A COMPARISON OF READING COMPREHENSION SKILLS TAUGHT IN FIVE ELEMENTARY
SCHOOL READING SERIES AND TEACHER PREPARATION TO TEACH READING:

IMPLICATIONS FOR PROGRAM PLANNERS FOR THE HEARING IMPAIRED

by

James Leland Clack

VARS

Dissertation submitted to the Faculty of the Graduate
School of the University of Maryland in partial
fullfillment of the requirements for the
degree of Educational Doctoral

1983
(‘:‘»{'—‘)‘/f,'!,: (

% §



Title of Dissertation:

APPROVAL SHEET

A COMPARISON OF COMPREHENSION SKILLS

TAUGHT IN FIVE ELEMENTARY SCHOOL READING SERIES
AND TEACHER PREPARATION TO TEACH READING:
IMPLICATIONS FOR PROGRAM PLANNERS FOR THE
HEARING IMPAIRED

Name of Candidate:

Dissertation Approved:

James Leland Clack
Doctor of Education, 1983

\ Fd N .
Wy )7“\__ LR C//( Y ”)ﬁc’!&L,L e
AT ¢ > 42 ~
{/ John E. Splaine, Ed.D.
Associate Professor
Department of Education Policy,

Planning and Administration

Date Approved: /// //{/ \Sl /] /é/ﬁ‘;)

/



ABSTRACT

A COMPARISON OF READING COMPREHENSION SKILLS TAUGHT IN FIVE ELEMENTARY
SCHOOL READING SERIES AND TEACHER PREPARATION TO TEACH READING:

IMPLICATIONS FOR PROGRAM PLANNERS FOR THE HEARING IMPAIRED

James Leland Clack, Doctor of Education, 1983

Dissertation Directed by: John E. Splaine, Ed.D.
Associate Professor

Department of Education Policy,
Planning and Administration

This researcher has studied the problems that teachers and program

planners have in selecting basic, supplementary and remedial reading

comprehension materials for hearing impaired students from commercially

produced materials.

The first phase was a systematic analysis of the teacher's manuals

of five current editions of K-6 reading series used in regular public

schools and residential schools and classes for the deaf. The reading

comprehension objectives in each series were compiled and classified
into twelve categories using Bloom's Cognitive Development Levels. The

objectives were analyzed and compared relative to scope, format and

timing. Tables and charts were used to organize the objectives in each

category from all five series.

The second phase was the teacher interviews. Two groups of five

teachers each were selected to be interviewed based on availability.
The first group was five elementary school teachers with hearing impaired

students in their classes. The second group was five residential school

for the deaf teachers. Each interview was conducted and completed at



the respective teacher's school. They were asked to describe their
training to teach reading, procedures and criteria used to select reading
materials and concepts of transformational grammar. A questionnaire was
developed and used to conduct the interviews. The data was categorized
and the responses were studied for significance.

The textbook analysis revealed significant variations in scope,
format and timing of their objective statements. Only one series
clearly differentiated its mastery levels.

The public school teachers had an average of 16.2 credit hours
training to teach reading while the residential school teachers had an
average of 7.2 credit hours. Neither group had more than a minimum
introduction to cognitive and child development theories. Only one
public and one residential teacher had significant training in transfor-
mational grammar. The public school teachers had little knowledge of
the educational needs of the hearing impaired.

Using the results of this project, an inservice program was
described including cognitive and child development theories, transfor-
mational grammar and educational technology skills to help teachers
improve their ability to apply criterion-reference objectives to select

instructional materials for hearing impaired children.
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CHAPTER ONE

Introduction

Statement of Problem

The problem studied was the process of reviewing, selecting,

designing, and modifying reading comprehension instructional materials
for hearing impaired students to supplement basal textbooks designed

for hearing students.

Need for the Study

Every day the educational process presents new and challenging
problems for all personnel levels in regular and special education. One
problem that faces most elementary and secondary school teachers, and
especially teachers of hearing impaired students, is selecting instruc-—
tional materials to supplement the basic textbooks. One difficulty is
finding materials that meet the needs of individual learners relative to
their functional language and conceptual development in a familiar
context.l

The problem that teachers of hearing impaired students face is ex-—
tremely complex. In addition to the factors that must be considered for
hearing students, they must also provide for many other variables. First,
educators must provide suitable materials for students with various

degrees of hearing impairment. The three basic classifications are:

lFrancis Kay Marshman, "A Descriptive Study of Reading Instruction
for the Deaf in Residential and Public Schools in the United States,"

(Dissertation, Univ. of Georgia, 1974), DAH 75-02620.
i



mildly impaired, severely impaired, and profoundly impaired. Each group
of students requires different educational programming considerations.
For example, students with a mild hearing loss may only require special
seating, the use of a hearing aid, and perhaps tutoring to maintain

regular class placement. On the other hand, severely and profoundly

impaired students generally require more extensive program modifications.

