!a!!n~da!!n~a _____ ....:T~o~t~a~l~-

tov-e ana 
ness Rind-

~o a 7(21.9%) 10(31.3%) 17(53.1%) 

esponse 4(12.51) 7 (21.9%) 11(34.41) 

~~----~2u{.26.:... 3~1!l) _______ ---:2;;.....a.{ ... 6 __ • 3 __ 1~) _____ 4.:..:C~l:.:2.:... 5~!.I 

Table 24 

Frequency Distribution of the Question Asking Experts 
To Define the Term Karuna 

~ Frequency Percent ct'ln _____________ ...:..::.;:.;a.=-------~=-==-
Pctss1onak Action 100 100.0 

"'-------------------------
~!! experts (100%) interviewed from the Sarvodaya 

Shrain 
adana Movement have indicated that Karuna means to 

delllonst 
rate compassionate action toward others which lead to 

Construct· 
lve activity or work. 
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Table 25 
Frequency Distribution of the Responses to the Question 

Asking Participants to Define the Term "Karuna" 

Hennawula Makandana Total I 

No Response 7 (22.6%) 10 (32.3%) 17 54. 8 

Compassionate 
Action 0 (0%) 

Maidtree 5 (16.1%) 

5 

4 

(16.1%) 

(12.9%) 

5 16.1 

9 29.0 

The majority of participants (54.8%) indicated no response 

for this question. However, 29% indicated that "Karuna" means 

"Maidtree" which is a traditional Buddhist term that means to 

have compassion. Five (16.1%) of the respondents indicated 

that "Karuna" means to have compassionate action. Which 

parallel the way in which the Sarvodaya Shramadana Movement 

uses this term. 

Table 26 
Frequency Distribution of Responses to the Question 

Asking Experts to Define the Term Muditha 

Muditha Frequency 

8 

Total I 

Altruistic Joy 

No Response 2 

Table 30 is a frequency distribution designed to determine 

the meaning of "Mud i ta" from the perspective of the experts 

from Sarvodaya Shramadana Movement. 

8 

1 

80.0 

20.0 
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Of the experts interviewed 80% have indicated that Mudita 

means to have altruistic joy - (joy for others). 

Table 27 
Frequency Distribution of Responses to the Question 

Asking Participants to Define the Term Muditha 

Muditha 

No Response 

Altruistic Joy 

Other 

Hennawula 

13 (40. 9%) 

1 (3.1%) 

1 (3.1%) 

Makadana 

17 (53.1%) 

0 ( 0%) 

0 (0%) 

Total 

30 93.8 

1 3.1 

1 3.1 

The majority of the particpants (93.8%) could not associate 

the term Mudita to either Sarvodaya ideals or to traditions of 

Sri Lankan Buddhist philosophy. However, one person (3.1%) was 

able to define the meaning of "Mudita" as used by the Sarvodaya 

Shramadana Movement. 

Table 28 

I 

Frequency Distribution of Responses to Question Asking 
Experts to Define the Word Uppekka 

Uppekka 

Equanimity 

No Response 

Frequency 

9 

1 

Total 

9 

1 

Table 28 is a frequency distribution designed to ascertain 

the meaning of "Uppekka" as described by the experts and the 

participants of Sri Lanka. 

Of the experts interviewed, 90% have indicated that 

"Uppekka" means to have developed spiritually, socially and 

I 

90 

10 
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Psychologically to the point of reaching equanimity. 

~a 

Table 29 
Frequency Distribution of Responses to the Question Asking 

Participants to Define the Word Uppkka 

~o 
_______ JH!!;e!!!_nn_n_!al!w~a!l~a _ _ ___ ~M!a~k~an!?dQ:a!nU!a!!_ ___ ~T~o2jt~a!_:lL_ ___ ~%L 

resPonse 12 ( 37. 5%) 16 ( 50 .1%) 28 87. 5 

~ ------ ~1~(23..!... !_l %:!J)L_ _ ____ £2,t,;(9~.~4~1L) ____ !!,4 ___ .Jl~2-=2. 5 

The maJ'ori'ty f i · 8 5 d'd t ld o part cipants ( 7. %) 1 no or cou not 
ass0 • 

ciate the term Uppekka with Sarvodaya ideals or traditional 
Sr· l tankan Buddhist philosophy. Moreover, 12.5% offered a 
response 

, Which did not associate with or apply to the question 
asked. 

Table 30 
Frequency Distribution of Responses to Question Asking 

Experts To Define the Word Priyavacana 
Prt 
~acana Total % - ........ ________ ....£F.!r~e~ql!::u~e:!.:n~c:.z:y ______ -=..=-==--~---
Pleas 

ant Speech 10 10 100 
~o R 
~ Se O O 0 --.::::-------~~-------.10=----1,.o~o;----

Table 30 is a frequency distribution designed to show 
e)Cperts, d 

and participants' understanding of the wor 
"P 

riyav i · acana". All experts interviewed (100%) have ndicated 
that .. 

Priyvacana" means the use of pleasant language, "the 
s.Peak. 

lng of kind words of good language." 



Table 32 

Fre que ncy Dis tr ibution of Responses to Question Asking 

Participants To Define the Word Priyavacana 

Priyavcana Hennawala Makandana Total % 

Pleas ant 13(40.6%) 13(40.6%) 26(81.3%) 
Speech 

Other 2(6.3%) 0 ( 0%) 2(6.3%) 
Response 
Unrelated 
to Question 

No Response 4(12.5%) 0(0%) 4(12.5%) 

Well over half (81.1%) of the participants involved indicated 

that pleasant speech and good manners are encouraged by this 

term. 

Table 33 

Frequency Distribution of the Question Asking Experts to 

Define the Word Arthachariya 

Athachariya 

Good Conduct 

No Response 

Frequency 

8 

2 

Total 

8 

2 

10 

% 

80 

20 

100% 

162 
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Table 33 is a frequency distribution of responses to a 

question designed to ascertain the meaning of "arthachariya" 

from the perspective of the experts and participants. The 

majority (80%) of the experts interviewed have indicated that 

Arthachariya means to use and/or demonstrate good conduct. 

Table 34 

Frequency Distribution of the Question Asking Participants 

to Define the Word Arthachariya 

Athachariya 

Good Conduct 

No Response 

Other 

Hennawala 

4 (12. 5%) 

9 (28.1%) 

0 ( 0%) 

Makandana 

6(18.3%) 

9(37.5%) 

1(3.1%) 

Total % 

10 31.3 

21 65.6 

1 3.1 

Over half (65.6%) did not respond to this question; while 

31.3% indicated that arthachariya means to demonstrate good 

conduct. 

Table 35 

Frequency Distribution of the Question Asking Experts to Define 

the word Samanathmatha 

S amanathmatha 

Equality 

No Response 

Frequency 

10 

0 

Total 

10 

0 

% 

100 

0 
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Table 24 i s a frequency distribution designed to show the 
llleanin 9 of "Samanathmatha" from the perspective of the experts 

All experts (100%) from the Sarvodaya Shramadana Movement 
hat.re , 1nd

icated that "Samanathmatha" means equality for all. 

Table 36 

Frequency of the Question Asking Participants to Define 

the word Samanathmatha 
~hmatha Hennawala Makandana Total 

Equa11 ty 

No R esponses 

Other ( 
Responses Were 

~ted to Question 

9(38.1%) 

8(25.0%) 

2 (6.3% 

8(25.0%) 

5(15.6%) 

0 (0%) 

the 
Ov-er half (53.1%) of the respondents have indicated that 
term n Samanathmatha" means equality, "That everybody is 

equal " 
• There were thirteen no responses (40.0%) and two 

17 

13 

2 

Partic· 
lpants gave responses that were unrelated to the question 

asked 
• 

The following four tables were generated by statements 
Offered . 

by both experts and participants from the Functional 
Literac 
b Y Program of Thailand. Khit-Pen is the term developed 
y P<tinfs 

try officials to help shape and foster the adult 
eaucati 

on philosophy of the Functional Literacy Program in 
Particular 

and adult education in general. 

53.0 

40.0 

6.0 

6.34, 
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Table 37 

Frequency Distribution of Question to Define Khit-Pen by 

Experts (Thailand Only) and Country 

Define Khit-pen Thailand Total% 

(Frequency) 

Search for 
Alternatives 10 10 (83.3%) 

Think Critically 7 (58.3%) 

Good Planning 8 (66.7%) 

Use of Skills 
to own Adva ntage 3 (25.0%) 

Not Certain 1 ( 8. 3%) 

Total 12/100 12/100 

Table 37 is a frequency distribution of question asking 

experts to define the term "Khit-Pen." By far, the majority of 

e xperts (83.7%) have indicated tha t Khit-Pen means to search 

for alternatives. Sixty-seven percent (67%) have indicated 

that Khit-Pen means to have or possess skills necessary for 

good planning. The category, critical thinking, 1 and Use of 



Skills to one's advantage 2 received 58.3% of response. 

