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A rapidly accumulating body of literature points to fun as an importardarfacthe

physical activityparticipationchoicesof children. Few studies, however, hamducted
systematic, irdepth nvestigations intevhat children mean winethey say an activity is fun.
Scanlan andewthwaitéd s ( 1986 ) S p or was Eedjtoogyide ¢his inquikjontb e |
chil drends enj oy me n ttontexts offPhygicaliEduaaltion,amesd youh,t y i n
and recreationThis descriptivemixedmethodsstudy involved a convenience sample of 98
fourth through sixth graders frosix classes irthree nortraditional public schools in a mid
Atlantic state Data collection methods includéstus group and duinterviews an activity
related drawing, and quantitative measunecluding bothLikert and operended questions.
Qualitative data was inductively analyzed using comparative analysis techniques with
triangulation occurring across all data souré@sdings suggest that the reasons children gave
for enjoying and not enjoying physical activity were numerous, varied, and compelling in nature.
Althoughmanyfactorswere perceived similarly bjnanychildren,otherswereperceived quite
differently. Thus, thee appears to benidiomatic tendency of fuihthat is,what each individual
child will perceive to be either fun or nistparticular to that specific child, with some factors

being more salient than othe@ontextual factors also stronghfluence vhether achild will



find a specific physidaactivity to be fun or notto the extenthattheseappear to have a stronger

influence on the enjoyability of an activity than the activity itdedfstly, datagatheringmethods

usedwith children @ctivity-oriented questionandcardsorting during focus group interviews

were very effective at stimulating discussion amongst children and uncovering what they think in

a very northreatening manner. Taken together, theaults suggest that the reasons as to why

any given child will find an activity to be fun or not fun are complex, interwoven, highly

individualistic, and dependent upon a numberaftextuafactors. Results can aid key players

in developingpolicies and programs which hold the potentialtoiasee hi | dr endis enj oy

physical activity while concurrently decreasing their s@mjoyment of activity
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Chapter One: Introduction

What once were just statistics reporting t
afull-f | edged AwarFioghtihapdibipies i ¢ ¢ ebpdordeeami c 0 has
national public health priority, as exemplified thye development of a number of programs and
policies at the local and state levels. At the federal level, initiatives include legislagetirtgr
nutrition (e.g., the recently developedMy &2d ad igwedeliaes,yand the first revamping of
school nutrition legislation in 15 years) and physical activity (®Mghe | | e Obamads ALe:
Mo v e! 0 )pAinted at lringing attentioraé well as dollajgo problems associated with
poor child nutriton and low évels of physical activity, thedederal initiatives have soughto
bring representatives from the food industry, physical activity, and chitdiontogethemith
the aim ofimprovingc hi | dr en 6 s o v ebeiad. | heal th and well

This emphas on childhood health is based, in part, on the comroglly assumption
that physical acti vi tltywasnetuntlé¢ha E96idisserinatiohathe one 6
U.S. Surgeon General s Report on é@&lysi cal Act
supporting this premise was unveiled by publialtieofficials(Centers for Disease Contrahd
PreventiorfCDC], 1996§. In this report, the lack of pkical activitywas named one of six
official public health risk factord'he rationale for this status was upheld by three key points.
First, it was established that greater amounts of regular physical activity, even if moderate in
nature, actually led tmwer death rates for adults of any age. Second, data demonstrated that
smaller numbers of American adolescents and adults were physically active on a regular basis.
Lastly, data also supported the commelnéfd assumption that American youth and aduls ar

becoming increasingly overweight and ob@SPC, 1996. Taken together, the report linked, for

1
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the first time at an institutional level, the three factorphofsical activity, weight management,
and health risks.

Data gathered to support the Surgeon Gener
conducted with American adults and adolescents. The benefits (or conversely, the consequences
of a lack) of plysical activity in preschool and schemje children, however, are less well
documentedSallis, Rochaska, & Taylor, 2000While some evidence supports a link between
the physical activity and obesipatterns of youtland health risk factors into adulthood
(Freedman, Khan, Dietz, Srinivasa&, Berenson, 20Q1Raitakaret al.,1994), the gathering of
data of this type continues to be hampered by measurement(idslksCorbin, & Dale, 2000
Other factors related fghysical activity and childrenincluding, for example, specifsocial,
environmental, and personal factors that affgtysical activity participatioin are much more
easily studied and documented. In addition, a growing number of studies, especially those using
gualitative and mixednethods, have begun to add to the larger picitivehat physical activity
children participate in and why they do so.

To this end, resechers have used a variety of lenwesiore fully understanthese
activity patterns, using psychologi¢@lzewaltowskiet al.,2007 Palffy, 2003 Waldron, 2003,
physiological(Sallis, McKenzie, & Rosengard, 2008tratton & Fairclough, 2006/ounget al.,

2007, and socieecological perspectivdS€asey, Eime, Payne, & Harvey, 206fume, Salmon,

& Ball, 2005 Whitehead & Biddle, 2008 Studies using these models have focused on activity
in settings that range from school physical education teatonal, leisurdime (i.e., play, and
organized youth sport actiyitResults fronthese studies tell us that fimone of the most

important reasons children give for their voluntarily participation in physical activity.

2
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Conversely, we also know thataek of fun is one of the main reasons why children elect to opt
out of physical activityCrane & Temple, 2014; McCartl& Jones, 2007Scanlan&
Lewthwaite, 1986Wankel & Kreisel, 1985Wankel & Sefton, 1980
This idea that children wé physical activity to be fuis not a new concept to
practitioners who work with children in activity settings. Making actifuty is both a conscious
and unconscious goal of many educatoosiches, and activity directgiGothran & Ennis, 1999
Garn & Cothran, 2008D'Reilly, Tompkins, & Gallant, @01). It is a largely uncontested given
that children will continue their participation in an activityt is perceived by them to dan.
Thus, a variety of enjoyable fAcarrotso have b
entice children to be active. Over the past decade or sasfance, new activities (e.g., geo
cachingandsportineggoods equi pment have been designed w

Internetb ased activity prvowpexantsal.ospareencoaragingididreng | t 0 (

to enter their daily pedometer steps and track their progress as th@jlywirtalk acrosghe
Uni ted States. I n axérdyiatmii ovapioh irvalvesthesetof es such a
physically interactiverideot y pe games such @&sonoh OQaDilsBekstDbance Re
use the attractive elements of technology to
physical activity(Hansen, 2009

Given this documented and perceived importance of the relationship bétwesd
physical activity by youth, however, it is surprising that few studies have begpleted that
attempt to seek a deeper understanding as to what the consfuucreally means to children

much beyond the fact that it is, indeed, important to t(@arn & Cothran, 20Q@Harmston,


http://www.pecentral.org/
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2005 Kimiecik & Harris, 1996. There are a number of factors which may account for this lack
of in-depth reearch on fun.

Firsti almost paradoxically, given its ubiquitous natuieis difficult to define
theoretically(Dudley, Okely,Pearson, & Cotton, 201Francs & Kentel, 2008Garn &
Cothran, 2006Harmston, 2005Kimiecik & Harris, 1996 Newman, 20080'Reilly et al.,
2001]). Second, perhaps due to the first, there has been no one clear cut theoretical framework by
which the construct has bestudied, especially one which cuts across each of the activity
settings (i.e., physical education, youth sport, and recreg@athran & Ennis, 1999%Garn &
Cothran, 2006Kimiecik & Harris, 1996 Mandigo, 1996Ward, Saunders, & Pate, 2Q0Third,
when it is has been a part of afanentioned studies, it has typically taken the form of
descriptivestudies such as survey reseanttose results tell us, for example, that fun is
important to childrefi bt doesndt dvhyifuh is impbdawtnor vehg what ¢ fun to
one youngster is not funo anothe(Garn & Cothran, 20Q8Harmston, 2006 While recent
studies appear to be taking a closer look at this construct, in actuality most results rarely move
beyond the naming of activities that are enjoyable to youthowrmuchfun these aréo them
(Harmston, 2008Kimiecik & Harris, 1996 Woods, Graber, & Boltgr2009. As Harmston
(2005 p5 notes, fAliterature relating to |l evels
sources ofenjoymmet | i terature is | acking. o

Lastly, another factor influencing research on fun revolves around the fact thatahany
the studies focusingn the construct of fun has occurred specifically in the youth sport context
rather than in the other activity settings. Early studies by Wankel used motivation theory to guide

his research on youth sport participaisankel & Kreisel, 1985Wankel & Sefton, 1989

4
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Research from the same time frameSwanlarand Lewthwaitg€1986 led to their development
of a twadimensional model of sport enjoyment, which later evolved into the most salient
element of the sport commitment mo@®tanlan & Simons, 1992(Scholars in this area note
that fejwhyimeentnot n e c e snstactadunyis alteem thagchitdrene s a me
use synonymously witfun; as such, it is used in this manner in the existing research as well as
in this particular study) .-thdsrurderceroalv,i etwh eode f
discovered through reseh methods whereby researchers simply ask subjects to rate physical
activities as fun or not, or rate the specifi
funo to Al east fun. o0 These studi e@mgiaveryo typic
narrow and unique participation contekts.g., elite figure skaters, youth wrestlers, and hockey
players(Scanlan & Lewthwaite, 198&canlan, Stein, & Ravizza, 198&ankel & Sefton, 1989
T for which generalization to the larger population outside of these settings is problématic.
addition, most research conductexl the construct of fun hdscused on its positive
characteristics, with its negative characteristice.,, i wm @onenjoyment largely
ignored but for a few studies..,Smith& Paar, 200).

Thus, there is a gapirtle in the literature which begs to be studied further. In other
words, paradoxically, the mofen is studied, the more it needs to be studied. It behooves us to
Adri | | ode twancover mow children and yoiithot just those involved in a ydut
sport setting, but also those who participate in other activity settings (or even who do not
participate in physical activity at all)view funand the opposite, or tian, relative to physical
activity. By doing so, we may be able to gain a fulleheicpicture of fun that broadens our

understanding as to why children participate in physical activity in a variety of settings.
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Statement of the Purpose

The overall purpose of this study, thestt o qual i tatively deter mine
perceptions of theanstruct offun relative to their physical activity participation both in and out
of the school setting. It will be guided Hyreespecificresearch questions:

1. What are the characteristics of physical activity which childrenignstindy perceive
askei ngoafnfdunminot funo?

2. Does the setting in which the activity take place (e.g., school physical education,
recreation, oorganizedsporfactivity) influence whether or not a chipgtrceives an activitysa
being fun?

3. What differences, if anyxést in howboys and girls of differing grade and/or skill
levelsdescribe fun in physical activity?
Assumptions

It is assumed, for purposes of this study, that all individuals will reflect their honest
opinions during the interviews.
Limitations

1. Thephysical activitiexchosen to be discussed with subjeefgresented in the study
were chosen independently of any units or act
curriculum.

2. The sample in this study is limited in number, and therefaaninot be considered

representative of the larger population.
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3. The sample in this study is drawn from one megthgl community in the eastern
United States; therefore, it cannot be considered representative of the larger population either
within therespective state, or United States, in general.
Delimitations

1. The students interviewed in this research are from fourth, fifth, and sixth graders at

only two schools in one school district in the United States.

2. The spectrum of physical activityfadn i n t he subjectsd6 school

is determined, in part, by the geographical location and cultural foundation of the community in
guestion (e.g., surfing is not a physical activity that occurs in this setting, while children do take
part inhunting, due to both its economic as well as recreational roots in the community).

Operational Definitions

1.Physical Activity:iany bodi | y mo vskatemlmuscleahichdesuise d by

i n ener gy (@aspprsen,®Powelly& Ghigstenson, 1985

2. Physical EducatiorPlanned, sequential, schdmsed programs of physical activity
with a goalof the psychomotor, cognitive, and affective developnunthildren.

3. Organized youth activityBports or other physical activities where you go each week at
a certain time to a specific place, you have a coach or teacher who tells you what to do, you
practice for them, your parents probably pay for you to take pareém,tand at different times,
you have competitions where you find out how good you are, compar#tets.o

4. Receational physical activity: fAPhysical

ti meo (Harmston, 2005).
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Author Bias

1. The author doasot hold any recognizable biases toward the topic or subjects involved
in this study.

2. The author does have her own personal preferences as to the types of activities she
thinks arefun and not fupbased on experiences in both her childhood and addltho
Significance

Over the past few decades, data demonstrates that smaller numbers of Americans are
physically active on a regular basis. National survey data from 2009, for example, show that only
18% of high school students were vigorously active onlg dasis, with 29% of these youth
reportingno physical activity at al{[CDC, 2010. Levels of physical activity by children in
clearly defined contexts such as active transport, school physical education, and organized sports
have also been shown to have declined in recent glealisnan, Norton, & Norton, 2005
Recent trends among youth suggest that children who are not active in childhood continue to be
inactive as they move into adolescence; this pattern appears to continue into adR#itad@n
et al., 1994Trudeau, Laurencelle, & Shephard, 2p03ata from 1997 reports that only 15% of
adults performed the recommeatdamount of daily physical activity (a 50% decrease from data
reported in 1992), and a staggering 40% of American adults reporting no physical activity
involvement at all. Thus, it is easy to see why increasing the physical activity participation levels
of American youth and adults is an important component of the latest national health goals
(CDC, 2000.

Public hedth officials now alsorecognize the direct connection between physical activity

and the incidence of overweight and sibe Whilec hi | dren and yout hoés acti

8
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decreasedver the past few decaddise rates of overweight and obesity among ydwve,
conversely, increased. All age groups (preschool, elementary, and adolescents) reflect an
increase in the number of overweight yodthingthe time frameof 19881994 to 20052006.
Overweight rate$or preschoothildren(ages 25) i who are genally considered to be the most
active group of our populatidnincreased 50% during this time period, with 11% now
considered overweight. During the same time frame, the rate of overweight-agh@biildren
rose tol5%, and for youth ages 1B, the oerweight rate now stands at 1§&DC, 2008.

Since 1980, the amount of children termed medically obese has tripled, with 1608% of
children and adolescents age19 measuringa body mass index over the"®ercentile for their
regective age and s€<DC, 200§.

The publt health ramifications of this obesity crisiee enormous, both during childhood
and on into adulthood. Children and adolescents who are overweight and obese are more likely
to suffer fromhypertension, type Il diabetes, heart disease, and hgbsterol in theiadult
years(Freedman et al., 20DIThese conditions have resulted in annual hospital costs of $127
million during 19971999 alongCDC, 2008. Since oer 50% of the adult U.S. population is
currently considered overweight or ob¢€®C, 2000, it is safe to assuntbat many of these
same overweight and obese children and adolescents will be likely to be so ak atidts
thus continues their health risks into adulthood. Beyond the medical costs associated with the
conditiors of overweight and obesjtyouth whoare overweight and obese also suffer enormous
negativeemotionalandsocialconsequencess a result atheir condition(Dietz, 1998.

Disparities relative to physical activity and conditions of overweight and obesity have

been documented to exist across age, economic, racial, gender, and ethnic boundaries. Overall,

9
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these trends are especially prevalent amaugh from minority and low socioeconomic
populationgWilson, Williams, Evans, Mixon, & Rheaume, 200%he incidence of overweight

in African-American youth, for example, is reported to be 27.5% in mal@26.6% in females
(Ogden, Flegal, Carroll, & Johnson, 2002almost twice the total for children overall. Children
from minority and low socioeconomic backgrounds have also been shown to be less physically
active than their nominority counterpart¢Crespo, Smit, CartdPokras, & Andersen, 20D1

Research has also shown that levels of physical activity, beginning in early childhood,
decrease as age increases. The transition from elementary to middle school is a criticidrperiod
activity drop-out, especially for girl¢CDC, 199§. Overall, girls of all ages receive less physical
activity than do boys, while Hispanic youth are Iissly than African Americans to receive the
daily MVPA requirements. These youth, in turn, are less likely to be as active as Caucasian
Americang(CDC, 2000. Economically, individuals with lower incomes and less education are
typically not as physically active as those with higher degrees of income and ed(CB{on
2000.

These trends are not jumt American phenomenon; it is documented ¢hdtren in
nonAmerican,developed countries (e.g. B, CanadaFrance, Astralia, and New Zealand)
share common health trends and concéfrencis & Kentel, 2008 The obesity crisisalong
with its many negative consequencagspears to be an international phenomenon.

Given these somber statistics, it becomes apparent that it is not only necessasyp, but al
critical, to more fully understand the variety of factors which affect the physical activity
participation of children and youth. Findings from previous studies conducted in organized youth

sport, school, and recreational settings tell us that youthfiratsand foremost view an activity

10
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as beindun if they are to continue their engagement in that activity. Yet, what exactly this
meand f r om a c¢ hi | idshhetyefulyr uaderstaotiBeocalese childreh and their
activity levelsi differ acioss skill, age, gender, ethnic, and sestonomic lines, is it possible
that their reasons for finding different activities also vary? Thus, this research study seeks to
provide insight into a significant factor that has the potential to positividgtaihysical activity
programming, and in turn, the physical activity levels of youth.
Summary

There is a substantial amount of literature which pointari@s an important factor in
the physical activity participationggterns of children. &w studieshowever, have systematically
studied whatun actually means to childn, relative to theiphysical activity participation. It is
also not known owell understood why # same physical activityfor example, basketballin
a particularcontext is furto some children and not to others. A morel@pth and welfounded
understanding of this construct may assist policy makers, curriculum developers, and teachers
and coaches in developing programs that are more likely to increase the physical activity
paticipation of youth of varying interests and abilitiagadassist in reversing the current trend

toward physical inactivity.
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Chapter Two: Review of Literature

Physical inactivity was first named a major health risk factor by the U.S. Surgeon
Gener&in 1996(CDC, 1996) This milestone reflected the growing understanding of the
relationship between lifestylieelated diseases such as cancer, Type |l diabetes, and heart disease
and a lack of physical activity. Physical activity (PA) itself is broadlyfdi ned as fiany bo
movement produced by skeletal mu(Gasperses etalh i c h r
1985, p. 12k Thus, exercise, leisure, spmrstructured activity programs, and daily living
physical activities all have the potential to be healthancing. Whereas hours of this health
enhancing moderate to vigorous physical actiwv
daily work and livng routines, the most recent statistics report that omdyin five (2%6) of
American adults met the recommended 2008 health guidelines3§f 20nutes of MVPA per
day for at least five days a we@BDC, 2014).

This decline in activity is not unique to adults; the amount of time children now spend in
physical activity has also decreased. Although the 2008 Physical Activity Guidelines for
Americans recommend that youth participate in daily modeocateorous physical activity for
at least 60 minutgger day (United States Department of Health and Huneavices
[USDHHS], 2008), it is estimated that 61.5% of children agd® Years do not participate in
any organized physical activity outside of school hours, and that 22.6% do not engiage in
free-time physical activity (CDC, 2002). In addition, onlyesquarter (24.8%) of youth aged-12
15 yearengaged in moderate-vigorous physical activity, including activities both in school

and outside of school, for at least 60 minutes per(Balhouriet al.,2012) At the same time,
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perhaps not surprisinglypesity rates for children and adolescents have also incr@dsdlty
et al.,2004.

Given this state of physical inactivity, public health monies for research on the topic have
been made available from both governmental (e.g., National Institutes of Health) and private
(e.g., Robert Woods Johnson and W.K. Kellogg Foundations) agencies, with the intent of
identifying both causes and solutions for the problem. Since it was iddrdg a public health
concern, research into physical activity has increased across the different age groups in our
population(Pearce, 2009 Specific subsets of these groups have also been studied, reflecting the
growing understanding that the determinants of physical inacthaty change across social,
cultural, and economic lines. In their 2004 review of physical actreigted research conducted
with children, Wallhead and Buckworth note that there are few consistently correlated variables
for chil dr en 0 boseidentied include perceived physical getence,
enjoyment of physical activity, intention, direct help and support from parents and significant
others, and opportunities to be active. Consistent and pervasive throughout the studies they
reviewed ighe finding that physical activity must first and foremost be perceived as being fun
by youth; it is a necessary prerequisite for participaifdlender, Cowburn& Foster, 2006De
Bourdeaudhuij et al2005 Francis & Kentel, 200&ientzler,1999 Salliset al., 2000Sallis &
Presidentds Council on PNogdsetat,200) Fi t ness and S

Given its importance in influencing physical activity participation of both children and
adults(Garn & Cothran, 2006Griffin, Chandler, & Sariscany, 199Blarmston, 2005Mandigo,
1996 O'Reilly et al., 2001 Wiersma, 200}, then, there is a need to systematically study fun as a

construct in its own righ@Francis & Kentel, 2008Garn & Cothran, 20Q@Harmston, 2005
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Strean & Hblt, 200Q Woodset al., 2009 As Garn and Cothraf2006, p.281s t a tuen,é i f/sF a
critical factorthatmust e bet t er understood i f we are to un
continued engagement in physical activity.o Y
current role in the physical activity literature as either a source of enjoyment, or as eeméasu
how muchan individual likes an activitfHarmston, 2006 In other words, in most studies of the
aforementioned areas, funhasbeenind t o be an answer to either
(x) activity?0 or AHow much do you enjoy (V)
todeterminavhat exactly children mean when they say
This is a position supported by Kimiecik and Ha(liS899, who note f#dfAit i s knov
consider enjoyment a very important element of their [sport] participation, but it is not known
what they mean when they say they enpddylted or
is apparent, then, that a chasm exists in the literature between the understanding of fun as a
reason for childrenb6s participation in physic
exactly this means. Thus it appears, paradoxically ttieatnore fun appears in the literature, the
more it needs to be studied. To this end, three major research questions will guide this inquiry
into childrends perceptions of fun:

1. What are the characteristics of physical activity which children in tnily gterceive

as being fun and fAnot funo?

2. Does the setting in which the activity take place (e.g., school physical education,

recreation, or organized sport/activity) influence whether or not a child perceives an

activity as being fun?
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3. What differaces, if any, exist in how boys and girls of differing age, grade, and/or

skill levels describe fun in physical activity?

In order to answer these questions, it is helpful to first provide a review of how the construct of
fun has been addressed in theeegsh literature. Thus, the following review of literature will be
organized into five main sections:

1) The first section will attempt to deconstruct the construct of fun. To this end,
this section will present the theoretical bases upon which the corstfuat
has been studied by other researchers. This will include a review of how fun is
defined in the research literature, the major issues heretofore found when
studying fun, the different theoretical models which have been used to study
fun, the variousnethods which have been utilized in order to measure the
construct of fun, and a focus on the negative aspects of fun in physical activity,
namely, the nomenjoyment of physical activity.

2) The second section will directly address Research Question 1, febicdes
on the characteristics of physical activity which children perceive as being fun
or not fun. In other words, what do we currently know about what children
think is fun (or not), relative to physical activity in any setting?

3) The third section will dtectly address Research Question 2, which looks at the
potential impact which different physical activity contexts or settingsy.,
whether that physical activity takes place in organized activity, school Physical
Education, or recreational settingsnay have on chil drenos
physical activity.

15
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4) The fourth section will directly address Research Question 3, which seeks to
determine how differing ages, grades, and/or skill level of children may affect
their perceptions of fun in physical aaty. In this section, a variety of factors
which | mpact chil drendés -menteved of f un, [
characteristics, will be presented.
5) Due to its importance as a method for researching fun in this specific study, the
fifth and last section W provide a more detailed review of the use of focus
groups, in general, as a methodological approach.
Deconstructing the Construct of Fun
Since the 19800s, the construct of -bfun has be
interest in the physicactivity-r el at ed | i terature. 't has, in f
constructs for understanding and explaining the experiences and motivation of people who
participate in sport, exer ci s &,Harfisal89p. 24&)i sur e ]
Despite its popularity as a theoretical construct, however, its use has resulted in adagdern
research conundrum: on one hand, it is glamorous and enticing to study, but on the other, it has
proven to be elusive. Its study has been and caditmibe hampered by a number of
constraints, including whether or not it is viewed as being synonymous with other terms such as
Afenj oyment , 0 how the term has been both conce
agreeaupon theoretical framewk by which it can be studied, and how it is measured. Because

these are major issues with critical implications, each will be discussed along with literature

relevant to the issue presented, below.
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Is fun synonymous with enjoyment?There is ongoing debats to whether the terms
fun and enjoyment can be used synonymously. Given its implications, it seems germane to
address this issue first. Il n the mainstream |
amusement or e njVWWegstee 2010d his(déiritiom illustrates the inescapable
connectiori in both the mainstream and the research literatbetween the use of the terms
fun and enjoyment. Some research&isiecik & Harris, 1996 Lorusso, Pavlolich& Chunlei,
2013)seedistinctions between the two terms. Strean and 20600 concur, stating that they
believe fun to be fia positive emotional state
i s enjoyable, but enjoyment cannot be simply
(1992 also view enjoyment as being a multifaceted, broad and inclusive term which goes
beyond just that of fun. Still another unique perspective is offered dijcRak (1997). In his
study which involved young adult males who pl
to suggest that fun is a social, interactive process which relies on the presence of others, whereas
enjoyment is a solitary, intrinsic affect that is reflective and persboaisso etl. (2013) agree
with Podlichakés di st ifnucnt itoon ,b es tnaotrjewmhdd itnh atth et hn
enjoyment relates to a deeper feeling that is longer lasting in nature.

Despite these differences in the belief as to whether fun and enjoyment are indeed
conceptually synonymous, there is general agreement in tile sjort (and other) literature to
suggest that both children and adults use these terms interchangeably to mean the same thing
(Dismore& Bailey, 2011 Kimiecik & Harris, 1996 O'Reilly et al., 2001Scanlan% Simons,
1992 Wankel, 1997)While researchers in the youth sport literature typically useettm

enjoyment to denote fithe broader, more inclus
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the multifaceted competitive sporScanlarperi ence
Lewthwaite, 1986Wankel, 1997, fun is the comparative, more widely used term in the Physical
Education pedagogy literatu@arn& Cothran, 2006 Thus, for purposes of this study, and
following the above consensus in the literature, these terms will heretofore be used
interchangeably.

Conceptually and operationally defining fun. The second major issue regarding the
study of fun surrounds the question as to how researchers both conceptually and operationally
define the construct in physical activitylated settings. At this time in the literature, there are
many differing viewsamongst researchers on exactly what constitutes enjoyment or fun and no
universal agreement as to how it should be defined. In searching for a definition of fun, the
perspective of the researcher studying the construct, as Kimiciek and Harris (1999, p. 24
suggest, greatly impacts whether i1t is viewed
Whil e these researchers suggest that they bel
they note that most researchers of the constructtteeither not define it at all, or conversely,
pre-assume it is a positive affect. They broadly suggest that taking either a deductive or
interpretive approach to research would greatly impact how one conceptualizes the construct of
fun. In their view, a dductive approach presupposes that one must define the coagiriari
before it can be studied, while someone with an interpretive approach would enter into the
research setting without preconceived ideas as to what the construct means for those being
studied, and would therefore seek to uncover their meaning(s) of the construct. They note that

while they subscribe to one paradigm (i.e., deductive), they acknowledge that others look at the
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construct from an alternative perspective, with a large amduhsagreement between these
di ffering ficampso created as a result.

For example, some consider fun to be a subjective aspect that is derived from the
satisfaction gained frombtaining mastery of movemeumt; conversely, a psychological process
that is tle experience itselldsikszentmihayli1992).For others, it is a temporary, extrinsic
construct that is undesirable as an outcome for an instructional program such as in Physical
Educati on (i .MeNamde & Barldy, @09 dr comveérgely, @ lapterm intrinsic
effect that is necessary to keep students motivated to move outside the school setting and into
their adult yearsHrochaska, Sallis, Slymen, & McKenz2§03). Some view it as a singular
affect, while others view it as having both an effifee and cognitive component (Wankdl997)
or perhaps even an affective, cognitive, motivational, physiological, behavior, and social
responsel(iukkonen, Barkoukis, Watt, & Jaakkol2010).Still others see it as being
synonymous with the theoreticalrimct of flow (Csiskszentmihayli,990; Kimiciek& Harris,

1996; Mandigo, 1996), while for others, it is the same as intrinsic motivation &JRgan,
1985).

While there is not one mutualbgreed upon conceptual definition of the term, one
definition which has garnered much attention and support has been posited by Scanlan and her
colleaguegScanlan, Carpenter, Schmidt, Simons, and Keeler, 1B83)gh their work on the
construct in the youth sport setting (Kimiciek and Harris, 1996). They definpempnt as i a
positive affective response to the [sport] experience that reflects generalized feelings such as
pl easure, I iking, and funo (1989,9h8 conspuctiséajger To S

in scope than either flow or intrinsic motivation and is therefore multidimensional in nature; this
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view is also supported, in part, by Garn and Conthran (2006), Hashim, Grove, and Whipp
(2008), and.iukkonenetal. (2010).
Researchers are not alone in their disagreement about how to define the construct of fun;
this is also an issue for professionals who are responsible for creating fun physical activity
programs. Studies with Physical Education teacheinffiGet al., 1993; Cothra& Ennis, 1998;
00 Re i dl |2001)suggest that while teachers agree that fun is an important aspect of their
instructional program, there is a marked nl ac
the need efaorerad@finiti onalol993,ip.l64). concept o ( Gri
The inability to agree on a conceptual definition of fun has also impacted its ability to be
operationally defined. Thus, despite (or maybe because of!) its ubiquitous nature, fun in the
physical activity literature appears to many times be defined tacéhd therefore, differently
by different individual{Francis& Kentel, 2008 Garn & Cothran, 208 Griffin et al., 1993
Kimiecik & Harris, 1996. For examgd. 00, ®021Rei 41 ¢ t hat nevery
assumes they know the meaning of the word o6fu
case, with seven physical education teachers] into the definition of the word varies gctmordin
the referenced sourceo (p. 212). They suggest
evaluate the worth of activities in which the
complex term, spread like an umbrella in conversation owdagmgical issues concerning skill,
attitude, participation and knowledgeo (p. 21
appears to be just as edsygr sometimes, even easiefor children and adults to define or
explain fun in terms of what is not, rather than what is (McCarthy & Jones, 20QD'Reilly et

al., 2001 Portman, 1996
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Despite the difficultyin finding agreement on a conceptual and operational definition of
the term fun and the ensuing implications for studying the construct (Kindcle&rris, 1996),
Wankel (1997) suggests that having one exclusiyejori definition of the term construcs i
actually fAnot a generally accepted perspectiyv
definition which participants themselves ascribe to the term. While he found that youth in his
research have had diff er enrtg amii ezvesd osmp ofr w h aetx pvea
100), they all had a fAimeaningful shared under
did you have [in todayés game] 20, and thus, 0
In summary, bcause Scanlan atl 1983sdefinition of fun is, as Garn and Cothran
(2006, p. 282) state, indicative of a Amore o
found support in the literature, their definition will be utilized, for purposes of this study, as the
Adelftaaw def inition for the construct of enj oyme
conceptual framework of the Sport Enjoyment model will be used as the framework upon which
this construct will be studied; it will be presented in the followingisec
Theoretical frameworks for studying fun. Just as there are a variety of perspectives on
how to define fun, there are a number of theoretical perspectives used by researchers to guide
inquiry into this topic, with no one framework universally agrepdn for its study. This lack of
agreement has been a major obstacle encountered by researchers seeking to study the construct
(Garn & Cothran, 200@Hashim etal., 2008;Kimiecik & Harris, 1996 Liukkonen et al., 2010;
Mandigo, 19960O'Reilly et al., 2001Ward et al., 200)/ This absence of clarity has resulted in it
being, in the words of Garn and Coth(@006 p.282) Aunl i nked and unexami

consistent conceptwual framework. o Yet given t
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chil drends partici patoovesresearchers toyaskie thaissueaThusjanm i t i
overview of theoretical models used to study the construct o flgtailed below.

Since the conception of research in this area, scholars have debated which theory best
provides a framework upon which tudy and measure the constr(@i€imiecik & Harris, 1996
Wankel, 1997. To date, three #doretical frameworks have mainly been utilized to explore the
construct of fun: Seltletermination theory, Flow theory, and the Sport Enjoyment model.
(Elements from a fourth theory, achievemgoal theory, have also been supported through and
linked to esearch on fun, especially the presence ofitasived goal orientationgsarn &
Cothran, 2006Wankel & Seftm, 1989. This theory, however, has not been widely adopted as
of yet and thus will not be presented in more detail.) In addition, one framework which at first
glance may appear helpful in the quest to study fun, that of situational interest, is prakerge
with reasoning to suggest why in actuality ingta viable framework upon which to study the
construct.