These students require special language and reading programs at the

beginning stages of their schooling. They usually require special classes

throughout their formal elementary and post—elementary educational

experiences.ls2

In addition to the degree of hearing loss, a number of other
factors must be considered by teachers as they make individual placement

by Thvs : P
decisions. Some of these factors are: the student's lip-reading ability,

type of hearing loss, age at which the hearing loss occurred, and
»

intelligence However, because the degree of hearing loss is highly

correlated to the student's reading ability, that factor is the major
Oone that teachers are guided by in making broad program planning deci-
sions for the students.S

The problem of reviewing, selecting, designing, and developing

reading instructional materials for hearing impaired students is

19allowell Davis and S. Richard Silverman, ed. Hearing and Deafness,
(New York, NY: Holt, Rinehart and Winston, 1970).

Kretschmer, The Education of Deaf
(Baltimore, MD: University Park

2Stephen P. Quigley and Robert E.
Children: Issues, Theory and Practice,
Press, 1982).

3Ibid., 84.



complicated because basal readers are designed for hearing children.l
The problem is further complicated because teachers of hearing impaired
students have little formal training in teaching reading and have few
skills in selecting basal readers for these students.2 1In addition, di-
rect comparison of basal readers is difficult because of the variation in

scope and organization of reading skills included by authors of these

textbooks. For example, teachers must be able to differentiate, evaluate,

and separate the equivalent levels of reading comprehension tasks among
various sources despite the lack of consistent terminology and sequence.
The process of selecting regular, supplementary, and remedial
instructional materials requires several steps for teachers. Each step
for a hearing impaired student who is

can determine success or failure

below grade-level in reading skills. These steps include:

1. Matching comprehension skills among various reading series and
Supplementary materials.
2. Identifying materials with equivalent cognitive levels.

3. 1Identifying the linguistic level used to compare and select

Instructional materials.

4. Selecting appropriate content for the learner.

One difficulty for program planners is that most materials are pro-

duced by commercial companies who prefer to produce materials for as large

lcarol LaSasso, '"The Validity a?d R?liébility of the Close Procedure
as a Measure of Readability for Prelinguistic, Profoundly Deaf Students,"
American Annals of the Deaf, V. 125, N. 4, (August, 1979), 559-563.

2Patricia R. Bockmiller and Joan D. Coley, "Teaching Reading to the
Deaf: An Examination of Teacher Preparedness and Practice," American
Annals of the Deaf, V. 125, N. 7, (October, 1980), 909-915.
Annals of the Deaf
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a market as possible rather than for the relatively "thin'" special educa-

tion market. As a result, most materials available on the market serve

either a broad population or a restricted population with large numbers

such as the educable mentally handicapped. Thus, few materials designed

specifically to meet the special needs of hearing impaired students can

be found.l,2
Another problem is that each textbook author approaches a topic or

skill such as reading with different schemata, philosophies, and ideas
relative to what each author determined to be the most essential skills
Also each author tends to combine concepts and skills in

or concepts.

different ways. General goals but not specific skills or concepts may

be identified. Because skills are not always clearly identified or
taught specifically in textbooks, educators have difficulty extracting
them for the purposes of identifying and comparing materials as they
plan specific strategies, such as improving reading comprehension.3,4

A further problem when analyzing the content of reading instructional

materials is that one cannot easily separate the language and cognitive

functions required for the development of reading comprehension skills.

lquigley and Kretschmer, Education of the Deaf, 67.

2Carol LaSasso, "National Survey of Materials and Procedures Used
to Teach Reading to Hearing Impaired Children," American Annals of the

Deaf, V. 123, N. 1, (Jan., 78), 22-30.

3Philip J. Connell, Joseph E. Spradlin and Leija V. McReynolds,
"Some Suggested Criteria for the Evaluation of Language Programs,"
Journal of Speech and Hearing Disorders, V. 42, N. 4, (November, 77),

563-567.