Twenty-five percent of the experts interviewed stated that 

Khit-Pen was a traditional Buddhist belief. 

1Refers to the ability to critically investigate and analyze 
data before coming to a decision. -- Critically thinking the 
ability to question. 

2This category refers to the ability to use the 
decision-making process to enhance individual personal 
accomplishments. 

166 
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Table 38 
Frequency Distribution of Question Asking Participants 

to Define the Term Khit-Pen 

Define Khi t-Pen Thailand 
(Frequency) 

Total% 

Search For 
Alternatives 

To Think 

Good Planning 
Skills 

Use of skills 
to own advantage 

Traditional Skills 

Not Certain 

10 

5 

10 

8 

1 

2 

Participants responding to this question generated six 

categories. Nearly 40% have indicated that "Khit-Pen" means to 

search for alternatives when confronted with problems. The 

category, "Good Planning or organizational skills1 received 

40% of response. Thirty-two percent of the participants show 

that "Khit-Pen means to use newly acquired and existing skills 

to one's personal advantage. It can be shown that 20% of 

participants response have given a literal translation to the 

word "Khit-Pen", which means to think. Eight percent of 

response have indicated that they were not certain what 

"Kh it-Pen" me ant. 

!Ability to develop a plan 

40% 

20% 

40% 

32% 

.04% 

.08% 
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Table 39 

Distribution of Question Has The Concept of 
Been Helpful to Villagers by Thai Experts 

ltpen Helpful ----- Thailand Percent oJ ------------------~~~~ Y _ Response es, but . to wh uncertain 
at extent 7 (53.8%) 

~ot c ertain 
6 ( 46. 2) 

13 100 
'I'able 39 is a frequency distribution of the question asking 

elCperts "H 
as the concept of "Khit-Pen" been helpful as a 

llloti vat. 
ing force?" It should be noted that experts were asked 

to address 
this question in reference to the participants 

involved . 
ln the program. 

Almost 54% of expert responses indicated that "Khi t-Pen" 
haa been 

helpful but to what extent would it be difficult to 
ascert . 

ain. While 46.2% were more definitive about their 
llncerta· lnty • 

Table 40 
Frequency Distribution of Question "Has the Concept of 

Khit-Pen Been Helpful by Thai Participants 

53.8 

46.2 

100 

'--------------------------
~Helpful 
l'es 

Frequency Total 

t ' but o Wha uncertain 
t extent 

~Ot 
Certain 

5 20% 
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Participant response to this question was minimal. Of the 
25 · 

Villagers interviewed, only 6 participants chose or could 

Provide an answer to the question(s). Of those who did 
resp Ond , 20% have indicated that "Khit-Pen" was helpful but 
What 

extent would be difficult to access: while 16.7% of 
respons 

e were uncertain. 
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CHAPTER VI 
, 1scussion, Implication and Recommendations 

Conclusions o· 

The primary purpose of this research project was to conduct parative analysis of two rural development programs: Sri 

a com 

Lanka's t· Sarvodaya Shramadana Movement and Thailand's Functional iteracy Program. 
A second objective was to investigate the educat· lonal 

Op' 

components of each program by profiling the lnions of experts and participants who have been involved program for a substantial period of time. 
A third 

w· 1th either 
~­)ective was to determine whether participants from the above rural devel0pment programs have matured beyond the educational Param eters (i.e., course offerings, program objectives, and moae of the delivery, etc) of the respective programs. Further, researcher sought data concerning the educational aspirati ons of participants and compared those findings to the a program officials considered to have expert knowledge. 

~ie~ s of 

esearch Question Number one asked: 
From th the perspective of experts and participants, what 
co: merits and future plans regarding the educational 
Fun~~?ents of the sarvodaya shramadana Movement or the ional Literacy Program? 

are 

data show: 
~:~e~ts.and participants from both programs.viewed their 
mer~ ctive rural development program as having been 
ex itorious. However, there is wide disagreement between 

perts and participants with regard to what phase of the 



rural development program were most rewarding. For 
example, experts generally agreed that historical 
developments, the philosophical approach employed, 
organizational structure and program accomplishment were 
important attributes and were considered significant 
indicators of program success. Conversly, participants 
tended to highlight features of each rural development 
program that were personally rewarding: some addressed 
advantages of working in a collective manner while other 
indicated that the literacy components were most 
important. Participants have also indicated that as a 
result of being involved contact was established between 
community resource personnel which has helped improve 
agricultural yield and village conditions. 
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Experts from the Sarvodaya Shramadana Movement do not 
consider literacy education as the primary functions of the 
Sarvodaya Shramadana Movement. Although the Sarvodaya 
Shramadana Movement provides a variety of non-formal 
education programs, the central focus of the Movement was 
to re-educate rural youth and adults by providing villagers 
with a social psychological infrastructure designed to 
perpetuate traditional cultural belief systems, revitalize 
traditional Buddhist concepts and encourage community 
development activities. Success of Sarvodaya's development 
efforts may depend on a number of factors. Such as: 
villagers receptiveness toward change, how well the 
proposed change of structure is articulated and whether 
these and individuals selected for leadership training can 
maintain the initial enthusiasm to sustain the proposed 
change of social structure. 

Participants from both rural development programs 
recognized the need to seek further education. However, it 
appears that participants educational choice was closely 
associated with the proximity of village to urban and rural 
environments. Participants from villages located near 
urban centers were more interested in educational program 
designed to explore vocational opportunities in the 
industrial sector. Whereas, participants from more remote 
villages were more concerned with educational courses 
designed to improve farming techniques and related 
agricultural-management activities. 



o· 
~ 

According to 

Positions differ 

in th . 

the data generated, those in superordinate 

widely from those in 
eir view and conceptualization, by 

activi t. 
les were considered meritorious. 

subordinate positions 

program, of which 

Experts from the 
Sarvodaya 

Shramadana Movement and Functional Literacy Program 
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described 
their respective programs by g·iving detailed accounts 

Of the h. 1st0rical developments, philosophical approach, 
Organ. 1zational structure, program accomplishments and program 
Shortcom· 

ings. Experts from both programs tended to respond 
from 

an organizational perspective which reinforced stated 
Object· 

ives espoused in the literature. 

Participants from the Sarvodaya Shramadana Movement were 
Itlore 

varied in their response than Thai participants in that 
their 

responses did identify two organizational features of the 
Sarvoda 

Ya Shramadana Movement as rewarding experiences. The 
Philos 

Ophy of the movement (which appears egalitarian) and the 
necessity . 1 of utilizing a collective approach toward v1l age and 
conirnunit 

Y development, were considered important features by 
Sri 

tankan villagers. Participants from both programs have 

i nd1cated · 1 · h b that the qualitative aspects of their 1ves ave een 
altered 

to incorporate new levels of awareness, improved 
self-irn . . age d • 1 sense of harmony in relat1onsh1p t , an, 1n genera, a 
o se1 

f-worth and daily life. 
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The sec d 
on part of the research question was concerned with 

the f 
uture course of educational programming. That is, do 

expert 
sand participants recognize the need to develop further 

thei 
r educational course offerings or program to meet current 

expressed needs? 
Experts from the Sarvodaya Shramadana 

Move111e t 
n have indicated that literacy as a major objective is 

not the . 
Primary purpose of their movement. Ariyaratne 

( . 
interview 1981), Goulet (1981) and Paxton (1982) have 

indicat d 
e that Sri Lanka's literacy rate is almost eighty-five 

Perce 
nt (85%) which is considered as one of the highest in the 

s<>uth East 
Asian region. Therefore the Sarvodaya Shramandana 

Movenaent . 
is not primarily interested in literacy but a total 

re~education of . 1 
rural villagers: A social psycholog1ca 

infr 
a
st

ructure, is encouraged which purports to revitalize 
traditional 
and th e use 

cultural values, Buddhist principles, self-reliance 

of a collective approach, the broad aim of which is 
designed to 

reinforce decision-making and village unity. 
Inc reased 

functional literacy and/or educational training is 
not 

COnSfdered essential to their development effort. 
aducat· ion 

apProach. 
development is viewed as part of a comprehensive 

Social psychological infrastructures which enable 
\1!11 

agers to develop projects that affect life through village 
de\1el 

0
Plllent activities are encouraged. 
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Conversely, experts from the Functional Literacy Program 

recognized their role 
as providers of education directed toward 

eradicating 
illiteracy of older youth and adults throughout the 

rural 
areas of Thailand. The Thai literacy effort is seen as a 

Vehicl f 
e or reaching a broad segment of the Thai population 

traditionally 
excluded from the formal education process: 

The Thai curriculu~ has been designed to respond to a 
variety f 

0 village concerns which range from the introduction 
of bas! 1· 

c iteracy (numerical and writing skills) to more 
advan 

Ced levels leading to high school equivalency 
Cer ti f icat 1· on 

while at the same time disseminating vocational, 
health 

' and agricultural information: A problem identification 
apProa h . 

c directed toward improving rural, social and 
environ 

mental conditions was encouraged. The use of problem 
identifi 

cation and problem solving (khit-Pen) is considered as 
a cruci l 

a feature of this program. According to the resultant 
dat 

a, Thai experts believe that further staff development 
activities 

along with wider use of decision-making activities 
are 

needed to enhance and strengthen the Functional Literacy 
Program. 