Seltdetermination theoryEarly research into (sport) enjoyment evolved directly from
the motivation literaturéScanlan & Lewthwaite, 196 Deci and Ryands theor
Determination (SDTJ1985 has been used especially for this purpose. The main premise of this
theory suggests that where one is on the motivation/amotivation continuum is influenced by the
three factors of autonomy, competenand relatedne¢Ryan & Deci, 2000 Oneds compet
in physical skills, especially, is seen as a key factor influencing why one is motivated (or not) to
paricipate in activity settings. Some researchers, however, see enjoyment or fun as being
broader in scope than just intrinsic motivation; thesv is summarized by Hashim &t (2008

when they note, Athere is a tendency to view
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but such aviewmay beoverlyrsp | i st i co ( p. 1 8 4(3989H sigpeistthat Deci a
intrinsic motivation serves as the grawork for enjoyment, others suggest that the opposite is
actually trugKimiecik & Harris, 1996. Thus, while SDT remains a viable model for the study
of fun, its use may be limited until more progress is made on resolving these, and other,
conflicting views.
Flow theory. Another theory often used in the examination of enjoyment is the
psychol ogi c al, addefiedd bysgszentmihailif1999.wccording to his theory,
flow is seen as the optimal balance between skill and challenge. When this balance is disrupted,
either anxiety (challenge is too difficult) or boredom (not enough challenge) results (Mandigo,
1996). From this perspective, themjoyments synonymous witflow (Kimiecik & Harris,
1996. The rdionale for this stemsfromGdsis zent mi hayl i 6s (1990) thougd
Kimiecik and Hatrris:
Enjoyment is really an optimal experience, one of high quality, the key element of
which is an end in it$e the activity becomes intrinsically rewarding and autotelic
as a result of flow experiences. An enjoyable activity is one that is done not with
the expectation of some future benefit, but simply because the doing itself is the
reward(1996.
Applied to participation in physal activity, if a child with low skill, for example, finds a
physical task to b&o difficult, he or she will cease participation in this activitgr
change it so that the challenge is more closely aligned to their skil(&aetiers &
Graham, 1996 Conversely, should a highbkilled child find an activity to be too easy,

boredom will ensue, followed by a cessation of participation in said activity.

23



CHI LDRENG6S I NSI GHTS I NTO FUN I N PHYSI CAL ACTI

A number of researchers in the physical activity literature have found theoretical
connections between fun and flow, including Wankel and Sefton (1989) and Wankel (1993),
who involved participants in youth sports settings. Mandigo (1996) also investigated the
connection between fun and flow in his research involving over 330 fifth through eighth graders
in Physical Education from eleven different schools in Canada. He fourgheeitb support
that these constructs were empirically linked, with higher amounts of fun found for activities for
which the participants also were experiencing high levels of flow. He noted, however, that
further study needed to be completed to be s@w®ethesults were consistent across additional
contexts (e.g., recreational settings). He al
which impacted the amount of fun children had in activities, could not be easily accounted for in
the FlowTheory model. Garn and Cothré2006 also recognized similar difficulties in using
the Flow Theory to describe fun in Physical Education. In their study, thestesiabent
relationship, task factors, and social opportunities were found by students to be important facets
of fun. Supporting Mandigods findings, the au
account for taskelated factors (i.e. competenamed skill), it was not able to easily aid in
understanding additional factors such as stutEatther dynamics and social relationships. They
posit that the Sport Enjoyment model is a better fit in explaining the varied factors relating to
fun. Given itspotential for explaining fun, then, this model is explained next in more detail.
Sport enjoymentmodeT he Sport Enjoyment model was fi
Scanlan and Lewthwaite as they sought a method to systematically categorize the factors
a fecting childrends enjoyment of the competit
sport enjoyment as fian individual 6s positive
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experience which reflects feelings and/or perceptions suchasupde liking, and experienced
f u (1L986. This definition went beyond the (then) accepted idea that sport enjoyment was
related to fimerepgritbemanbe efSEgmendtlewdhwvdite,sport o
198. To further clarify the model, Scanlan and
differentiatedthan global positive affect, but more general than a specific emotion such as
excitement'(1992. Although Wankel and Kreiséirst posited in 1985 that sport enjoyment was
comprised of factors both intrinsic to (e.g., excitement, personal accomplishment) and extrinsic
from (e.g., winning, pleasing others) the spo
went a step fulter to suggest that enjoyment was comprised of both achievement and non
achievement componerds well ashoth intrinsic and extrinsic elements.

Constructed originally as a tagimensional model, four quadrants make up the totality
of the Sport Enjoymen¥lodel (see Figure 1(Scanlan & Lewthwaite, 1986Factors in each of
these quadrants relate to what Scanlan and Lewthwaite suggest are the sources (cadisjermin
of sport enjoyment, based on the 2x2 Intrinsic/extrinsic/achievemerdagtoavement model.
Quadrant I is comprised of Achievement/Intrinsic (Al) factors such as personal perceptions of
competence and control, including perceived ability and attaihofenastery goals. Quadrant
II, Achievement/Extrinsic (AE), is made up of predictors related to personal perceptions of
competence and control that are derived from other people, such as social recognition of ability
and achievement and positive socidleation. Quadrant Ill, Nonachievement/Intrinsic (NAI),
is comprised of predictors related to internal factors such as sensations, exhilaration, release of
tension, and action, as well as those relative to competition, such as erti@omdrant IV,

Nonachievement/Extrinsic (NAE), are those predictors related tgpediormance aspects of

25



CHI LDRENG6S I NSI GHTS I NTO FUN I N PHYSI CAL ACTI

sport such as affiliation with peers and positive interactions with adults such as coaches and

parents.
ACHIEVEMENT
Competence/ Competence/

control-self control-others

Il
INTRINSIC —— EXTRINSIC

v

Movement/ Nonperformance/

competition context related

NONACHIEVEMENT

Figure 1. Sport Enjoyment Model
Reprinted, with permissionffom T. K. Scanl an and R. Lewt h
psychological aspects of competition for male youth sport participants: V. Predictors of
e nj oy doumal of Sport Psycholod(1): 2535.
As the construct evolved in the literature, sport enjoymaneda be seen as part of a

larger model of Sport Commitment, which includes other components such as personal
investment, the attractiveness of alternatives to involvement, and social conéBeamiain et
al., 1993 Scanlan & Simons, 1992In the subsequent questionnaire they developed, these
researchers found that the construct of sport enjoyment wasostedominant factor
contributing to sport commitment and the continued participation of youth in organized sport

(Scanlan et al., 1993
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Being well established in the youth sport literature, and with no one clear cut theoretical
framework upon which to study fun in the broader physical activity literatugeSport
Enjoyment model has begun to be increasingly used as a conceptual framework by researchers
both within and outside the youth sport setting (Gar@othran 2006 Griffin etal., 1993;
Hashim et al, 2008; Liukkonen &k, 2010;MacPhai| Gorely, Kirk, and Kinchin2008;
McCarthy and Jones, 2007; Newman, 2008; Smith & iBtr€& 2009; Woods &tl., 2009). In
weighing the best theory upon which to study thestruct of fun in physical education, Garn
and Cothran used this model as a guide when developing a survey designed to measure college
studentso6é6 and physical e duc at-12physical educatioe r s 6 p e
experiences. Results fratieir study suggested that the Sport Enjoyment model was a better fit
for studying this construct in physical education compared to other theories such as the Flow
Theory. The authorsodé rationale for thinimg was t
their Atasko findings, it was not as hel pful
the studenteacher relationship and social opportunities to fun. The Sport Enjoyment model,
however, with its more comprehensive framework, provideddm a more useful heuristic
upon which to explain and understand their findings. Specifically, Garn and Cothran found that
the achievement/intrinsic (e.g., skilhallenge balance) quadrant and nonachievement/extrinsic
(e.g., social relationships withaehers and friends) quadrant were most readily applicable to the
physical education setting. They also noted, however, that the Sport Enjoyment model was not a
perfect fit for the physical education setting. They questioned the absence ofrhrgteyd
corstructs in the remaining two quadrants (achieversgtrinsic and nonachievemeintrinsic),

and posited whether the setting could be a reason for this diffdréocexample, the youth
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sport setting involves participants who s&diect to be involvedithe activity, whereas
participantso6 participation in physical educa
however, Garn and Cothrg2006 suggest that themodel provides the mueleeded means to
begin conceptualizing fun in physical educatibtacPhail etal. (2008)concur with the potential
of the model to conceptualize why Physical Education is seen as fun by students, as they used
thismodelintheirsdly i nvestigating studentso thoughts
found numerous sources of enjoyment (e.g., team affiliation, mastery of skills, and competition)
spread across the four quadrants of the maétishim efl. (2008) used this model aasis for
the development of a questionnaire designed for students in grades eight to 10, and found support
for six different teaching processes, fit across the four quadrants of the model, which were
related to studentsdé enjoyment in Physical Ed

In summary, the Sport Enjoyment model is increasingly being used as a viable theoretical
model upon which to study the multifaceted examination of fun/enjoyment in both the physical
education and nephysical education setting. One of its strengthias it clearly defines the
term enjoyment, although one of its possible limitations is that it is assapréari to be a
positive affective staté something which it may not actually be trgg@miecik & Harris, 1996.
Even with its possiblarhitations, however, it holds promise as a means for physical activity
researchers to move beyond the present descriptive studies in order to study this construct which
is both pervasive and of critical importance to both teachers and children.

One addibnal motivational theory, that of Situational Interest, has indirectly studied
enjoyment via one of its components, that of

is below.
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Situational interest This theory posits that there are appealingefft s of an acti v
characteristics on the individual (Khppt affect
Hidi, & Renninger, 1992 | nt erest i n an activity can be ei
preference for participating in an activity) or situational (i.e. an appealing characteristic of the
activity itself) in natue. Chen, Darst, and Pangré¥#999 validated five sources of situational
interest as found in a physical activity (basketball): Exploration intention, Novelty, Attention
demand, Challenge, and Instant enjoyment. In determining whicles# five most highly
correlated to total interest (i .e., (2600hi s act
found instant enjoyment to be the highgstdictor of total interest in both a gymnastics and
basketball activity. According to these resea
(1996 contention that enjoyment is an optimal experience (in physical activity) that leads a
person to develop a greater intrm an activity and motivates him/her to continue participating
in the activity. What is not known relative t
enjoyment differs from enjoyment (or fun) in general. Are these terms synonymous? How lasting
iorfleetingiare the effects of #Ainstant enjoymento?
theory is still in the development stages, and as such, is not a viable theory from which to study
the construct of fun, at this time.

Non-enjoyment of physicalactivity. The st udy of factors rel ati
enjoyment of physical activity is a relatively recent phenomenon in the research literature. In
most i nstances, t he-enjognerdof physica activity has beedatby ends n
produ¢ of researcherso efforts of focusing on ¢t

named the study of neenjoyment of activity as an overt goal of the research study. One of these
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studies, by McCarthy and Jones (2007), lookdsriish childre® s enj oyanent and
enjoyment of their organized sport participation during the sampling years as a major goal of
their research. Their study found that sources ofeargayment of children included
inappropriate psychosocial support, an increasing engpbasompetition, negative feedback
and reinforcement, injuries, pain, and the demonstration of a lack of competence. In addition,
Davison, Schmalz, and Downs (2010) conducted a study which had the goal of explaining
adol escent gi r Ihygsital attivisyi They founchfave factors to becignifigant in
explaining why the girls did not enjoy activity: low perceived competence, lack of opportunities
to be active, high perceived exertion, concern about physical appearance, and threatdgb the gir
gender identity. Based on the extant literature, it appears that there is a clear gap in the study of
factors which negatively affect childrends en
Measuring the Construct of Fun

The majority of the research studies irstteview which address the role of enjoyment in
childrends physical acti vi t-jentioreedtbeoriesasa ei t her
framework for the research, or even at times, no framework at all. Most of these studies have
utilized quantitativeesearch methods, while others to a lesser degree, either qualitative or
mixed-methods research. It should be noted that for some of the studies in this review, the
construct of enjoyment or fun was the main construct of interest guiding the purposes or
guestions for the research, while for others, fun or enjoyment was uncovered as a variable of
interest due to the research design and methods utilized in the study.

Many times, these lines were drawn according to the quantitative/qualitativeddivede

for many quantitative studies, measuring fun or enjoyment of physical activity was a main intent
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of the researchers going into the research endeavor, while in the studies utilizing qualitative
methods such as interviews, important (but unforeseen) toprcaiading the topic of fun arose

from the data. Each approach, however, has its own set of limitations and advantages. Issues

related to the former include discovering how
but not really discovering the r@ans astovhyc hi | dren | i ked (or didnot
(Har mst on, 2005). As Wiersma (2001) states, i
specific variables]écontributes Iittle to und

experienced (p. 154). Smith and St. Pierre (2009) agree, noting that the use of quantitative
met hods has resulted in research only Adbreaki
as helpful, or detracting, from their Physical Education experienceseHlea advantages of
using qualitative methods, as these fdallow [V
without the | imérnisved daetxeaeoal, h8h &) Othedlipl an et
side, however, the same researcherscce d e t h at -dépthamedsieves with chygdren n
may be problematic and difficult to analyzeo,
gualitative findings are difficult to generalize to other populatibngkkonen etal. (2010) see
room fa both approaches, however, as in their view, the multidimensionality of the construct
allows for the measurement of both antecedents (i.e. sources) of enjoyment (such as determined
from a quantitative measure) as well as perceptions of individuals (likbly uncovered via
gualitative means). In the review below, studies pertinent to each of the research iinethods
guantitative, qualitative, and mixédwill be presented.

Quantitative measures focusing on enjoymenf review of the extant literature clda

demonstrates that the construct of fun (or its synomynoymen} has been predominately
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studied using a quantitative perspective. In this review, quantitative measures outnumbered
qualitative and mixednethods studies by just over a 4:1 ratio. Measwttilizing quantitative
methods can generally be separated into three different groups: first, those which have been
developed for the intent of measurioigly the construct of enjoyment; second, those for which
enjoyment is aubse{consisting of a smianumber of items) of a larger measure that also
addresses additional constructs; and third, larger measures which included either just one or a
few questions pertaining to enjoyment.

In the first group, six measures which focus solely on the consftrfwot or enjoyment
have been developed and administered with the intent of validating the measure with a particular
popul ation (typically youth). The first measu
Scalep devel oped db(200B)rTismbasusekutdlized a spoint visual (facial)
scale and was validated through a variety of statistical means with over 400 fourth grade
student s. It was subsequently used to measur e
threeyear period of the; results included a strong correlation between students' reports of liking
physical activity in their Physical Education (P.E.) class, and their actual engagement in activity
both in and out of their P.E. class. The second measure focusing solelponerg nt , A Sour c
of Enjoyment in Youth Sport Questionnaireo (S
purpose for the development of this measure was to test the sources of enjoyment in the youth
sport model proposed by Scanlan and Lewthwaite (198@gbgloping a quantitative measuring
instrument using content and construct validation methods. ApBvson expert panel reviewed
the original 40 items for content validity, resulting in the net 31 items used initially on the

measure with children. Theset e ms began with the stem fAiDuring
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sport., |l usually experience that enjoyment fr
scale (1=not at all, 5=very much). Sample ite
AWor khiamgl i n practice, 0 and fiBeing with my fri

After exploratory factor analysis was completed with these items based on the results from 286
youth sport athletes aged-18 (representing 14 different sports), three gemere deleted for

the next phase of confirmatory factor analysis. This revised measure was administered to 896
youthaged12 8 (representing 15 sports). Their resu
sources of enjoyment for the athletes in thiglgtrepresent personal performance mastery and
competitive challenge, in which intrinsic pro
support for the sources of enjoyment found in
positive step in validting these factors through quantitative means.

Hashim efl. (2008) also used the Sport Enjoyment Model as a basis upon which to

o

devel op and validate an inventory designed t
enjoyment of their Physical Educatiolagses. Using processes previously uncovered as part of
the four quadrants, the researchers pared the initial 39 items down to 20 questions; their analysis
uncovered six teaching pr oce-eeferenscompetenayt ed t o s
otherreferent competency, teachgenerated excitement, activiggenerated excitement, peer
interaction, and parental encouragement. The process which was most strongly correlated with
P.E. enjoyment was activiyenerated excitement. The researchers also foomthusparallels
between components found in both the high school and the youth sport setting.

The fourth measure focusing solely on enjo
Enjoyment Questionnai r e-temQuestichaajre déged®td yncovew h i ¢ h
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the extent to which participants find sports participation enjoyable. The instrument has been
shown to be internally consistent, with higher scores correlating to greater levels of sports
enjoymentFaith etal. (2002) used this measure their study of 576 fifth through eighth
graders, in which they looked at the relationship between weight criticism during physical
activity (WCA) and the physical activity patterns of youth.

The fifth tool is one of the most commonlged measures vadited for use in
guantifying enjoyment of physical activity (whether done for exercise or sport) is that of the
Physical Activity Enjoyment Scales (PACES), originally developed by Kendzierski and DeCarlo
(1991). Their 39tem version asked colleggge studets to rank their enjoyment of activity on a
bi-polar, severpoint scale, with lower scores signifying higher degrees of enjoyment. Sample
items include statements asked participants to rate how they felt at the moment about the
physical activity they hatdleen doing according to whether they enjoyed/hated it, felt
bored/interested, found it energizing/tiring, etc. Content analysis by experts, as well as statistical
analysis of studentsO6 responses 9#b&alletdt ed i n t
(2001) then validated the measure with American adolescent girls, revising the original scale
down to 16 items and revising the original sepemt scale to a fiv@oint scale. The PACES
measure has subsequently been used, eitliee ioriginal formoby Motletal . 6 s revi sed
by a large number of professionals (Aumand, 2@%; 1998 Carraro, Young, & Robazza,
2008;Crocker, Bailey, Faulkner, Kowalsks&: McGrath,1997 Davison etl., 2010; Dudley et
al., 2010; Duntoretal., 2009;Hagberg, Lindahl, Nyberg, & Hellenius, 200$chneider &
Graham, 2009Toh, Guelfi, Wong& Fournier,2017). Using the PACES as its badishmanet

al. (2005)validated a short form of PACES with girls in gragdesand eightresulting in the S
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PACES. Thisversiononsi sted of only the seven negativel
(2001) wversion, wutilizing statements such as
active itbés no fun at alipdintscale(lirdisageee al6tagneeawe r e
lot) and reverse scored. ThePACES has subsequently been utilized and/or validated by

additional researchers (Garcia, 2008x#®en efal., 200§.

The sixth and last measure focusing solely on enjoyment wastanei hurstonian
paired comparisn inventory developed by Wankel and Kreisel (1985). Administered to over 800
participants age seven to 14 from three diffe
enjoyment of their sporting experiences. Researchers found that a large degree ehognsist
was found across both age and sport levels for the four enjoyment factors of improving skill,
testing abilities, personal accomplishment, and excitement of the game.

The second group of quantitative measures (n=11) utilized subsets of items designed t
measure enjoyment as just one aspect of child
subsets generally included three or more questions relating to enjoyment or fun. Many times, the
larger measures were designed and validated with the inotentte asur e vari ed aspe
thoughts on enjoyment of a particular context of physical activity and determine any potential
correlations between the intended variables of interest. These commonly addressed variables
include those related to intrimsmotivation, perceived competence, effort, and future intentions
to be active. The enjoyment subsets were many times revisions of previalidgted measures
which may or may not have been designed specifically for the physical activity setting for whic
it was currently being used, and the authors were interested in validating the subset and the larger

measure with the new population.
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One of these subsets in the |iterature has
Motivation Inventory (IMI). McCauley, Duncan, and TammégrB89) revised the four items on
the IMI which pertained directly to enjoymeMandigo, Holt, Anderson, and Shepp§2008)
then utilized these same four items as a means of measuring differing aspects of over 700
s t u d g@madesf@ur t§ seven) motivation to participate in four different types of games found
in the Teaching Games for Understanding (TGfU) model. (Examples of questions, rated on a
sevemqpoi nt Likert scale, included itt emass sfuucnho ;a s
besides enjoyment, other aspects measured in their study included those such as perceived
autonomy, perceived competence, and relatedridssPhail eal. (2008) utilized the same
enjoyment IMI subset with nine to 11 year old boys and girteerlJnited Kingdom, while
Lintunen, Valkonen, Leskinen, and Biddle (1998)ized it with 1115 year old boys and girls in
Finland. Lyu and Gill adapted three of the items of the IMI related to enjoyment for school use in
their 2011 study focusing on petived competence, enjoyment, and effort in Physical Education
which involved over 500 Korean students from six middle schools (three withssaazend
threewithcee ducati onal Physical Education cl asses).
physichk education | essonso0) vwpeintldkertsaaleeTdeir lesultsst ud e n
indicated that enjoyment, in part, varied according to gender and whether or not the class was
singlegender or ceeducational in nature. Wang and Liu (2007) alslizet the IMI subset to
measure enjoyment in 343 adolescent girls in Singapore.

Another measure which included enjoyment as a construct of interest is that of the
AChi | dr ePrebrsc edetlifons of Adequacy in and Predil i:

CSARPA, developed by Hay (1992). Hay used a version of a scale originally developed by
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Harter in 1982 to measure to what degree children have a predilection for and perceived
adequacy in physical activities, based on whether they feel they are fun, enjoy#itleey like
them.Inthe20 t em scal e, two mutually exclusive iten
enjoy physical education classo or fAOther kid
had to choose the one of the two statementshaulias most like them, and then rate whether it
was fireally true for medo or fAsort of true for
children ages-46 over a tweyear period of time, and covered activity settings in Physical
Education, youth sportiisure, and recess. Statistical analyses confirmed strong levels of test
retest reliability (r = 0.74.89) with excellent as well as strong predictive and construct validity
for youth ages nine to 16 years of age. The CSAPPA was found to be usedehtdying
children who were atisk for reduced levels of activity and increased levels of inactreigted
disorders. Other researchers have since utilized the CSAPPA for their research purposes,
including Cairney etal. (2007)andKlentrou, Hay, and Rley (2003).Hay, Hawes, and Faught
revised the scale in 2004.
The -APokescent Attitudes toward Physical E
was developed by Shropshire and Loumidis (1996) in order to look more closely at the
relationship betweenoveroy s 6 and girl sd6 perceived competen
Educationclasses. Carroll and Loudis (2001) then utilized the same measure in their study of
over 900 children aged 11 in the United Kingdom. The nine items focusing on enjoyment
were scored by participants using a fpaint Likert scale. Statistical analyses found a moderate
positive and significant relationship between perceived competence in and enjoyment of Physical

Education for all children in the sample.
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A commonlyusedmeaur e of youthos enjoyment in phys
Enj oymen($cancetll eg 1993), which is just one par
Scaleo which reflects their Sport Commitment
commitment tgparticipate in their chosen youth sport(s), the measure also looked at the
constructs of involvement opportunities and alternatives, social constraints, and personal
investment. Overall, each subset of the scale was validated (exhibiting high levé&bditye
and validity) with over 1500 youth aged-20. The enjoyment subset of the scale consists of
four i tems, with examples including items suc

~

season?0 and fADo you have f2unl hpel d&yiurg wiorm d(sp rod
Ahappy, 0 fun, and dAlikeo were found by the re
concept in the youth sport literature (Scar8a8imons, 1992) and were also found to be easily
understood by children. The authors segjgd that future researchers add items to the core sets

for their own specific research application/needs, in accordance with established construct
definitions. A number of researchers have since utilized the enjoyment subset of the Sport
Commitment Scaléor their ownresearch purposes. Liukkoneraét(2010) utilized a Finnish

version of the scale with grade 6 boys and glsx, Smith, and William£2008)utilized the

scale with boys and girls in grades 6 and 7; Martin (2006) used a revised verdostfalian

boys and girls (age 128) who had disabilitiesyilcDonough(2002)utilized the scale with over

200 1114 year old girls; an@heeboom, De Kngp and Weiss (1995 dapted two questions of

the subscale in their study involving 119 children wheyeninvolved in organized sports. In a

related study, Garn and Cothran (2006) wutiliz

Enjoyment Model (later revised in 1992; see Scanlan and Simons) in order to delve into over 190
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yout hs6-2¢ & gadd pdcemian bféun is Bhysical Education classtsshim etal.
(2008) also developed a-&&m measure based on the same model in order to validate Scanlan
and Lewthwaiteds model in a high school Physi
administraing their measure to over 320 boys and girls in graeE3. 8

One measure involving enjoyment as just one aspect of participation in physical activity,
albeit with smaller numbers of students and used by smaller numbers of researchers, include
Cunni ngh(azn®ob y 31 6al Activity Class Satisfaction
PACSQ was validated with over 200 colleaged students participating in physical activity
classes, and | ooked on Afun and enjoyment o as
satisfaction, including interactions with others, improvement of health and fitness, and
diversionary experienceSalmon, Owen, Crawford, Bauman, and Sallis (2003) develiheed
APhysical Activity and Sedentar goveBteechavi or Sca
associations of sedentary behavior and physical activity involvement with the factors of
enjoyment, barriers, and activity preferences. Administered to over 1300 adults aged 18 and
over, the enjoyment subset of the measure asked participaats aitributes of 12 physical
activities (both structured as in team spordsand unstructured, as in washing the car) and nine
sedentary behaviors on a fipeint Likert scale. Their results showed that those individuals
reporting higher levels of enjoymentre more likely to also report high levels of activity.

ShapiroandJ| ri ch (2002) desi Bxpeetancyavallet udy, using
Questionnaire to examine the relationship between components of the Expedfahay
model and perceptions of physicahgoetence of children both with and without learning

disabilities, across the activity contexts of physical education, recess, and home. Shapiro and
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Ulrichds measure had four questions related t
importance, ath gender orientation of selected motor skills. The measure was administered to
over 60 children between the ages of 10 and 13, and asked participants to answer questions such
as AHow much do you |l i ke playing tdesoutsdports a
the homeo (or during recess and when in physi
sevenpoint Likert scale. Statistical analyses verified both the validity and reliability of the
measure. Results from this study indicated that engoyraccounted for 30% (girls) and 34%
(boys) of the variance of perceived physical competence, a finding that the authors believed was
of i mportance when | ooking into childrends in
As part of the TAAG research efforGreiser et al. (2008ssessed enjoyment of
Physical Education (one item) and physical activity (seven items), both, of over 1400 sixth grade
girls using eight items based on a fpeint Likert scale. While the first question was the same
used by BarAndersa etal. (2008), the latter questions consisted of seven items, each of which
began with the stem fiwWwhen | am Activeéo Girls
bored, disliked the physical activity, were depressed, frustrated, not interestedyot having
fun, and would be rather doing something else. There was a generally overall positive feelings
about enjoyment of Physical Education and physical activity by most of the girls in the study.
Visual scales designed to measure enjoymenttofitees were developed by two
different goups of researcherdagbergetal. (2009) used a modified Visual Analog Scale with
over 110 Swedish adults aged 19 and over, in which asked participants in a controlled study had
to rate a variety of group exesei activities according to five discrete alternatives ranging from
Aentiredd thegfmaentvirely positive. 0o HOWL®Ye, Freed:
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utilized the Facial Affective Scale (FAS), a nipeint Likert scale of facial expressions ranging

from sad to happy, in order to measure the per
Physical Education by over 30 grade three children. Results indicated that 22 of the games were
statistically rated as enjoyable by children, with tag type gdmieg rated the highest by

students.

King etal. (2006) administered the Children's Assessment of Participation and
Enjoyment (CAPE), a 58em measure which they had previously developed in 2004 so as to
provide construct validation data for this andaaiditional measure (Preferences for Activities of
Children, or PAC). The CAPE was designed to measure enjoyment of activities along with other
dimensions of activity such as intensity, diversity, and with whom participation took place. It
includes physicadnd norphysical activities that take place outside the school setting and which
are defined as being recreational, active, social;s&8kd, or selimprovement in nature. This
version of the CAPE included 49 items, and was validated with over 4d@echboth with and
without disabilities, aged six to 15 years. Researchers found that enjoyment scores were
significantly related to their areas of (athletic) competence. Subsequent studies also utilized the
CAPE for use with children both with dnvithou disabilities (Engeleger, Jarus, Anaby, &

Law, 2009;King etal., 2010King, Petrenchik, Law, & Hurley2009; Majnemeet al, 2008).

The third and remaining group of quantitative measures consists of those which included
typically onlyoneitemthgp er t ai ned t o subjectsd enjoyment o
cases, the iIitem was part of a | arger measur e
and participation in physical activity (whether in recreational, organized sportysic&h

Education settings). The purpose for these measures was not to validate a measure relating to
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yout hds enjoyment, but rather, to explore a |
participation in physical activity and determine correlationg/ben these variables.
As examples in this groupengoechea, Sabiston, Ahmed, and Farn¢28h0) utilized
one item to assess adolescentsd6 enjoyment of
foll owing subject: Gy m/ Riseyfxaifompoint Liked scalealh this n 0 ) t
study, Physical Education enjoyment was significantly associated with participation in both
organized and unorganized physical activity among both younger and older adolescents. Barr
Andersonretal. (2008) surveyedver 1500 adolescent sixgrade girls for the TAAG (Trial for
Activity in Adolescent Girls) study in order to determine potential associations between
enjoyment of Physical Education classes and selected sociodemograhic, personal, and perceived
school emironment factors. Enjoyment of Physical Education was also measured using one
guestion (i .e. , A kpoit hikerbsgaleRtiisoghestioranaeutiizedima a f i v e
previous public health study). Seversigven percent of the girls agreed tlhaety fenj oyed P
and the variables of physical activity level, perceived benefits of physical activitgfedicy
forleisuret i me physical activity, and perceived sch
influenced by teachers were all positivg associ ated with the girl so
EducationTrost et al. (1997), Felton at. (2002), and Wankel and Sefton (1989) each utilized
one question only on a | arger measure to dete
youth sportWankel and Seftonds findings support tha
that is affected by how much one is challenge
Using a different method of data collecti@allis, Prochaska, Taylor, Hill, and Ger

(1999) utilized a telephone survey with over 1500 children in grades four through 12 and their
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parents. Children were asked to, in part, rate their enjoyment of physical education; parents were
asked to rate their level of enjoyment of physical agtiEnjoyment of Physical Education was
significant across five of the six subgroups (e.g., boys or girls in grades four through six were
two subsets), and, significant associations for Physical Education enjoyment with physical
activity were found in all bthe subsets. Lastly, Mandigo (1996) utilized one question regarding

fun in his study with fifth through eighth grade Canadian students. Students were asked to rank
their feelings on the quest i o4poinilikerrscaltg gy m c |
Additional subsets related to boredom, anxiousness, desire to participate again. The question on
fun as well as the others subsets were based on the skill, challenge, and intiivsitan

scales proposed by Csientmihalyiand €1 k s z e n t nB2)lElactronic aspliggl 9

Measures (ESM).

From the above studies, researchers were able to uncover variables related to physical

activity participation which are most 1 mpacte
example, enjoyment was found todenain predictor of physical activity involvement (Siegel,
1999; StuckyRopp & DiLorenzo, 1993; DiLorenzo, StuciBopp, Vander Wal, & Gotham,
1998). DiCagno, Crova, and Peg2806) found that enjoyment influences motor coordination
improvement in youngsts, and was a predictor of staying committed to participating in youth
sports (Martin, 2006). Findings similar to some of these above factors were also supported
through research involving qualitative and mitadthods; these are detailed in the sections
below.

Qualitative measures focusing on enjoymenttudies involving qualitative methods to

uncover childrenés views on fun relative to p

43



CHI LDRENG6S I NSI GHTS I NTO FUN I N PHYSI CAL ACTI

commonly than those involving quantitative means. In the 15estddund to utilize qualitative
methods such as interviews and observations, the main goal of the researcher was to uncover
yout héds perspectives on a specific facet of p
utilized focus groups as the main sauof data collected. Dyck (2002) interviewed six students
(three males, three females) in seventh grade about their Physical Education experiences as one
part of a case study analysis and found that Physical Education was fun for them, especially
when theyhad a choice of activity in which to participate. Kilborn (1999) interviewed 27 rural

girls in the eleventh grade regarding their Physical Education experiences and found that the
main goal for Physical Education, to them, was to have fun and get afta@akcademic

activities. McCarthy and Jones (2007) identified sources of enjoyment (e.g., competence) and
nonrenjoyment (e.g., competition) in youth sports activitieydyth age seven to 12. Robbins,

Talley, Wu, and Wilbu(2010) interviewed 40 boys grade six in seven different focus groups
regarding their perceived barriers and benefits of physical activity, and found that the boys most
enjoyed the activities which they could perform well; technology was also an important factor in
their enjoyment ophysical activity.