4Maurice Miller and James F. Naas, ''Perspectives on Research:
Sailing to Windward," (Unpublished: Selected to be published during

1983 by Contemporary Education).
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From the time that a hearing impaired child enters a formal educational

program, the development of the encoding and decoding skills has direct

effect on the individual's ability to comprehend higher functional levels

of oral and printed messages. The continued development and expansion of

the hearing impaired child's language skills at each functional level are

prerequisite for the development of the reading comprehension skills.l

The importance of selecting reading instructional materials cannot

be overemphasized. Hearing impaired children typically enter a special

Oor regular school with a limited functional vocabulary. In many cases,

their vocabulary may be limited to a few words. In the cases where

Students have attended a preschool program, however, they are likely to

enter school with an improved learning foundation in language experiences

and vocabulary. Still, the oral language and comprehension skills which

are mecessary to use commercially produced materials must still be devel-

oped to some minimum functional level before the student can profit from

basal readers. Sometimes the use of a regular reading program must be

delayed until the child reaches the age of nine or ten.2 1In a few cases,

a regular textbook may never be suitable, especially in the cases of

multi-handicapped hearing jmpaired youngsters. In most instances, however,

the basal reading programs developed for "average' students are inade-

quate and must be modified or Supplemented before they can be effectively

used to present reading instruction to hearing impaired students.3

"aAn Investigation of the Relationship Between Lan-
Reading Strategies Used on Poor Readers,"
Athens, Ohio, 1978).

1Bette B. Zilles,
guage Performance and Different

(dissertation, Ohio University,

Education of the Deaf, 77-78.

2Quigley and Kretschmer,

3W. Keith Russell, Stephen pP. Quigley,and Desmond J. Power, Linguistic
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The need for additional assistance for teachers who teach hearing
impaired students is critical. According to such educators as Layton,
Schumucker and Holmes, educators of the deaf have failed to achieve the
minimum goals of literacy for deaf children. A major cause of this
failure, they pointed out, stems from the use of the same teaching
materials and methods as are used with hearing children. Few reading
materials have been adapted to the language capacity of deaf students.
In most schools for the deaf, regular basal reading programs and other
supplementary and remedial materials are used. 1 Clearly, instructors

need additional information in order to make the modifications and to

select materials so sorely needed.

The Purpose of the Study

The purpose of this study is to facilitate the tasks of teachers,
Supervisors, program planners and developers to select basic, supplemen-
tary and/or remedial instructional materials in reading comprehension for
hearing impaired children. The two areas studied are: 1) text analysis
of five reading textbook series for their reading comprehension skills,
and 2) teacher interviews of several teachers who work with hearing

impaired students in regular elementary schools and residential school

for the deaf for a summary of their skills and knowledge to teach reading

to normal and hearing impaired children.

and Deaf Children: Transformation Syntax and its Application, Washington,
D.Cc.: A. G. Bell, 1976).

1Thomas L. Layton, Karla J. Schumucker and David W. Holmes,
"VOcabulary and Syntactic Structures 1n Adapted 'Classics’ Readers for
Deaf Children," American Annals of the Deaf, V. 124, N. 4, (August,

1979, 433-443.




Analysis of Reading Textbooks.

The main purpose of the reading textbook series analysis was to
identify, define and organize the reading comprehension skills and
concepts in chart form to compare and contrast the scope, sequence,
quality, quantity, and emphasis of the different tasks according to the

classifications listed and described later in this project.

The textbook analysis was conducted in order to:
a) identify and illustrate the differences among the definitions
of reading comprehension in each of the five series selected;

b) identify the scope of the objectives included in each series
to define the skills and concepts describing the reading comprehension
skills;

¢) identify and illustrate statements of objectives used to
define the skills and concepts to be mastered in each series; and

d) illustrate the differences in sequence of the introduction

of the skills and concepts among the five series particularly within and

between grade levels.

Teacher Interviews.

The teacher interviews provide a description of the teachers'
training and experience in selecting reading materials and teaching
reading to normal and hearing impaired students. Five regular elementary
school teachers with hearing impaired students integrated in their
classes and five residential school for the deaf teachers were inter-

viewed. The questions studied were:
a) What are the teachers' attitudes toward having special

education students in their classes, especially the hearing impaired?




b) How much formal and informal training to teach reading to

regular and hearing impaired students do the teachers have?

c) What method was used to select the reading program or series

in their school or district?

d) How are students, whether normal or hearing impaired,

assigned to their current reading level and/or reading program in their

school or district?

e) What process oY procedures would each teacher prefer to use

to assign students to their school's reading program if they had a

choice?

£) What procedures are used to select remedial and/or supple- | f:

) ) ’ : — ;
mentary reading materials 1in their school district? Are these procedures ']

defined, or were they free to select suitable materials? What type of

Criteria do they use when making their choice? e
i

g) How much formal and informal training in linguistics (trans-—

formational grammar) does each teacher have?

h) How much training and experience have the teachers had to

coordinate linguistics and reading skills in the process of defining

reading programs for normal or language delayed children, especially

hearing impaired children?

1) How much training and experience do the teachers have in

Writing and applying performance or criterion stated objectives to define

and select basic, remedial or supplementary instructional materials,

i . P
especially reading comprehension materials?