Participants 
a desir 

e for more 
\fere 

the findings 

from both rural development programs expressed 

educational services. Of particular interest 

from participants of the sarvodaya Shramadana 
lllov e111ent • Participants interviewed from the Sarvodaya 



Shramad 

175 

ana Movement exhibited more interest in courses and/or Programs that could prepare them for some form of future employment in the non-agricultural or private sector: To some extent the desire to seek employment outside of the village for Primarily individualistic 
reasons is in direct opposition to 

Participants acknowledged that, while 

the s arvodaya ideals. 
the Sarvodaya Shramadana Movement, community 

invol ved with 
activities were both instructive and helpful, there 

devel opment 
new and challenging educational opportunities (within 

existed 

arvodaya 
i i 1/ lt 1 

the s context) and respect for trad t ona cu ura activities was revived. However, the ideal of sharing Collect· ive energy soon began to dissipate; The cohesiveness of arvodaya infrastructures began to lose relevance in light 

the s 

ir changing situation. Individual time and personal 

of the· 

appeared more important than Shramadana's or the sharing 

90als 

Of work and 

Another 

energy for the common good. factor which may have been related to participant eauc t' a lonal choice was the close proximity of both villages to exist· ing roadways and transportation systems. The locations of 
t 

Lankan villages were in close proximity to larger 

both Sri 

own sand relatively close to two of Sri Lanka's largest Cities t 'Kandy and Columbo. Paved roadways and suitable ransport . 

ill 

at1on systems can provide easy access for v agers "'ho are desirous of other opportunities not offered in their 
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present locale. Some villagers have indicated an interest in 

vocational opportunities in the private sector; some have 

expressed a willingness to investigate vocational opportunities 

abroad (mainly in the middle East). 

This finding is in direct opposition to the ideals of the 

Sarvodaya Shramadana Movement's primary objective; which is to 

provide rural villagers (those who indicate a willingness) with 

an educational development plan that allows villagers to 

identify village needs utilizing a collective approach. Group 

collectiveness is used to establish a creative atmosphere while 

maintaining unity amongst the group. Once a sense of unity has 

been determined, it is then that the conceptual theme is 

instituted. Such activities as Shramadana's and family 

gathering's are used as a platform for villagers to identify, 

discuss village problems, or concerns, while establishing an 

atmosphere for searching for alternatives utilizing a 

decision-making approach. It is through this process that the 

social and psychological readiness is ascertained and village 

infrastructures are introduced. This is the hallmark of the 

Sarvodaya Shramadana Movement. Emphasis is placed on 

traditional cultural values which adhere to the principles of 

collectivism and Buddhism. 

Contrary to Sarvodaya ideals, many villagers have indicated 

that new training in vocational areas are essential to their 
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survival. Farming, weaving and day labor work often do not 

provide sufficient funds for food and other basic necessities 

to meet participant's daily requirements. In light of Sri 

Lanka's changing economy and economic venture (as noted by 

Goulet and DeMills, 1981) it may be difficult for some rural 

families and especially the heads of households, to expend time 

and energy on village and community based operations that do 

not directly improve their current economic and social 

situation. Participants from both Sri Lankan villages tended 

to support the findings of Lerner (1965), Dave (1976), and 

Hiemstra (1976) in that they appear to recognize a need for 

more advanced training to keep pace with current social, 

political and economic trends which affect daily life. 

Moreover, one should note that these villagers are not 

abandoning traditionalism per se, but they are cognizant of the 

fact that Sri Lanka's societal indicators suggest the need for 

better preparation to protect themselves during this transition 

period. 

Participants from the Functional Literacy Program have also 

indicated a desire for more educational opportunities~ It can 

be argued that proximity to roads and cities might be an 

influential factor associated with their perception of 

educational choice. Participants from the Key Lorn area, 

located in an isolated area approximately twenty-five (25) 



Page 178 is not missing. The pages were misnumbered by 

the author. 



179 m· lles outside of the city of Langpang, were nearly all interested in having more · 

ag • 
information concerning the field of riculture 

improving f Pest arming methods, animal husbantry, crop rotation, and control 
f · Some villagers were desirous of more general and 

Specifically, they were interested in ways of 

orma1 education 
h 

, but overall agricultural concerns dominated. carti . cipants from the village of Sriberguen, located just the city of Chiengmai, bad other perceptions~ 
Many 

outsia e of 
Vil lagers are actively involved with the local tourist industr th. Y, as merchants, which provides a supplemental income to eir t raditional livelihood of farming. Of interest here was that the majority of those interviewed were concerned with of information and/or training related to some aspect 

having more · 
business . 

f 

in relationship to their daily life. concern over ar .... and gement, the ability to negotiate, buying and selling 

"' mana 

the a evelopment of better social interactive skills were cons· ldered important. 
The d c ata seems to suggest that participants from t,oth ountries be recognized that further educational exposure may be neficial to their ultimate happiness and quality of life: Sarvoaaya 

. 

~r Shramadana Movement and the Functional Literacy 

'I'he 

°9ram h ave 
been credited as being instrumental in heightening 

The 
Parti . Clpant 
tesuit ant behavior has encouraged participants to want further 

awareness along with stimulating curosity. 
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type of 
as well as 

satisfying the need to explore beyond current b oundaries. 
This finding supports the contentions of Houle (1961) 'Sheffield ( 

1962) and oow (1965) that the characteristics of learners may conceivably be more complex than ori­

adult continuous 
ginally reported. 

The adult learner seeks further knowledge for a information for knowledge sake is just one 

variety of reasons and 
Of th e characterist~cs 

• associated with continuous learning. Research queSt ion number two asked: an act e perspective of the e8perts and participants, is there 

From th tionalual n~ed to continue with their present form of educa-

be con ~dervices, or should another approach to education 
The d si ered? ata show: 

Experts f 
need t rom botb rural development program recognized the 
struct~ re-evaluate the organizational and administrative 
central~e of tbeir respective program (i.e., from a 
designe~zed organizational format to a decentralized system 

decisi to encourage more village level involvement in the 
on-making process). 

Sarvoda .. 
Progra ya officials were relunctant to offer educational 
prima ms designed to encourage individual self-growth. The 
directy concern of tbe sarvodaya Sbramadana Movement is 

commu ~d toward the welfare of all through shared work and 
educa~~ty developmet activities. Consequently, the 
Self-dlonal aspirations of an individual for 
Sarvodevelopment and capital gain were discouraged by the 

expet aya Movement. Therefore, discrepancies exist between 
futu sand participants educational cboice with regard to 

re educational programming. Partic' 
. 

not • •pants from tbe sarvodaya Sbramadana Movement were 
the ~nterested in pursuing further educational support from 
con arvodaya Sbramadana Movement. They were however, 
impcerned with other educational opportunities designed to 
the~ove their current economic status wbile satisfying 

ir need for new and challenging experiences. Parti · 

h'b

0

t d 

mix dcipants from the Functional Literacy prog~am ex 
1 1 

e 
ser!· feelings with regard to continued ed~catio~al 
inai•ces. Although the majority of those interv~ewed, have 
Lite cated that they bad benefited from tbe_Functional 

racy program, some villagers were not 1n favor of 



educational program designed to place rigid demands upon 
their time. They were in favor of short courses offered by 
private and/or governmental agencies based upon their needs 
as deemed relevant and available time. 

Discussion: 

Experts from both countries recognized the need to develop 

plans to reorganize their present organizational structure. 

Both saw need to have a more decentralized organizational 

format. 

Sarvodaya officials have indicated that a decentralized 

plan would permit local village hierarchical systems to take 

more responsibility for village development activities while, 

at the same time, reducing the probability of developing a 

relationship based upon dependence. The new organizational 

plan developed by Ariyaratne and Sarvodaya officials calls for 

the complete decentralization of the Sarvodaya Shramadana 

Movement. As Ariyaratne notes, "decentralization would create 

more opportunities for villagers themselves to identify their 

needs and work to accomplish their stated objectives." 

(Ariyaratne, 1981 Interview) Thus, each village under the 

auspices of the Sarvodaya Shramadana Movement will become a 

separate and independent Sarvodaya Shramadana village society. 