Only one study utiizedopeended wr i tten questions to el i
physical activity. Harmston (2009) investigat
participation in physical activity when she asked over 50 stadersecond, fourth, and seventh
grades about their enjoyment of physical activity and choices ofifneeactivities through the
use of three questions. Fun was cited by youth in her study as the most common reason for
participating in physical activityActivities being boring or not fun was the most common reason

given fornotparticipating in the activities.
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The majority of the qualitative studies utilized interviews as the primary source of data
collection, although journals, observations, docuna@alysis, photography, and physical
activity logs were additional sources of data utilized by researchers in these $iudiegrt
(1995) inteviewed 50 girls in grades nine through 12 relative to their experiences in Physical
Education and found thatjus as f or Kil born (1999), the girls
and Kuhanek (2008) conducted individual interviews of 10 children ranging in age from seven to
11 on their play experiences and found that fun was their top reason for choosing specific
activities. Rowley (1996) conducted a case study of six 10 year old students with their physical
activity experiences as the central focus, and found that those the youth considered to be most
fun were challenging to the students, allowed them to be aahdeinvolved friendsWoods et
al. (2009) interviewed 39 youth who were taking part in a summer activity program about their
physical activity |ikes and dislikes. Using a
that the youth most enjoyed weatsports, and also found that fun to them involved activities in
which they won or excelled, as well as those which involved friends or family members. Smith
and St. Pierre (2009) interviewed both American and English youth, aiye, tdgarding their
enjoyment in Physical Education. Students in both settings found four areas which impacted the
fun students had in P.E.: teachers (e.g., their behaviors), individual characteristics and peers (e.qg.,
competence and social interactions), the activities pro\(itiede focusing on team sports and
teamwork, especially), and the P.E. environment itself (e.g., grouping students by skill level).
Gilbert (1997) interviewed over 40 girls (most who did participate in organized sports)
about their sporting and activigkperiences. fun was one of the most important reasons as to

why the girls participated in organized sport; other reasons included encouragement received
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from adults, social interactions, and skill development. In the youth sport setting, Scahlan et
(1989) interviewed 26 elite level figure skaters to explore their reasons for enjoyment of skating.
Four main areas (sources) of enjoyment emerged from the interviews andnul@ehquestions
skaters were given; these included social and life opporturpeesgived competence, social
recognition of their competence, and the act (movement sensations) found in skating. Some of
these findings were reasons not previously found by the researchers in their quafdtasee
studies on youth sport enjoymentre&n and Holt (2000) interviewed 17 coaches, parents, and
youth participants from a variety of organized sports, and administered concept maps to 147 total
participants, as well. A main finding was that games were fun while practices and drills were
Anbun. o

Studies utilizing mixed-methods to measure funA number of studies utilized both
gualitative and quantitative means of collecting data to determine what youth thought about fun.
For most of these studies, a quantitative measure was combinedialitattye interviews of
youth and/or teachers; additional sources of data included journals, observations, and task sheets.
The majority of studies which utilized mixed
Physical Education. BcPhailedl. 200 8) del ved i nto over 70 Year
perceptions of a Sport Education unit through the use of interviews (teachers were also
interviewed). In addition, students completed a survey both before and after the season which
included, in part, the wsed interesenjoyment subset from the INIMcCauley etal., 1989).
Through quantitative results, students reported the Sport Education season to be fun, although
not significantly more fun than theihatiiregul a

interviews, however, portrayed a different stbthat students articulated in detail how much
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they enjoyed the Sport Educationsedsenn d sur mi sed that a Aceiling
guestionnaire may have limited the reporting of fun on that measure.([®@) incorporated
both closed and opesnded questions on a measure that was administered to almost 100 youth in
grades six to eight in order to uncover their thoughts about Health and Physical Education (HPE)
in a ceeducational setting. His resultsggested that both boys and girls found HPE to be fun
and enjoyed participating in activities, although they desired a wider range of activities to be
presented in class. Garn and Cothran (2006) used both the critical incident technique and surveys
with over 190 undergraduate students and their teachers to delve into their thoughts about how
much and why they found collegiate Physical Education activities, centered around team sports,
fitness, and individual/dual activities, to be fun. Their findings suggdebat personal
competence, social opportunities, and how the teacher set up the environment impacted the
enjoyment students felt in each of the three different settings. They also reported a difference in
how students and teachers viewed fun in the &titutal setting; teachers and students ranked the
nonachievemergxtrinsic factors of fun (e.g., playing with friends) differently, suggesting a
possible disconnect as to what teachers, vs. students, believe to be the role of fun in Physical
Education. Wath (2008) also worked with over 150 students who played racquetball or tennis in
collegiate courses in order to determine their thoughts on physical activity. Data sources included
both surveys and interviews. Results, grounded in the Flow Theory, subtiedttin was one
of the primary reasons as to why the individuals participated in the activities.

O0 Re i dl (2901)administered a questionnaire and also interviewed seven female
physical educators as to how they viewed fun and its role in Phizsloaation. Their results

suggested that teachers found fun to be an important objective for their classes, even though they
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struggled to define what the term meant. They felt that games adriganization and requiring
l ess skil |l we rdents,famddhought that anlack df success ly students
corresponded to a |l ack of fun. Cai (1998) wuse
reciprocal, and inclusion) as the basis for his research into how almost 100 college students
enjoyed classes karate or racquetball. He used task sheets, group and individual interviews,
and the PACES survey (revised for Physical Education) to measure fun. He found a significant
di fference Iin studentsd enjoyment itbdtuddntar at e d
rating the command style more enjoyable; no difference was found between the styles for the
sport of racquetball. Lastly, Mandigo (1996) investigated fun with over 600 students ages nine to
14 at 11 different schools and one recreation progakmg part in Physical Education,
organized sport, or a developmentdilysed activity program developed specifically for
Canadian youth. He utilized surveys, journals, and focus group interviews as means of data
collection. Results from his fivpart stdy suggested that fun in Physical Education and youth
sport were influenced by variables such as st
from coaches/teachers. The amount of fun students had in P.E. or sport varied in part with
st ud e nd graile aniccpleroeived competence; only differences in grade were found for the
developmental program. He also found that data found across the different methods was similar,
showing a high degree of triangulation across sources.

One mixedmethods studesent er ed around studtenet sé i nvol
activities. Francis and Kentel (2008) conducted interviews and administered surveys to over 200
students in grades six and eight in 13 Canadian schools in order to discover what recreational

activitieswerefunrpr ovoki ng to t hem. Il n addition, two st
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of physcal activity in general. StuckiRopp and DiLorenzo (1993) conducted interviews with

over 240 dyads of mothers and children, and administered a survey, taiityoegdmine social

| earning variables that might affect their in
physical activity was a salient predictor of PA involvement for both boys and girls. In a similar

study, DiLorenzo eal. (1998) includedboth parents and children from over 100 families in their
study on youthodéds involvement in physical acti
interviews as part of a |l ongitudinal anal ysis
study oncardiovascular health. One question for both parents and children was related to

enjoyment of physical activity. Findings suggested that enjoyment of physical activity appeared

to be the most important predictor of physical activity levels by childrerateg five and six.
Findings also suggested that a childds enjoym
of exercise. Lastly, two studies worked with subjects who were invatvadivity programs.

Hughes eal. (2007) asked over 1500 studecitssified as overweight, obese, or severely obese,

who were taking part in a special ten week activity program in Scotland, to rate their enjoyment

of the activity sessions on a scale of one to 10. Selected students, parents, and coaches in the
program vere involved in focus group interviews, and oeled questionnaires were also

given to selected head teachers. Results indicated that the students enjoyed learning new games
and making new friends; the aver aagasstheat i ng f o
program duration was a score of eight, while it was nine for girls. Lastly, Woatl{2009)

sought to uncover the influence of perceived competence and motives for engaging in physical
activity with over 40 youth, age seven to 12, who tpa# in an activity program. Interviews

were conducted before (with all participants) and after (with 12 youth) the summer activity
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program. Surveys were also administered to all participants. In their interviews, 29 of the
students gave fun right off theat as the primary reason why they took part in a favorite activity.
Seven additional students used similar words to convey enjoyment. Interestingly, few students
went beyond this to explaimhythey thought the activities were fun; if they did, reasons
included that they were good at the activity and that it had healthful benefits. Students felt that
activities they were not good at were not fun, and intended to continue to participate in activities
that they felt were fun.

In summary, researchers haveds variety of research methods in order to collect
information about the construct of fun relative to physical activity. While the majority of these
methods were quantitative in nature, a number of recent studies utilizing either qualitative or
multiple methods of inquiry have added to our knowledge as to what riakesfun for youth.
Throughout these studies, researchers have sought to look at fun from specific vantage points
for example, from the perspecti veaegouthh.fandboys égi
others. To furthef and more fullyi explore what the literature says about these and other
variables relative to fun, the next three sections will address the intent of each research question,
in numerical order.
Research FocusingonChilde n6s Per ceptions of Fun

The first research question addresses the
childbdés perspective. That is, what are the <ch
previous studies have shown to be fun faidren? Conversely, what are the characteristics of
physical activities that make them Anot fun?o

begin with that which we know most about regarding fun from the extant litefatioa¢ is, what
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are he sources of enjoyment for children, relative to physical activity? No matter which

theoretical framework one comes from or the setting in which the activity takes place (e.g.
Physical Education vs. youth sports), the answers to this question arelésrlyGhildren find

physical activity that is challengirigthat which is not too easy, but also not too challenging for

their skill leveli to be fun Mandigo etal., 2008 McCarthy & Jones, 20QRowley, 1996;

Smith & St. Pierre, 20Q9Vankel & Kreisel 1985;Wankéd & Sefton, 1989, Wiersma, 2001

Yout hsd perceived competence of their physica
fact or 0 o €Cameyetalg 2007 Cariolt &Loumidis, 2001 King etal., 2006

Lintunen et al., 199; Robbins eal., 2010; Scanla& Lewthwaite, 1989 Shapiro & Ulrich,

2002;Smith & St. Pierre, 2009Vang & Liu, 2007)Barr-Anderson eal. (2008) also found self
efficacy to be a factor that influenoned chil d
class. Children enjoy improving their physical skills, learning new skills, and having a sense of
mastery over the skill requirements of the game or activity being playeghés et al., 2007;

MacPhail etl., 2008 Portman, 1995; Wankel & Kreisel, 85 Wiersma, 2001; Woods et.,

2007). They also find personal success and accomplishment to be a source of enjoyment, such as
when they do well in a game situation or play their personal best (Wankel & Ki€i88l,

Wankel, 1989; Scanlan at., 1989) Especially in the youth sport setting, some children find the
excitement of game situations to be enjoyable (McCarthy & Jones, 36@an & Holt, 2000

Wankel & Kreisel, 198h A number of youth find the sensation inherent in moving/movement to

be enjoyale (McCarthy & Jones, 20Q0S5canlan eal., 1989, while others found activities that

allowed them to be active (vs. sitting out, for example) tonpeyable (Felton eal., 20@;

Mandigo, 1996; Rowleyl1996). Having a wide variety of activities, and #imlity to choose
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from them, are also seen as being i mportant f
(Bengoechea etl., 201Q Cox etal., 20(; Felton etal., 2002; Mandigo, 1996

One source of enjoyment t hat hygsicaartvityfin i mpac
Physical Education and youth sports, especial
For example, did the teacher exhibit encouraging and helpful behaviors (Gilbert, 1997;
McCarthy & Jones, 2006 canlan & Lewthwaite, 1988 Did the teacher or coach make the
movement situation fair and equitable for all students, so that they found the activity setting a
caring place to beBarr-Anderson eal., 2008; Fry & Gandveway, 2010 Garn & Cothran,
20097 Did the teaching styles,mhods, and activities used faci |
(Aumand, 2005; Cai, 199&0x, Rejeski, & Gauvin2000; Garn & Cothran, 2006; Smith & St.
Pierre, 2009)? Another factor that greatly impacted whether or not youth found activity to be
enjoyale involved the social aspect of playing. Children also consistently find that playing with
friends, making new friends, and feeling an affiliation with others in the activity setting adds to
their enjoyment bphysical activity Felton etal., 2002 Garn& Cothran, 2006; Gilbert, 1997,
Hughes eal., 2007; MxcPhalil etal., 2008 Mandigo etal., 2008; McDonough, 200Rowley,
1996;Scanlan et al, 1989

While most research on the construct of enjoyment in activity has centered on the
characteristics whicmake it fun, a call has been made for a greater understanding of the factors
whi c h af fnenenjoyrngeataldtive dogphysical activity (McCarth§ Jones, 2007).
Most studies whitbnbatacteperthadgenbgmmurgal |y b
i nt o c bnjoynmembkactidity (Mandgo etal., 2008; Smitl& St. Pierre, 2009; Woods et

al., 2009); only one known study to date (McCarthy and Jones, 2007) has specifically expressed
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a focus on nomnjoyment as one of its research goalsnftioe above studies, factors which
have been seen as fAnot fincompetenoe (thattisuyyduthrdoreot i@ nc |l u
feel they can adequately perform the necessary skills) (Davisdn 2010 Woods etl., 2009),
criticism of their weight bycoaches (Faith etl., 2002), a feeling of being punished for not
performing or behaving well (McCarthy & Jones, 2007); and fatigue, injury, overtraining, or
being hurt (Davison et.al., 2018)cCarthy & Jones, 200 Voods etl., 2009). Additionally,
Smith and St. Pierre (2009) found that youth mentioned being made to publicly perform certain
skills/activities in Physical Education did not add to their enjoyment of participation. A few
studies have focused on constructs which are similar in nature #enjoyment of activity.
Davisonea|l . (2010) devel opd&ocoasdavel (Garédot be sic
Physical Activity Scale) for use with teenage
lack of opportunities, high perceived exertiooncern about physical appearance, and threats to
girl s’ gender identity al/l i mpacted the girls
Temple (2015) conducted a systematic review o
organized yath sports. Their conclusions suggested that five major areas caused students to
cease participation in youth sports: lack of enjoyment, perceptions of competence, social
pressures, competing priorities and physical factors such as maturation and ifhayes.
recommended that future research efforts focus on uncovering the interrelationships between
these factors, and suggested that studies utilizing namettiods approaches would be beneficial
for future use.

In summary, results from studies have cstesitly reported factors which serve as a

source of enjoyment for children relative to physical activity, and to a lesser degree, what they
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find to be finot fun. o0 While the majority of t
physical activitytakes place (i.e. Physical Education, recreation or leisure, and organized
sporting activities), it does behoove us to take a closer look at how fun is viewed in each of these
settings.
Fun Across Physical Activity Settings

There is a growing interest amgst researchers as to how activity participation in one
context or setting (such as Physical Education) impacts (or is impacted by) activity participation
in another setting (such as leisure activities or youth sports), and thus, a number of studies
looking at physical activityand y out hs 6 T éavgbeen oneentakenanforder to
discern these differences (Carroll amuimidis, 2001; Cox edl., 2008).

To begin, it may be important to note that there is some discussion (but little agreement)
in the literature as to whether fun should be defined differently according to different physical
activity contexts (e.g. leisure, organized sport, or exer(it@mston, 2005Wankel, 1997. In
other words, does fun mean the same thing wihercontext or setting in which it is being
measured changes? Wankel (1997) suggests that
the broader factors which make both youth sports and exercising (fitness) activities enjoyable to
participantsinedt r espective setting being similar in
interest in continuing to be involved in their given activity, no matter the setting. Other
researchers, however, believe that all physical activity settings may not be id&ditaand
Cothran (2006), for example, note that research supports the finding that motivational
orientations for participating in different types of physical activities (e.g. individual sports and

fitness activities) vary with the setting. Given thigy suggest that participants in different
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types of activities, including those in team sports as well as therafmgoned settings, may

look upon enjoyment or fun in these contexts differently. Hagbea €009) note that even

though many studietui | i ze the term fAphysical activityo

and the two can differ as fAenjoyment of PA in

involves work, transportation, yard work, and more (p. 7Kih)g etal. (2009) concur win

ot hers who consider the distinction between b

to be an important one, especially for youth with disabilities (one of the foci of their study). They

consider formal activities to be organized (and tyipicahysical) activities led by a coach or

leader (e.g., youth sports and clubs) while informal activities are those which are generally

initiated by the child and have little to no prior planning (i.e. are spontaneous). It should be noted

that their defitions of the two settings do not pertain only to physical activities; to them,

Ainformal 6 activities, for example, can al so

Lastl vy, Har mston (2005) not eacomdassingtesni | e Aphy

activity in the categories such as physical education, sports, and play differ in organization,

compl exity, and competition, and thus, Awhen

the reason for studying each [relativetoem@ynt | separ ately becomes cl
It is clear that the lack of understanding of how to address enjoyment in each of the

different settings as noted above is mirrored in how the studies in this review looked at or

defined the various settings. In avfeases, youth were asked about their experiences across

physical activity with no distinction being made (or seen) by the author between the various

settings. Gilbert (1997nd Casey «l. (2009), for example, asked girls about their experiences

in spot and physical activity, in generdearce et.al. (2008) interviewsdddle school students
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about how they similarly viewed physical activity in general. Interestingly, they noted that

students had no difficulty in cognitively understanding the concefptmh vy si cal acti vi t
considered everything they did as fAdAphysical a
movement.

In other studies, however, care was taken by researchers to ensure that a digtasction
made between specifsettings. Daison etal. (2010, p. 292), for example, asked girls to think
about Asports and physical activities in gene
of breath. o6 They then provided defi nidthe ons of
sure to consider physical activity done in sports (e.g., team soccer), organized settings (e.g.,
dance), and unorganized settings (e.g., walking or horseback ritHagperg eal. (2009)

focused their study on t hwhichehey defipech asradtivitiesithati p hy s

are fNnaimed at i-nheregsand beabbhho wel bpposed t
they see as ficovering al/|l kinds of body movem
regarding what was mearyb t he speci fic term APhysical Educ
subject).

Relative to enjoyment of PA undertaken in various settings, a number of studies have
focused on activity as part of Physical Education classes (this setting was in actuality ¢hat whi
was most often specified). Rowl€}996) interviewed six 16year old children in an urban
elementary school regarding their participation in activity in both physical education and leisure
settings. These children wanted physical education class to be fun, which they felt was enhanced
by teking part in activities which were challenging to them, allowed them to be active, and gave

them the opportunity to play with friends. In her 2002 study, Dyck utilized astadg
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methodology to study six‘hYg rade student so6 (tdhtsengheibPhiysicsal t hr e e
Education experience. A significant theme which emerged is that students felt physical education

was fun, and that physical activity was seen as more attractive when they could interact with

their friends as well as choose the atyivpartners, and/or rules by which to participate. In

another study with middle school boys and girls, N&0606, through a questionnaire witoth

open and closeeended questions, found that both genders enjoyed participating in physical

education and saw it as active and fun, although they preferred to have a wider range of activities
from which to choose (instead of just team sports).

Portman (1995 used interviews to elicit perceptions about physical education frorf 67 9
graders; sh&und, in part, that students enjoyed P.E. most when they were able to be successful
at the activities, and conversely, disliked it when they were not able to be successful. Most of
these students who did not enjoy P.E. did not wish to continue theaijpatitbn in class after
their high school requirement had been fulfilled. When Kild899 interviewed rural
Canadian 1 grade girls regarding their physical education classes, she found that the girls
valued physical education as an enjoyable break in their schoolitass a place they could
go to havdun. This same finding was echoed by Hohepa, Schofield, and204l6, whose
study focused on New Zealand high school youth.

Humbert(1995 utilized interviews, photography, and joals as a means to elicit
perceptions on physical education from 50 urban Canadian high school girls. She found that the
majority desired physical education to be fun and liked it best when they could take part in
activities with their friends, but theysa desired a wider range of activities from which to

choose. In their study of 15 and 16 year old British students, Smith an@B@3rfound a
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Anear wuniversal acceptanceo that P.E. shoul d
in activities in which they were competent, as well asdhey could do with friends. In another
study set in the physi ctal(208)dsoughhto discaver whiatdua s r o o m
meant to seven fenalCanadian physical educator teachers, given that it is stated as a common
objective of physical education programs. To them, fun was equated with games that were of low
organization (i.e., little rules), large group participation, and little skill, sathatudents would
be able to be involved and active.

In the youth sport setting, similar to the above studies, it is apparent that one of the main
reasons for continued sport participation is that it is fun. Conversely, a lack of fun is a main
reason aso why participation in sport cease&ilbert, 1997 Scanlan & Lewthwaite, 1986
Wankel & Kreisel, 1985Wankel & Sefton, 1989 Wankel and Kreisel (1985) surveyed over
800 youth from the sports of soccer, baseball, and hockey; their results indicated that factors
such as the I mpr dwemdmtg ofnedrse Gk idHKisl lagg,ai nst
the game greatly influenced how much fun they had in the sport season. Social factors such as
belonging to a team (affiliation) and being with friends was a medium importance. Wankel and
Sefton (1989kurveyed over 100 youth in hockey and ringette both before and after games
throughout their sport season and found that the factors of performing well, being challenged
(i.e. there was a balance between the skill level required for the game, and swiapskill
level), and postgame positive affect were consistently the strongest predictors of how much fun
youth had in the sport season. McCarthy and Jones (2007) interviewed youth ages seven to 12
regarding their sport experiences; their results indec#tat younger and older children both

found factors such as their perceived competence, social friendships and involvement, and a
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masteryoriented learning environment to highly influence the fun they had in their sport. Older
children reported that, ipart, challenge and excitement of the game to also greatly influence the
fun in their season. This latter finding was similar to that found by Strean an®bl@@}, when

they sought to explore, through interviews, the similarities and differences found in the concept
of fun between 147 Canadian parents, coschied youth athletes. Although there were some

di fferences, all three groups were in agreeme
scrimmages and games were viewed as more fun. In keeping with the perceived importance of
fun during participationiMacPhail and Kirk(2006), through their ethnographic study of youth

who were beginimg to specialize in a specific sport, found that perceived level of ability, social
friendships, and competition itself were factors that influenced their enjoyment of the sport (and
led to their continued participation in the it).

Relative to the leis@/recreational setting, Francis and Kei(2€08 both survged and
interviewed 220 Canadian O0tweens and teens ab
digital media on their physical activity habits (which of course, it did have an impact!).

Harmston (2005) asked children of varying grades what pailyactivity they would choose to
participate in during an hour of free time (i.e. not during Physical Education). Miller and

Kuhanek (2008) also interviewed children age seven to 11 about their play (leisure) experiences.
Macdonald Rodger, Abbott, Ziviainand Jone$2005 found that fun in physical activity in

general was important to 13 Audiaa children ages seven and eight, yet this was contrasted by
their awareness that they should be active for reasons related to health, not fun.

Lastly, some researchers purposefully asked youth about the multiple settings of Physical

Education, youth gprts, and/or recreation. For example, as part of their summer (recreational)
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sports camp, Woodst al.(2009 interviewed 39 children (24 boys, 15 girls) aged seven to 12

years regarding their most fun and least fun incidents during the camp, in physical education, and

in sports settings. Children found the water activities (e.g., swimmirggnp to be most fun,

while least fun were incidents which involved the child receiving an injury, or beingkiled.

These were compared with their comments regarding Physical Education; specific activities such
as fAishar ks and mi nedmostfun,twhilg @variety of differerd actvities e

were named least fun. In a frpay type environment, third grade children foundtgge games

to be most enjoyable. In the sports context, most fun involved winning or participating with their
friends or family, while least fun revolved around losing or drills and practice. In their study,

eight children were not able to offer a specific most fun and/or least fun incident, which they
attributed in part to the young age of some of the campers. Garcblloumidis (2001) sought

to uncover potential relationships between, i
of Physical Education and their levels of physical activity outside of school. They (perhaps
surprisingly) found no significant dérence in the participation level of physical activity outside

of school by youth who rated Physical Education more, or less, enjoyable. Their findings did
support, however, the idea that the judgments children make about, for example, their perceived
conmpetence in one context (i.e., school Physical Education) did relate to their enjoyment in that
context, and also impacted their voluntary participation in activity in another setting (i.e. outside
school). (In their study, they classified any physical@igtcompleted outside of school

Physi cal Education as fAphysical activity.o) M
perceptions of their activity involvement in Physical Education classes, organized sports, and a

similar developmental physical activityqggram (SportCAN) designed specifically to get
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students physically active. Shapiro and Ulrich (2002) investigated the perceived competence of
children with disabilities across the three contexts of Physical Education, outdoor recess, and at
home; gender ffierences were found in perceptions of competence in recess and home settings
(boys rated higher) while there were no significant differences between groups in the Physical
Education setting.

In summary, the distinction between the different settings rmegts in which physical
activity can be undertaken as well as discussion as to the importance of these distinctions is
gaining notice in the literature. There is not, however, full agreement about whether or not youth
view fun in these settingsinasimit f as hi on. Some similarities h
enjoyment in physical activity across the various settings of Physical Education, organized
activity, and recreation/leisure; these include factors such as perceived competence, the
challengingofoa 6 s abilities, and the social arenalfr
setting, however, have been found, and given that there is not yet widespread agreement among
researchers that enjoyment is the same in each of these settings, it woaldlzgpferther
research into physical activity enjoyment in each setting, and across settings, would be important
to conduct.

Thus, this study will seek to uncover differences between enjoyment in the settings of
Physical Education, youth sport, and le&recreational activities to in part address this gap in
the literature. It will also seek to uncover any differences found in the enjoyment of activities, in
any of these settings, by children of differing gender or grade. To this end, the nextwiction
report findings from studies which detail how children of differing personal factors such as

gender, age or grade, race, ethnicity, and/or cultural background view (fun in) physical activity.
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Personal Characteristics Affecting Enjoyment in Physical Atvity

A number of studies have been conducted which have focused on how children with
different characteristics such as gender, race,-boalss index, and more view physical activity.
Some of these studies focused solely on the construct of enjoynfant ahile in other studies,
researchers were searching for information on factors which correlated with enjoyment of
physical activity. A review of these studies follow, with attention given to findings relative to
obese and overweight youth, children ware younger (vs. adolescents, for example), youth of
various races or ethnicities, and differences relative to boys vs. girls.

Obesity and overweighto ut hds activity | evels and prefe
studies byDe Bourdeaudhuij et al. (20p®eforche, De Bourdeaudhuij, aitldnghe (2005
Robbins etl. (2010);Trout andGraber(2009; and Walker, Cain®ish, and Wai(2009). The
former two utilized surveys to determine that overweight and obese adolescents who are less
active have, in part, a less positive attitude toward physical activity (i.e., find activity less fun).
Trout and Grabef2009 used interviews with seven female and five male overweight
adolescents to determine their perceptions of and experiences in physical education. Their
findings suggest that many of these pgsters avoided activity participation because they felt
that their lack of fitness and overweight was made more visible to fellow students through
actions of the teacher. This was done to such an extent that many of them exhibited varying
degrees of leard helplessness. Walker et@009 asked 35 overweight children aged38to
draw themsel ves @doi negmestofrtheitinvolvengedtinafideek he ¢ o mm
weightmanagement program. These drawings and the ensuing discussions about them were

gualitatively analyzed. The majority of these children drew themselves involved in a non
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sedentary activity, which suggest that tthildren in this study, even though overweight, have
positive perceptions of physical activitjughes etl. (2007) evaluated a pilot schdmsed

intervention activity program lasting for 10 weeks for obese and overweight Glasgow children;

participanté enj oyment and attendance indicated that
continuing.
Relative toage differences young chil drends activity patt

explored by Macdonaldt al.(2005 andRowley(1996. Both sets of researchefsund that

youngsters they studied, aged seven to 10, had definite feelings about the importance of fun in
physical activitywhether this activity was in or out of physical education class. These students,

in part, equated fun with activities which challenged their abilities, allowed for active

participation, and which permitted them to play with frie@it.orenzo etal. (199§, in seeking

to uncover soci al |l earning variables of most
enjoyment of physical activity greatly impacts whether or not he or she will continue to exercise

in the future; this was especially true faunger children. American and English secondary
studentso6 perceptions of enjoyment in Physica
(2009); youth in both countries found factors related to teacher impact, students/peers, class
activities and cotent, and the class environment to similarly affect enjoyment in the setting.

In comparing operended responses frochildren across age and grade groups
Harmston(2009 found that children in grades two, four, and seven who chose to be physically
active did so because it was fun. McCarthy and J(2@%/) used interviews to explore sources
of enjoyment and neenjoyment in sports in children aged seven to 12, and found that while

there were many similarities, there were also differences acrossetigeoags. All age groups
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reported perceived competence and friendships, for example, as being sources of enjoyment.

Younger children, however, were more likely to express factors such as movement sensation as

reasons for enjoyment, while older children gvarore likely to recognize factors such as social

recognition of their competence and encouragement as factors that contributed to their enjoyment

in sport. Wankel and Kreisel (1985) surveyed youth ages seven to 14 via four different age

groups, and founthat their reasons for enjoying youth sports were consistent across the sport

involved (hockey, baseball, or hockey) as well as across age groups. (Reasons given included

personal accomplishment and excitement of the sport/game.) In a similar-tqlstady,

Wankel and Sefton (1989) found slight negative associationrd @)-between age and fun (i.e.

as children grew older, they found games experiences across a season to be less fun).
Differences in physical activity preferencesvafying racial or ethre groupswere

explored in three different survegsearch studies. Sied@P99, in studying the similarities and

di fferences between Mexican and American yout

their reasons for participating were similar, with the primary reason being fun. Grades appeared

to be more of a reason tHdexican youth dropped out of participation, versus American youth.

Grieseret al.(2008 studied 1466 sixtgrade girls who represented racial differences of black

(20%), 21% Hispani€21%), white (47%), and mixed or other race (12%). Results indicated that

both black and Hispanic girls experienced less enjoyment of physical activity than white girls,

although black girls significantly enjoyed school physical education more so thangivhst

(i.e., found it more fun)Barr-Anderson etal. (2008) also studied sixtpr ade gi r |l s8 enj @

(among other factors, as determined by the TAAG studies) of Physical Education; they found

that enjoyment of PE class was significantly greater foclBtarls than White girls. Greensley
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and Gronbeck1978 administered an attitudinal survey for physiaetivity to 73 black and
white children in grades four to six. No significant differences were found for race or sex in the
areas of physical activity for health, fun, or cathartic reasons (e.g., release of stress). Black
children were significantly morekely to take part in activity for social reasons, while white
children were more likely to do so for reasons related to risk. There were no significant
di fferences for oneb6s physical perfor mance
Felton etal. included over 1600 eighth grade girls in their 2002 study on differences in physical
activity between rural/ urban and black/white girls. They found that in general, black girls were
less active than white girls, but they appeared to enjoy gdlyattivity more. Rural white girls
and black urban girls also appeared to have more favorable attitudes toward physical activity
than their opposing counterparts.

