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Socio-Educational Model
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Figure 2

The Expectancy-Value Theory

Source: Wigfield & Eccles (2001)

EXPECTANCY VALUE THEORY

Cultural Milieu

1. Gender Role Stereotypes

2. Cultural Stereotypes of
subject matter and
occupational
characteristics

Child's Perception of

. Socializer’s beliefs,

expectations and
attitudes

Gender Roles
Activity Stereatypes

Socializer’s Beliefs
and Behaviors

Differential

Aptitudes of Child |—

1

Previous
Achievement
Related
Experiences

Child’s Interpretation of

Experiences

Child’s Goals and
General Self-Schemata

Self-Schemata
Short term goals
Long-term goals
Ideal Self

Self concept of
one’s abilities

6. Perception of task
demands

e W e

—1

Expectation of Success

Casual Attributions
Locus of Control

P b

Child’s Affective
Memories

Advancement Related
Choices

Subjective Task Value

1. Incentive and
Attainment Value

2. Utility Value

3. Cost




Figure 3

Framework of L2 Motivation
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Figure 4

Model of the Self-Determination Theory
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Figure 5

Framework of L2 Motivation

LANGUAGE LEVEL Significant Others
*  Arousal of Curiousity *  Parents
+  Optimal degree of Challenge + Teachers
*  Peers
Perceived Value of Activity The nature of interaction with significant others
+  Personal Relevance *  Mastered Learning Experiences
+  Anticipated value of outcomes +  The nature and amount of feedback
+ Intrinsicvalue attributed to the activity *  Rewards

*  The nature and amount of appropriate pressure
*  Punishment sanctions

Sense of Agency The Learning Environment
*  Locusof Causality * GOl comfort

+  Locusof Control PE Process and outcomes * Rest  Resources

+  Ability to set appropriate goals * TiM' Timeof day, week, year

*  Size  size of class and school
* Clas  Class and school ethos

Mastery The Broader Context
*Feelings of Competence *  Wider Family networks
+Awareness of developing skills and mastery in a chosen area +  The Local Education System
+Self Efficacy +  Conflicting interest

+  Diluted names
*  Societal expectations and attitudes

Self Concept Other Affective States
+  Realisticawareness of personal strengths and weaknesses in skills +  Confidence
required *  Anxiety, fear

+  Personal Definitions and engagement of success and failure
+  Self worth concern
*  Learned helplessness

Attitudes

+  Tolanguage learning in general
*  Tothe target language
+  Tothe target language Community and Culture

Source: Williams and Burden (1997)

Source: Williams & Burden, 1996



Figure 6

Dornyei’s Process Model of L2 Motivation
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Chapter 2

Figure 3
Sample of Data Coding
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Figure 4
Sample of Data Analysis during Coding
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Figure 6

Data Coding Sample: Knowledge Development - Strategy Development
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Figure 5

Data Coding Sample: Shift in language learning motivation
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Figure 6

Data Coding: Negative Extrinsic Motivation
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Chapter 5
Figure 3

Data Reporting Model: Motivational Achievement for Advanced Language Learning
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