Each village under this new arrangement will have a twenty-five 

member executive council elected by popular vote and given the 

authority to make village level decisions. 
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The structure of the executive councils, although they will 

ultimately be elected by popular vote, will have nine positions 

earmarked for groups traditionally excluded from leadership 

positions. Such groups identified by Ariyaratne included: the 

mother's group, youth group, and adolescent females~ For 

example, there will be positions available for three members 

who have children between the ages of 7-14 of which one child 

must be female. The youth group will have three available 

positions. The mother's group will have three available 

positions. The remaining sixteen positions will be available 

to anyone wishing to participate and support the ideals of the 

Sarvodaya Shramadana Movement. The organizational structure of 

Sarvodaya's decentralization plan has been designed so that 

representation of existing village hierarchical systems will 

not be totally disregarded. It is hoped that this change in 

Sarvodaya's organizational structure will permit new potential 

leaders to emerge. 

Ariyaratene is hopeful that more accurate information and 

services will be provided to local villagers, while better 

qualified personnel closer to the village level will have more 

opportunity to offer direct services to village communities. 

The Sarvodaya organization has been criticized in the past by 

such authors as Ratnapala (1980) and Goulet (1981) for 

maintaining a highly rigid central administration~ Shifting 
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mini . m1ze the 
Presently 

Thai experts 
dee were not only concerned about the need to entalize 
et 

the Functional Literacy Program but were to some x ent h' 1ghlight1· ng 
t· 

the current predicament of the Functional iteracy Program. 
notes the category organizational format as being a particular 

Although the resultant data specifically 

concern ma 'experts have also indicated that the internal nag ement f 
ef eatures which could support a decentralization fort requ· ire equal consideration. 

Thai experts 
s 

have consistently acknowledged that on the Urface . of village problems and concerns can be related to a set 9eneral 
v· root causes. That is, problems that affect ll.l.agers 
Such 

th roughout Thailand are not generally isolated ones. Problem 
Con areas as health, agriculture and environmental cerns broad are seen by these experts as directly related to er soc· ~- ietal factors. lnist th ry officials is the way in which village communities toughout T 

ct hailand viewed their situation in light of current tcurn stances 
Mi · 

to . nist ry officials lack sufficient information pertaining v111age 

i 1 

a social structure (which includes the hierarch ca fstem) to develop curriculum capable of reflecting actual 

What was of particular importance to 



184 

village needs or concerns. According to experts interviewed, 

what is needed is an in depth structural analysis of each 

village which is scheduled for and/or desirous of participating 

in the Functional Literacy Program. In conjunction with this 

effort, better communication and feedback between field workers 

and villagers could be developed. This might facilitate more 

appropriate planning at the village level. 

The data show that participants from the Sarvodaya 

Shramadana Movement were interested in educational programs 

capable of helping them to develop the ability to improve their 

current socio-economic position. Of those interviewed the 

majority indicated that although their experience with the 

Sarvodaya Shramadana Movement has been to some extent 

rewarding, other opportunities for personal advancement lay 

outside the parameters set by the Sarvodaya Shramadana 

Movement. This finding appears to support the views of 

Ratnapala (1979) and Kantowski (1980) that the Sarvodaya 

Shramadana Movement appears to be most successful among groups 

such as the mother's group, youth group, and pre-school program 

while older youth and adults groups tend to lose enthusiasm or 

an attachment with Sarvodaya Movement. 

Moreover, according to Goulet (1981) and the Minister of 

Finance and Planning, Ronnie DeMil, since 1977 Sri Lanka has 

embarked on an extensive economic campaign. If fully 
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actualized, this plan has the capacity to change the economic 

orientation of Sri Lanka from a closed, agriculture based 

economy to a comprehensive, integrated planned economy leading 

to an open society. The economic plan calls for a stepped up 

manufacturing for export/construction phase designed with 

outstanding incentives to attract foreign investors and an 

international promotion zone. An ambitiuous irrigation/hydro 

development plan, commonly referred to as the Mahavela project, 

has been implemented. Increased promotion of international 

tourism is underway. The rupee has been devalued as a measure 

to induce the business community to take advantage of the 

resource pool of available educated and uneducated 

underemployed. These factors may be in the forefront of the 

thinking of those available for employment. The desire for 

individual advancement has been projected in optimistic terms 

leaving room for individual exploration and development. As 

noted from the data, the majority of those interviewed have 

indicated that employment in the private industrial sector is 

where their interest lies. 

It can be argued that the responses of participants from 

the Functional Literacy Program of Thailand support the 

contentions of Lerner (1958) and Kantowski (1980) suggesting 

that the more remote or isolated a village, the more the 

villages may be willing to continue with vocational endeavors 
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which are most familiar. The data on the village of Key Lorn, 

which indicated that particpants located in a more remote area 

than the village of Sribuangern were interested in further 

educational courses or programs relating to agricultural 

concerns~ while participants from the village of Sribuangern, 

which is closer to a large urban area, were interested in 

pursuing further education relating to business skills, farm 

management and basic education: A primary goal of the 

villagers from Sribuangern was to develop better social 

exchange skills so that interaction between selling agents and 

farmers could become a more balanced and fair relationship. 

Sunanchai {198l)notes that according to Ministry of 

Education curriculum designers, the Functional Literacy 

program's curriculum placed emphasis on village level economy 

issues. Topics were chosen that stimulated discussion of 

better ways of reducing the role of the middle man while 

procuring more leverage in the negotiation process~ 

Participants from the village of Sribuangern have indicated a 

preference for continuing to pursue further education in 

relationship to their livelihoods, which were different from 

those of Key Lorn villages. This finding coincides with 

literature of adult education and lifelong learning suggesting 

the constant need for retooling and retraining while satisfying 

the individual's need for more information~ 
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The third question was specifically designed to look 

further into the term(s) used to foster the program philosophy 

of each rural development program. Also this question was 

designed to determine whether those terms or principles have 

been helpful motivators to those participants involved with 

either movement. The research question number three asked: 

Both Sri Lankan and Thai educational philosophy are 
centered around Buddhist teachings. From the participant 
and expert point of view, have the philosophical tenets of 
Buddhism been a motivating factor? 

The data show: 

The terms used to foster the philosophical component of the 
Sarvodaya Shramadana Movement are directly related to 
Buddhist philosophical thought. A major objective of the 
Sarvodaya Shramadana Movement was to revitalize traditional 
religious and cultural values by experts utilizing key 
Buddhist concepts and thus developing a new social order 
based upon personality and community awakening. However, 
few participants were able to define or associate the terms 
employed by the Sarvodaya Shramadana Movement and 
therefore, the ideological base has not been fully 
actualized by participants involved in this study. 

Participants from the Sarvodaya Shramadana Movement did not 
find the philosophy of the Sarvodaya Movement as helpful 
towards motivating them to satisfy their individual quest 
for knowledge. 

Experts from Thailand show no particular agreement in 
regard to the term Khit-pen. Khit-pen is controversial and 
may be undefinable in reference to a central organizational 
theme and/or objective. 

Participants did not consider the term Khit-pen as being 
directly related to Buddhism nor were they able to identify 
the term (khit-pen) or associate the term as Ministry 
officials proclaimed. 
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Discussion: 

The basic philosophical strategy developed by the Sarvodaya 

Shramadana Movement are centered around two major sets of 

principles of Buddhism. The first set of principles is 

primarily concerned with the personality awakening of the 

individual which includes such terms as rnetta, karuna, muditha 

and upekkha. Each of the four personality building 

characteristics pertain to the reshaping of an individuals 

feelings toward self and group action. The second set of 

principles, which has helped to foster Sarvodaya philosophical 

strategy, is made up of four factors of social conduct1 they 

include: dana, priyavacana, athacharya, and samanthmatha: 

Although these principles are directly linked to Theravada 

Buddhist teachings, the Sarvodaya Shramadana Movement has 

adopted these principles of social consciousness for practical 

application to village development. The eight principles are 

considered to be the right or ideal way of conduct toward 

maintaining life and living. Kantowski (1980) referring to the 

eight guiding principles adopted by Sarvodaya states that "they 

are the great removers of tension, the great peacemakers in 

social conflict, the great healers of wounds suffered in the 

struggle of existence." (Kantowski, 1980 P47) 

Although the Sarvodaya Shrarnadana Movement uses the 

principles of traditional Buddhist script, it is worthwhile 
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noting that Ariyartne objective was to revitalize these 

concepts by altering the traditional meaning with modern 

concepts hoping to capture and retain traditional cultural 

values while of f ering a mechanism for self help and sufficiency 

following a non-violent approach of action~ 

The data have shown that the majority of the experts 

interviewed could discuss and define the principles used by the 

Sarvodaya Shramadana Movement. Many of the experts gave the 

exact meaning with little deviation: 

The participants from the Sarvodaya Shramadana Movement on 

the other hand, could respond to only two principles in the 

manner in which Sarvodaya uses these terms. Some of the 

participants recognized the terms as Buddhist teachings but 

could not recall the traditional Buddhist meaning. Therefore, 

it was diffcult to determine whether these principles had been 

a motivating factor for the participants of the Sarvodaya 

Shramadana Movement. 