In another culturatelated study, Yan and McCullagh004) found, through the use of a

physical activity questiamaire, that Americatborn Chinese youth are more likely to participate

(s

in sports or physical activities because of factors such as being able to travel, use equipment, and

having fun, compared to their (n@hinese) American and ethnic Chinese counterpahtsy
also found that intecultural differences due to age and gender were greater thacuittreal
differences, suggesting that youth in different cultures are subject to differentatiaial

norms and attitudes regarding sport and activity @pgtion. These and others studies, then,
indicate that while there are certainly similarities across racial and ethnic divides, there are
definite differences which must be taken into account when designing activity programs for

different groups of youth.
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Studies focusing ogenderhave been especially prevalent in the literature, given that
physical activity rates for girls, especially, drop off across their adolescent(ikdasn, 1999.
This also reflects a wider belief that males perceive activity differently than females; for
example, boys are generally expelc(and found) to be higher in perceived competence of their
abilities, as well as in enjoyment of activity, than girls (Cad&olloumidis, 2001 Shapiro &
Ulrich, 2003 . I n Gr eens| @978 sudydmer@onedrearleer; digdifscant
differences for participating in physical activity were found between girls and boys; girls valued
activities more fosocial and aesthetic reasons, whereas boys valued viatatyitnesgelated
aspects of activity more. Overall resuttsm researchers such as Casewl.(2009, Gilbert
(1997, Kientzler(1999, Kilborn (1999, and Whitehead and Bidd{2008 indicate that girls
are more likely to participate in activities when they are perceived as fun and when they involve
being active with friends. Conversely, peer teasing adversely affected their interest in being
involved in activity. Parental support, especially in the form of performing activity with them,
was found to be an important factor that encouraged girls @aothe in the studies by
Whitehead and Biddle (2008) and Kientzler (1999). Trost et al. (1997) found that boys and girls
had different factors which predicted vigorous physical activity (VPA); reasons for the former
included seHefficacy in overcoming baers to activity, and for the latter, enjoyment of school
physical education, mothero6s activity | evel,
studies focusing on eeducational or singlisex Physical Education classes, Naim (2006) found
that only approximately one quarter of both boys and girls would prefer sseyielasses. In
Lyu and Gill 6s (2011 )edwdtiana middle Kohaolse enjoyed Rhysiaal e s |

Education less than their female counterparts in single sex classesl| @s asis in both

66



CHI LDRENG6S I NSI GHTS I NTO FUN I N PHYSI CAL ACTI

settings). I n Port man 6 graderk Petcéplionssof Plnydigal cent er i n
Education, one theme that emerged was that students generally preferred to be separated by
gender for their Physical Education classestly, Klentou etal. (2003), based upon their study
of over 200 Canadian youth approximately 14 years old, found that girls showed significantly
less enjoyment of physical activity than their male counterparts.

In their study oiminority boys and girls, Wilson et g2005 foundthat physical
activities which were perceived by girls as fun, provided health benefits, involved their friends,
and offered an element of choice were more motivational in nature than those without these
characteristics. While the majority of the stulleb ove f ocused only on girl
activity (as opposed to comparing boysdéd and g
that there are a number of wunique, as well as
participation in physicahctivity. Relative testudents with disabilitieCairney etl. (2007)
explored enjoyment of PE class in students ages nine to 14, some of whom had been diagnosed
with Developmental Coordination Disorder (DCD). Their results found that youth with DCD
report lower average enjoyment scores in Physical Education than those without DCD.

In summary, it is becoming increasingly clear that youth of varying personal
characteristics such as gender, age, and ethnicity differ in their enjoyment of physical activity
Having a more complete understanding of exactly how and why these characteristics affect
yout hsd enjoyment is <critical to the developm
have positive effects on students. One method by which this greagstamtling can be
determined is through the use of interviews with children and youth, including the use of focus

groups. Because focus groups have typically been conducted with adults, and have begun to
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become more popular for use with children and yatith,important to fully understand the
purposes of focus group use as well as various factors which can affect their successful use.
Thus, the next section of this review of literature will focus on the use of focus groups in
gualitative research.
Use ofFocus Groups as a Research Methodology

As a qualitative research methodology, the use of focus group interviews allow
researchers to gain a deeper understanding of what individuals, as part of a group, think and feel
about a topic. @aihigusteatcollacss deda thiiough greup interdction on a
topic deter mine(d LiMprganH¥B r éid ez usledo groupso we
used by Merton and colleagues in World War Il to examine the effectiveness of propaganda
efforts onsoldiers; their main use since that time has been as the dominant tool of applied
research in marketind@. L. Morgan, 19881996. Used increasingly as a research tool over the
past few decades, focus groups have found application irsdifietds such as sociology,
education, political science, and communications. The usefulness of focus groups as a means for
determining what individuals think about specific issues (and the group norms that surround
them) has led to their recent, extersuse in studies related to healghated quality of life
(HRQL) issues such as obegfyavis & Davis, 2008Lieberman, 2009Trout & Graber, 2009
breast cancgiHaines et al.2010Q, tobacco uséRothwell & Lamarque, 20%10'reacy et al.,
2007), epilepsy(Moffat, Dorris, Connor, & Espie, 200®onen, Rosenbaum, Law, & Streiner,
2001, asthmgThompson et al., 200,/breastfeeding(Russell, Richards, Jones, & Hoddinott,
2004), nutrition (Dorey & McCool, 2009Kling, Cotugna, Snider, & Peterson, 206®ss, 1995

Zeinstra, Koelen, Kok, & de Graaf, 2008exual abusgel-Brown, Rheingold, Campbell, &
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de Arellano, 2008 HIV-AIDS (Alquati Bisol, Sperb, & Morendlack, 2008 Kitzinger, 1994,
community health educatiditkinson, Billing, Desmond, Gold, & Tourndsardt, 2007 Bauer,
Patel, Prokop, and Austi@D0G Bauer, Yang, & Austin, 2004quality of cargBaker, Hayes, &
Fortier, 1998 Bender, Harbour, Thpt & Morris, 2001 Boyden, Esscopri, Ogi, Brennan, &
Kalsy-Lillico, 2009; Brannen & Pattman, 200Brugge, Edgar, George, Heung, & Laws, 2009
Day, Carey, & Surgenor, 2006skelinen & Caswell, 200@&atz et al., 200Pand cerebral palsy
(Fereday, MacDougall, Spizzo, Darbyshire, & Schiller, 20@8er the past few years, focus
group studies have aldeen used increasingly by physical education and other physical activity
researchers to delve into the effectiveness of physical activity programming for both children and
adults(Cox, Schofield, & Kolt, 2010Dwyer et al., 2006Eime, Payne, Casey, & Harvey, 2010
Gibbons & Humbert, 20Q8Hohepa, et al., 2006umbert et al., 20Q08Humbert et al., 2006
Johnson, Tillgren, & Hagstrémer, 2Q0QIborn, 1999 Kimball, Jenkins & Wallhead, 2009
Koekoek, Knoppers, & Stegeman, 2088acDougall, Schiller, & Darbyshire, 200Monge

Rojas, GaritéArce, Sanchet.6pez, & ColornRamos, 2009Roth et al., 2009Smith, Green, &
Thurston, 2009Smith & Parr, 2007Whitehead & Biddle, 2008Vilson et al., 2005Wright,

Wilson, Griffin, & Evans, 201D See Table 2 for a complete overview of studies involving focus
group data collection methods.

Distinguishing characteristics of focus groupsNo matter the topic being studied, there
are two distinguishingh@aracteristics of focus groups. First, the researcher holds an important,
unique role in creating, monitoring, and guiding the group discussion for the purpose of
collecting research da{®. L. Morgan, 1996Myers, 1998. Second, and perhaps most

important, true focus group research explicitly plans for and uses this interaction among group
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members to generatiata, so that the results should reflect this dynamic interécsomething

which is lackinginmanyso al | ed @A f o c u &itzopgen 19949.0.. Morgan,dl996 s

Wibeck, Dahlgren, & Oberg, 20D 7These characteristics sets focus groups apart from other

types of interviews such as-depth inteviews (i.e., interviews taking place with one individual),

duo- or dyadic interviews (i.e., ldepth interviews taking place with two individua{gginstra

et al., 2007%, nominal group interviews (i.e., where each participant isvigered as an

individual, and collective results are shared with the group and responded to by each member)

(Stewart & Shamdasani, 199Melphi group interviewgwhere a panel of experts are asked to

forecast future events, and group members react to {f&ts@jart & Shamdasani, 199@nd

observations of naturally oarring groupgBarbour & Kitzinger, 1999D. L. Morgan, 199%
Advantages and disadvantages of using fosigroups.It is generally agreedpon that

focus groups are especially beneficial for research studies that have unique, particular goals.

First, they are considered most useful when they produce new information or results that would

not have been possilfestandard methods only (e.g., surveys or individual interviews) had been

used( D. L. Morgan, 199%. I n other words, their most wuniqu

group interacti onrKitanger, 995, p. 299whichtptoducesnesightsahato

would be less acssible without this specific interactigiD. L. Morgan, 1998 This interaction

allows researchers to gain insights into the complex behaviors and motivations of those involved

in the group, partly as a r eaynedordisagreewitheachpar t i

other, and draw out other group members both in verbal and nonverbgKiiaysgger, 1994 D.

L. Morgan, 199%. This makes focus groups especially helpful in studies which focus on

sensitive topics such as HAIDS (Kitzinger, 1994 and 9/11(Peek & Fothergill, 2009 where
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individuals interviewed alone may not be as willing to discuss a taboo subject as when they are
in a group(Farquhar, 199%Hoppe, Wells, Morrison, Gillmore, & Wilsdon, 1905

Second, focus groups are fAparticularly wuse
is known about the phenomenon of inter¢Stewart & Shamdasani, 199@iving researchers a
basis and direction upon which to structure future studies. Last, they also have been successfully
used for the purposes of program planning and needs asses@gtts Krauskopf, &

Davidson, 2008 developing or refining a measurement instrument (such as a s(Aqyati
Bisol, et al. 2008 O'Donnell, Lutfey, Marceau, & McKinlay, 20Q,7determining the
effectiveness of media campaigi@elf-Brown et al., 2008, and for the further exploration or
interpretation of previoustgathered resarch result§Asbury, 1995 Linhorst, 2002.

Beyond their usefulness for helping to meet specific research goals, there are additional,
unique advantageof using focus groups versus other research data collection tools. First, focus
groups have been lauded for giving voice to minorities and individuals in marginalized groups
such as those with disabilities, among others, as they allow (sub)cultura galg®up norms
to be expose(Kroll, Barbour, & Harris, 2007D. L. Morgan, 199% They are also seen as
beneficial for empowering research subjects as active participants in the researcld piratess
is, allowing participants to feel that their role in the process is of importance or that their
thoughts are validated by knowing that others have the sams (W@winger, 1995. Another
potential advantage of using focus gueus that they are fairly efficient to conduct in terms of
time and ability to involve more people in a small amount of time, thus allowing for initial
breadth of coverage on a togi2. L. Morgan, 1988Self-Brown et al., 2008Stewart &

Shamdasani, 1990
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Linhorst, in his 2002 review of studiessncial work which have used focus groups,
acknowledges that there are specific instances whenat &ppropriate to use focus groups as a
data collection tool, no matter the topic or population being studied. First, they should not be
used when the pmary purpose is something other than research (e.g., as in therapy), as their
primary purpose is to collect dgfa. L. Morgan, 1998 Second, they should not be used when
the mix of participants could either lead to situations in which confidentisldgmpromised, or
when there is a power imbalance between members of the group (e.g., both supervisors and
workers)(Kitzinger, 1995. Similar to this, it should also be noted that there is always the
potential for individual voices to be silenced by the larger group; thus, careful attention needs to
be paid to ethicaksues when setting up and dealing with focus gr@dpsinger, 1995 Wright
et al., 201Q. Third, they should not be used when participants do not have enough background or
involvement wih the topic being studied, or conversely, when they are so invested in the topic
that they are not able to freely and objectively discuss it. Fourth, they should not be used when
statistical data from a representative sample is necessary and desirsiheotraa practical
standpoint, focus groups should not be used when scheduling and other logistical concerns would
prohibit the effective completion of the interview. Along these lines, Kitzi(i@99 also notes
that a large amount of time and potentially, of resources, is needed to prepare for and conduct
focus group$ a potential negative for their use in research situations.

When deciding whether or not to use focus group interviews during research, it may be
helpful to look at the effectiveness of results gained from studies using focus groups compared to
those umg other data collection methods (e.g. surveys and other interview types). When

comparing results from studies using only focus groups or surveys, for example, focus groups
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were found to be more effective in providing moralepth information on the desd topic,

although surveys were found to be more effective for determining the occurrence and prevalence
of specific attitudes or experiences among participd@hts.Morgan, 1998 Compared to

individual or nominal interviews, focus groups have bieemd to collect 60% 70%lessdata

(i.e. number of ideagp. L. Morgan, 1998 They are, however, believed to mereefficient in
collecting data from a number of people, versus the individual inte@ew. Morgan, 1996

Stewart & Shamdasani, 1990 is apparent, then, that focus groups must be used judiciously so

t he mat ch bet wiedpnrpoge andmetogdisstrang@sieMorgan, 1995

Focus groups as part of mixedand multiple-methods. Athough focus groups have

and continue to be used as an independent research tool, they have also been used increasingly as

part odmefi miox s @ (Hoffraas,2@08Makon, 2006D. L. Morgan, 199%. This use

of both quantitative and qualitative methods of data collection in the samé ghatyis, a
fiQual-quamio. e. quantitative met hodQuanquake ddiede .i n
gualitative methods embedded in a quantiaitudy) methodological approa@@reswell, 2009
Hoffman, 20097 is being inceasingly used by researchers to provide a view beyond that which

any one method of inquiry itself could alld@reswell, 2009Darbyshire, MacDougall, &

Schiller, 2005 Koekoeket al., 20090'Donnellet al., 2007 Sel-Brown et al., 2008 Because

mixed methods research studies are able to take advantage of the best of both research traditions,
Creswell(2009 notes how this approach is particularly advantageous for use in the complex and
multi-layered topics found in social dmealthscience research. L. Morgan (1996 relakes

four different ways in which focus groups can be combined with quantitative means:
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0 surveys form the primary research method, and focus groups serve in a
preliminary capacity in order to help researchers design the content of the survey
in question. Cuently, this is the most common use for mixing methods;

o focus groups are the primary method while surveys provide preliminary
information to assist in the selection of samples or topics for focus groups. This
usage is comparatively rare;

0 surveys are the prary research method, but focus groups are used to falbow
the survey and help interpret the survey results. This allows researchers to clarify
information and probe survey results more deeply. This method is the second
most common usage of focus groupsnixedmethods research; and

o focus groups are the primary method and surveys are used as aup)loworder
to examine how prevalent specific themes from the focus groups are among a
smaller survey group. This is the most rare mirezthod combinatian

AMIi xedodo combinations such as the above typ
strategies. Each is distinguished from the others depending on the four factors of timing (is the
data collected concurrently, or in different phases?), weight (whggarch approach is most
emphasized, qualitative or quantitative?), mixing (when and how is data from the different
methods combined?), and theorizing (what type of larger, theoretical perspective will guide the
entire design? Will it be a theory fromffexample, social sciences, or a broad theoretical lens
such as a postmodern perspecti(€?gswell, 2009 These six main designs include sequential
explanatory, sequential exploratory, sequential transformative, concurrent triangulation strategy

(the most familiar type), concurrent embedded, and concurrent transformative iCat=yyell,
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2009. While it is beyond the scope of this literature review to@l@lto each of these strategies
in more detall, it is helpful to realize that the use of focus groups in mixed methods research can
take many forms, depending on the intent and
number of issues (epistemologi, political, technical) related to the mixing of both quantitative
and qualitative methods such as surveys and focus g(@Bupran, 2006Creswell, 2009 the
increasing use of this research strategy is seen as one of the more practical ways to bridge the
guantitative/qualitative dividéCreswell, 2009Morgan, 1994

Focus groups are also being used increasingly in conjunction with other types of
qualitative methodsT hi s u®ual-qeeb dai a mraiocdl(@reswell, 2009
Hoffman, 2009 Nepal, 201, in which more than one qualitative data collection method is used
within the same study, allows onegain a more complete picture of the topic at hand as well as
triangulate data across collection meth{@srk, 2009 Creswell, 2009Darbyshireet al., 2005
Fontana & Frey, 1994Hoffman, 2009. Other qualitative data collection techniques researchers
have used in combination with focus groups include participant observation and document
analysis(Clark, 2009, observations alon@&skelinen & Caswell, 2006Photovoice and
narrativegDowney, Ireson, & Scutchfield, 200Beredayet al., 2009MacDougallet al., 2009
Wang & Burris, 199, the creatiorof maps, clay products, and postdtsreday et al., 2009
MacDougallet al., 2009Ronen etl., 200}, and drawindHarris & Barnes, 200¥Koekoek et
al., 2009. Focus groups have also been comthiwéh oneon-one and irdepth interviews
(Clark, 2009 Darbyshireet al., 2005Downey et al.2009 Eskelinen & Caswell, 20Q6-ereday,
et al., 2009Gibbons & Humbert, 2008Harris & Barnes, 200¥Koekoeket al., 2009

Lieberman, 2009MacDougallet al., 2009Peek & Fothergill, 2009Ronenet al., 2001 Russell,
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et al., 2004 Tarlow & Mahoney, 2005Wang & Burris, 1997Zeinstraet al., 2007, although

some research suggests that the order in which theseiaceyrsolitary interview before the

focus group, or vis&ersai may impact the data which resulkstzinger, 1994 Morgan, 199%.

While Morgan(19969st at es t hat most focus groups are
methods such as surveys (see above section), the majasttydies in this review of literature

which involved children in focus groups used a variety of qualitative, not just quantitative,

methods along with the focus group interviews. Most ofQhal-qual studies cited above,

especially those involving dramg, creation of products, mapping, and use of Photovoice (i.e.

the taking of and subsequent discussion of photogiaphs f or m of Avi sual soci

by Wang and Burrig1997), were conducted with children. A resounding consensus of

researchergEinarsdottir, Dockett, & Perry, 2008oekoeket al., 2009Morgan, Gibbs,

Maxwell, & Britten, 2002 thus appear to agree with Darbyshire and collea(R@85 that
Quantitative surveys and experimental stud
information and insight required to apprec
almost intuitively appealing to imagine that a rangenethodological strategies would
capture a broader and deeper range of <chil
reliance on a single technique [such as focus groups] (p. 423).

I n their study, Darbyshire et tadollecidhound t h

(e.g., both Photovoice and mapping techniques) added complementary and unique data to that

which would have been gathered from using focus group interviews alone; the insights gained

were more than fijust mor eportetl bytthee analysis of sesultsi e wp o i

from three different qualit(28009svedmedbhodbi uded
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perceptions of their learning physical education. These researchers found that their focus

groups yielded more information, including unique information, than either theirsteroiured
inndepth interviews or the fAdraw and tellro tech
on one topic than in their interviews. They suggest, however, that future research should
continue to discover the fAbesto ways of elici
seeks to do just that, through the use of focus groups withremjlthe following section will

more specifically address the unique nature of interviewing children using this technique.

Conducting focus groups with children.From a research standpoint, most studies
involving children haveskbPeechiwesdarclkhohdyfyew
(Darbyshireetal., 2005 The | ack of studies that all ow chi
shortcoming of research in genef@brbyshire et al., 2005Humbert et al., 2008 mith & Parr,

2000. This gap is mirrored in the pdisghmti cal acti
examines the ways in which the nature and purposes of [physical education and] physical activity
are viewed by those for whom it i(Snthé&Parended:
2007, p. 3%,

A call for the use of fimervoskcedDarbyshipetalt, o di s c
2005 Fereayet al., 2009Harmston, 200pas well as the growing trend toward their actual use
as a research methodology, however, has begun to help open the inner world of children to
adults. The last ten years has seen an explosion of their use with children, these of
occurring in the fields of health education and health psychd®dpson, 200Y. Focus groups
have been used increasingly as a means of det

which afect their participation in physical activity, with recent examples being studi€sky
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et al., 2010Darbyshireet al., 2005Dwyer et al., 2006Eime et al., 2010Feredayet al., D09,
Gibbons & Humbert, 20Q8Hohepaet al., 2006Humbert Chad, Bruner, et al2008 Humbert
Chad, Spinket al., 2006Humeet al., 2005Kilborn, 1999 Koekoeket al., 2009Kuhn, 2003
MacDougallet al., 2009MongeRojas et al., 200Niven, Henretty, & Fawkner, 201&oth et
al., 2009 Smith et al., 2008Smith & Parr, 2007 Wilson et al., 2005andWright et al., 2010

As a methodology, focus groups are especially-aglied to use in research with
children. A group setting is not only more comfortable for most children (vs.-areoee
interview), but it also allows children to more easily verbalize everyday thoughts when being a
part of and r espondi(KRogkoekat al.t2008 They afs@adlawsa@vayd i s c u s
for children to participate in research without having the skills of reading and wkitiyait et
al., 20098. Despite these adveges, however, some literature speaks to the challenges of
conducting focus groups with childr@d. Morgan, et al., 2002 For example, children,
especially those who are younger, have a more difficult time expressing themselves verbally,
which can make it more difficult for the researcher to ustded the true intentions of their
thoughtgWyatt et al., 2008 Also, due to their lack of sophisticated social skills (at least, from
an adult perspective), children may find it m
thoughts knowmw hi | e at the same ti me t r(Wyathegal. @B under ¢
Recent articles, however, suggest these are better seen as unique issues to be accounted for when
designing oneds study, \Chank208Daibyshereeramacdint abl e
Gibson, 2007Koekoeket al., 2009Kuhn, 2003 M. Morganet al., 2002Peek & Fothergill,
2009. From their &periences gained from these studies, many of the above authors have

suggested guidelines for the use of focus groups with children; the majority of these are issues
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relating to the mechanics of organizing and implementing focus groups. As such, these issu
will be presented below, with a general overview from the literature first given, followed by the
aut horsoé specific suggestions and examples ta
Mechanics of organizing and implementing focus group#s with all research, it is

important to consider all facets of the methodology to be used ahead of time. Given the unique
nature of focus groups as well as the challenges involved in using them with children, there are a
number of issues to which a careful reshar must give thought. These are centered around the
following topics:

3 Recruitment, Sampling, and Composition of the Focus Group

3 Decreasing of Power Valence

3 Number of Interviewees per Group

3 Number of Interviews to Conduct

3 Interview Duration

3 Interview Location

3 Role of Moderator and Gbloderator

3 Audio- and VideaTaping

3 Assent/Consent and Confidentiality

3 Interview Structure

3 Activity-Oriented Questioning

3 Use of Video Segments in Interviews

Recruitment, sampling, and composition of the focus gro®acruitment has been

cal | esdi ntghlee imost ¢ o mm@®nL. Momany 1895, pbdbsivelladanr e 0
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overlooked and underestimated aspect of focus group reg&aveger, 1994D. L. Morgan,

1995. Because of the cost and time involved in settip@nd working with focus groups, over
recruitment is suggested in order to end up with actual focus groups instead of interviews with
only one or two participants. Although children involved in focus groups have been recruited
from a variety of settingsugh as recreational cent€ilson et al., 200p churchegPeek &
Fothergill, 2009, and medicatelated center@Day et al., 2006Feredayet al., 2009Ronenet

al., 200}, most of the focus groups found in studieshis review of literature were recruited

from the school setting.

It is generally agreedpon by experts that one should strive for homogeneity within each
focus group so that participants have common experiences relative to the focus of the research
(Asbury, 1995Kitzinger, 1995D. L. Morgan, 199§ yet have sufficient variation to allow for
contrasting opiniongKrueger, 1994 This similarity between group members is what allows
group members to feel more comfortable with each other and bond as gAgbupy, 1995
Krueger, 1994 In order toachieve this homogeneity, it is suggested that focus group
participants be purposefully s¢larg20a0% Theseaeccor di
break factors allows for segmentation, or the
di f fer enD. L. Yorgan, 996G p. 5319 Segmenting along break factors not only
facilitates discussion but also allows for comparison across research groups in the research
project(D. L. Morgan, 19951996 It is an accepted method for achieving similarity across
factors such as differing gender, age, marriage status, socioeconomic staitisy,edbtivity
level, developmental/cognition level, and m@isbury, 1995 Peek & Fothergill, 2009 In this

review of literature, additional unique break factors included whether or not students were in a
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non/acadent track(Smith & Parr, 200y, family support &6physical activity(Humbert et al.,

2008, and health factordRonen et al., 2001According to D.L. Morgan (1995, 1996),

however, the disadvantage of segmenting groups, is that it increases the number of groups one
must conduct; he suggests that more than one focus grould $fe conducted for each segment,
whenever possible, to ensure that data gathered truly reflects those in the segment, not just the
participants from one groups.

When participants are recruited from the same location, there is always the possibility
tha fRAepxriest i ng o g7 ie.vipdvidualawho alreadykrdow each other through
working together, such as teachers from aguteool or children from the same classroom or
school. There is an overall lack of consensus in the literature asdffdbiveness of using
these preexisting or friendship groug8rannen & Pattman, 200&ibson, 2007Krueger, 1994
M. Morgan et al., 2002Peek & Fothergill, 2000 One potential disadvantage froneithuse is
that those who are in such close proximity to each other could actually limit data acquisition.
Kitzinger (1994 has found that members of pegisting groups, however, can more easily relate
each othersd comments to shared incidemats in
contradiction between what they say in the interview and what their actions are on a daily basis.
She also pointsoutthatpeex i st i ng groups are themselves a s
are formed and (@984 p. BOptlws, makiaghem helgtull samd meaningful
contexts in their own righiKitzinger, 1995 Peek & Fothergill, 2000

Decreasing power valenc&rueger(1994 states that it is important for all participants
in a group to have equal power statuse., one person is not subordinate to anatherorder to

make sure all mmbers are equally comfortable in speaking. This is especially important, he
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notes, should one be using festing groups which many times already have determined levels
of power. To decrease this imbalance, it is suggested that wise use of segm@ntation
according to gender and/or friendship groups be (Reek & Fothergill, 2009 Wilson et al.

(2005 and Wright et al(2010 used school and recreation staff to specifically separate middle
school participants into different focus groups, while Darbyshire @05 kept peer pressure

in mind whenthey divided children from classrooms into groups.

To address this issue when conducting focus groups with children, it is imperative for the
moderator to immediately address the power imbalance between themselves and the children
(Peek & Fothergill, 2000 It is important for children to see the moderator as an interested adult
figure rather than an authoritative adi@ark, 2009 Gibson, 2007M. Morgan et al., 2002
Techniques that have been found to be successful in decreaspoyvrevalence include using
smaller group sizes, and sitting (if possible, on mats) at the same level (e.g., on the floor)
(Hopple & Graham, 199%uhn, 2003 M. Morgan et al., 2002Peek & Fothergill, 2009
preferably in a circular arrangement, and allgyvehildren the choice of where to gaibson,

2007). Peek and Fothergi(R009 also suggest that in smaller focus groups with children that
one, versusvo, main moderators be used. Einarsdottir 28109 also suggest the use of
activities such as drawing as a means to reduce the power contexactisignsuch as this does
not force children to maintain eye contact with the moder@&itson(2007) suggests that future
research involving focus groups assist in providing assistand¢esocomplex issue.

Number of interviewees pergroup Al t hough the fAeffect of gr
described yeto (Gibson, 2007, p. 475), it 1is

at least three people and up to twelve, although theyareye from as few as two or as many as
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twenty. Kitzinger(1999 and Bryman(2008 suggest an optimal numbfer a group in the range
of four to eight, while Peek and Fotherd@009 suggest groups of three to five. Larger groups
often time result in a number of people being silent while others speak frequepdgiadly if
they may not have much emotional attachment to the topic at(Bayrdan, 2003 whereas
smaller groups can allow for more individuals to have an opportunity to talk. There is, however,
some disagreement as to whether a group of two or thredaquaifies as a focus group.
Brannen and PattmgA005 note that this number of participants is more like adapth
interview, whileM. Morgan etal(200Qdc oncedes that a group of thi s
all involved. But both also note that smaller groups in their studies vikkreast able to yield
data that was valuable and informative, especially when the discussions were interspersed with
activities.

Relative to focus groups involving children, Gibg@007) suggests that age should
dictate the size of the group, with generally smaller groups of children preferred over larger
groups. She suggests four to six students per group at the ages of six to 10 and up to eight per
group for older children, and that focu®gps not be used with children under six due to their
limited verbal and communication abilities. Zeinstra ef2007) suggests that duiaterviews be
held with children aged four to eight. Overall, four to five children per group seems to be an
ideal number a matter the age of the children invol\gibson, 2007M. Morganet al., 2002

Number of interviews to@nduct It is generally accepted that enough focus groups in a
study need to be conducted so that one achi ev
being generated, and/or that the researcher is able to anticipate the answers from subsequent

groups(Asbury, 1995Clark, 2009 D. L. Morgan, 1995 As arule of thumb, four to six groups
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are commonly suggestéD. L. Morgan, 1995 with Asbury(1995 suggesting three to four

groups. Brymarf2008, in a review of literature involving focus groups, notes a range of eight to

52 used in the studies, with 10 to 1%ngecommon. He notes, however, that the sheer amount of
data generated should make one lean toward smaller, versus larger, number of groups. As
suggested earlier, more groups are recommended if the population was segmented according to a
larger number of ariablegD. L. Morgan, 199h

Interview duration.Generally, a focus group will last anywhere from approximately 30
minutes to two hours, depending upon a variety of factors such as interest and ages and ease of
participantgKitzinger, 1995. In this review of literature, it was not uncommon to fihehges,
especially those conducted with adult focus groups, lasting anywhere from 60 to 150 minutes
(Alguati Bisol et al., 2008Boydenet al., 2009Brugge et al., 20QEskelinen & Caswell, 2006
Kitzinger, 1994 Kling et al., 2009Myers, 1998.

Because childrends attentions spans are |
children be broken up into segments, with a break for refreshments given halfway through the
interview. Gibsor(2007) andM. Morgan et al(2002 suggest that younger children (aged seven
to 11) be involved for no longer than two-@0nutesessions, while older children can more
easily attend up to two 3@ 45minute sessions. Indeed, a review of studies utilizing focus
groups withchildren indicate that most interviews held to this rule of th{iddy et al., 2006
Dixon et al, 2010;Dorey & McCool, 2009Fereday et al., 200%ibbons & Humbert, 2008
MongeRojas et al., 20QRussdlet al., 2004, although there were exceptions lasting anywhere
from one to two hourfDavis & Davis, 2008Jaffee & Manzer, 19920Ison, Kutner, & Warner,

2008 Rothwell & Lamarque, 20)0Wyatt et al (2008 suggest a maximum of 90 minutes for

84



CHI LDRENG6S I NSI GHTS I NTO FUN I N PHYSI CAL ACTI

older adolescentsnd young adults; for children ten to 14 years, no more than 60 minutes is
suggested, and if the participants are less than 10 years old, the interview should last a maximum
of 45 minutes. M. Morgan et gR002 suggest that two sessions of approximately 20 minutes

each, separated by a break for refneshts, is optimum for children age seven to 11.

Interview location A site should be chosen that will allow children to feel at ease; if in a
school, the room should not be, whenever possible, a classroom, as it can convey specific
(unintended) expectatis to the children and authority to the aqGliark, 2009 Darbyshireet
al., 2009.

Role of moderator an¢o-moderator.The use of a moderator is peeninent in the use
of focus groups. A good moderator can make all the difference in the results one gains from a
focus group; skills that an effective moderator should possess include background knowledge on
andinterest in the given topic, empathy, good communication skillsdssdipline, respect for
participants, a sense of humor, and an ability to put participants gkeasger, 1994Stewart
& Shamdasani, 1990The main role of a moderator is to make participants feel at ease and
encourage participants to talk, while providing sanfeeit not too muchi direction or structure
in terms of topics discussédsbury, 1995Bryman, 2008D. L. Morgan, 1998 A moderator
may give more structure to a group by the number and topic of questions asked (i.e., that which
is less important is ignored, and more time is given to discussing topics of most interest to the
reseacher), as well as by how he or she manages the group (i.e. the degree to which she or he
allows some to talkiD. L. Morgan, 1995 Gener al ly, fAl essoO0 involvem
(Bryman, 2008, although there is a fine line between a moderator iemgiuch, or not

enough, involved, with little agreement in the literature as to where this line is dbawn (
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Morgan, 1996). The goals of the research and the field of research may impact this line, as focus
groups conducted in marketing tending to mrerhighly controlled, for examp(®. L. Morgan,
1996.

A number of researchers suggest the use ofraaterator or facilitator to sit in the
background, observe the gr oup §Asbudyylf98 mi cs, and
Krueger, 1994D. L. Morgan, 199% Because one of the unique strengthfoiis groups is its
ability to capture how members of a group interact,-gactitator should take notes as to which
group member speaks most or least often, the tone of the discussion, and ctlerbabmodes
of communication used by participarifssbury, 199%. A co-facilitator can also assist with late
members, those who need to leave, etc.