A more appropriate manner of obtaining information of this 

nature might have been to observe the actions of the 

participants. However, participant response has indicated that 

they enjoyed working together collectively and touching base 

with traditional cultural activities that surround the eight 

principles of the Sarvodaya Shramadana Movement. This finding 

might suggest that the ability to define terms accurately is by 
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no means a measure of program acceptance or identification. 

There are many other factors that influence participation and 

desire to continue with an activity: this might have been the 

situation in reference to participants in Sri Lanka~ 

Conversely, Khit-pen is not a derivative of traditional 

Buddhist script. Khit-pen is a Thai word which~ as Sunachai 

(1981) notes, has the adaptive ability to reflect dominant Thai 

Buddhist values (Sunachai, 1981 P30). Viewed from this 

position, the resultant data reveals that Khit-pen may not have 

been developed enough as a mechanism to carry out the 

philosophical ideal as articulated by Ministry officials. 

Thai experts have indicated that there is no particular 

right meaning for the term Khit-pen: while some understand the 

word to mean critical thinking, others understand Khit-pen to 

mean wider use of the decision-making process~ Still others 

recognized the term as being a combination of activities which 

includes planning of life skills and critical thinking: a few 

experts have indicated that Khit-pen is undefinable in nature, 

and, to some extent, lies the most outstanding feature of the 

Thai adult education philosophy. 

There exists little current research which addresses the 

impact of khit-pen on participants. There is much speculation 

by Thai experts (as noted in the resultant data) suggesting 

that the use of Khit-pen has been helpful in motivating older 
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youth and adults but to what extent would be difficult to 

determine. 

Participants from the Functional Literacy Program responded 

by indicating that Khit-pen means to have good planning skills 

while nearly half of the villagers defined Khit-pen as the 

ability to search for alternatives. Upon closer examination, 

participants could not describe to what extent Khit-pen has 

been helpful. They did indicate that everybody is capable of 

thinking and that thinking and planning was part of their daily 

life experience. 

To some extent this finding does support the Ministry of 

Education's contention that the term Khit-pen is a widely used 

expression but has the limited capability of fostering 

continual educational growth. On the other hand, participants 

did not credit the Functional Literacy Program's philosophy of 

adult education for stimulating their desire to seek further 

information, they credited themselves and their ability to 

perceive the need to improve their current situation~ 

Implications: 

The following inferences have been drawn from the previous 

discussion and research findings. Of the four implications 

noted, two pertain to the field of adult education and lifelong 

learning while the remaining two pertain to organizational 

aspects of non-formal education. 
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This behavior may be characteristic of communities where 

political and social repression have been know to occur. The 

most articulate or vocal person may be a young child, a woman, 

or old man. Of general importance is that these individuals 

may be considered to have limited influence within the group 

but may well express the wider concerns of the community at 

large. 

Regardless of program objectives, older youth and 
adults desirous of further acquisition of knowledge 
and education continue to search for answers to 
problems effecting the ir da ily- life situations~ 

This statement may be of particular importance to program 

officials as well as those concerned with adult education and 

lifelong learning. The desire to seek further information, 

whether for knowledge sake or for personal advancement tends to 

suggest that once an individual has made the commitment between 

self and the desire to satisfy a need, program officials might 

need to become more sensitized to the psychological shift in 

attitude. Therefore, it would appear that feedback and 

communication channels designed to determine such changes would 

be helpful. 

Individual psychological readiness often 
precedes and goes beyond the scope of 
programmed organizational objectives. 
Recognition of this phenomenon might well 
head off potential shortcomings along with 
improving services to older youth and adults. 
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The literature of modernity as it relates to education and 

development might offer further insights into the major aspects 

of psychological readiness in relationship to future 

educational programming. This information may also help 

determine individual receptiveness to change in regard to 

organizational objectives and planning. To conduct a needs 

assessment without having sufficient data in terms of 

understanding the psychological state may well result in 

dyfunctional programs short of the goals and aspirations of the 

population under consideration. 

Recommendations For Further Study 

Based upon findings presented in this study the following 

recommendations for further investigation have been drawn. 

These suggestions in part are concerned with improving the 

organizational components of each rural development program, 

while strengthening the relationship between village 

participants and program officials. Particular attention has 

been directed towards measures designed to encourage the 

formulation of organizational strategies capable of enhancing 

communications (i.e., development of strategies for improving 

dialogue and intrepreting information), while improving levels 
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officials. 
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Duplication of this study should be carried out. This 

effort ought to include not only areas previously studied, but 

also other localities to ascertain whether villag·e participants 

and experts are in agreement with the findings presented in 

this study. 

Experts from both rural development programs have indicated 

that decentralization of their organizational structure was of 

particular concern. Decentralization implies an alteration at 

each level of administration allowing for flexibility and 

independence in conjunction with working toward organizational 

goals and objectives. Research designed to improve the 

transition process from a centralized to a decentralized system 

might need to be conducted to insure fair and equitable balance 

between administrative systems. 

Program officials might need to further develop evaluation 

techniques that encourage more participatory involvement 

between village inhabitants, local field representatives and 

administrators who work closest to village level operations. 

Both rural development programs employ a philosophical 

approach which has been formulated around individual and 

societal idealism. It appears that amongst program officials 

there was little agreement or understanding of the 
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philosophical approach as employed. This finding was also 

evident amongst villagers who participated in either the 

Sarvodaya Shramadana Movement or the Functional Literacy 

Program. Therefore, program officials might need to take 

measures to evaluate their present philosophical stance in 

comparison to participant perceptions and aspirations to help 

clarify and bridge the distance between expert and participant 

point of view. 

This study reveals that experts and program officials want 

and need in depth knowledge of community structure. Therefore, 

improved measures designed to provide a structural analysis of 

village communities might need to be more seriously 

considered. The resultant information could provide a basis 

for gaining acceptance while at the same time, alerting program 

officials as to the area(s) where current programs require 

modification or adaptation. This action could provide improved 

services to these unique populations. 

The data show need for a broader view of individual and 

social aspiration as deemed relevant by participants~ This 

information might be particularly valuable to educational 

planners and policy makers who are concerned with developing a 

broader information base from which to draw future adult 

education programs. Moreover, research of this nature might 

serve a second purpose. Investigating individual and social 
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aspirations of participants, while examining the existing 

structure (government and non-government agencies) of adult 

education activities, might help administrators determine how 

best to serve rural youth and adults~ This information could 

help identify courses or program offerings from other 

organizations of adult education~ thus eliminating the 

possibility of duplication of services and help avoid 

unnecessary expenditures as funds become an increasing source 

of concern. 

Lastly, the resultant data in conjunction with the 

suggestion presented here, could be formulated into an 

empirical research study. This information could provide 

valuable insight regarding planning consideration for educators 

concerned with rural youth and adult education: 

Adult education and lifelong learning issues have been in 

the forefront, as well as the periphery, for the last two 

decades. The author is hopeful that this contribution will 

help to understand better the issues facing older youth and 

adults from rural settings, the international community and 

education in general. 
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UNIVERSITY OF MARYLAND 
COLLEGE PARK 20742 

- ,., 1s1 0N OF ARTS AND HUMANITIES 
Off,a of lhl l'ror,asl 

Dr. Pote Spianchai 

(301) 4!54-2740 

Deputy Director General of the 
National Education Council 

Bangkok, Thailand 

Dr. Pote: 

11 October 1979 

Allow me to introduce myself, my name is Nicholas J. Arrindell 
and I am presently a doctoral candidate at the University of Maryland, 
College Park. Dr. Majorie Gardener, here at the University, has 
suggested that I contact you in reference to obtaining further in­
formation concerning a non-formal education program commonly referred 
to as the 11 Khit-pen 11 Program. It is my understanding that the Khit­
pen Program was designed speci fi ca lly to address and encourage 
farmers to be more willing to accept innovation~ in their daily lives 
and to teach technical skills. 

I have been especially interested in non-formal education programs 
for the last few years; and have given serious thought about conducting 
a comparative study for my dissertation research. One_ of the objectives 
of my proposed study is to look at the feasibility and plausibility of 
a possible linkage between non-formal and formal systems of education. 
One way of conducting this type.of research is to use a positional­
reputational approach and interview or correspond with individuals who 
have impeceable knowledge of an existing_p~ogram, or were responsible 
for the initia) planning, .and/or part of the evaluation process. If 
it is hot too inconvenient, I would appreciate any efforts from you to 
identify principle parties and their mailing addresses, who have been 
responsible for initial planning,- implementation, and evaluation pro­
cesses of the Khi t-pen Program .. 
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Attached, you will find a brief descr'iption of Khit-pen prog·rams. 
Dr. Kowit is mentioned therein, but there was no way to discern whether 
he is presently at the Ministry of Education. Therefore it was suggested 
that I contact you for more detailed information. 