Audio- and videetaping. The focus group interview should be autiped and
transcribed as soon as possible, in order to help guidesfgtoup interviewgBarbour &

Kitzinger, 19%; Kitzinger, 199; Kitzinger & Farquhar, 1999Vyattet al., 2008 Some also

suggest videotaping, if possil{gtewart & Shamdasani, 199@lthough otheréD. L. Morgan,

1988 see little reason to use it, given the potential for it to be obtrusive to participants. It is
suggested that the moderator ask participants for peomigstape the conversation before

doing so. When audiplayers are used with children, it is suggested that the moderator then ask
children to come up with a pseudonym and have each say that name out loud. Playing back their
voice, and/or allowing the dd to use the recording equipment to do so, allows the children to

feel more at ease with the use of the degikaghn, 2003, as well as helps identify the voioé

each participanfBarbour & Kitzinger, 1999 This also ensurds the moderator that the device
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is working properly. Bonello and Enn2008 found that having two players, a digital MP3
player as wik as an analog tape player, is helpful in case of technical difficulties.

Assent/consent and confidentialitydefore the interview even begins, it is important to
involve the children in the study and allow them to feel a part of the research processayOn
this can be done is by giving children their own assent form, written in terms they can
understand, for them to sign and return to the reseafidobepaet d., 2006 M. Morganet al.,

2002 Wilsonet al., 200% This is in addition to the consent form given to parents. As previously
mentioned, askingermission from children to audiotape the conversation, as well as a
discussion of confidentiality issues (see next section, below) are helpful in addressing these
issues with children.

Interview structure A focus group session will generally follow tbequence of
Abeginnings, openi-unmpibsahj200y%tewart &BShamdaaanidl9@r a p
While it is of great importance for any researcher to carefully plan the structure for a focus group
interview, it is even more important that all aspects of interviews with children be thought of in
advance. Researchers who have previously conducted foayssdrave utilized a variety of
unigue techniques to make their interviews run as smoothly as possible. A number of these are
presented below; these have all been utilized with children (and as such will be referenced this
way), although a number of themveaalso been used successfully with adults.

I n the Abeginningod part of the session, in
explain, in terms the child or youth can understand, the purpose of the study as well as their role
and that of a conoderdor, if used. Ground rules for how the interview will be conducted should

be reviewed; these can include how to get att
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should speak at a time, what to do if one has to use the bathroom or stop takimgheart
interview, and what confidentiality mea(8&mith & Parr, 200Y. It is also suggested that these be
put onto a flip chart so children can see them, and they be allowed to add any as part of the
discussior(Clark, 2009.
I n the Aopeningo phase, the moderators may

breakerso activities to help malechniqeesthaant s f ee

researchers have found to be successful i nclu
a ball that involves use of names, paper/ penc
is your favorite (team, TV show, sportcet ) 6, and t hose which invol ve

according to last names/pet names/birthdays/number of sib{@dmson, 2007M. Morgan, et

al., 2003. Another idea is to ask group members to collectively sort cards upon which are
written different statements, according to how much they agree or disagree with the statements
(Kitzinger, 1999, or pile sorting, i.e. the sorting of cards, pictures, or even objects acctoding
their similarities and differences from each ot{@olucci, 2007. These piles them become a
springboard from which the moderator can begin conversatiorpaititipants.

When developing the interview protocol for a focus group, Ql20K9, p. 158

emphasi zes the need for a Afocusing story, ev
di scussion [phase of the intervi eumopeasyfowWi t hout
researcherstohostagrodp scussion, as opposed to a focus
to the discussiono. Thus, care must be taken

group discussion and questioning in this opening phase which can then be maintaindatitroug

the interview. Previously used focusing strategies include objects such as puppets, hats, or
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medical apparatus to focus the discusgliark, 2009and t he reading of a <c¢h
(Davis & Davis, 2008

During the discussion phase, questions are asked in typically sssaotured format
ordered from least to most specifstewart & Shamdasani, 199Muring this time, it is
suggested that AfAyes/ noo (Sewad& Shamhdgsani, §i990itet i ons b
Ahowo questions preferred. Questions relating
children to respond to, versus more open and general quedtigat et al., 2008 Whenever
possible, probing and clarifying questions sh
intended thoughts are accurately recordBdrbyshireet al., 200%discovered that using
specific strategies such as ottakiwag omuctcles s airl
children to feel more comfortable and interested in discussing the topictleyeere being
acknowledged as the experts on the topic at hand. Special care also must be given to ethical
considerations such as having childdisclose possibly socially incriminating evidence in front
of their peergClark, 2®9), as well as paying attention to their verbal and nonverbal signals
which may indicate their unea@&/yattet al., 2008

In the ending phase of the interview, children should be asked to give thoughts on the
interviewing process, as well abow them to give additional thoughts or questions that may not
be related t o (MhVergandtal d2002 3heyshaulg lmebreefed on what will
happen with the data generated from their intervigeyrfan, 2008 and if necessargsked if
they would be interested in speaking further with the interviewer (e.qg., if the focus groups were
followed up by indepth interviewsjGibson, 200Y. As an ethical practice, it is suggestedtt

children be offered compensation in the form of a token of thanks (which they can decide
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whether to take or not), commensurate with their age and the amount of persuasion needed to get
them to take part in the stu@@ibson, 200Y. Tokens used by some researchers have included
money(M. Morganet al., 2002, a tshirt and snack@Ronenet al., 200}, and sporting

equipment given to their scho@umbert et al., 2008 Members are then thanked in the

Aendi mgd what will happ 8ryman,i200R Atthb eoncldissonh af | s e x
the interview, field notes should be written down as soon as possible, and interviews then
transcribed for analysiStewart & Shamdasani, 1990

Activity-oriented questioningA v ar i et yooifermMmtaedi gueé yti ons o,
require participants tGoluctid00§, cas bernget duiingthe ( not |
Adi scussiono section of the interview to both
comfortable with the group dynamic as well as to continue to provideua &vound which
discussion can take pla@@arbour & Kitzinger, 1999 They are also especially helpful for use
when conducting focus groups with children; M. Morgan ef28l02 also suggest that they be
used halfway through the interview as a break for children, as they serve to keep the children
more interested and engaged in the topic (especially for intervieigh ate longer in duration)

Activity -oriented strategies which have been found to be successful in previous studies
conducted with children include Ashow meo str
(Darbyshire et al., 2005the use of props suck aand, clay, and dol{&inarsdottiret al., 2009,

Amagi c wando s cen &ayebat, 200 painting an facetbss puppets s
(Ronenet al., 200}, picture sortingColucci, 2007, the use of photos to stimulate discussion
(Feredayet al., 2009Wyattet al., 2008 development of a news bulletin using photos

(Kitzinger, 1994, metaphorical techniques involving pho{&sing et al., 2008 an actual
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breastfeeding demonstration by mother and dRlgssellet al., 2004, and even food tasting
(Zeinstra et al., 20Q7The use of additional activities dugithe interview such as writing,
discussing pictures, making play dough available, and acting out vignettes-plasoiey can
not only help children feel more at ease by diverting their attention away from the moderator, but
assist them in verbalizingeir thoughts, as we(Clark, 2009 Feredayet al., 2009Gibson,
2007 M. Morganet al., 2002Ronenet al., 2001 Zeinstraet al., 200Y. Artifactsfrom these
activities may or may not become additional data which can be analyzed.

The use of drawing as a strategy to help children further express their thoughts has been
an especially popular technique used in interviews with children. Drawing, atgtod
Einarsdotter eta(2009, can be seen as fAmeaning makingbo;
than just a repr esent,étotadtually getlirig attthieieundertyingl dr en 6 s
intentions and purposefulness. Engaging children in "drateltigg” i i.e., inviting children to
draw while engaging them in conversat{&mnarsdottiret al., 2009 is another technique by
which additional information can be gleaned f
(Harris & Barnes, 20Q9Vyattet al., 2008 Although Einarsdottir et a{2009)acknowledge
that not all children enjoy drawing, they have found that the advantages to its use outweigh the
negative, and note that using it in groups of smaller size is one way to lessen any potential
negatives of wusing -eethengdraweomgni queddwhatvhn

A number of researchers have asked children to depict, either through drad/iorg an
photography, events or situations which refle
example, in a study conducted by M. Morgan et

and Abado things about hayvildegwesesaskddoaraw i n Rone
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important places in their life where good and bad epileptic experiences took place; in Fereday et
al. (2009) children were asked to photograph
and fAhar do f o rdudthhaving theomedical conditient obdjabetes, asthma, or
cystic fibrosis; and in Day et al. (2006), children who had previously been involved with mental
health care were asked to draw pictures depic
their appointments. As Einarsdottir et al. (2009) found, doing this allows the activity to move
beyond just an activity they engage in, to one which allows the researcher to see the meaning
making behind their choices.

Use of video segments in intervievihe use of video segments, viewed either from
popul ar videos, videos on the internet (e.g.,
organization, have become a powerful technique used during focus group interviews. Video
segments can be used as péxine activityoriented question in the interview protocol, or, it can
also be the main vehicle around which participants give feedback. A rationale for their use is
nicely summarized by Eskelinen and Cas2l0§, who posit that dAvideo
motivating material than a text andsteasier for participants to grasp the situation and identify
themselves with it" (p.499).

Video footage has begun to be used frequently in research focusing orraledét
topics. For example, Boyden et @009 showed participants a video (on DVD) which
explained the mental health serviceffered by a particular organization, for individuals with
learning disabilities. Participants were asked to rate the content and visual impact of the DVD so
improvements, if needed, could be made. Eskelinen and C426@8 played a 2éminute

video vignette (scenario) at the beginning of th@ius group; following it, four social worker
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teams involved in their study were then asked to discuss how they would address the given
scenario; teams0 assessment of the client/ sit
purposes. Haines et §2010 in their study focusing on breast cancer public service
announcements (PSAs) with young women ages 15 to 24, presented three different video
messages from 13 different websitesandv e fAyout ubeodo videos before
discuss their (perceived) effectiveness. Rothwell and Lam#2§1€) used similar media from
their state's antiobacco campaign as a means to stimulate discussion on the BS/Awuh
ages 16 to 17, while Selirown et al.(2008 showed television PSAs from a media campaign
addressing childhood sexual abuse to focus group participants ages 18 and over, to gain their
insights into the effectiveness of the campaign.

Jenkins et ali2010 described their use deevelopmental vignettes (i.e., hypothetical
scenarios which unfold through a semdéstages) in their focus groups which centexexlind
the topic of drug treatment. Vignettes, they note, can be presented on the computer, video, or
even paper. They also presented the use of fl
which were hperlinked Powerpoint presentations that allowed the outcome of the vignette to
change, depending upon the choi ¢200)stmgahe by t h
colorectal cancer, three different focus groups of adults ages 50 to 84 fiedd teelgievelop a
video aimed at improving doctgatient communication on colorectal screening; subsequent
focus groups either screened and/or rated the developed product for its effectiveness. In another
study focusing on the development of an instrumeméasure physician decision making
(O'Donnell et al., 2007 focus group participants were asked to view and then respond to video

vignettes of (actor) patients. Thompson e{2007) presented minutong video clips, from the
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internet, of children and atts who wheezed; the Guatemalan mothers involved in the study
were then asked to identify and discuss the medical symptoms of asthma which they, or their
children, may have experienced. In studies focusing on physical activity, Rot(R€08).

showed adult participants videos of children sledding, skating, and participating in other winter
forms of physical activity, in their study of barriers to wintertime physical activity by Somali
youth. In Mandigo and &l | t(20@H study on optimal challenge in physical education,
elementary school children (aged seven to nine years) viewed video clip of themselves
participatng in a physical education activity, and were then asked to describe their experiences
of optimally challenging activities.

In nonhealth related studies involving video clips, Olson et28108 used printed color
images from popular gaming videos to show to boys ages 12 to 14, during focus groups which
sought to unceer how children perceive the uses and influence of violent interactive games.
While videos themselves were not shown during the focus groups, the still shots were taken from
the actual videos.

In all of these studies, both short video snippets as whlhger video footage were
shown to participants (in most cases, either young or older adults) so as to elicit their thoughts on
the topic and/or to gain opinions about the video itself. Although not used extensively with
younger children, Colucci (persdrarrespondence, 2010) notes that while the use of video
footage with children may not be widespread at this time, it is essentially just like the use of

photographs (which has been widely utilized

stmuus o upon which to focus discussion. |t may
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involving children wil/l i ncrease in popularit
more ingrained.

Data analysisWhile data analysis techniques have beatyfevell defined for
gualitative research in general, this has not been the case for research involving focus groups.

Much of this is due to two factors; one, that the use of focus groups themselves originated in
marketing, which did not find it necessdoytranscribe interview da(&rankland & Bloor, 1999

Myers & Macnaghten, 1999Second, it is also osidered to be generally more difficult to

transcribe and analyze, given the number of people in a group as well as the potential for group
members to be talking at one tirffgryman, 2008 Nonetheless, as Myef$998 summarizes,

the ultimate aim of [analysis in] focue group
showhowsomething was said, and in what situation, as welllegwa s s ai do ( p. 106
end, analysis needs to be a carefully thoughtprocess.

There is some disagreement among experts as to whether the unit of analysis from focus
groupdiabgues should be considered Athe group, th
ut t er ®rLcMoggan, 1998 It is generally accepted, however, that the giionpt the
individual i is considered the fundamental unit of analyasbury, 199%5D. L. Morgan, 1988
1995 Stewart & Shamdasani, 199@Vhile one can analyze focus group transcripts from a
i ¢ 0 n v e-analyid perspective” (e.g., using discourse analysis techniques), which has as its
objective the illumination of features of ordinary talkch as turtaking and interruptions,
distinctive analytic techniques need not be used in order to analyze focus gro{ipatdiand
& Bloor, 1999. Rathe, Barbour and Kitzingef1999 suggest that analysis follow thasa

processes used in analyzing other qualitative data, with the addition of referencing the group
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context that is unique to focus groups. To do
analysis of group[s] ratkeratbahanodi ibduwéspo
picture provided by the group as a whole and recognizing the operation of individual 'voices'
wi t h (Barbourt&&itzinger, 1999
Given the unique nature of the interaction between focus group members, careful
attention must be given to not only what the individuals and the geyybst also the context
within which statements are maghsbury, 199%Kitzinger & Farquhar, 199D. L. Morgan,
1995. To assist in identifying group interactions and the context within which specific
comments are spoken, it is important that-merbal language (e.g., body language) and
additional inteactions such as jokes, sensitive moments, g@dling, arguments, mutual
reinforcement, agreements, and disagreements, are taken into g&tumger & Farquhar,
1999 Myers, 1998. Take, for exampléehe telling of a joke by a participant. The statement
could be analyzed for its actual content (i.e. the idea it and the surrounding discussion was
addré si ng), but 1t might also be useful to know
them were found throughout the interview) as well as how others in the group responded to it
(e.g., did others laugh? Look disgusted®) .capture these aspectsgpbup interaction, it is also
important that interview transcriptions be supplanted with observations taken especially from the
co-moderator, in order to gain the largest picture of what was taking place in the interview
(Stewart & Shamdasani, 1990
Once transcribed, data is typically entered into a qualitative text analysis software
program designed to aid systematic analysis, such as MaX@Bhh, 2019 Subsequent

analysis should be guided by the intent of the s{idyeger 1994 and conducted according to
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standard qualitative techniques such as constant comparison, grounded theory or analytic
induction (i.e., deviant case analyqiSjrauss & Corbin, 1998During systematic analysis,
|l abels (or index codes) are typically applied
analysis by gathering all data on a particular topic under one heading, in order to make the study
of material manageable for analysis purpogEsdnkland & Bloor1999, p. 148k In this cyclical
process, new codes emerge as additional data is analyzed, older codes may be changed, and
certain codes begin to be subsumed under larger category headings, thus facilitating comparative
analysis across dafgrankland & Bloor, 1999 No mat t er whi ch techni qu
anal ysi s i s es s(ranklanché& Blogr, 1898, p.Al46s0 ahat iulimately, the
researcher can "make systematic comparisons within the data and ensure thatrathdzta
cases contribute to the analysis, rather than selectively using some cases and ignoring others"
(Frankland & Bloor, 1999, p. 1%0The end result ajuality systematic analysis, of course, is to
produce qualitative research results that are both trustworthy and authentic.
Summary

In summary, focus groups have been used increasingly over the past decade to study the
attitudes and perceptions of indivs on a given topic. They have been used increasingly in a
variety of research fields, and along with this surge has been an increase in their use with
children and youth. When children are involved, extra care must be taken to put children at ease
in the research setting and conduct the interview in an ethical manner. This engagement of
children in the research process is one way to address the ethical viewpoint that children have a
right to be heard and to be engaged in the research p(blaess & Barnes, 2009 especially

when the results will impact policies and procedures set in place by adults to help children.
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Physical activity programs, whether condeetin the school, recreation, or youth sport context,

have a great impact on the physical activity habits of children; clearly, some of these are seen by
children as being fun, while others are not. Through the use of focus groups as a research
methodologyand using the Sport Enjoyment model as a theoretical basis, it is hoped that
researchers will gain a deeper wunderstanding

relative to their voluntary participation in physical activity.
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Chapter Three: Methodology

The overall purpose of this studyisdet er mi ne chi |l drends percep!
of fun, relative to their participatiom voluntary physical activitpoth in and out of the school
setting. The followinghreequestionswill guide this inquiry:

1. What are the characteristics of physical activity which childrenignstindy perceive
as being fun and fAnot funo?

2. Does the setting in which the activity take place (e.g., school physical education,
recreation, oorganizel sporfactivity) influence whether or not a chipgkrceives an activitysa
being fun?

3. What differences, if any, exist in hdvoys and girls of differing grade and/or skill
levelsdescribe fun in physical activity?

The following sections will outlinéhe methods used to accomplish this goal, including a
presentation of the studyods setting and part.
participants was gained), research design, data collection techniques and management controls,
as well as dta analysis.

Setting and Participants

Site selection and etry . This studywasconducted in anixed (suburbaméral) school
district (pseudonymCentral School Distrig¢twith an enrollment of approximately 6900 student
in the Middle Atlantic area of thenited StatesTheschool districitself consists ofive
traditionalelementaryschools, two middle schools, and aemior high schoollhere are a
number of alternatives to the traditional public schools in this district; these include non

traditionalchartered public schoo{s=4; enroliments range froB0 t0300) as well as a number
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statistics, this district far surpassed the average statewide percentage of students performing at or
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assessment program. It also routinely is ranked in the upper quartile of districts in the state in

terms of per pupil expenditure. Because of the numerous requests this particular district receives

for research to be oducted in its schools, it is extremely difficult (if not impossible) to gain

research access to the traditional public schools in this district. Due to this constraint, I initially

pursued entry to a number of alternative format schools in the disticta& was initially and

simultaneously made with four different schools; $ablel for a description of the schools

with which | made contact as part of this first entry cycle, the method by which the school was

initially contacted, and the resultingailgon/action from the administrators.

Central District

School Type of School; | Grades in Initial Contact | Decision was
(all School District | School; Method made re. access
pseudonyms) | or Locale enrollment in
grades 46
First Entry Cycle
Fairway Private, K-8; approx. 100; | In person Access not
Religious; granted, after
Centrd District meeting
Northview Public, Charter; | 1-8; approx. 50 | Via electronic | Access granted,

correspondence

after meeting

Central District

Yellow Springs | Public, Charter; | K-8; approx 280 | Via electronic | Access granted,
Central District correspondence after meeting

Outer Landry | Private, K-8; approx. 300 | Via electronic | Access not

Valley Religious; correspondence granted, after

initial contact

Second Entry Cycle

Cooperative

| Public, Charter;

| 5-8; approx. 50

| Via electronic | Access granted,
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Learning Central District correspondence after meeting ang
School positive Board
decision

BelleVue Public; Bellevue | K-5; approx. 480 | Via a personal | Access not
Elementary District contact, granted, after

followed by correspondence

electronic

correspondence

Table 1 Summary of Contact Made with Schools, by Entry Cycle

Once initial contact was made and a school director/principal agreed to meet with me for
further information, a meeting time was arrath@e a time convenient to his/her schedule.
During this meeting | gave a brief overview of my research (including specifics such as who my
intended subjects were, my methods of data collection, timelines, benefits to the school and
children, etc.), a copgf my interview questions/protocol, the parental consent letter, and the
child assent letter; | also answered any further questions which the principal or director may have
had at that time. At either the conclusion of this meeting or within a week, eactodprincipal
contacted me regarding their ability to allow access, with two schools initially agreeing and two
declining.

To allow myself as wide of a sample pool as possible, | decided at this time to initiate
contact with two additional schools@nsecond cycle of contact (see Tabld first contacted
the director of another charter schaBbpperatived_earning School) in the local public school
system. During my initial meeting with the director, | followed a similar protocol as with the
previaus school heads by giving similar information both verbally and in written form. The
director also requested a copy of the |l etter
Institutional Review Board (IRB) from the University of Maryland, and told raé lie would

work on my behalf to submit the proposal to the Board of the school when it met a few weeks
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later. At that meeting, the board of Cooperative Learning School agreed to allow me access to its
students. | also concurrently made contact with thecjpal of an elementary school in a nearby
district through a teacher who taught at the school; while the principal was receptive to the idea
of my conducting research at her school, | was directed to gain official permission through the
district office;they did not grant access. At this point, since | now had access to approximately
100 students in grades four through six at three different schools, the decision was made to not
make any further contact with any additional schools and to commence dettiaol Because
schools at which | could conduct research were limited to those for which | could gain access,
my sample was thus chosen by convenience sampling.

Because this study involdehe participation of human subjects, all methods and
proceduresnvolvedweresubmittedbeforehando the University of Maryland Institutional
Review Board (IRB) for approvahll IRB forms including those allowing parental consent and
child assent, were made availableogysmnel and others involved in this study.

Community setting. This studywas conducted in a small, mixed suburbaral school
district in the Middle Atlantic area of the United Statesi t i s of fi cially term
the stateds de pThesurmawdirtig coommunigydnd sdistinithe district are
not in close proximity to any major metropolitan area and are heavily influenced by the large
research institution which is located in the
community and schools offawide variety ofactivity programsn which children are able to
participate Along with both intramural and traditional interscholastic athletic teams being
offered at the middle and high schools, children in the district are able to participate in a variety

of recreatioal and competitive physical activities at settings such as at the YMCA and at local
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businesses, which offer instruction in activities such as dance, gymnastics, matrtial arts, hockey
and figure skating, wrestling, horseback riding, and more. Many youthsisgart in

organized sports leagues in the community such as Little League (including softball) and Pop
Warner football. Recreational activities such as hunting are also popular with many students in
this community; students are excused from schoobtdeger hunting on the first day of the

season, if they desire.

Schook. Three schools accepted my request for access: Northview, Yellow Springs, and
Cooperative Learning Scho@ll pseudonymsNorthview School is a public charter school that
houses lesthan 100 students in grade®1Students at Northview come from a variety of racial,
ethnic, and economic backgrounds. With an emphasis on smaller class size, Northview prides
itself on the ability to indivddoaBeezausasbfu
faculty are able to be flexible in placing students in classrooms, with some classrooms consisting
of students from multiple grades (e.g., students from grades five and six were in the same
classroom). Northview is physically locatedd converted church building in a residential area.
Because it backs up to a local recreational park, Northview is easily able to utilize the grassy
areas, covered pavilion, jogging trail, playground, and tennis courts during the day for Physical
Education and other school activities. Northview has a smailsed open area in the basement
of their facility that is available for indoor physical activity instruction/activity, although the
height of the ceiling makes it unable to accommodate many physindii@s. Students at
Northview receive Physical Education twice each week for 45 minutes each. Classes are led by a
state certified physical educator, fANathan. o

year of teaching at this school and hisdlyear of teaching, overall. His additional duties at the
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school included teaching Health to students in the classroom as well as serving as a
paraprofessional in different classrooms at the school. Activities in the Physical Education
curriculum includemostly traditional games and fitness activities.

Although Yellow Springs was incorporated as a charter school, its physical building,
surrounding grounds, and organizational structure are most similar to those found in traditional
public schools. Home talmost 300 students in gradesBKYellow Springs has separate, intact
classrooms for students in grades kindergarten through four on the first level of the school;
students in grades five through eight occupy the upper level, switching from teachehév tea
according to the class period, much like for a traditional middle school. Yellow Springs focuses
on a rigorous academic program and includes a strong multicultural component to its curriculum.
Each student at Yellow Springs receives foreign languageuiction in both Chinese and
Spanish; a variety of events showcase different world cultures throughout the year at Yellow
Springs. Because of this strong multicultural emphasis, Yellow Springs has a very diverse
student body; a large proportion of stutiecome from families whose backgrounds originate
from a wide variety of Asian, European, and Middle Eastern countries; many of the students hold
dual citizenship. A large indoor multipurpose room with a high ceiling enables physical activities
to be condated inside; large grassy areas, blacktop areas, and playgrounds are able to be used
outside for Physical Education and rec&3sysical Education classes are offeredltgtudents
onceper week for 40 minutes per class tirirethis program, students p@ipate in a variety of
mostlytearror i ent ed sports and activities (such as
Meredith, o the Physical Education teacher at

permit/certification to teach Physical Educationttee year in which this study was undertaken;
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she had not been formally trained in this content area, and, the year in which my study was
undertaken was the first time she had taught
itwas commonthaa position at his school typically be
receiving a position in a traditional school in the district, and thus, turnover in this position is
high.

Just as for Northview Schoool, Cooperative Learning School is also located in
converted church building. Its location, however, is in a more mixed commercial/residential area
and thus, of the three schools, it has the smallest-apaty a small grassy field available for
physical activity instruction. As a chartered midséfhool, Cooperative Learning School focuses
its instruction on the use of probldmased learning and technology for students in grades five
through eight. As at Northview School, Cooper
students from varying gdes, with grades five and six mixed together into two different
classrooms and grades seven and eight organized in a similar manner. The student body at
Cooperative Learning School is the least diverse of the three schools taking part in this study,
with most of the students being of Caucasian descent. Students at Cooperative Learning School
take a variety of fAspecial 06 area classes in e
week throughout the school year. Three times a year, students ai@ raplle order the
Aspecial so they wish to take part in for the
activity each trimester, with other activities including a variety of Arts such as drawing, painting,
cake decorating (very popular amongth# students!), music, choir, and more. For Physical
Education class, students typically have the option to go to a nearby gymnastics center{or a two

hour block of instruction, as well as the opportunity to participate in activities such as yoga, team
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spats, volleyball, running, and mare Whi | e many of the physical act
by local(outside)individuals with expertise in that activigrea there is also Bhysical
Education teacher fi Mawho is based at the school and offeistiuctional activities such as
games, sports, and fitness activities at the school itself. Martin holds a state certification in
Physical Education; he also received an emergency permit to act asceddgysubstitute at the
school for all subject areas

Securing of participants.In order to securparticipants for this study, | corresponded
with teachers oéll availableclasses of fourth, fifth, and sixth grade studenthe three schools
in order to set up a short (approx. 15 minutes) initial mgetiith each class of students, at a
time that was convenient to the teachers and the students. The intent of this initial meeting with
students was threeld. First, | discussed the purpose of the study with students in general terms
only in order to mitmize any potentiaHeisenberg effect$atton,1990 ( e . g . , AliMm I nt e
finding out what kinds of physical activitieshi | dr en your age think are
presented the need for this study (letting them know that I truly would like to get their opinions
so that we as adults can do a better job of learning aboupreviding, enjoyable physical
activities for students of their age); and third, | outlined potential benefits for them and their
classes (healthy snacks during interview, and, sporting goods equipment for each class that
participatedl. Following IRB proceure, | made sure to advise students during this meeting that
all discussions during interviews would:

o take place in small groups,

o0 involveno right or wrong answers,
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o their involvement would nah any way connected to their school
grades/performanceayd,
o all information wouldbeheldc onf i dent i al (i .e. Al wil/l
teachers, orcoacheasb out anything that you sayo).

At this time, | dso explainedhboutand asked students gove assent to participate in the study at
this time. In doinghis, | advised children that | would not use any personal information from
them (either through interviews and/or the quantitative measure and drawing) in my study if they
did not wish for it to be included, and thus they could give assent (ol ap.explained and
distributed the parental consent letter to children for later return to school (to their teacher or the
school secretarlpy a specified due date); | informed children that | would not interview them
unless their parents or guardians gamesent and also that they, themselves, provided assent. At
Yell ow Springs School, upon the directoros re
electronically on the same day as my meeting with students, along with a short electronic letter
from the director explaining the purpose of the study (which | had written in advance for him).
Any parents with questions were encouragedoad me; | did receive a few replies from
parents, to which | promptly replied. After this initial meeting withhegass, | intermittently
returned to each school after the specified due dates in order to pick up any signed consent letters
from parents. Given the small number of consents initially received at one school site, the
principal assisted in identifying pamts, based on those children who had already provided
assent, who were likely to provide consent; she and/or myself spoke directly with these
additional parents, resulting in additional subjects to be involved in the Salolg2 gives

specific informaibn on the number of students for whassent only, and consent only, was
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received, as well as those returning bohsent andssentOnce all permissions were received,

focus group and potential duo interview composition was able to be determined.

Schol #in # Students | # Parents # Students with
Potential providing Providing both Assent and
Pool of Assent Consent Consent
Participants
Gr. 4 Northview 10 5 5 5
Yellow 20 17 6 6
Springs
Gr.5 Northview 7 3 3 3
Yellow 17 15 13 13
Springs
Cooperatie 10 7 4 4
Leader
Gr. 6 Northview 2 0 0 0
Yellow 20 16 5 5
Springs
Cooperative 11 8 3 3
Leader
TOTAL 98 69 39 39

Table2. Information Detailing Number oft8dents Providing Consent/Assent
Participants. Participants in this studyonsised offourth, fifth, and sixth grade students
at the aforementioned schos| as well as myself and a-owderatomlas researcherMore
information on the backgrounds and insigiashcontributel to this study ardetailed below.
Students Ninety-eightboys and gis in grades four tlough six (ages nine through 12) in
the Central School District were involved in data collection efforts that were a part of this study.
The demographics of children in the study were consistent with the overall demographics of the
district, with 88% identifying as Caucasian, 6% as Asian, 3% as African American, and 3%

identifying otherwise. Students in this grade range were chosen to be involved in this study due
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to two specifidactors. kst, their increased cognitive and verhallity allows them to
communicate more effectively than youngeidtan, especially in the interviesettingused in
this study. Second, studks in these grades are near or atithesition time between ddhood
and adolescence whichas$ critical importance in the continued participationphysical
activity, especially for girl§Whitehead & Biddle, 2008

The sample of students in this study is best described as a convenienes Saahd,
theywerea fcapt i ve theirgdartieulasceool settingm addition, those who took
part in interviews werpurposivelysampled from all students returning consent/aggayne &
Payne, 2004 Because of this, thayere not necessarilgpresentative of the larger population
of fourth, fifth, and sixth grade students in the region, state, or nation in which thisssidy
conducted

Reseachers As the main researcher for this stutlgm currentlysevenyears past the
completion of my coursework and comprehensive exams, all part of the requirements needed to
gain my doctoral degree at the University of Marylarttave had extensive exjamcein the
Physical Education and physical activity arewésch positively contributd to my successful
undertaking and completion of this study. First, | am a veteran physical education teacher,
having taught four years at aXpublic school in Florid, as well as four additional years
teaching students in Pre# gradey at one fAhomed school, and at
travelled) in the Ranoke City (VA) public schools. Durirthese timdrames, | also taught a
number of sports and physicaliaittes through community programs such as Parks and
Recreation programs, YMCAGO6s, and coesghwainity sw

programs for children, swimming and diving lessons, gymnastics, and flag football. | also
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coached springboard divirigr two different high school varsity teams. All of these experiences
built upon my years of interest in movement a
interested and competent in a numbenaf/competitiveactivities such as gymnasticancing,

swimming, diving, tennis, and figuskating.