I hope the attached description will be helpful. Any assistance pro­
vided by you·will be greatly appreciated. 

cc: Dr. Huden 
Dr. Gardener 

S.i ncere ly yours, 

Nicholas J. Arrindell 
3405 Tulance Drive 
Hyattsville, MD 20782 



UNIVERSITY OF MARYLAND 
COLLEGE OF EDUCATION 

COLLEGE PARK, MD. 20742 

CHAIRMAN 
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O[PARH~£NT OF C:DUCATION POLICY, 

Pl ANNING, ANO AOMINl5TRATION ADMINISTRATION, SUPERVISION 

Department of rfon-Formal Education 
Ministry of Education 
Bangkok.i, Thailand 

Dear Gentlemeni 

AND CURRICULUM -!1711 

SOCIAL FOUNDATIONS ,403 

16 November 1979 

Allow me to introduce myself, my name is Nicholas J. Arrindell and. 
I am presently a doctoral candidate at the University of Maryland, 
College Park. Dr. Pote Sapianchai has suggested that I contact you in 
reference to obtaining further information concerning a non-formal 
education program colllllOnly referred to as the "Khit-Pen" program. It is 
my understanding that the Khit-Pen Program was designed specifically to 
address and encourage farmers to be more willing to accept innovations 
in their daily lives and to teach technical skills. 

I have been especially-interested in non-formal education programs 
for the last few years; and have given serious thought about conducting 
a comparative study for my dissertation research. One of the objectives 
of my proposed study is to look at the feasibility and plausibility of a 
possible linkage between non-formal and formal systems of education. 
One way of conducting this type of research is to use a positional 
reputational approach and interview or correspond with individuals who. 
have impeceable knowledge of an existing program,-or were responsible 
for the initial planning, and/or part of the evaluation process. If it 
is not too inconvenient, I would appreciate any efforts from you to 
identify principle parties and their mailing addresses, who have been 
responsible for initial planning, implementation, and evaluation processes 
of the Khit-Pen Program. 

I hope the attached description will be helpful. Also, I plan to 
journey to Bangkok sometime in late December or early January. I hope 
that we can have the opportunity to meet and discuss this dissertation 
topic. Any assistance provided by you will be greatly appreciated. 

Sincerely Yours, 

Nicholas J. Arrindell 
3405 Tulane Dr. 
Hyattsville, Maryland 20783 
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UNIVERSITY OF MARYLAND 
COLLEGE OF EDUCATION 

COLLEGE PARK, MD. 20742 

DEPARTMENT OF EDUCATION POLICY, 

PLANNING, AND ADMINISTRATION 
CHAIRMAN: 301,454-5767 

COMPARATIVE EDUCATION 
CENTER 

DIRECTOR: 301-454-4032 

Boonlerd M:lsang, Director 
Planning and Research Division 
Deparbrent of Non-Fonnal Education 
Ministry of Education 
Bangkok, Thailand 

Dear Boonlerd 

' 

Allow ne to introouce myself. My name is Nich:>las J. Arrindel!. 
I'm presently a doctoral candidate at the University of Maryland, College 
Park Camp.is. Both Dr. Kowit Vorpipantana and Monthtia I<rishnamra suggested 
that I contact you in regard to my desire to further study and explore 
the Functional Literacy and Family Planning Program. 

In recent years I have developed and interest in adult education and 
rrore specifically in non-fonnal education. Fran my perspective, non­
fonnal e::iucationa.l programs as an alternative approach to the fornal 
stan of ed.ucation has helped adults and older youth which have been ooth 
valuable to the participant as -well as the society at large. 

One such program of particular interest is the Functional Literacy 
and Family Planning Program. To date, I have managed to obtain scattered 

· bits of infonnation that leave one on the periphery where only a marginal 
conclusion can be drawn. I am interested in a rrore th:>rough investigation 
of this program. I believe that the Functional Literacy and Family 
PlaP-~ing Program fran its inception to present date has made ranarkable 
progress in helping adults and older youth cope with their changing environ­
rrents and has offered a foundation for critically recognizing and analyz­
in;, a problan as being important enough to warrant sare further actiai. Of 
.imrense unportanc-e here is that basic skills for making such an inquiry 
is based. on a scientific nethod. 

It is my purpose in writing this letter to ask you permission to 
further gain insight into this program's overall effectiveness and to visit 
four sites in one region to ascertain whether participants fran this program 
want or need rrore educational services to satisfy their aaiuisition of 
knowledge. 

I plan to use these findings as partial fulfillment toward my doctoral 
degree in F.ducatiai. I hope that this request is not too unreasonable and 
that we together will have the opportunity to rreet and discuss this study 
in rrore detail. 

Thank you, 

Nich:>las J. Arrindel! 
3405 TUlane Drive 
~ttswille, Marvland 20783 



o1v1 SiON 
OF A 
Of. RTs ANO f,c, of IA, HUMANITIES 

Pro~orl 

Mr T 48. hawee 
To/oWland ~akabutr 
C onto venue 

ANADA MsOntario 
R 3BR 

Dear Mr. Nakabutr: 

UNIVERSITY OF MARYLAND 
COLLEGE PARK 20742 

(301> 4!54-2.740 ' 

April 2, 1980 

I A 11 ow I arn a d me to ; n t t receiv°ctoral can/oduce myself - my name is Nicholas J. Arrindell and 
t~• Thai e~ Your name 1 ia te at the University of Maryl and, Co 11 ege Park. 
,,"catio mbassy and /om two sources: Ms. Nonthatip Krishnamra from 
th• most n: Both J a an . D ~oegkamp from the Center for Intern• ti on• l 

• cone informed a" and J1~g have stated rather implicitly th•~ ~ou 
. ept of Kh i /out Th a 1 non- f orma 1 education and more s peel f 1 ca llY 

ab at ad/9 me lo~ 1 t would be very much appreciated if you could assist 
. If -pen. 
1 n h Pas . th e l p; s 1 b l e . a 

1 

°ut th :es ses th ate current 1 i te ra ture ( or other farms of document• ti on) 

0

ng w· lS progr e current state of adult l ;teracY (some information 

1
th othe/:d - Functional L ;teracY and FamilY Pl anni n9 ~rogra~) 

I I u 1t education programs currently underw•Y 1 n Thall and, 

ever lZe that . ' any he 

1 

much ?f what I'm requesting may not be ava1 l ~b le• ow real. 
Fo P a

nd 
ass 1 stance from you wi 11 be g re• t ly appreciated· 

r further 
co · dd rrespondence, please note the folloWin9 a ress: 

Nicholas J. Arrindell 
3405 Tulane Drive 

Thank Hy at ts ville, Md. 20783 

You once again for yo~r assistance. 
Peace, 

1# 
Nick 
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DE l" ARTMENT 01' EDUCATION POLICY, 

PLANNING, ANO ADMINISTRATION 

UNIVERSITY OF MARYLAND 
COLLEGE OF EDUCATION 

COLLEGE PARK. MD. 20742 

CHAIRMAN 

ADMINISTRATION, SUPERVISION 
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ANO CURRICULUM ,5788 

Mr. Lou Setti 
c/o Adult Education Division 
Department or General Education 
Ministry of Education 
Bangkok, Thailand 

Dear Mr. Setti, 

SOCIAL P'OUNOATIONS ,AO:U 

1 November 1979 

Allow me to introduce myself, my mane in Nicholas J. 
Arrindel! and I am presently a doctoral candidate at the Uni­
versity of Maryland, College Park. Dave Berquist has sug­
gested that I contact you in reference to obtaining further 
information concerning a non-formal education program commonly 
referred to as the "Khit-Pen" program. It is my understand­
ing that the Khit-Pen Program was designed specifically to ad­
dress and encourage farmers to be more willing to accept inn­
ovations ~n their daily lives and to teach technical skills. 

I have been especially interested in non-formal educa-· 
tion programs for the last few yearss and have given serious 
thought about conducting a comparative study for my disserta­
tion research. One or the objectives of my proposed study is 
to look at the feasibility and plausibility of a possible link­
age between non-formal and formal systems of education. One 
way of conducting this type of research is to use a positional 
reputat-ional. approach and interview or correspond with indi­
viduals who have impeceable knowledge of an existing program, 
or were responsible for the intitial planning, and/or part of 
the evaluation process. If it is not too inconvenient, I would 
appreciate any effort from you to identify principle parties 
and their mailing addresses, who have been responsible for the 
initial planning, implementation, and evaluation processes of 
Khit-Pen Program. 

A tt_ached, you will find a brief descri tion of the Khi t­
Pen Program. Dr. Kowit is mentioned therein, but there was 
no way to discern whether he is presently at the Ministry of 
Education. Therefore it was suggested that I contact you for 
more detailed information. 

I hope the attached description will be helpful. Any 
assistance provided by you will be greatly appreciated. 