My interest in qualitative research began during the coursework and research | was
involved with as part of my masterds degree p
part of ateam whichcoml et ed a qualitative study focusing
ability to improvise during their teachif{@raham, Hopple, Manross, & Sitzman, 1293or my
thesis, | planned and conducted a qualitative study in which | interviewed, transcribed, and
analyzed over fiff-five fourth and fifth grade students, teachers, and administrators from two
di fferent schools; the topic of interest was
required physical fitness tests they completed in their physical education classegorkiied
to a publication in the seminal monograph in a professional journal which focused on the
gualitative inquiry into n(sldppled8eGrahandlodbMy ces i n
interest and work in qualitative research was furthered during my doctoral prognatich |
served as a research assistant for ayear NIH-sponsored physical education curriculum
intervention(Hopple & Ennis, 20082009. As part of this grant, | had numerous opportunities
to increase my expertise in conducting field observations, interviews, and document analyses
with both teachers and students involved in the stiDdg.to my experience with this grant as
well as with this research study as well as my work as an educator in the public schools, | have
passed all necessary trainings required for work with human subjects testing and have received

all state requirements needed when working with children in sctioatiens.
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| have a strong belief that in order to be effective teadhamsl if we as professionals are
to make an impact in the physical activity participation of childrémen it is imperative for us
to gain insights into their thoughts and opiniab®ut physical activity. Without this
background, we run t he r iisthatispdeveldopny magtamsragd bl i n
curricula which sound good, but in the real world of children, may not be effective. As
stakeholders in theactivity patterns, we need testen to their voiceand not assume we already
know, or take, their perspectives for granted. Because fun is widely mentioned as one of the
primary reasons that children, and adults, choose to participate in physical activity it seems
critical that we attempt to understand why one physical activity (or sport) is fun for some
children and unpleasant or worse for other youngsters.

My co-moderator for this study, Glenda Hershberger (pseudonynm), was personally
known to me through her mhs director of an aftexchool activity program for children at a
local school. As an older adutlendah ad been concurrently enrol | e
program in Psychology at the local University. She had experience working in research settings
at both this University (through a pdime job she held) as well as a previous-fiie position
at another major research institution in the eastern U.S., where she was involved in studies that
utilized both quantitative and qualitative researetthalologies Through my personal work
with Glenda, it was apparent that she would make an excellenbderatoii she worked well
with children, was extremely organized and reliable, and was knowledgeable about the research
process as well as the demand®aisged with taking part in a study. Because of her work
experiences and requirements, Glenda also had received all of the state clearances required of

employees who work with children, as well as had undergone (and passed) training for working
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with humansubjects by the National Institutes for Health (NIH). While Glenda did not receive
payment for her work as anoderator, she was more interested in receiving the experience from
being involved in the study; | later provided her with a written recommemdidiat she was able
to add to her professional dossier.
Research Design

In order to gain insights into the concept of fun, this study folloneelsariptive, cross
sectionakesearch design. Essential elements of this research design included usirtgaaium
subjects in order to obtain variation, collecting data at essentially a single point in time (vs. a
longitudinal study), and a focus on examiningékperiencef the construct in question
(Bryman, 2004 In this study, data from a variety of qualitative and quantitative sources,
including focus groups comprised of children of varying gender, grades/ages, and skill levels
were conducted in essentially these period of time (e.g., over a six week period). The intent
was to discern the perceptions axgperiencesf those involved in the focus group and duo
interviews relative to the construct of fun in physical activity. The study was conducted in four
pha®s which were generally completed in a linear fashion, although there was some overlap
across phases as are outlimedable 3 Thefirst phase consisted of development and piloting of
the different data sources as well as the gaining of Institutiona¢®doard (IRB) permission
to conduct the study. Access to school sites followed, with the gaining of participant assent and
parental consent completed upon approval from school sites. Data collection commenced as soon
as possible after assent/consent gaised. Data analysis including transcription, triangulation,

and/or peer reviews occurred both during and after data collection was complete.
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Phase

Goals

Timeline

One

Piloting and analysis of:
0 Survey Instrument
o Drawing Protocol
o Focus Group Protocol
o Duo Interview Protocol

Obtaining of Institutional Review
Board (IRB) Permission

May 2012- May 2013

Two

Gaining of Access to School Site

Sesking of Participant Assent ang
Parental Consent

Marchi June 2013

Three

On-going data collection and
initial data analysis

April T June 2013

Four

Data Analysis
Peer Reviews

July 20131 May 2015

Table 3 Overview of Phases Involved in the Research Study

Data Collection and Management

Data gathered during this studgmefrom the use ofour main da&sources: 1) a

guantitative measuy@) activity drawings3) focus group interviews, and 4) duo interviews

This study utilized anixedmethod (i.eQual-quan) methodologicabpproacHCreswell, 2009

Hoffman, 2009 Mason

, 2006D. L. Morgan, 199% More

speci fi calcbngurrent t

ACTI

f ol

embedded asthefausearg gub group data served as the primary data sources and data

derived from the questionnaire and drawings provided a supportive role, and, all data types were

collected in one phagCreswell, 2009 Because most previous studies which focused on
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uncoveringch | dr ends perceptions about the role of

have used a quantitative approach, the use of these combined approaches is seen as a viable and

appropriate alternative means through whi ch
Datacollection methods utilized in this study occurred in Phases One and Phese
One tasks (i.epiloting) are detailed firstfollowed by information on each data collection source
used in Phase Thred/here noted and when appropriate, further inforomatindatacollection
tools and protocols may be found in Appendicefantitative Measujeand E(Focus Group
and Duo InterviewProtocos).
Piloting procedures Piloting proceduresrerecompletedn Phase One so &s ensure
thatdata collection proceges would be both effective and efficient and that collection
instruments would be able teeld usable data retled to the aims of this study. In May 2012,
students in an intacf&rade classroom (n=10) from Fairway Scheeivel as a pilot for data
cadlection procedures and the instruments themsefSesde six students were chosen so that if
access would have been granted at this same school for further participation in the study, any
potential threats (e.g., testing) to internal validity would haentminimized. Following IRB
procedures, parents of each student in the classroom were asked to goos®lgtand students
to provide assent, before students were able to take part in any interviews. All data remained
confidential and parents were infioed that data collected during the piloting would not be
utilized as part of the larger research report. All aspects of the piloting procedures were attended
to by Glenda, the emoderator introduced in the earlier section.
Previous to the piloting sdaes, | developed an interview protocol/script to guide the

administration of the measure. At a time/day convenient to both teachers and students, all
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students in the class wesisked to complete the questionnaire and draaatigity as part of a

typical instructional classroom activity. Thus, there was no need for parental consent in order for
students to take part in this data collection component. Each student was provided with a
guestionnaire as well as a page for the drawing activity (thearnteratorGlenda, was supplied

with a copy of the complete measure and administration protocol). The measure was
administered according to the procedures outlined in the respective section, below. After this
session was completed, | took field notes while condgaé@parate debriefing sessions with the
classroom teacher (who had been in an area of the classroom, off to the side, where she was not
visible to students) as well as with Glenda.

On a different day after the collection of the questionnaire and dravweings$pcus group
(consisting of six students tofatwo boys and four girls) was composed from those children
providing assent and parental consent. This interview was conducted in an empty classroom
following the procedures outlined in the specific datégectdon section found later in this
chapter, although, the use of the video snippets with children was not able to be utilized due to
technical issues. Immediately after completion of the focus group interviews, one duo individual
took place with one bognd one girl who also had taken part in the focus group interview
(following a short break for students). Again, a debriefing session withozterator Glenda
took place after the interviews, during which | also recorded field notes.

Upon completion oftiese initial data collection efforts and at the suggestion of my
research advisor, | transcribed each interview and constructed a listing of the questions asked of
students, organized according to my studyods r

how thoroughly | was addressing each research question and if there were any gaps in my
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interview protocol. | also completed a basic analysis for each question in the quantitative
measure by determining the mean for each question for all studentsdotel] as the
groupings of moreskilled/lessesskilled children and boys/girls. | developed a descriptive chart
using data from one question and shared this with my research advisor. Based on his feedback,
and bothmyownand myeno d er at or 6and rhyifield ndtesnapplicalbde ,aspects of
the protocols and procedures for the quantitative measure, activity drawings, interviews, and
consent/assent forms were revised as needed.

Because it was desirable to pilot the use of the video snippets, a pdoting session
took place approximately one year later, in early May, 2013 to test only this portion of the focus
group interview protocol. Again, this piloting session was held at Fairway School (in a small
conference room) with a small group of thfeerth and fifth grade students (one girl and two
boys) who were a part of the afierc h o0 o | progr am. |l personally col
parent(s) and received both written consent/assent from both parents and children. During this
time, | was ale to have students view the two different video snippets and ask them questions
related to the videos and the concept of fun relative to physical activity. Again, Glenda served as
co-moderator for the session, and we debriefed and recorded field netehafthowing of the
video. As for the earlier piloting session, the interview protocol was revised as necessary based
upon this experience.

Quantitative measure Data from thequantitative measurmompleted by students in this
study contributdtothegud y 6s ai ms in a variety of ways. A
Appendix C. Thepurpose, makep, protocol for administration, arsécurity issues related to

this measurare detailed below.
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Purpose and Developmentdeveloped the quantitative meas for students in order to
both objectively and subjectively gain insigh
activity contexts of organized sport, Physical Education, and recre@liespecificpurposs
for using thismeasure wertourfold. First, itassisted men gainingbothdescriptive and
demographic data about each studé.i s data included studentsoé a
classroom, and in which physical activities, and to what extent, they participate in physical
activity outside theschool setting (e.qg., if they play in youth sports or recreational activity after
school with friends)Seconddata from thisneasure wagsed tanform focus group and duo
interview composition and discussion. For example, students who tended to mateltles
higher, vs. lower, on their perceptions of competenceiskile grouped together for purposes of
conducting a more effective interview. Too, knowing what activities students enjoyed
participating in was used to help me tailor specific questiod®aprompts during the
interview. Third, the measuprovidedat t i t udi nal dparteatiors bnahe tole sft ud e n 1
fun in physical activity Lastly, data from the measure wased as a means to triangulate data
across all data sources.

Initial efforts in developing the measure were reviewed by research committee members

with feedback utilized for subsequent revisio
and Physical Activityo were based upnemnal si mil a
(2008) in their qQquestionnaire measuring youth

theirred®ehemt Competencyo category were writt
demonstrated relationship bedtheegercepsohsiodent sd e

physical competence by Carroll and Loumidis (2001) and others. The framework for questions in
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each of the remaining sections of AAbout Orga
Educationo, and iwAb eutheaIRatdnjapraentiScale developed by
Scanlan, Carpenter, Schmidtaet(1993. In developing and validating this scale, these
researchers substituted the four nearly synon
Al i keo t o v ar wyilartLikeet schlaquestionsfas thiep faund thsat these terms were
consistent with the Enjoyment construct in the sport literature and were easily understood by
young athletes (Scanlan & Simons, 1992). This Sport Enjoyment Scale later became one subset
ofthe | arger fASport Commit ment Panilikerttsubbcllesan!| an
for Sport Commitment were then validated across three different phases with over 1100 boys and
girls aged 919 years of age representing a variety of ethnicitiegrozgd sports, and
competition levelgScanlan, Carpenter, Lobel, and Simons, 1983).onbac h ds al pha c¢
was used by these researchers to check for in
determined to be .95 for the Sport Enjoyrmsubscale. Through factor analysis, an interfactor
correlation of .69 was found between the Sport Commitment and Sport Enjoyment variables;
thus, the researchers concluded that the individual items in each subscale were found to uniquely
measure their goesponding construc{sport enjoyment, commitment, etag intended. Based
upon the strength of these and their other findings, the authors sugbested

Other items can be added to the core set [of questions] in specific research

applications. The atition of such measures should be based on

characteristics of the sample to be examined, but [also] in accordance with

the established construgéfinitions (Scanlan, CarpenteBchmidt et al.,

1993, p. 36)
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A number of researchers have thus adapted tbda Epjoyment subscale to fit their specific
needs (e.gCox et al., 2008; Liukkonen at., 2010; Martin, 2006VMicDonough & Crocker,
2002;Theeboonetal., 1995. | have done the same for this study; in my quantitative measure,
the four base questions wgh comprised the Sport Enjoyment Scale have remained constant
while | changed the A(program/sport)o part of
three different physical activity settings (i.e. organized sports or activities, PhysicatiBauca
and Recreation/Leisure). While the fipeint Likert scale has remained the same as in the
original Sport Enjoyment Scale, | changed the
better fit my s-énded guéssionpfalloweshch setsof Likédgeaderguestions
to allow children to further explain their thoughts about activities in each setting, with the last
guestion providing children an opportunity to present any thought(s) they had about being
physically active.

Content valdity of my measure was addressed in three different ways. The first was
through the piloting (i.e. Phase One) of the measure with children from the same age and grade
as those who took part in Phase Three of the study. Second, two experts in the fieldlof&cr e n 6 s
Physical Education were asked to review questions on the measure so as to ensure their
appropriateness and validity for use with children. Feedback from these experts suggested that
the content and questions were indeed appropriate for studehis age range. Third, the
appropriateness of the reading level for students in this age range was reviewed by the teacher of
the students who were involved in the piloting of the measure, with any adjustments suggested

being made.
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Protocol and nanagemen Thequantitative measurmgasadministered t@verystudent
in each classroom of students that was involved in either Phase One (piloting) (n=10) or Phase
Three (data collection) (n=98; see Table 2) during a time thetwavenient for the teacher(s)
ard studentsnvolved Before the actual measure was given to students, | involved them in a
class discussion about the various contexts in which physical activity could tak& ptace
Organized Sports or Activities, Physical Education, and RecreationsureeExamples from
each of these three settings and the differences between them were suggested by students and
discussed so that any clarifications could be made and/or misconceptions rectified. Once it was
determined that students understood the diffees between the settings, but before the measure
was handed out, students were reminded that there were no right or wrong answers to the
guestions on the survey; that no one by myself would see their answers; and that their grade in
any class would notebaffected by what they did/did not do on the survey. They were told they
did not have to answer a particular question if they did not feel comfortable doing so, and, if they
so choose to do so, they could sit quietly instead of completing the measiims. gtint,
guestions (if any) were answered, and students were requested to think of pseudonym and write
it at the top of their survey. They were then instructed to begin filling out the first section
(AAbout Yoursel f o) wh e ntopubteey pencidownwhen theytware me a
done. Once all pencils were down, | read my i

and Physical Activityo) and had students writ

one. Again, when allwereodn e, | read the introduction to th
Organi zed Sports and Activitieso), prompting
aloud. Before each of the | ast three sections
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Activities 6, A About Physi cal Educationdo, and fAAbout
and then had students complete the sections on their own, since the four questions for each were
similar in format to the preceding ones. This protocol is similar tafdlatved for the
administration of the 3DPAR instrument used as part of the ACT $Widgton, et al., 1997
Wilson, et al., 2008 The time spent on introduction, discussion, and completion of the measure
took approximately 35 minutes.

At Northview School, because the number of potential subjects was quite small (n=21)
and it worked out better fortheteache 6 and st u dhe quanditdtivesnedsweadwad e s |,
administered to all students directly after the initial meeting with students during which their
assent to be involved in the study was requested. Immediately before this session | involved
these sidents in ahort Physical Educatierelated activity (appropriate for their skill level, and
offered by myself as a benieto the school and students).

Once collected, measurasd drawingsvere organized by classroom/grade and
alphabetically by last namin keeping with IRB proceduresaeh individual student (measure)
was assigned an identification number (consecutively numbered, starting with number 100); this
number and school abbreviation were written on the top right hand corner of each nfdasure.
data, including studentsd names and correspon
information, and numeric responses to questions were then entered into one master Excel
spreadsheet which is located on my personal computer. Measures for childremowtiedy
assent for their data to be utilized as part of the study (n=69; see Table 2) were separated from
those who did provide assent (n=29), both with the physical hard copy as well as on the Excel

spreadsheet. Measures for children not providing asssetmanaged in a similar manner as for
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those who did provide assenb &nsure datasecurigyn d st udent s allmeasune6i dent i
arestored in a locked file cabinet my office to which only | have access. Electronic data is
saved both on the rdhdrive of a computer which is only accessible through the use of a
password, and a baclp of this data is copied onto a DVD that is also locked securely in a file
cabinet in my office. All data will be kept in a secure location for no less than 10fy@arthe
date of data collection, and if destroyed, will be done in such a way as to preserve the
confidentiality of participants.

Student drawings. Another data source utilized in this studytiato f chi | dr end s
drawingsabout physical activityJust agor the questionnaire above, the purpose, make
protocol for administration, and security issues related to the drawings are detailed below.

Purpose and dvelopmentDrawings have been used with children in a large number of
previous studieas a measof eliciting additional, insightful data from students that may not
come forth from interviews only and/or can add to the interviewgzsgDarbyshireet al.,2005
Einarsdottiret al., 2009Fereday et al., 20091. Morgan et al., 200Ronenet al., 2001 Russell
et al., 2004Wyatt et al., 2008 In this study, sidents were asked tomplete a drawing which
depicts their avbeengouthibk@about Rresicgl Aatistyt, what s the first
thing that comes to your mind? Af t er compl eti on students were
writing, what their picture depicts as Wwask the setting in which it is taking pladée purpose
for askingstudents to complete a drawing activity was threeféiidt, the additional information
wasutilized as aool during the focus grouand duanterviews.Forex a mp|l e, each chi |l
drawing was able tserve as a prompt for discovering new information from them, or for getting

them to elaborate upon either the drawing and/or answers they have already givee . fidr aw
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t e | Second, the drawings provitlarother source of data teliiangulated to interview data
andthe quantitative measure resultsird, by beingasked a very opeanded question, it was
expected that students wouldrest likely to draw thatvhich was uppermost in their mind (i.e.
to which they have the strongestotional reaction)Thus, it is expected that the drawings
children developed were true representations of their inner thoughts and feelings.

Protocol and nanagement As was procedurér thequantitative measuyeach student
involvedin both Phase Ongiloting) (h=10)and Phas&hree(data collectioh(n=98; see Table
2) wasaked to draw a picture related to physical activity. This was dftee thecompletion of
the questions on the measure (the drawing was actually the last page of the packet given
students). Students were first asked to write their pseudonym at the top of the page. They were
reminded that there wa® right or wrongactivity ordrawing, and the activity they choose can
take place in the school (i.e. Physical Education), youth,spoecreatiorsetting.They were
reassured that the quality of their drawing would not make any difference, and that they could
use whatever medium (crayons, marker, pencil) that they wished to use. The completion of the
drawing took anywhere from agpamately five to 15 minute@\fter data collection was
complete acopy of each drawing was made in order talitate analysis; each of these was
| abell ed with the studentds pseudontyemamei f not
identification numberas the quantitative measudeist as for the quantitative measure, drawings
from children who provided assent for their data to be utilized in the study (n=69) were separated
from those who did not provide assent (n=29), although they were masiagkdly. Organized
by class, these copies are stored with the quantitative measures for each class in a locked file

cabinet in my office to which only | have access.
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Focusgroups. Focus groups are defined as a fresece
through group interaction on @®.LtMomanclo9%, e.t18r mi ne d
with the goal being the identification of a broad range of experiences and perspectives by
participants (Brod, Tesler, & @istensen, 2009 hey are typicallysemistructuredgroup
interviews in which participants are actively encouraggthe moderataio discuss a topic with
which they have great personal experier@®us groups are widely accepted as a viable method
of qualitative inquiry, used either alone or as part of mixadnultiple methodgCreswell,

2009 Peek & Fotherij, 2009).

Purpose and dvelopmentThe use of focus group interviews in this study allowed for a
deeper and more robust exploration of a topic that heretofore has been studied through more
superficial (mainly quantitative) means. In this study, foguasips were used to identify new
information, explore topics, and gather a bre
perspectives (D. L. Morgan, 1988; Peek and Fothergill, 2009). In addition, the group setting
allowed children to more easilyexbalize their everyday thoughts and to stimulate and respond to
their peersd6 thoughts, as well as t Koekoaekr ee or
et al., 200%.

Whenever focus grougse used, it is critical for the moderator to have first developed a
set of semsstructured questions as well as a schedule for the group int§Bred et al., 2009;
Darbyshireet al., 2005Stewart & Shamdasani, 199%yattet al., 2008 Therefore, | developed
a protocol of interview questions whicéflected the guiding questions of this stijgge
Appendix B) andvere informed by my previous knowledge gained through both professional

experience and my review of literature. These questions included broad questions as well as
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specific probes used foolfow-up. As previously detailed, all questions were piloted with
children who were involved with Phase One of the study, with any necessary changes made
before Phase Three (data collection) was undertaken.

Becausehte main objective in a focus group asprovidei and keep a focus for
discussion, researchers have found the use of active facilitation to be helpful for maintaining that
focus(Clark, 2009 Kitzinger,1994) Ther ef ore, two di fferent dfAact
(Colucci, 2007 were used in this study to engage children in the topic and maintain their interest
in the discussion. The protocol for both of these were piloted beforehand and found to be
informative and interesting for children to complete. The first activity invoaredxercise in
which pairs of children (or in some instances, each student singly) sorted index cards on which
were written a specific physical activity (e.g., basketball, soccer, playing in the snow, jumping
rope, playing tag) into three different pilésf un! 6, fAnodgo d u(ntoh o saen dw Miswh
sometimes were, sometimes not, and/or those activities for which a pair of students could not
agree on a rating or wereno6t sure). The conve
cards and the resultirgles were found during piloting to be informative additions to the focus
group interview. In the second activity, focus group participants were shown two different video
Asni ppetso from AYouTubeo showing créatiohalr en ac
setting and the other in an organized youth sport setting. These snippets

(http://www.youtube.com/watch?v=SMVFZKATbpénd

http:/Mvww.youtube.com/watch?v=KwSc2osW6PU wer e used in order t 0O ¢

thoughts about not only the activity itself, but also to gain insight into any potential differences

125


http://www.youtube.com/watch?v=SMVFZkATbpQ
http://www.youtube.com/watch?v=KwSc2osW62U

CHI LDRENG6S I NSI GHTS I NTO FUN I N PHYSI CAL ACTI

which the setting (e.g., a youth sport game vs. playing on the playgrougiat)make in the
students6 perceptions of fun.

Once the interview guide was developed, important factors such as who should be
included in each focus group, how many interviewees should be in each group, and how many
interviews should be conducted were i@$ded. A rationale for how each of these factors was
specifically addressed in the study follows.

Composition of the focusaup. It is critical that members of a focus group feel a sense
of comfort and cohesiveness in the group setting so as to altdheflow of interactions as
well as the collection of data that is a true
2009). One method to achieve this is throfigh e g me nwheh is defimed by D. L. Morgan
(1996, p. 516) dsftbeensocategories of partic
order to achieve homogeneity across a variety of factors such as differing gender, age, ethnicity,
and activity leve(Brod et al., 2009Asbury, 1995 Peek& Fothergill, 2009. When deciding
who to group together for focus group interviews, Asbury (1995) recommended that careful
consideration be given to grouping students t
she defines these experiences agusitthose such as gender and age/grade, but also any
féother [break] factor that may have bearing
participants feel free to offer their inputo
offocusgroup t o explore childrendés and adol escent s
the single most common break factor around which groups were composed was that of gender
(Bauer et al., 20Q6Cox, et al., 2010Dixon, et al, 2010;Dorey & McCool, 2009Kimball et al.,

2009 Lieberman, 2009M. Morgan et al., 2002Vilson et al., 200p with the second most
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common factor being that of grade/age. It was determined that for purposes of this study, having
children who perceived their physical abilities/skill level to be on the higher end in the same
interview with children who perceived their physical abilities/skill level to be on the lower end
could be potentially discomforting to the students rated at the lower skill level and might inhibit
their willingness to give their opinions on the topic. Thus,em@mmendation of my research
committee, it was decided that the first break factor would be that of skill level.
To separate students by skill level, | first totaledsbkassigned scores from the first

three questions on the quantitative measuresglfe ef er ent A About Yourself
Activityo section) for each student who compl
determined (n=86). The three questions were as follows:

1. In general, do you think you are good at sports or physical aci¥itie

2. In general, do others tell you that you are good at sports or physical activities?

3. In general, do you like being physically active?
Students scored each question from on a scale of one (low) to five (high); the maximaiin over
score thus was 15 points with a minimum possible score of three. Because it was desirable to
identify those at the extremes, the number of occurrences for each potential total score from three

to 15 was first determinedéeTable 4 . Keepinginmind he fimar ker so0 of st ude

scoring all 56s (i .e. a total of 15; roughly
and all 36s (i .e. a total of 9; roughly @Al owo
acrosstherane of total scores, a | arge group of fAmi
tending to be at a medium skill Il evel o), with
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tending to be at a high skill Jddentsthdingtabedt scor
a |ow skill | evel .o
Total Score for 15 14 13 12 11 10 9/8|7/6]|3
AAbout Y ¢
Section
Occurrence of each| 19 9 8 18 8 11 513141
Score
n=28 n=45 n=13
Total Numberof |ATend ATend t
Scores at each | at a High i T & to be at a Medium Skill a Low Skill
Level Skill Level o Levelo

Table 4. Total Number of Occurrences Found at each Score feR&eifent Section

Using these designations, the next step involved placing each student whesdaséil
responsewere able to be determinaddfor whom assent was received (n=65) into one of the
three levels, based upon his or her individual scsirénis point, teachers ara/administrators
were consulted in order tmnfirm theskill level of students. Then, ug skill levels as the
segregating factor, children who had returned both consent and assent (n=39; see Table 2) were
divided, on paper, into focus groups of four to six students. At times, the small number of
students available to be interviewed at a gigehool site (either due to scheduling issues at the
school or the numbers providing both assent/consent) limited the ability to compose a group with
participants all othe samelsll level. When this occurred, care was taken to balance group
compositionby genderConversely, if there was a large pool of students, all with the same skill
levels and gender from which to choose, attention was next given to choosing students who
represented a range of activity participation patterns as represented by eachesnt 6 s
guestionnaire and drawing responsdas€room teachekgerealsoconsultedn this processo

as todistributestudents whavere likely to bemoreor les talkative across the grougs well as
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to identify the possibility of any detrimental fridship pairings betweestudentsTable 5

I'N PHYSI CAL

providesa breakdown of how many students from each skill level were involved in the focus

group interviews, organized by school and gender.

Grade 4 Grade 5 Grade 6 TOTAL

School SKkill Boys | Girls | Boys | Girls | Boys | Girls | Boy | Girls | TOT
Level S

Northview High 0 1 1 1 n/a n/a 1 2 3
Med 2 1 0 n/a n/a 3 0 3
Low 2 0 0 0 n/a n/a 2 0 2
Total 4 1 2 1 n/a n/a 6 2 8

Yellow High 1 1 2 1 1 0 4 2 6

Springs Med 1 3 [ 0 1 2 2 [ 3 6 9
Low 0 0 0 0 0 0 0 0 0
Total 2 4 2 2 3 2 7 8 15

Cooperative | High n/a | nla 0 0 0 0 0 0 0

Leader Med n/a n/a 1 1 1 1 2 2 4
Low n/a n/a 0 1 0 0 0 1 1
Total n/a n/a 1 2 1 1 2 3 5

Grand 6 5 5 5 4 3 15 13 28

TOTAL

Grade Level Grade 4 = Grade 5 = Grade 6 = TOT 28

Totals 11 10 7

Skill Level Low = Medium = High =

Totals 3 16 9

Table 5.Breakdown of Focus Groups by Skill Level, Gender, and School.

Table 6provides aescription of eachpecific focus group according to school, perceived skill

level, gender, and grade.
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Focus Group# Description of group
composition by
perceivedSkill Level
and (Gender,Grade)

17 Northview H (F, 5)

(NVFG1) H (M, 5)
H (F, 4)
M (M, 5)
21 Northview M (M, 4)
(NVFG2) M (M, 4)
L (M, 4)
L (M, 4)
3 - Yellow Springs H (M, 4)
(YSFG1) H (F, 4)
M (F, 4)
M (M, 4)
M (F, 4)
M (F, 4)
47 Yellow Springs H (M, 5)
(YSFG2) H (M, 5)
H (F, 5)
M (F, 5)
571 Yellow Springs H (M, 6)
(YSFG3) M (F, 6)
M (M, 6)
M (M, 6)
M (F, 6)
61 Community Leader M (M, 5)
(CLFG1) M (F, 6)
M (M, 6)
M (F, 5)
L (F, 5)
Table 6. Datiled Descriptive Information on Each Specific Focus Group

Number ofintervieweeper goup. A review of research utilizing focus groups with
children indicates that most groups tend to include between four to six participants, especially for
groups withyounger childrer{Brod et al., 2009Morgan et al., 2002 eek & Fothergill, 2009
Rorenet al., 2001Wyattetal., 2008 The researcherds previous re

focus groups of four to five upper elementary students suggests that gasséoth
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manageable and effectigFopple & Ennis, 2008 Focus groups of only two to three are not as

effective, as the discussion lacks the backtforth verbal interaction which a larger group

allows (M. Morganet al., 2002 The piloting of the focus group interview protocol confirmed

that while six children in a group was possible to work with, a group size of four or five children

was more ideal. In th study, three of the six focus groups were comprised of four students each;

two had five children each, and one group had six students. Factors which affected how many

children were in a group included balancing the number of students from one gradefdas

had provided both consent/assent across one or more focus groups (e.g., one group of six was

seen as more appropriate than two groups of three), the decision to involve as many students as

possible from each classroom in the interviews (so as texctide one child out of six, for

example), and the availability of each student to talk at a particular scheduled interview time.
Number of interviews tconduct When determining how many focus groups to conduct,

it is expected that enough interviewearc onduct ed such that Asaturat

as the process of collecting data until no new data is obtaiHark,(2009) to the extent that

participantsd responses are generally predict

al., 1995. As a rule of thumb, it is suggested that four to six focus groups are typically sufficient

to provide saturation of da{®. L. Morgan, 199§, although Asbury1995 suggests this can

potentially occur with three to four focus groupsiile Brod et al. (2009) suggest this range

when supplemented by four to six individual interviews. C{2009 details that another rule of

thumb is the use of at least one, and perhaps two, groups per segment; as the number of segments

increases, so too should the number of interviews (D. L. Morgan, 1996). Given these guidelines,

the recommendatis of my research committee, and the three different grade levels involved in
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this study, it was suggested that | conduct a minimum of six focus group interviews which

reflected as much of a range of skill levels, gender, and grade, as possible. Aftietiognspx

focus group interviews at three different schools, both Glenda and | felt there was little variation

in childrends responses, suggesting that a sa
made at that point to cease any further faynesip interviews.

Protocol and Managementll focus group interviews were conducted in a manner
which allowed for the comfort and safety of the children involved, as well as a maximum amount
of data to be efficiently gathered in the time available ritteoto achieve this, the following
factors were considered:

3 Decreasing of Power Valence
3 Interview Location
3 Presence of a Cbloderator
3 Audio-Taping of the Interview
3 Assent/Consent and Confidentiality
3 Interview Structure
3 Interview Duration
Each of these is explained in more detail, below.

Decreasing poweralence When conducted in a school setting, focus groups can
inherently reflect the norms and codes of conduct typically associated with that school/teacher
situation. Cargthen, must be taken to decrease this hierarchical-ediidtrelationshipgM.

Morganet al., 2002 To achieve this, interviews were purposefully held in a quiet, informal

setting with which children were familiar so as to allow for a more congenial interview
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atmosphere (versus, for example, ilalaoratory setting at a University). They were conducted
around a common table/area at which all participants sat, suggesting a shared interest and ability
to dialogue (versus, for example, me being up front and students in a traditional desk format,
whichwould suggest a more formal teacher/student relationship). | introduced myself to the
children with the use of my first name, and the fact that neither myself nor-thedsrator
(who was sitting unobtrusively to the side or behind) were previously kimtese students
assisted in decreasing the inherent power valence between us as adults and the children as
subjectqClark, 2009 M. Morganet al., 2002 To make students feel comfortable with me as
the interview moderator, | tried to open the
studentd e.g., where they might be going over their summerkynehat they were looking
forward to during the summer,eici n or der to fAbreak the ice. 0 O
decrease of discomfort among participants were that students were interviewed with classmates
with whom they were familiar, thepeesrc e of snacks or lTunch (i .e.,
talkingo), allowing students to use their pse
allowing students to hear their recorded voices played back. All of these helped to build and keep
s t u d ieteréstsand comfort during the interview period.

Interview bcation It is suggested that focus group interviews with children be held,
whenever possible, in an informal setting (such as a youth center or library) so as to make
participants feel as comitable as possiblgM. Morganetal., 2002 The r esear cher 6s |
experience of conducting both d(ldopple & Graham, 199%nd focus groupHopple & Ennis,
2008 interviews in empty portable as well as regular classrooms suggested that either of these

would be appropriate for this studyobés purpose
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possible in a quiet, private location of the school such as an empty classrotraror
instructional area of the school with which the children were familiar. In one instance at Yellow
Springs, the room had to be changed-may through the interview due to a schedule change,
but another room was quickly located resulting in minimsiugtion to the interview.