UNIVERSITY OF MARYLAND 

:::, ivl&ION 01" ARTS ANO HUMANITIE8 
011- ., 14. ,,._, 

6 December 1979 

Mr. Chukiat Leesuwan 
507 W. 111th Street 
Manhattan, New York 10025 

Dear Mr. Olukiat: 

COLLIQI P-4'1tK 20742 

uou 454-2740 

Al lCM rre to introduce myself, my narre is Nicb:>las J. Arrindell, and I am 
a do.,.. Dral candidate at the University of Macylarrl, O>llege Park. I have 
a general interest in non-fonral education arrl a specific interest in the 
"Khit-Pen" concept of Adult Literacy, r'Dil uooerway in 'lhailand. 

I \o.Ould like to rreet with you and explore sooe areas of my research. I 
plan to be in New York saretirne during the Christrras vacation later this 
nonth. If this is a oonvenient tine for you, please contact rre at the 
foll<:Ming address: Nicholas Arrindel! 

3405 'I\ll.and Drive 
Hyattsville, Maryland 20780 

or by phone: (301) 422-6114. Perhaps we can get together for luooh or 
scrcethi.ng? 

I sincerely hope that arrangenents can be made so that we can get together 
over the Olrist:mas vacation~ However' if by Sate chance we are unable to 
rreet, I 1-x,pe that we .can cx:mnunicate either by phone or in writing. 

'n"lank you. 

;~~ 
Nicholas J. ~i..rrlell 

NJA:smf 
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11·· / ·::, 1/C·J /IJC1C·:J 
November .,I , 1979 

M r. Ni 340 cholas J a 5 Tulan · Arrindell 
UYattsville Drive 

.s.A. e, MD.20782 

Dear Mr. Ar . rindell 
' ~: •bout th Wi

th 
reference to your letter dated octo ber 11 , 1979 , asking 

1,,

1

; list 

0

; Khit-Pen Program, 1 would 11k• to inform you that th• foll°"ing 
ial pla names and addresses of. agencies and persons who are inVolv•d in 

nning, implementation and .,,aiuatioD process of th• Kbit-P•• Progr, 

1. Department of Non-Formal Educ•tion, !,!inistrY of Education 

J 

cat1onal T • Dr. BkavidY• N•thalang, Director Gener>l, Department of Ba J ngkok 2 

P:du. 2 ~• echniques, MinistrY of Education 

J 

nt of Edu ca! • Dr • Kow it Vor •Pip• tan•• Deputy Director General • Depart-
Cha ~ ional Techniques• MinistrY of Bdu~ation Gatusingh• and Dr, 
Ed ntawit ch . , Dr. Panom Phongpail>ool, Dr• v1cbiaD Off!c• of th• Nat!onol 

Ucation C aemcbaeng Educational Research Division, 

om i ' m ssion, Bangkok 3 Obtai Yo menti.oned nam•• will enabl• you to 

With n more d ur contact with tbO abOv• non-forJllal education progra.Dl 

und etailed informations on various 
erlying concept of "Khit-Pen''. · 

Please do Should the office be able to under ••Y cooperation to you, 

not hesitate to couununicate with us· 

Please conveys ■Y regards t
0 

Dr, God•••'· 

)'ours 5 1ncerelY, 
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"""':..~~~-. Pl ann!J:lg an4 le ae&l'oh Di vis ica Ber. 1102/ :,.. o,1 Departaent ot Bon-tonal Bduoation 
Mini•trJ' ot Educatim 
.Bangkok, 'lhallancl 

December 4 I , B.B. 2522 ( 197~)-

Dear Mr. Ar.rindell, 

Thia is in reterence to your wquestecl l•~•r 'aated lfovember 16 
1979, inf'orming -your intere■t . in obtaining t"urther 1.nro:mation related 
the 'I'hai Non-torma.l Bducation Programs and, particularly, our philosophical 
concept, the "Khi t-Pen". . · · · · 

We are pleaaecl to aupply- you with acme ot oar re~t publications 
which introduce the Xh1 t-Pen (?ODcept·. 

1. 4 Project t"or the Develo~t o! llon.-t"o%'m&l Education 
in Thailand 

2. Adult Eduoaticn in Thailahd 
3. Department ot R'on-t"_ormal Education 

We hope the•• documents will be or use to JlOU one way or another. 
Due to the tact that most ot our pu'blicatione was ,Pl,lbliahed in OIU' 

lansuage, we wOlll.d aaggeat that you wbmit yo11.r request regarding the 
Khi t-Pen c~cept to the World Education Ino., Bew York·. 

-- Please !eel t"ree to oontaot us if y011 should have more intomatioo 
regarding this matter. May we viah you every success on your productive 
work. 

Mr. Nicholas J. .trrindell 
3405 'lulane Dr. 
H7attsville, Maryland 20783 
U'. s. 4. 

Enol. 

Sincerely ;roura, 

/3/):)Q,,s~ 
l3oonlerd Ma.sang 
Director 

•'• • . j 

• • 

. ~-

I.' 

'· ~ -~ 



Mr Nicholas J. Arrindell 
3 405 Tulane Drive 
Hyattsville, 
Maryland 20783 
U S A 

Dear Mr. Arrindcll, 

1st July 1980 

Many thanks for your letter of June 

11th 1980. Certainly we will help you in 

your study prograrwne about the Sarvodaya 

Shramadana Movement. 

Depending on the duration of your 

visit you have to obtain a visa from our 

FJnbassy in Washington. I am sure Dr. 

Ponnampenuna can help you to get it. At 

this end we will give you whatever assistance 

you require. 

Wishing you all the best, 

ATA/cf. 

Yours sincerely, 

,.c,J .. -< 

A. T. Ariyaratne 
President 
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I 

I 
I 

7100 Planning and Research Division 

Nor1-fonnal Education Dep~rtment 

Ministry of Education 

July, D.C. 2523 {1980) 

l<.i ~bltl ndly ref . . 
lnd f er to your letter regarding your proposed v1s1t to 1>1 -or the 

~tn9 observation ct tte Functional Literacy and Family 
9141 l'rograni . 

d to \,,f • I have the pleasure to info.rm you that we would be 
"'1tti elc~e 

out- l'oU to our country. For the arrangement of ciscu.5sing u8 staff 
49atn lnent>ers concerning the program, r would suggest you contact •tter-

Your arrivdl in Bangkok. 
t It ~ 
o l "'- could be t h t 't t et ,n8 1.. of further assistance to you please do no cs 1 a ~ 

l\l'IO,,"'. 

'fours sincerely, 

noonlerd Masang 

Director 
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Nicholas J. Arrindel! 
3405 Tulane Drive 
Hyattsville, Maryland 20783 

Dear Mr. Arrindel! 

2"11 

NFE Development Sub-Project 
Department of NFE 
Ministry of Education 
Bangkok 
Thailand 

December 3, 1979 

This is in response to your inquires here regarding your dissertation. 
Either Mr. Som chart, Dr. Kampe or myself, will be happy to assist you iden­
tify people involved with the development of the Khid pen approach to 
adult education. The key person in this area i9 -~~o;r-se, Dr. Kowit 
himself who is currently Deputy Director-General of the Department of 
Educational Techniques, Ministry of Education, Bangkok. Others involved 
from the outset include: 

-Mr. Sunthorn Sunanchai, Director, Operations Division, Department 
of Nonformal Education, Ministry of Education 

-Dr.Kasama Varavan, Coordinator, NFE Development Project, 
Department of Nonformal Education 

-Dr. David Harmon (address through World Education, NY) 

-Dr. Jack Mezerow, Teachers College, Columbia 

-Mr. Edmund Clark 
Apt. H66 
4495 Shelfer Rd. 
Tallahassee, Fla 32304 

1 do not think it will be possible for you to obtain clearances for 
conducting this research in time to visit here in December. You should 
be able to secure detailed infonnation on the procedures required from 
the Thai Embassy in Washington, D.C. If you plan to stay here for only 
several months, you might avoid many complications by simply coming as a 
tourist. In any case I do not feel two months will provide you with 
sufficient time to make more:than preliminary inquiries as you will find 
the key individuals extremely busy and difficult to meet for periods of 
sustained discussion. 

I am not sure whether or not World Education has provided you with 
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Mr. Nicholas J. Arrindell December 3, 1979 

all the English language documentation they have on the project. I would 
suggest that you arrange to visit their office in New York and spend 
several days going through their files. They do have, I believe, an un­
published case study on the project prepared by Mr. Sunthorn Sunanchai 
as well as copies of field reports, teacher training handbooks, and the 
texts used over the years. I would urge you to go through this document­
ation before contacting the principles involved. 

LS:np 

I hope this letter is of some assistance to you. 

Sincerely yours, 

.A r, t:t--:~ 
~-~ 

Lou Setti 
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CENTER FOR INTERNATIONAL EDUCATION 

Hills House South 
University of Massachusetts 

Amherst, Mass. 01003 - U.S.A. 

Tel: 413-545-0465 
Cable: COOKIE/ Amherst, Mass. 