Presence of a emoderator. A number of researchers suggest the use ofraanterator
or facilitator to sit in the background, obse
and children, if necessary, and unobtraknake notegAsbury, 199%Brod, et al., 2009;
Krueger, 1994D. L. Morgan, 1995 (seeAppendix Dfor a list of duties for the emoderator in
this study). One conoderator, Glenda, was present during each focus group interview; she sat in
a location that was slightly to the side yet slightly removed ttwgrmain table, which allowed
her to easily view al/l participants, yet do s
proved invaluable for her insights on what was taking place during the focus group interviews,
suggestions she had for putting st together for the duo interviews, assisting with
procedural tasks such as helping with refreshments/lunch, helping to keep track if a student had
to leave to use the restroom, for example, and perhaps most importantly, for taking field notes.
Although Glenda typically did not typically involve herself directly in the conversation, there
were a few instances where she did follow up
clarification.

Audiotaping of themterview To aid data analysis, each intewigvas audietaped using
two different methods. First, interviews were recorded digitally using an MP3 player, with an
analog (i.e. standard tape recorder with 60 or 90 minute cassette tapes) also used-ag.a back

The use of two devices ensured that diaten each interview would be gathered, should a
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technical difficulty(s) arise with one device, unbeknownst to the researcher, during data
collection(Bonello & Ennis, 2008Brod et al., 2009{technical difficulties did occur in one
instance, making it extremely helpful that two devieese utilized in each interview!). The
devices were placed in the middle of the interview area, with a microphone used with the MP3
player, so that all voices could easily be recorded. After giving their assent to be recorded,
students were able to speahlkir pseudonym and then hear it played back, at the beginning of
each interview.

Interview structureFocus group sessions generally fol
opening, discussion, and wrapp (Gibson, 2007 Stewart & Shamdasani, 1990 his structure
was also be utilized in this study. After a short introduction, a card activity served as an
Aopregdd to the ensuing discussions, followed b\
topics. A conclusion/wrapp gave each child a chance to add any further information to the
interview, whether or not it was a topic that had previously been brapgBtoing this allows
for the child to identify that information which is of most importance to him/her (which is
helpful for data analysis), as well as allows for the identification of any new information which
can be considered for insertion into follogiinterviews (Brod et al., 2009).

Assent/consent anagfidentiality. In keeping with IRB procedures, only children whose
parents had provided written consent (n=39) were potentially able to take part in the focus group
interviews. All children who werasked to be a part of the focus groups had also previously
given their assent, in writing, to take part in the interviews. Following guidelines for ethical and
proper data collection (Brod et al., 2009), assent from children to take part in and baed io

was also requested at the beginning of the interview, along with advising students that they
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would be able to discontinue their involvement in the focus group interview at any time they
wished, by returning to their classroom. To ensure confidentigkficipants were asked to use
the pseudonym he/she had previously chosen for him/herself during the interviewagarfe

each child with this name assisted in this process.

Interview dirationBecause chil drends at tiwolvedimon spans

verbal discussion are limited, it is suggested that focus group interviews with children be no
longer than one hour per session. M. Morgan €280D2 suggest that two sessions of
approximately 20 minutes each, separated by a break for refreshments, is optimum for children
age seven to 1A review of studies utilizing focus groups with children indicate that most
interviews subscribed to one of these two sugges({Daget al., 2006Dixon et al, 2010;

Dorey & McCool, 2009Feredayet al., 2009Gibbons & Humbert, 2008onge-Rojaset al.,

2009 Russelletal., 2004 Thi s i nformation, as welcewths t
interviewing children in a group settirigopple & Ennis, 200Band the piloting of the focus

groups, sugests that given the age of participants taking part in this study, a duration of
approximately 3815 minutes maximum is an appropriéagth for these interviews. The

duration of focus group interviews were generally held to this time length, with orge be

slightly less due to the eraf-day school schedule.

Once completed, all digitally audiotaped
downl oaded onto my personal compuup®O¥d$o hard
assist with data atysis, most interviews were later sent electronically to a transcriptionist in
order to be transcribed (I myself transcribed a few of the interviews). In our initial conversations,

following suggested protocoMacLean, Meyer, and Estable, 20@®bland, 995),
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transcriptionists were provided with guidelines to follow when transcribing the interviews (e.g.,
double space in between statements, the importance of transcribing verbatim accounts, and
highlight any words, phrases, or sections they were unsuria @ldition, in keeping with

proper ethical practice (MacLean et al., 200dley & Powick, 2002), they agreed to keep all

data confidential; Jessica (pseudonym), for e
good with conf illimggersdnal eolréspondence| 613418), askipdeo delete

files from their computer once completed interviews were received by me. Transcriptionists were
encouraged to write and ask me any questions as they began the transcribing process; | also
requestd that they send me the first four or five pages of their first transcription so | could

review it for comparability and dependability (Poland, 1995). When transcriptionists returned the
finished fA.docxo format f i |teeyhadwithtyansoribingehdt i n t
particular file. Following suggested guidelines (MacLean et al., 2004; Poland, 1995), | also
encouraged transcriptionists to send me feedback about their reactions to the interviews; this
debriefing allowed for additionahsight into the interview during analysidditional insights

from each interview in the form of field notes taken by either myself and/or threderator

were added to the transcripts at this point, therefore allowing these thoughts and observations on
participants and the interviews themselves to become a part of the data. Upon receipt of each file,

| immediately saved it to my computer hard drive, again with a-bpadn external memory

sources. | am the only person who now has access to the eledatajicopies of both the

A.docxo and fA. mp30 fil es -aps®VDsaekeptalomgqwitmy ¢ o mp
hard copies of data in a locked file cabinet to which only | have access. A paper copy of

transcribed interviews and cassette tapes of teeviews are secured in a locked cabinet to
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which only | have access. Accompanying this data is a list of all participants (authentic names
coded with pseudonyms and identification number) as well as all original written notes of the
interview taken by theo-moderator.

Duo interviews. The use of sermstructured interviews with pairs of children served as
the final data source in this studyh& purposedevelopmentprotocol for administration, and
security issues related to these interviemesdetailedelow.

Purpose and developmenthe purpose of the duo interviews was fourfold: first, it
allowed myself as the researcher to delve deeper into topics and thoughts brought up by children
during the focus group interviews; second, it allowed me to fuptttdre thoughts and feelings
children may have recorded on their questionnaire and/or drawing; third, it gave me the
opportunity to bring up any new issues/topics with children that were specific to one or both of
the children being interviewed; and lasityaided in documenting the credibility of data through
the use of triangulating data across the data sources.

The interview protocol for the duo interviews was developed in a similar fashion to those
of the focus group interviews. First, a protocol aig interview questions which reflected the
guiding questions of this studgge AppendixC) were developed. These questions were then
piloted with children who were involved with Phase One of the study, with necessary changes
made before data collectiovas undertaken. Before each interview took place, | reviewed each
studentds questionnaire and drawing in order
guestions. In addition, any follewp questions to the focus group interviews, as detailed from
ethe my own or Glendads field notes or observa

specific students.
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Composition and number of duo interviews effort was made to conduct as many duo
interviews as school s 0 Imatod] 13pdirsa chidre@=<26 tetal)lh e dul e
from all three schools combined were interviewed. Keeping the break factor of skill level in
mind, care was taken to interview two students of the same skill levels together whenever
possible. Care was also taken torghildren of a similar gender together and to interview as
many children from the three various skill levels as possible (see Téil@ tomplete listing
of duo interview participantsy school, skill level, gender, and grade). Most students who took
part in a duo interview had previously taken part in a focus group, although due to availability to
be interviewed, some students (n=6) took part in a duo interview but not a focus group interview.
Factors that went into deciding who to put together imrview included which students were
available at a given time, suggestions from classroom teachers as to who might work well
together, including as many students who provided consent/assent as possible, and decisions
made by mysel f lasswessdn thep guantitastiveuneasurel Ealjeo8idesa

summaryof information on duo interview participants.

Grade 4 Grade 5 Grade 6 TOTAL
School Skill Boys | Girls | Boys | Girls | Boys | Girls | Boy | Girls | TOT
Level S
Northview High 0 0 0 0 n/a n/a 0 0 0
Med 2 0 0 0 n/a n/a 2 0 2
Low 2 0 0 0 n/a n/a 2 0 2
Total 4 0 0 0 n/a n/a 4 0 4
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YeII_OW High 1 1 3 1 0 0 4 2 6

Springs Med 0 2 | 1 3 2 2 |38 7 | 10
Low 0 0 0 0 0 0 0 0 0
Total 1 3 4 4 2 2 7 9 16

Cooperative | High n/a | nla 1 0 1 0 2 0 2

Leader Med nfa | nla 1 1 0 1 1 2 3
Low n/a | nla 0 1 0 0 0 1 1
Total n/a | n/a 2 2 1 1 3 3 6

TOTAL 5 3 6 6 3 3 14 12 26

Grade Level Gr.4= Gr.5= Gr.6 =

Totals: 8 12 6 TOT 26

Skill Level Low = Middle = High =

Totals: 3 15 8

Table 7 Summary of Duo lrerview Compositionby Skill Level, Gender, Grade, and School
Protocol and managemendust as for the focus group interviews, all duo interviews
were held in a quiet, empty classroom or other instructional space in each school at a time that
was converent for the classroom teacher and students (e.g., they did not occur during outdoor
physical activity time, etc.). Healthy snacks or pizza (if the interviewed occurred over
lunchtime) and drinks were made available for students during the interviewidntemwere
audiotaped using both a digital (.mp3) player as well as a traditional (analog) cassette player.
Once an interview was completed, the data was managed following the exact same protocol as
described earlier for the focus group interviews. Agasnfor those interviews, | again am the

only person who now has access to the paper and electronic copies of these files.
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School Duo Participant Skill Gender | Grade Part of
Interview Name Level Focus
# Group
Interview?
Northview 1 Mr.ISudkatPE L M 4 Y
(NVDuol) Mungoia L M 4 Y
2 Pack M M 4 N
(NVDuo2) Bob2 M M 4 Y
Yellow Springs 3 Osiris H M 4 Y
(YSDuo1) JOANN H F 4 Y
4 Lizzie M F 4 Y
(YSDuo2) Anya M F 4 Y
5 Brandon H M 5 Y
(YSDuo3) Michael H M 5 Y
6 Lilly H F 5 Y
(YSDuo4) Keven M F 5 Y
7 The Other Guy M M 6 Y
(YSDuo05) Duke M M 6 Y
8 Elizabeth M F 6 Y
(YSDuo06) Sierra M F 6 Y
9 Cody Taylor M F 5 N
(YSDuo7) Susie M F 5 N
10 Joe H M 5 N
(YSDuo8) George M M 5 N
Community 11 Mike H M 5 N
School (CLDuo1) Butler H M 6 N
12 Kevin M M 5 Y
(CLDuo02) Jeffri L F 5 Y
13 Jo M F 5 Y
(CLDuo03) Larri M F 6 Y

Table 8 Detailed Descriptive Information on Each Specific Duo Interview

Data Analysis

Data were analyzed using quantitative and/or qualitative m&aeanitial analysis

process began witihe commencement of the focus group interviews; once all interviews were

ACTI

complete, qualitative and quantitative data were analyzed concurrently in hopes of triangulating

findings. The analysis of each of these data sources is explained more fully below.
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Quantitative measure.Analysis of the quantitative aspects of the measure occurred
concurrently with the analysis of the interview data. Data were analyzed by first examining the

spreadsheet to insure that responses were entered properly. Based on tpengenelf the

measure, items were organized into five diffe

AAbout [current] Organized Sports and Acti vi

Activitiesod, AAbout Physeiactalo nE dou clastiinogn ot,h easned s

statistical analyses were then determined. First, descriptive statistics (measures of central

tendency) were produced in order to provide

different physical activityst t i ngs. Second, Cronbachos al pha

reliability estimates for each of the five sets of questions. Third, initial component analysis was
performed in order to further examine the underlying dimensions of the overall measure and the
19items. This component analysis was used to determine if identified constructs in the
instrument development were supported by underlying dimensions of the d&least. see
Appendix Ffor more detailed information for each variable, individually, ad askach
subscale.

Analysis of the opemnded questions began after the initial coding of the interview data.
For questions in which asked children to identify a specific activity (i.e. numbers two and six, 21,
22, 27, and 28), a frequency count for edidtrete response was determined. This allowed for
the identification of the most commordpecified activity. Due to the large number of discrete
responses, activities were then grouped into categories such as dance, team, or individual
sports/activity e that a better sense of the type of activity could be gained. Answers for

guestions two and six (past and current organized activities) were separated out according to
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school and grade level, but because no discernable differences were found acreestihese
data for the remaining two settings were not separated out by school or grade level.

Analysis of the opemnded questions took place in two different phases. First, for
guestions numbered 15 and 16 in which students were asked to explaihditss of activities
they did (and did not) I|like in the organized
separated out according to school and grade level. Responses werneatheoded using
previouslydeveloped interview codes (with additionables identified, if necessary) to facilitate
triangulation. Again, because at this point there were no major differences in the type of
responses discerned between grade levels, the responses for teadpiguestions in the
other settings of Physicaldication and Recreation/Leisure (i.e. numbers 21, 22, 27, and 28)
were not separated out by school or grade level. These responses were coded using the same
opencodes previously developed. I n the next rou
Aexptaownd questions (numbers 15, 16, 21, 22,
skill level. For the final question (#29) in which students were able to write anything else about
physical activity that they wished, responses were grouped accordimgstowith either a
positive, negative, or neutral valence. These responses were also coded using the same codes
previously developed.

Student drawings. Drawingswere analyzed utilizing both quantitative and qualitative
approaches following procedureedsoy Hume et a(2009i n t heir anal ysis of
and drawings. In these procedures, the mixethodsdt a anal ysi s approach c
t ransf o(€Creswdll,i200Bios used itfoy ficheanmual i tative dat a

analysis took place; the first round analyzed different aspects of the drawings according to
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school, grade level, and gender. In the second round, aspects of the drawings were analyzed
according to skill level.

In the first round, four different types of analysis took place. First, a frequency count of
each discrete type of activity (e.g., trampoline, jogging, archery) depicted in each drawing was
made. Second, an overall valeemoes,ifpdssibke@.e.ti dr aw
it portrayed a positive, neutral, or negative affect). Third, an effort was made to determine the
setting in which each drawing occurred by ana
Lastly, specific features in tldrawings (e.g., type of activity, presence of family member or
animal, etc.) were recorded in list format. Each feature was considered ¢todbe @ thene
similar themes were then grouped into categories (e.g., team activities; activities conducted by
self; those showing an inanimate object only such as a soccer ball, etc.). For each of these
themesdata was quantitatively analyzed by determining a frequency count of the total number
of timeseachoccurrdde . g. , fAequi pment 0 mmgs)Quegglear i n 25%
categories and results generated were triangulated against those generated by the interview data.
I n addition, themes generated from individual
related to the assertions developed out of theviiee data.

In the second round of analysis, drawings were analyzed two different ways according to
skill level. First, a frequency count of activities depicted in the drawings was made using the
same or similar categories developed for the first rourahalysis. Second, the valence of each
drawing was then determined for each picture. Again, results were triangulated against those

generated by interviews and opemded questions.
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Focus goup and duo interviews. A general inductive approach using thestant
comparison method (CCMBoeije, 2002LeCompte & Preissle, 199%r analyzing data was
used to guide the analysis of interview data gathered in this study. The CCM is the principle
method for analyzing data in order to develop grounded th{8msije, 2002; Glases: Strauss,
1967;Payne & Payne, 200&trauss & Corbin, 199&swell as other qualitative research
traditiors (i.e. methodological strategies) such as Ethnography, Phenomenology, and Case
Studies. In this analysis method, data is continuously compared with the aim of discovering
similarities and differences across data sources, to identify common patternstashatengsnd
to fully describe all aspects of these patterns in order to provide as rich and robust description of
what the data is 6ésayingé, as possible (Boei|j
Open coding.Initial analysis of the focus and duo interviews conducted in this study
took place as soon as interviews were conducted and certain themes or concepts began to stand
out; as suggested by experts, this resuttetiditional questions and probes about those themes
being used in future focus group and duo intervigdsbert etal., 1995, Brod et al., 2009). An
initial listing of themes was developed as completed transcriptions were checked for accuracy.
The pr oc e {Bnersoh, Fritp, & 8havg 199Bayne & Payne, 200&trauss & Corbin,
1999 coding began in earnest once verified transcripts were entered into the qualitative text
anal ysis comput er p whchallaved fdi & lineby-liketnimeriggrofa p h , 0
the entire intervieviext. During this first phase of coding, concepts (i.e. thoughts, meanings, and
ideas) which were fisi gni (Strauss & Corbannl€98,p.rp@&erey t i c a l
identified as interview transcripts were read, with the initial list of these descriptive concepts or

codes beingevised as necessary. Throughout this process, specific instances of interview text
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either at the word, phrase, sentence, and/or paragraphileveére positive or negative cases of
each of these codes occurred were electronically identified. Inrieess, described by Boeije
(2002) as Afragmentationo, coded segments of
from which they originally occurred so that |
order to arrive at larger, more afasit categories that describe what is occurring in the data. The
process of comparing codes across all i ntervi
used to verify existing concepts and to add additional concepts as ne¢Bsegy et al., 2006
As existing codes were then refined (or deleted), previous instances in interviews where those
concepts were utilized were also revisgtdifferent points in this initial coding process,
interviews were shared with two professionaithvexpertise in both qualitative research and
childrendéds physical education in order to ver
interviews were sent for verification of the coding, and in the other, uncoded interviews were
providedsoastal | ow for a comparison of that experto
Constant comparisonAs the process of open coding took place, patterns among these
codes began to emerge, with research notes made of these similarities for future reference. Once
all open coding was finished, intensive reading of each interview as well as all text of similarly
identified open codes occurred. Through a deductive process, initial patterns in codes were then
combined into more abstract categories. For example, in tlolg, she two open codes of
Abullyingo and fAfightingo were connected (alo
Ai nterpersonal dynamics. 0 These categories, b
codes, made it more easy to conceptualize the dataemdt in more abstract terms (Strauss &

Corbin, 1998). The cyclical process of comparing data and looking for both similarities and
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differences in the interview transcripts in this study allowed for the eventual identification of
approximately 10 categes. As before, this list of categories and the corresponding open codes
(i.e. a Acode treed) were given to the same e
and feedback. As interview data continued to be analyzed, these categoriasecbiatibe
revisited and refined as necessary; constant comparison techniques were again used to verify the
existence of categories as well as to either add or negate categaaigs;agsiatelf necessary,
open codes were also refined throughout theegssOnce the identification of categories was
completejnterview data (labelled by open codes) associated with each specific category was
el ectronically Acut and pastedodo and saved int
data correspondini@ each category could be grouped togetBeice printed, each separate
instance of interview data within each category was numbered consecutively. These numbered
excerpts allowed for the easy organization and identification of specific data instances
throughout the remainder of the analysis process. The main ideas described by each piece of
interview data were then organized and outlined, by category, onto large pieces of newsprint in
order to assist in seeing Awh point, pedirentdap peni ng
from student drawings and the quantitative measure, as well as relevant research notes, were also
added to the information for each category, as appropriate.

Axial coding. Through the process of reading and analyzing data undecategory,
initial assertions were then identified which were used to describe the main ideas found in each
category. This allowed for the relationships both within and across categaisgstermed the
process of fdAaxi al ¢ odiitobg gengragd. These snain a&serosr(dr i n ,

Acore categorieso) were fAtheoretically dense
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& Payne, 2004, p. 101). These main assertions allowed the most salient aspects of the data to be
described. The egience of these core assertions were again verified, deleted, and/or revised
through the use of the constant comparative process, with a search for negative and deviant cases
providing a balanced perspective on all generated categories and assertie@ferédlese
assertions were also given to (three) experts
results. Based on their feedback, the continued analysis df datdooking at the data from
different perspectives resulted in revisions tthese main assertions. When it was felt that this
process was complete, the instances of data belonging to each core assertion (aided by the earlier
numbering of data excerpts) were printed and
newsprint, tius allowing for all instances of data to be organized in such a way as to facilitate the
writing process. This process has been used successfully by the author and others in previous
gualitative research projediBonello & Ennis, 2008Hopple & Graham, 1993Vianross, 1994
Trustworthiness and Authenticity of the Research

The end result of good research, whether it has been conducted using quantitative or
gualitative methods, is that it makes a substantive contribution to empirical knowledge and/or
advance current theofAmbert et al. 1995. To achieve this, the constructs of validity and
reliability need to be addressed. For mbradthods research, Creswg@bD09 notes that experts
in the area advocate that these constructs be addressed separately forca@htifagive data
and tre qualitative findingsf the study. Reflecting these lines of thought, both the quantitative
and qualitative portions of this study will be addressed separately, according to each specific data

collection method.
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Quantitative data: Quantitative measure. It is accepted that the strength of
guantitative dat#&raditionallydepends, to a large degree, on the ability of the researcher to
minimize threats to both internal and external validity and reliability. Relative to the
guestionnaire, typical threatsitgernal validity include those related to both testing and
instrumentation. In this study, due to the qu
threats of testing (i.e. children remembering responses for later testing) and instrumentation (i.e
instrument changes betweenmad postesting) were minimized. In terms of external validity,
common threats include the interactions of selection and treatment, the setting and treatment, and
history and treatment. Because the participants in tindy stere purposely selected from a
convenience sample, and because the possible pool of subjects was small, it is impossible for
results from the quantitative measure to be generalized to children who do not take this measure
and who are outside this parlar setting. Because characteristics related to children and what
they see as being fun can change over time, results from this questionnaire cannot be generalized
to children who may take the same measure at a future date.

Content validity of the questnnaire has previously been addressed in the respective
Adevel opment o6 section. Briefly, content wvalid
piloting (i.e. Phase One) of the measure with children of the same age/grade as those who took
part in Phas Three (data collection) of the study. Two professionals with expertise in the area of
childrends physical education/ physical activi
on the measure so as to ensure their appropriateness and validitycReseanittee members
were also asked to provide input on the measure, with feedback used to revise the measure as

appropriate. In addition, four portions of the measure had previously been developed and

149



CHI LDRENG6S I NSI GHTS I NTO FUN I N PHYSI CAL ACTI

validated as part of the folguestion Sport Enjoymeiscale developed ycanlan, Carpenter,
Schmidt, etal. (1993).Statistical analysis of these four components and one additional part
(AAbout Yourself and Physical Activityo) resu
Cronbachos #&admp7ilats.966. &/hem undeglying dimensions of the measure were
examined further through component analysis, the five components accounted for 84% of the
total variance in findings, supportitige construct validity ofhe measure relative to measuring
studentsd6 enjoyment of physical activity in t
Qualitative data: Drawings and interviews.Guba and Lincoli§1994) andLincoln and
Guba(1985 and were among the first to suggest that the unique nature of qualitative research
demands that these constructs be approached differently than for quantitaie® Jthis has
been echoed more recently by others, including Creg2@09 and Hammersley1992. Guba
and Lincoln(1994) suggest that the two primary criteriatofstworthinesandauthenticitybe
considered the Al i t-qualityqualimtvé resedrch studiesi These ou s, hii
constructs will be discussed below, relative to e data sources that are qualitatively driven:
the student drawings and the duo and focus group interviews.
Trustworthiness Trustworthiness is composed of four distinct constructs: credibility,
transferability, dependability, and confirmability; they smler these the qualitative equivalent
to the quantitativeelated issues onternal validity, external validity, reliabilityand utility,
respectively(Lincoln & Guba, 1985Ronenet al., 200). More information on each of these, and
how this study addresses each, is detailed below.
Credibility. Credibility, or truth valugLincoln & Guba, 1999 answers the quisn of

AHow believable are the findings (from fAxo0 st
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internal validity.First, Goetz and LeCompte (1984) suggibstt qualitative researchers adopt
procedures that increase the likelihood that an authent pi ct ur e of the partic
elicited. To this end, my decision to use focus and duo groups with children as my main research

method is highly consistent with the research questions and objectives of my study. There is no

better way, forexaml e, t o di scover childrends thoughts
ask them! Also, attempts were made to verify
o fmerfiber checkilp ( Br yman, 2008). Thi s eneraacomrdtelt hat t

described and understood, and that any uncertain issues were clarified at either the current, or in
a future, interview with a specific child. Because the data is coming directly from children
themselves, it is also realistic to believe tiet data reflects high content and face validity

(Ronenet d., 2007). It was apparent that children were being forthright during interviews as they
at times questioned each other if they did not agree with an answer another child gave, and while

they may have consi der ed ot Ihaegethdroginfomsuagiigt s, t h

di scussion. For example, in one focus group (
l i ke football and badsdedb6a)l,l taon dw hbi acshk ektebvaelnl o f(eOn
know, baseball i (34480449); Beandbnatayis with hig odginat eegponse

Altds just soccer isnbét my favorite sportél t

I i ke t hat-0466). Question(n@by pekrs and/or myself as moderator also led at times

to studats reflecting upon and refining their thoughts; this can be seen in the following
exchange between fAiMrl SuckatPEO (M) and myself
which | had pointed out an inconsistency in what he had said:

M: AUméoh | guegeséwbatclyou said made me r e
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C: Well go ahead and talk about ité
M: é1 dm not sureée
C: éWhyéthink about it a I|little bit moreéew

M: Well, because you make a good point, like there are more kids [he49-QR37).
MriSuckatPE attempts to further explain his thoughts, and as he thinks aloud, his interview
partner Mungoia asks Mrl SuckatPE to clarify w
(0269). MrISuckatPE goes on to explain that his thoughts,thaishe thought about them more,
were based more on the school he previously attended, versus his current school, which was new
to him. I n these exchanges and others, it was
and that they were interestedaroviding an accurate description of their thoughts and feelings,
even if others held different or opposing views.

Another way to produce a high level of credibility is demonstrated by designing and
carrying out the study according to good (accepteditioea(Bryman, 2008). In qualitative
research, this includes the use of sound methodology and protocol, the use e$auszuned
interview guide, appropriate analysis of the data, and documentation of the findings (Brod et al.,
2009). To this end, | k& been transparent with the rationales and procedures for the selection of
my studyodés site, sample, and methods of dat a
based upon previouslyompleted, rigorous qualitative studies, with the sources well
documented.

The technique diriangulationis another method used to establish credibility to the
findings and their interpretatioidmbert et al., 1995ryman, 2008Denzin & Lincoln 2005;

Lincoln & Guba, 1999Payne & Payne, 2004The utilization of more than one data collection
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method in my study, as well as the inclusion of multiple interviews, allowed for data to be
corroborated both across as well as between interviews and other data #mottes. means
by which triangulation can hel pacenwodeatorlin sh fAtr
this study, Glendawh o i s, i n Pattonds wor dg990a form of
assisted in the triangulation process, as thoughts, questions, and possible alternate iotexpretat
were discussed with her in betweand aftefinterview debriefing sessions. Any concerns or
misconceptions were brought out and addressed in future interviews. Throughout the data
coll ection phase, Glenda ser veagobsepatians,ansloundi n
concepts were checked.

Lincoln and Gub#1999 suggest additional ways to increase the credibility of findings.
One is by performingxernal check®n the inquiry process itself as data analysis takes place.
To this end, | involved three content experts (not involved with the study) who have extensive
experience with interviewing children and/or analyzing qualitative interviews to remew
coding and ensuing assertions, in order to ensure that categories and themes accurately reflect
chil drenbés views on the topic and that proper
strategy to is the refining of working hypothesis by usiagativecase analysis- that is,
checking assertions against past and future data, to account for all possible cases (i.e. data which
does, and does not fit, my themes and assertions).

It is also important to establish the accuracy of transcribed interviews, given that their
Aform and accuracyéplay a key role in deter mi
degree of dvag.ean et al.p2004,pt 1¢35 Poland, 1995). To ensure the

trustworthiness of the transcriptions, | randomly selected interviews from each transcriptionist to
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be spotchecked by comparing the transcription against the original recording, in order to verify
the accuracy of each transcription. Since some discreganere found, all transcribed
interviews were hence fully checked by myself, as per recommendations by MacLean et al.
(2004). Field notes were also used to address any questions which the transcriptionist may have
noted (via previously agreaghon procedwes).

Transferability Transferability, or applicability, is akin to the traditional construct of
external validity(Lincoln & Guba, 1999 It answers the queshs of, do (or can) the findings
from this study apply to other contexts, and, what is the degree to which this study can be
replicated(Bryman, 2008? Although qualitative studies such as this one cannot easily be
generalized to other contexts (due in parthe small sample size involved, as well as the
purposeful sampling of children involved), they can provide a rich accounting of the details of
the study. Doing this will allow another rese
details of this stdy to another context, sample, etc. to conclude whether such a transfer is a
possibility(Lincoln & Guba, 1999 To facilitate this process, | have sought toyle as many
details about the rationales for and the specific methods for data collection and analysis, in as
transparent a manner as possible, including providing great detail relative to the sources | have
utilized in the designing of this study. Inditilon, my study of the construct of fun in physical
activity is one which is germane to many children from a number of settings, thus allowing for
the potential study of the construct with other samples. When presenting findings from this
study, | soughto provide what Creswefp009c al | s a #At hick, rich descr

readers can clearly understand the particulars of the study and thus see the findings as realistic.
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Dependability Thi s construct answers the questior
are likely to occur again at other timies1 other words, tavhat degree is the study and its
results applicable to other research situations in which similar methods are utilized, and, to what
degree can theoretical influences from the study be justifedompte & Preissle, 1993
Lincoln & Guba, 1999Payne & Payne, 2002 This is considered to be akin to the mjitative-
related constructs of external and internal reliabfligCompte & Goetz, 1982.incoln &

Guba,1999. Ronen et ali2001) suggest that a study with high applicability ireses the
opportunities for the findings of the study to be used by, and useful for, potential users of those
findings.

Strategies which Lincoln and GufiE099 and Bryman(2008 suggest to ensure
dependability, and which | as researcher have
approach. This was accomplished by first keeping complete records of methods and data (i.e., an
Aauditing trail 0) esdwoutsideasburceselssts bf thildren ia eachlrlass,j u s t
who returned consent/gave assent, pseudonyms and identification numbers, transcription records,
copies of codes, and accurate field notes are just some of the records that have been meticulously
keptand which were referred to both during and after the data collection phase; these are
available to anyone who may be interested in viewing them. Second, the interviesdeator,

Glenda, confirmed that what | as the main researcher saw and heard klerfiogus group and

duo interviews was in agreement with what she saw and heard. This was accomplished mainly
through afteiinterview debriefing sessions. Third, | involved professional colleagues who had
experience in the anal pssvecptescsessurongct hasd

as a means of confirming codes and the(@asbyshireet al., 200%generated during analysis.
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Fourth, laskedcolleaguedo ascertairthe degree to which proper procedures, as set forth in this

documentwere followed bothduring and at the conclusiaf, data analysisThe use of the

computer program AThe Ethnographo is a key co

steps undertaken in the analysis procasdslitionally, to ensure the reliability (and crediby)

of each transcribed interviewchecled each transcripbéfore it was codgdagainst the original

recordingto make sure it was transcribed in as efree and as complete manner as possible.
Confirmability. The final construct involved in trustwiness is that afonfirmability.

This construct parallels that of objectivity, and seeks to establish that the researcher has allowed

his or her values or biases to intrude on the

possible. Thisensuse t hat t he researchasi astr (Lédemptednce as

& Preissle, 19981 that is, their own perceptions and interpretations of the research contexts

such as the focus group intervieivaffects the outcomes of the interviews, and data, to the

smallest ex#nt possible. To increase confirmability, Lincoln and G{i®99 suggest that the

researcher keep a daily log which includes the detailing of a daily scledllegistics of the

study, reflections on what is happening perti

as any speculations about what the data is describing, and the rationale for any methodological

decisions made during the course ofghely. They also suggest that the auditorslleagues

who seek to establish that research procedures are followed in godddaitrexamine the

studydés data and results as well as this | og

his or he personal values to sway either their conduct (e.g., in this case, how they administer the

focus group interviews) or the findings derived from the data.
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Ronen et al(2001) also suggest that confirmability can be increased by describing the
sample adequately, giving a detailed description of how and in what sequence data wasl collec
detailing up front any possible personal assumptions, values, or biases the researcher may bring
to the study, not allowing original hypotheses to bias actual findings, and lastly, to guard against
the possibility of this occurring by triangulatingtdaAs researcher, | already have undertaken
these suggestions by first including my biases up front and by my keeping of a research log
throughout the entire process of data collection through analysis. During interviews, | sought to
present as neutralstance as possible, and utilized myncoderator and additional colleagues as
a check against any undue influences of potential biases | may have held onto the data and
results.

Authenticity. Theadditional criterion ofuthenticity(Lincoln & Guba, 1999is
concerned with issues related to the wider political impact of the research. This criterion seeks to
uncover the degree to which the research itself entiides who are located within the sphere
of the (studyds) social setting to better app
for better practice and feel empowered to make desired ch@Bryesan, 2008 While it is
suggested that this agiia has not received widespread acceptance among (qualitative)
researchers, BrymgR008 details that other qualitative researchers have suggested similar
criteria that has found more acceptance. For example, Hammg8® suggests that
qualitative research must belevanti i.e., how important is the topic undgudy, and what is
its contribution to the literature in the associated field of s{Badyman, 2008? He also
recognizes that the relevance of a particular topic may be different for the researcher than for the

participants or practitioners found in the regpe social sphere, and both of these viewpoints
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must be taken into consideration. Yardley, as stated in Bry2®08, p. 38Puses the related
criteria ofimpact and importancet hat 1 s, what I s the Ai mportanc
impact on and significance for theory, the community on which the research is conducted, and
for practitioners?0 To this end, this researc
importance of investigating this topic with its sample, both foraneseers in the field as well as
practitioners (e.g., teachers) who may then benefit from any possible findings from the study.
Because this topic has not been studied in depth in the physical activity literature to date, yet has
the potential to be extreryerelevant from a practical perspective, it is hoped the case for its
possible importance and contribution to the field has been justified.
Summary

This study sought t o -11)percemidns of thetcenstrudboffurd r e n 6
relative to ysical activity, across a variety of settings (i.e. leisure/recreational, physical
education, and youth sport). All participants provided assent, with confidentiality ensured as per
IRB-accepted practice. The study utilized a descriptive, «<3essonaldesign based on
gualitative methods; methods of data collection included focus group and duo interviews as well
as both student drawings and a quantitative measure. Qualitative analysis techniques are
consistent with techniques related to constant congradaad grounded theory. This study has
sought to increase the transferability and authenticity of the results through the use of multiple
strategies such as clear documentation of and strong support for the rationale and methods
utilized in the study, triagulation across data sources, and the use of content experts to verify
findings and decrease bias. It is hoped that the results of this study will make a valuable

contribution to the both researchers and practitioners in the physical activity field.
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Chapter Four: Results(Assertion One)

Through data gathered from childrends quan
openended questions), activity drawings, and focus group and duo interviews, five major
assertions were developed which assistedamiging answers to the three different research
guestions which guided this inquiry. These three research questions, with their related assertions,
are as follows:
Research Question 1What are characteristics of physical activity which are seen as fuwt or
fun by children?

Assertion OneChildren are able to richly describe their participation in physical activity

in terms of a broad variety of diametricatypposed (fun or not fun) characteristics.
Research Question 2Does the setting in which the plgal activity takes place make a
difference in how children perceive whether it is fun or not?

Assertion Two Children prefer to be physically active in settings in which they have

choices over who/what/when/where and how they participate.

Assertion ThreeNegat i ve behaviors displayed by fACo

mi ni mize childrends enjoyment of physical

Assertion FourThe helpful or hurtful behaviors of adults in various physical activity

settings greatly influenoehi | dr ends enjoyment of physical

Research Question 3Are there differences between children of differing skill level or grade?
Assertion Five  C h islingkrest, wafue, and enjoyment of physical activity ranges
alongacontitum from those who are ADisinclined?o
activity.
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Findings pertinent to Assertion One are provided in this chapter with a discussion of
these findings found in the subsequent chapter (i.e., chapter number five). Resultsrtmnssse
Two through Five are found in the appendices.
voices from focus group and duo interviews are attributed to them through the use of
pseudonyms which the children themselves chose. In all interviewhext,tc api t al l ette
verbal exchange pertains to myself as the moderator of the interview. A systematically
determined reference (given in parentheses) follows each specific quote from children and assists
in locating the particular quote within tdata set. The first two letters refers to the school site at
which the interview took place (ANVO refers t
Springs School, and ACLO refers to Cooperatiyv
denotes thepecific focus group (FG) or duo (D) interview which took place at the particular
given school. For example, ANVFG30 refers to
School. This is then followed by the grade level of the students who are takimy thart
interview (e.g., mGrabdee wvsawldde ndte ntoatl ek ian gf,i fwhher e
both fifth and sixth graders in the same interview); and the numbers following the period refer to
the specific line of computegenerated, numbered teattwhich the given exchange begins (e.g.,
A. 02000 means that the quote begins at | ine 2
where it was not possible to attribute a statement to a specific child (typically occurring during a
focusgroupinteri ew, when more than one child was tall
Agirl o will be used to denote Cthhé dgemder sdafatte
the quantitative survey are recounted using their exact spelling and gramthalamfication

added as necessary; their referenced information includes their name, school (using the

160



CHI LDRENG6S I NSI GHTS I NTO FUN I N PHYSI CAL ACTI

abbreviations given above), and grade level. In any case when a pseudonym (or the ensuing
discussion) does not easily allow for the identificatiorhoét c hi | dds gender, t hi

also be given at the end of a reference.

Research Question 1What are characteristics of phystal activity which are seen as fun or

not fun by children?

Assertion One: Children are able to richly describe theirtpapation in physical activity
in terms of a broad variety of diametricathpposed characteristieghich they saw as being
either fun or not fun. That is, their descriptions tend to have either a strong negative or positive
valence; they tend to view ativity as being either fun or not fun, enjoyable or not enjoyable,
or else they liked o r  d i di nthé activityi Itisenelpful and important to realize during the
interviews in this study, <c¢hil druennd,u thielnijzoeyda btl
and A lorithke eodverse) in a similar fashion. That is, if an activity was seen as being fun or
enjoyable, the children liked it; conversely, if an activity was not enjoyable or not fun, they did
not like it. To illustrate this pointake the following exchanges in which the children use the
terms simultaneousl y. I n the first exampl e, D
in their not fun pile during the casgbrting activity at the beginning of the focus group intewie
C: So, Sierra and Duke, why is running laps not fun for you?
Duke: |l just donét I i ke it muchél just don
Conversely, in the same interview, James discusses why he put the same activity in his fun pile:
James | |l ove runningéso that is what | enjoy
C: So for you is that fun, then?
James: Mhmm [nods approval] (YSFG3Gr6.0549).
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In a different focus group interview, Pack explains his preference for basketball:
C: Do you like playing on teams, Pack? Would yoe li& be on a basketball team, a
boyds?
Pack: Yeah.
C: That would be fun for you?
Pack: Yeah [nods approval] (NVFG1Gr4/5.0751).
In the beginning of this fourth grade focus group interview, children (in pairs) are given
information as to how to completeeticardsorting activity:
C: €éSo you make three piles, one you both
activities you both agree are no fun, and
As students are sorting their cards, they are discussing koétes:
Girl (to her partner, a boy): Fun or not fun?
Boy: |l dondt | i ke yoga [card is put in the
At times, children also equate fAboringo with
C: Soéjust playing aroundéwhy is that @Afun
George: Because you are not doing something that is boring to you. (YSD8Gr5.0482)
Perhaps Lizziebds explanation best summari zes
chil drenbés thoughts on physical activity:
C: So if you had to explain to someoymir age why you think participating in physical
activity is fun and you cané6ét use the word
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Lizzie: |1 would describe it, AGreat, 0 anot

people that you see that you haveally good feeling about it, and you enjoy doing it,

thatos what kinda fun is, thatds what | wo
Taken together, then, childrends dieactati pti ons
times, what they like (or do not like) @it the activity' add to our understanding of fun in
childrenbés physical activity. Using Scanl an a
basis upon which to organize and explain the results, Figure 1 gives an visual overview of
findings that are fut) andnofun{{ i n each of the model 6s quadr
by a complete description of the findings, beginning with factors related to the

Achievement/Intrinsic quadrant.

Achievement/Intrinsic (Al) Achievement/Extrinsic (AE)
*Being Skiled and Competent (+) *Competition (+)
*Having Confidence i|*Winning(+)

*I mproving Oneds Sk i|l*Receiving Attention from Others (+)
*Appropriate Balance between Skill and
Challenge (+)

*Learning Skills and Knowledge (+)

*Being Unskilled €) *Disliking Competition )

*Not feeling Confident+) *Pressure related to Competiti¢n

*A Lack of Learning or Gois (-) *Punishment for Performing Poorly)(
*Not Understanding Skills or Knowledge in | *Too Much of a Focus on Winning)(
Activity (-) *Losing (-)

*Inappropriate balece between skill and *Performing Poorly in Public-{
challenge §)
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Non-Achievement/Intrinsic (NAI) Non-Achievement/Extrinsic (NAE)
*Feelings Resulting from Movement (+) *Positive Interactions with Peers (+)
*Being AFreeo (+) *Cooperation and Teamwork (+)

*Hitting, Kicking, Tackling, and Punching (+) *Support from Peers (+)

*Physical Act of Performing Movements (+) | *Being Active with Family Members (+)
*Feelings Related to Stress Relief/Relgage | *Encouragerent to be Active from Family
*OThrillingo Acti vi t| Members(+)

*Feelings Experienced as a Result of Physiq *Interactions with Coaches and Teachers (+
Training and Exertioi+)

*Feelings of Being Active, Hedly, and Fit(+)

*Over-Exertion §) *Bragging, Harassment, and Teasing (

*Feelings of Pain, Hurt, Injury, and llinesg ( | *Ball-Hogs and Bullies-}

*Time/Scheduling Demands)( *Arguing and Fighting in Activity Situations
()

*Favoritism by Coaches and Teachejs (
*Coaches andeachers Who are Too Striej (

Figure 2. Summary of Findings for Assertion One, According to Sport Enjoyment Quadrants
AchievementIntrinsic (Al) Factors
Achievement/ I ntrinsic factors are those ch
competencewi ch are reinforced1iam,defeatinysof corifideecd by or
which one has about oneo0 s-relatbdgbalistandedighlevdlstofe at t a
perceived ability. B e | -oelated factbrs thepgerceivefode bt s cr i p't
fun and not fun are provided, supported by interview text, drawings, and both quantitative and
gualitative data from students6é6 quantitative
Al factors perceived as fun.Based on data from children in this study, theéaied
factors of being skilled or competent, having
and fitness), i mproving in oneb6s skill s, havi

challenge, and learning (both physical and cognitive) are alairelements of these children
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having fun in, and consequently liking, a specific physical activity. Each is more fully explained
below.
Being skilled and competenThe Al factor likely seen as most important for an activity
to be fun by children in teistudy was that of being skilled. In fact, being skilled or competent in
an activity was listed more often on the quantitative measure than any other reason (n=35) for
why children liked participating in a particular activity in any activity setting. ifibee skilled
that a child was in an activity, the more likely he or she was to find that same activity to be fun.
As an example, take this exchange with Lizzie:
C: éWhy is softball fun for you?
Lizzie: Because |1 6m one ofcatthceh gohoed bpalldy erl

afraid of the ball, | can throw the ball, | can hit the ball, | can do everything with the ball.

(YSD1Gr4.0492)
Kevin |Iikes volleyball for a similar reason b
(CLFG1Gr5.285). Whendissus i ng why she | i kes ballet, Eli za
Il dm | i ke really flexible, Iike I was born rea
similarly, |ikes yoga fibecause |1 6m fl exibleo

and sport to play in the local community, and a number of students in this study enjoyed soccer
because they were good at the skill of kicking. For example, soccer is fun to JohnPeter because
heés figood at i1ito (NVFG2Gu#a. 0252usewhel aégktis
ball into a goal éand steal the ball from othe
t houghts when he says that playing soccer for

itdés really awegdemarkkedaugaittiee apses ki | | edéso
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goals and ités really cool 6 (CLD1.0448). Kevi
|l i ke really fast, so | |ike run up and | dono
(CLFG1G5.0125). In speaking about others who were skilled, Anya says that she thinks

basketball would be fun Aif you were actually

(YSFG1Gr4.0636). Childrendés answeriarthmughts, he qu

and include statements such as fl play baseba
CLGr5), Al practiced a |l ot [at soccer and bas
play kickball and sodchemo I(tMiichafeln FBSEGrbdm g
the skillso (WhatUpAHomieldr, YSGr6/boy), @Al |
thing I was good ato (TheOther Guy, YSGr6), an

think they are funandlamidn of good at themo (Karen, CLGr 6)
Having conf i de n dChildrenralscoseegh® sonredtion batweeneang
well in an activity and developing their confidence. For example, Joann explains that she enjoys
dance, clogging, and gymnastics because t he Aper forming part of it
talento (YSD1Gr4.0316). Joe discusses why his
of soccer is important to him:
| see them (coaches) writing down, there is a tally of all the goals, the y=tos, and
the red cards we get.

C: Really, so is that fun for you? Do you make a lot of goals?

Joe: | made a hat trick, thatodos three goal
C: Really? Thatoés very cool. So thatdés i mp
tallies?
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Joe: Yes.

C: Why is that important to you?

Joe: They make me have some pride in myself. (YSD8Gr5.0083)

| mproving lotheidss &slksd |lspparent that i mprovir

improvement in their abilities is fun for some childrem @eir surveys, children explained that

Al | i ke playing them [roll erblading, basketba
it |I get bettero (Smile, YSGr6/girl), HfASoccer
and ASkatebedalk di ogebwbanmnsyou finally |l and a t
hard ond (Al exMercer, YSGr6) were common resp

their favorite activity. During the interviews, a number of students discussed how going up
against thers who were also skilled was challenging for them and helped them to improve their
own skills. Butler and Mike, for example, discuss their experiences on a (youth sport) soccer
team:
Butl er: Some peopleécan be more skilled.
Mike: And they give you a watp get challenged so you get better.

C: And that is fun to go against people whodare

Mi ke: Yeah! ltdés really awesome!

Butler: Yeah. It makes you i mprove. It oés r
Many children also found the goal of improvement torimee important than the extrinsic goal
of winning. Bobbi explains her thoughts, sayi

youdbre beating your own scoreéyou always winé

one, if you gottwo thattimgou beat your | ast scoreéwhat your
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(NVFG1Gr4/5.0290). Anya says that dAwhen we pl

points |Iike one to oneéeverybody is so focuse
the score anymoteY§D2Gr 4. 02 12) . Kevin says that dl 1ike
baseball, but | | earned and became really goo

Learning skills and knowledge.earning new skills or knowledge about a particular
game was also integrally linked tcetidea of improvement by many children in this study.
Brandon explains how fAél |ike a |l ot of rules

learning all the rules and learn everything and learn the statistics and the players and everything

(YSF& Gr 5. 0540) . Butler also fAlikes sports with
point of the game and know what to do in the
| earning in Tae Kwon Do is importwaweata to hi m:

beltélearning new moveséand getting new belts

(NYD2Gr4/5.0033). On the survey, some children explained their thoughts about learning skills

and concepts: #A[l | ike cheerl aadiwhgle! s®&c d Dea i
YSGr 4) ; iservivle skills it is a |lerning excp
skating] is because | got to | earn how to do

YSGr6/girl), and,o Adefnecnd gy, ourts erlefl d s( Maoak ,t CL(

interesting aspects of physical activities also made them fun for some children. For example, Jo

(CLGr6) states that she | ikes fencing because
Lizzieexplals i n her interview that she thinks playi
Education at her school is fun because of alstretegyy nv ol ved i n fAambushi ng:¢

and bringing teammates who were previously caught back over to theiflsea@octor and
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WhatUpAHomieJdr (both sixth grade boys at Yellow Springs School) agree with her that the
Astrategyo i s what makes the game so fun. Keyv
when she says she | i kes thefgameteffiknatkgat
Educati on b e c a-upsotitisiinteregting, backuse there ars re tother games where
you can eliminate other people in sort of tha
springboard di vi neg |beeacranuesde sfionmeetnheivnegr me w, it W
likes her fun pile activities of swimming, skateboarding, playing in the snow, and jumping on the
trampoline because Athey are al/l interesting.
real y enjoying theméthey ar dastyrtckyt3gsSGid)say® ( YSFC
on her survey that she enjoys fAfrizbeeébecase
Balance between skill and challengéust as for Mike and Butler, the balance between

being challenged but still improving and being successful was a critical one in terms of children

finding an activity to be fun. Lilly explains
where | 1like it but | arlusot rdeotnedd, larkde I|idm bleickae
want to do this6é but [then] | ike 6Yay, | d6m ge
besides the fact that heds good at it, soccer

(NVFG2Gr4.0262).Butle says that yoga is fAhardo for him,
result, youdbére going to get strongeréyour abs
body are going to get stronger, so mgoitghoi nk it
get bettero (CLD1Gr5/6.0866). nBecause itbds c
guantitative measure as to why children enjoyed activities in which they participated in during

Physical Education or in the organized activity setting. Chd r en6s st at ement s i n
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as nl |l ike playing [baseball and soccer] beca
mushroom ball because it is fun and hardésocc
AKi ckbal l , iJtodasn na, cYhSa@rlde)ngeaon d(, A[ Skating] el |
|l never did and because it was challenging an
YSGr6/qgirl).

Although learning, being skillful and successful in activities, and feeling confident in
onds ability to do wel/l in activity was a majo
children in this study were easily able to discuss related, but opposite, factors which led to their
nonrenjoyment of physical activity. These are detailed engéction which follows.
Al factors perceived as not fun A perfect example of the negative Al factors which
contribute to children finding an activity to be not fun can be found in the following exchange
which took place in a fourth grade, all boy focusup interview with Mungoia, MrIiSuckatPE,
Bob, and John Peter. They are discussing why they all just sorted cards for running, dancing,
yoga, and football into their no fun piles:
C: Give me one or two words why these things are no fun, just in general.

MriSuckatPE: They suck.

C: Tell me whyédescribe why.
JohnPeter: Theyodore boring.
Bob: Tiring.

Mungoia: Embarrassing.

C: Why are they embarrassing, Mungoia?
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Mungoia: Dancing to me is embarrassing, because my dances are not that good. Yoga, |
feel embarassed because anybody else in yoga class knows a lot more about yoga and
theyodore | i ke youodre doing that totally wro
get embarrassed because | feel like | am the slowest one there and | fall down. Running
laps, well, | get embarrassed because | <can
This exchange encapsulates a number of the reasons which children in this study gave as to why
they felt an activity was not fuinthat is, by feeling unskilled, unfit, uncof i dent about on
abilities, not learning anything nor improving, or, having an incorrect balance between skill and
challenge. Each of these reasons will be explored in more detail, below.
Being unskilled or incompetentMany children in this study citenot being able to
perform skills as a major reason as to why they do not enjoy a particular activity, both in the
interviews as well as on the quantitative measure (n=11). For example, Elizabeth explains why
she put the activithpy dfunfiphkdteebcsampilrygd éibre chaal

to do it!o (YSFG3Gr6.0315). SimilarIl-hpgpingBBr ando

because Aél really donét care for iit, but 1 a
openended questons on the quantitative measure, <chil
activities nNnBecause | cano6t hit the ball [in
was never good at it [soccer]o (Lill@r5), YSGrb5)
AfBacsketball ébecause | am not good at iito (Mo
hard to turn [and] twisto (Lizzie, YSGrd4), nl

YSGr 4/ girl), Al candt hid) ,widarmd tihle dantdto I(iClkda

kids just past to the best players and |1 6m no
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volleyball because he is not skilled in it; his thoughts also suggest that he thinks he will never be
good in volleyball:
C: é\bu like volleyball, Bob?
Bob: (shakes head no)
C: Why not?
Bob: I1tdés j-usmisevtehg balme. [ tds just not 1
Take the following focus group interview exchange, as sixth grade children discuss the girls in
the video jaying basketball, and one girl in particular who appears to be not so skilled:
TheOtherGuy: See that girl in the back?
C: Yeah, what about her?

TheOt her Guy: She is not really keeping up

of running.
Elizabethl t doesndét | ook | i ke she is having muc
James: Well, she is running, sheds just no

C: Is she having fun?

James: No, it doesnodot Il ook I ike it.
Sierra: No.
James: It |l ooks |ike she is guarding the p

C: Well,why do you think that she is not having fun versus other girls who might be
having fun?

Duke: Maybe she is not as good at it. (YSFG3Gr6.0812)
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The activity of basketball seemed to engender many strong feelings by students,
especially those who were not ald play it well. MriISuckatPE, as his pseudonym might
suggest, had much to say as to why he did not enjoy physical actespecially if it was

basketball related. For example, as the boys in his focus group discussed basketball and related

games, hetsat ed dAl -O-R&E,] ybemawsed | candt shooto ( NV
says he doesndt want to play basketball becau
(NVFG2Gr4.0805). Kevin doesnodot | ike this game

Everybody thinks that becausarh kind of tall that | would be really good at it, but when

| actwually tried playing it | was actually

to get past everybody without holding the

too hardfor me to play. (CLD2Gr5.201)

For a number of students, not being able to physically complete certain tasks due to not
being fit or being |l ow in a component of fitn
ability to perform the activity. He, Megan discusses why basketball might not be fun for some
boys:

C: Can you think of a reason why some boys might not like to play it? Why it might not

be fun?
Megan: Some boys, no offense to them, are
singlet meét hey turn into penguins (shows wadd

C: So if you are out of shape would that make things not so fun?

Megan: Yep, pretty much. (NVFG1Gr4/5.0761)
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Mr I Suckat PE | ater goes on to dietepnsisal hi s di sl

strength to do any of it, |l candt throw a bal
He adds in his survey that other activities a
weakling |ike me. 0 ePddk jdiisd! irlead | woglanbdcduKe
stretching. 0 When asked why he dislikes stret
(NVFG1Gr4/5.0550). Anya doesnot | i ke gymnast.

gymnastics bveaausfd elxGmlmrot (YSD4Gr4. 0450). On
(YSGr6) says that he initially didnot I ike ba
stamina when | first started playing. o

Not feeling confidentlt was apparent that many children who dad feel very skilled at
an activity had low levels of setionfidence which seemed to be directly tied to not being able to
perform the necessary skills. Take MriSuckatPE, for example. He did try organized youth
basketball for a s, asrthe descibesdnithe folowingwahange:t o ¢

C: What about it [basketball] made you say

MriSuckatPE: Well, no other person besides me was insulting myself, | was insulting

myself and | was like, really,itwasad | y hard and | really coul

scored one goal the whole season. (NVD1Gr5.0367)

He also describes how when he swims, he usually tries to focus on something other than
the physical demands, | i ke nelThenofscduisd, being ar awa
negative to something also takes my mind off
basketball would be fun Aif you were actually

somethingo (YSFG1Gr 4. 06 36 )lwasfanfa ahighesaskited ough vy o
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teammate of hers because feveryone would pass
(YSFG1Gr4.0644), for her personall vy, it wasnbo
was | i ke, | couldnott wgeaeltl y ot & khee thlae kteit me nt d i an

(YSFG1Gr4.0652). Keviin a fifth grade male who was fairly skilled at activities such as

basebalit ot al ly knows that he wil!/ never be good
sports liketennisandi ke swi mmi ng that | never, |  jJust w
(CLD2Gr5.0232) . I n the same vein, Larri iI's co
because Aéif you mess up, then you totally ju
tha €1 would totally freak out [if | did that]o

children speak about others who are not confident about their abilities. For example, Michael
says that fAnot everybodyéf eelest iacs, gaomd sad otuhey
really feel |like theydédre going to do well éand
that some children Aéthey think because theybo
(YSD1Gr4.0251/boy), while Mike says that peerowhar endt as good féefeel
not as good as anybody el se, I dondt want to
A lack of learningorgoalsChi | dr en pomihtles® foo u fid ofi i Nngo act i\
nonrenjoyable. At least nineteen students named avitgadin the quantitative measure being
Apointl essd or Auselessodo as a reason for it n
interviews. For these children, activities which had no purpose or goal or in which no learning
took place were just no fuat all. JohnPeter, for example, finds many physical activities to be
pointless. He doesnodét | i ke jumping on the tra

down, up and downéso thereds no point in it f
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fidmeial | you do is throw a football and get a t
no pointéit has no point in this world at al/l
wall ball fAbecause | donodot teeba aghimsethepvaliandtheno f it
you run up to the wall, |l mean, |l know how to

see the main point of ito (CLD1Grb5/6.12052). O
they disliked an activitybecas e it was fAboringo or Ausel esso;
elaborate about his previous involvement with karaten I never used it and i
expensiveéit was just f or Te Dukeyanamberoffastiate abs o
suchasplayigp tag and jumping on the trampoline Ahay
running | aps even more because Athis one has
around the tracko (YSFG3Gr6.0517). A number o
parachute to be Apointlesso (DeathReaper, Jaso
to consider the idea of Aboringo to be interc
survey, Azalia (YSGr4) not es detvemamodidlwaysplaydt | i
it and it gets old after a whiled, while anot

you donét really do anything. o6 Joann (YSGr4)

boringodo, whil e Jenfkfsrit,hatn rhuenrniinngt eirsv ifieéwk, i ntdhio f
really doing anything all that much just kind
(CLD2Gr5.0402). The parachute was al so seen a
group interview becauseé al I you do is sit there and do th

(YSFG1Gr4.0414).
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Not understanding skills or knowledge of activitjo some children, not understanding
the goals, rules, or strategy involved in an activity influenced it being viewed asndb
TheOt her Guy, not understanding the sport of f
get ito (YSFG3Gr6.0953). On their surveys, tw
because itds really compl likepiaying fbatbal(b&calsdle, Y SGr
dondét completely understand the gameo (KTMart
basketball in his interview, says he is fijust
basketball they were making referencestndaus pl ayer séand you had to
moves, it meant | i ke directions in basketbal/l
way; now go do blah blah blah and I am | i ke 0
Inappropriate balance between skill andhallenge.Lastly, children saw the
incongruence between their skills and the level of difficulty of the activity in which they were

participating to be a factor that made the activity not enjoyable. Elizabeth, for example, talks

about her ballet instructer: A My ot her two teachers who | ef't
right at the right Il evel, Ilike it wasnot too
have, they are either too hard or tmgleveleasy, a
and | donét know them as well o (YSD6Gr6.0074)
which dAif ités too hard for them, theyodore |1k

(CLD1Gr5/6.1205); for him, skateboarding was one of thesewadt t i e s . He expl ai n:¢
it, but | never got really goodél really dono
says that skateboarding and biking are not fu

[t hem] éseems har d kihdof de®@ageddo | hevgr nealyt waritegl to try
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and do ito (YSFG2Gr5.0645) . Lastly, Mrl Sucka
part in an organized sport of his choice, he
€l donoét gle diof fcihowlstey tl evel . [ tds | ike be

like, choose your difficulty, easy, medium, hard, extreme. Sometimes you play organized
sports you want to go for like easy, but then there is a little, not really, metaphorically
speakhn g éit says i-bn yeanry dledstoerfsori2easy, and t
A@ year ol dso and then for hard it is |ike
so they expect the same thing. If | started taking gymnastics classes vightvoald be
expected to stand on my head, do a cartwhe
ends up with me going [makes a funny noise].
C: So not being able to do these things make that not very much fun?
MrISuckatPE: Right. (NVFG2Gr4.0297)
Thus,achievement/intrinsic factors appear to greatly affect the levels of both the
enjoyment and neenjoyment of physical activity for children in this study. Being skillext at
least feeling that one has the skills to be successful in an attel#arlywent a long way in
helping children to view an activity as fun, while not being able to successfully perform an
activity (or feeling as if one couldndét do it
altogether. These internalized emotions and thtaugre in contrast to the factors from the next
category, which is comprised of Achievement/Extrinsic (AE) factors.
Achievement/Extrinsic (AE) Factors
Achievement/extrinsic factors include personal perceptions of competence that, unlike Al

factors, are dpendent upon or derived from feedback from others. These factors include those

178



CHI LDRENG6S I NSI GHTS I NTO FUN I N PHYSI CAL ACTI

such as winning (i.e., scoring more than others), doing better than others such as through
competitive situations, and being recognized by others (e.g. other players oridmeaufbr
oneds achievement. B e | 0 inelatedcfdctork thay pencéive to theebstle r 1 p t
fun and not fun are provided, supported by interview text, drawings, and both quantitative and
gualitative data from.students6 quantitative
AE factors perceived as funTo some children in this study, AE factors such as being in
competitive situations and doing better than others, winning, and gaining attention from others
due to their involvement in physical activity were seen as fun.
Competition. For some children in this study, certain games they playeaether on the
playground, for recreation, or in organized youth activitiggere fun because they involved the
element of competition. In fact, one of the most common reasons (n=8) @ivthe quantitative
measure as to why children enjoyed participating in the organized activity setting was because it
was Acompetitive. o0 According to Brandon, the
the better per son opeopte hgainsgeaametiéeh or twp teams agairgt t w
each other, and then beating and not being me
(YSD3Gr5.0023). Some children thrive on comparing their skills against others. For example, on
the quantitatvene asur es, Al exMercer (YSGr6) writes tha
country running] because Al am extremely comp
have to be better than the guy stamdi nmig tnext
great going against other people for fun. o Br
competition because Al can just |l et everythin

KnockOut at recess becaus e ofiyingtoagetthé people aufamds t h e
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people candt chose to |i ke not give you the b
al so enjoy I|like trying to stay in and not get
compete versus othersafics t eal t he ball from other players:

Some children just enjoy doing better than others; Miko (YSGr4), on her survey, writes that
swimming is fun because she fAiwas the fastest
socceibecause you can show off your skills. o Ot
stated that they enjoyed activities such as d
competative gameo (JohnDoe, CLGr 6)an ClUGopt bal l
andiceskating fil am going to Nationals to compet
Aécompetitive swimming, myself. l dm on the sw
favorite things combined, beating people competitivelyandwmaat i ng t o deat ho

(CLFG1Gr5/6.0238). Lilly used to play organized soccer, but quit going because there actually

wasenbughcompeti ti on. She explains in her interyv
wasnot really a ¢ omp e tconpéetions. ltomas justrkigkindgitherbgl, | ki
aroundéand | was | ike, 6Ugh, | have to go to

soccer is not right for medo (YSD4Gr5.0096).
Winning. For some students, the concept of winning, related to conmoetisi also

i mportant ; Megan thinks that scoring goals in

is fun, I dondt know why, but it is0 (NVFG1Gr

above but instead, she now competes in swimmingd8éeribes on her survey that she likes it

because fiél can get better and win competitio
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gymnastics is fun because Aéit is very physic
competitions. o
Receiving attentionom others.Lastly, Michael talks about the attention he receives
from other children because of his participat
and stuff,justs hi rts and stuff that you pl ayeydréd he o
not used to seeing a | ot of gear |like thato (
Although the above children enjoyed competition and winning, not all students who took
part in this study felt the same way. In fact, many more children had intense feelings which were
not enjoyable about competition and other Achievement/Extrinsic factors. Findings related to
each of these follow.
Al factors perceived as not fun. Al factors perceived as being unenjoyable to some
students in this study include disliking competition, feedingpressure to do well from others,
losing, too much of a focus on winning, public display of doing poorly or being last, and being
yelled at, harassed, or punished for poor performance.
Disliking competition.Although a number of children in this studid enjoy the thrill of
competition, there were many more students whadt@njoy this facet of their physical
activity experience. To these children, competing against others was detrimental to their overall
enjoyment of the activity involved. Jefffor exampl e, | i kes the tramp
no competition, because | s uaAnbtheadhildwriaesipkis i t i on
survey that he doesndét enjoy BMaumgoaéNVGrh)ec ause i
wrote in his survey thide enjoyed archery, but his activity drawing actually portrays a negative

experience taking place during an archery competitionREe&RE 2).
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Figure 3. Mungoi ads (NVGrd4) Activi
During the interview, Mungoia describes the setting of his picr e : AThis 1 s, this

arr ows. | am atél ém the home, shooting an arr
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