10 December, 1979 

Mr. Nick Arrindale 
34o5 Tulane Dr. Ull 
Hyattsville, MD 20705 

Dear Mr. Arrindale: 

~ank you very much for you~ interest in the Center for Inl?rnational 
education and pur up-coming conference. I have met with the planning 
11 °t111nittee of the conference and they have decided that it is an 
in house" workshop and that outsiders would not be invited to attend. 

However, I have talked to my colleague from Thailand about your project 
and he said that he would be happy to speak with you about your project 
and your intentions to go to Thailand. There ·.are several other people 
:ho_are interested in the khit pen philosophy and I will enclose their 

&nes and addresses for your own follow-up. 

Mr. Somprasong Withayagiat 

2
Cneter for International Education 
85 Bills South · 

University of Massachusetts 
Amherst, MA 0l00J 

(home phone) 413-549-1801 

M . 
r. Julio Ramirez de Arrelano 

2
Center for International Education 
85 Hills South 

University of Massachusetts 
Amherst, MA 01003 

(home phone) 413-665-4317 

)Administrator in the Department of 
Nonformal Education 

:. 

)worked in Thailand this spring and has· 
done some work on the khit pen philosophy 

Mr. Thawee Nakabutr 
48 Howland Ave, 
Toronot, ontario 
CANADA MSR 3BR 

) Administrator in the Department of Nonformal Education 
Did some research on khit pen 

(home phone) 416-531-3631 

Mr. Suthorn Sunanchai 
Former Director of the Adult Education Division 

lf I can be of further help please let me know. 

Sincerely, 

) Will be visiting the Center 
from 15-22 Dec. You may be able 
to give him a call while he is here 
use the above number 

r 
Good luck with your work. · 
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OFFICE OF MINORITY STUDENT EDUCATION 

DIVISION OF ACADEMIC AFFAIRe 

319Z UHDIERGRADUATIE LIBRARY BLDG, 

Dr. Denis Goulet 
University of Notre Dame 
Notre Dame, Indiana 

Dear Dr. Goulet, 

May 27,1981 

Thank you for taking the time out of your busy schedule to 
talk with Mr. Ken Blumenthal. I have taken your suggestion in 
regard to contacting the publication office of the Overseas 
Development Council. I was told by the publication officer that 
the Marga Institute, located in Columbo, Sri Lanka, has been del­
igated with the responsibilty of printing and distributing of your 
effort entitled" Sarvodaya At The Crossroads" and more importantly, 
that it would be difficult to determine when this document will be 
ready for release. 

Presently I'm in the process of investigating literature con­
cerning the Sarvodaya Shramadana Movement of Sri Lanka. My re­
search primarily addresses concepts of lifelong learning as it 
relates to participants who have been involved with the Sarvodaya 
Shramadana Movement for a period of at least five years. 

Your contribution w9uld be a tremendous. addition in this 
effort. Moreover, your monograph, to my knowledge, might be the 
most recent contribution to the existing body of knowledge con­
cerni~ the Sarvodaya Shramadana Movement and Sri Lankan society. 
Would 1 t be possible for you to send a copy of the_ .. monqgraph en­
titled "Sarvodaya At The Crossroads" to me? I wil~\-then duplicate 
and return to you post haste. If this is an unreasonable or in-
convenient request, please disregard. · 

. ....., .. 
Thank you for your-.pat.j.ence,• :tfue ... :~nd: unders~nding. 

Sincerely, 

~~(/ 
Nicholas J. ·Arrindel! 
3405 Tulane Dr. 
Hyattsville, Maryland 2078J 



THE UNI\IERSITY OF NOTRE DAME 
NOTRE DAME, INDIANA 46)~6 

o ' NEIi. i. LIIAI k 
1: 0UCATION FOR JUSTICE 

Mr. Nicholas J. Arrindell 
3405 Tulane Drive 
Hyattsville, MD 20783 

Dear Mr. Arrindell: 

August 26, 1981 

I reply to your letter of May 27, 1981 requesting a copy of 
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my publication Survival with Integrity: Sarvodaya at the Crossroads. 
The monograph was released late this summer, and I have only now 
received my copy. As co-publisher, the Overseas Development Council 
will, in fact, be receiving a supply to be distributed to interested 
parties in the U.S. You might wish to contact Ms. Valeriana Kallab 
at ODC (234-8701) to obtain a copy when it becomes available to them. 

Best wishes. 

~ 3 O A M Bl Ok I AL LIB R A RY 
TEL . (21'>) 2H}-44G2 

Sincerely, 

O'Neill Professor 
Education for Justice 



2101LSt tN , 
Tere ree • .W.i S~rte 916 Washington, D. C., U.S.A., 20037 

Phone 2021466-3430 Cable Ovation 

E
Wl!llie Campbell, President 

ISe Fibers 'th m, , Executive Director 

Nick Arrindell 
34 05 Tulane Dr. 
Hyattsville, Ml. 20783 

Dear Nick, 

7 February 1980 

vbrld As we di~ssed CNer. t:J;ie phone, research 1;}' an American in a 'Ihlrd 
done . country is very sensitive. I terrl to believe that much research 
of lJl .the past has been exploitative in nature. It's irrp.::,rr.ant for all 

us to be aware of these old patterns arrl to tcy rot to repeat then • 

.You Before ITOVing ahead in developing your research methodology, I think 
Ori 1leed to give rrore consideration to the kirrls of logistical arrl value-

entea questions we touched upon, ircltrling: 

1. Not kncMi.ng 'Ihai or 'Ihailarrl, you will be canpletely depen1ent 
on '1.llais for oorrluct:i.rg your stu::iy(imagine the reverse situation-­
a Thai cart.mJ to this countcy withoot a knc:Mledge of Erx]lish). Woo 
will translate your questionnaire? Who will corrluct the survey/in­
terviews? Who will translate the results back into Erqlish? HCM • 
will these individuals be rernunerat.oo for the many h:nlrs the \>.Ork 
will require? Ibw will their travel arrl expenses be paid? 

2. What benefits will the people intervie,,oo arrl your Ministry 
hosts gain fr011 your sb.Jdy? 

3. 'lb what extent will Ministry personnel be involved in designin::, 
the questionnaire arrl methooology? 'lhey will kn:,w best what other 
studies or evaluations have been done, and what is needed. 

4. h1ho will identify arrl contact your "subjects?" Again-this will 
all have to be in 'ttlai. 

A good basic bcx,k on research field methods, such as Field Research by 
L. Schatzman and Anselm St:rauss(Prentice Hall Methoos in Social Science series, 
f<;Per> can give you nnre of an idea of the logistical challe.1)3'eS involved. Arrl, 
,, Ve ~losed a paper which explores more of the value issues I've note:l • A . 
Participatory research" movanent is growing rapidly arro?l'}st Educators and social 

Scientists. I thoU;Jht you might like to knc:M arout it. :-K, , 
~ (_ (.,,,~f,,, J,J;;l-l-c_· 

Yours truly, '-<"~ tter 
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Suzanne Kirrlerva . 
oeputy oirect.ar/Pregrams am P.lm·J·,1 :-i_, 

Contribut· 
ions are Tax deductible 
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DEPARTMENT OF EDUCATION POLICY, 

PLANNING, AND ADMINISTRATION 

CHAIRMAN 301-454-57417 

~r. 1conler~ ~n~~nc 
T)frector 
?lanning and. Re::'.c:::.rch P.iv ir; ion 
r;o:1-~oriTn.l Enuca tion Deuart:ncnt 
!,•:ir:ir.try of ~nuc·:.tion · 
3:.t ~r;~ok, Th,.iV-\n<1 

De:-ir :.:r . L • • .-.nr:nnc: 

ADMINISTRATION, SUPERVISION 
ANO CURRICULUM 

SOCIAL FOUNDATION& 

November 12, 19~0 

1.i'~ .... n~c you tor th~ encour:"l~~in[; letter o~ July 1.~. 19"0. 
I a ·a delighte(~ to k-:1ow that you ~~no your :·t.:~ff will of fer 
dire ct :-1f"f: iR t'.lnce: tc"1:1.rd my inquiry into ti,e !"unctional 
Liter'icy nnd 7•·.r1ily Pl:Ltming I'ro:,:r:ui of '.i.'h.:.:.il:-md. 

I• :n •·.che (1 uled to .~.e~);,.rt fro:n th~ united ·:t:1 tee: for .a:1.ng:coi< 
on !!ovember J!l, 1 .,..,0. I will look fcrw':l.rd to ma.!cing · contact 
with you '.:l.t your convenience. 

In clo:-; inc :--:.llo·.-, .ne to than':: you once ;\~::1.in for thh· 
or)nortuni ty to v· ir:: it 'rln.iln.nr. ~nc'! to -further explore the 
-::,unctional Li ter~lCY :i.nci ?:imily Plrtnnin:'~ Pro1~:r,!.m. 

· incerelf;:J'~ 7kM- ---, 
i~lcholnn . . :i.rrindell 

DIVISION OF HUMAN AND COMMUNITY RESOURCES 

-57H 

-4032 
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