Theoretical Background

h respect to the best method

There are many competing theories wit




of teaching children to read. The most common philosophies used to
design and develop strategies for teaching reading as described by
Zintzl are described in the following paragraphs. The philosophies,
reviewed in this project, are basal readers, language experience,
individual and linguistic approaches to teaching reading.

basal readers series have a controlled vocabulary with built—in

review and maintenance experiences. This system is sometimes referred
to as a sterotype because there is little or no flexibility and because
it depends on repeated activities. The basal reader approach utilizes
the directed reading activities method involving vocabulary, word attack
skills and comprehension by following four stages of development: readi-
ness, oral guided reading, silent guided reading and skill development.

Language experience is based on a philosophy that incorporates

initial, remedial and supplementary activities into the ongoing develop-
ment of the reading skills. This approach focuses on three key elements:
most materials are student-produced; teaching reading and language are
integrated; and vocabulary is based on the student's own experiences.

Individual approach uses a philosophy based on individual's learn-

ing rate. The selection of reading materials is based on student

interest and progress continues at their own rate with most instruction

occurring during individual conferences.

The linguistic approach, however, uses a philosophy focusing on

the ability of the individual to use language, such as printed materials,

to convey messages. Textbooks contain few pictures, charts, and other

IMiles V. Zintz, The Reading Process: The Teacher and the Learner,
(Dubuque, Towa: William C. Brown, Co., 1970), 79-97.
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supporting aides to interpret the printed materials. More attention is
given to sentence length and sentence structure at the beginning levels
than other philosophies.

Ruddell supports teaching reading to normal hearing children using
a language based approach which has direct implications for teaching
hearing impaired children how to read. Ruddell also emphasizes the
relationship between the child's pre-school and home languages experi-
ences to their ability to re-tell stories that affect their language
development and reading ability.l

The development of a hearing impaired child's basic language can be
accomplished utilizing oral sounds, signs, gestures, pictures, and
other visual cues, either individually or combined. These communication L
modes are referred to as through-the-air (T/A) communication. Using T/A,
the hearing impaired child's communication skills can be developed and
expanded. These communication skills include the development of their
vocabulary, and the encoding and decoding of their language skills. {
This development of their T/A communication skills is similar to the .
development of a hearing child's pre-school language.

Goodman and Burke also discuss the ability to comprehend based on
the child's pre-school language experiences with spoken and printed
materials. Children gain an insight that spoken and written materials
have meaning. They also pointed out the importance of using reading

materials that the student has experienced through discussions and

lRobert B. Ruddell, Reading-Language Instruction: Innovation
Practices, Englewood Cliffs, NJ: Prentice-Hall, Inc., 1974), xiii.




1l
other learning activities.l These verbal experiences permit the normal
student to be able to predict information based on previous experiences,
a skill which is more limited for hearing impaired children.

Quigley and Kretschmer agree that the development of the individ-
ual's language ability is germane to the development of the ability to
read and write. They emphasize that reading is a visual rather than an
auditory procedure for hearing impaired children. Hence, the idea that
language preceeds reading comprehension illustrates the importance of
having a coordinated reading/language development program, for both
normal children as well as the deaf.?

Wilson and Hall also support the language based approach to teaching
reading to normal children by advocating a linking of the teaching of
language and reading with the development of the comprehension skills
important for reading and interpreting printed materials.3

Another concept important to this project involves the application
of Bloom's Taxonomy of Cognitive Skills.% The cognitive skills defined i
in the following statements are used to identify and classify the reading :

comprehension skills and concepts obtained from the analysis of the five

reading textbook series. The six cognitive levels are:

lyetta M. Goodman and Carolyn Burke, Reading Strategies: Focus on
Comprehension, (New York, NY: Holt, Rinehart and Winston, 1980), 10-11.

2Quigley and Kretschmer, Education of Deaf, 84.

3Robert M. Wilson and Maryanne Hall, Reading and the Elementary
School Child: Theory and Practice for Teachers, (New York, NY: D. Van
Nostrand Company, 1972), 3,35,44.

4David Krathwohl, Benjamin S. Bloom and Bertram B. Masia, Taxonomy
of Educational Objectives Handbook II: Affective Domain, (New York, NY:
David McKay Co., 1956), 186-193.
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Knowledge is the simplest level that involves the recall of specific,
universals, methods, processes, patterns, structures and setting of
general ideas and information concerning events, places and individuals.

Comprehension refers to the understanding or appreciation of events

being communicated to make sure that the ideas being communicated are
related to the events, places and individuals presented.

Application uses abstract and concrete interpretations and events
to form and interpret ideas for other uses.

Analysis refers to the ability to breakdown communication into its
parts to make clear and/or interpret other relationships between ideas
expressed.

Synthesis involves the assembly of parts to form a whole. {

Evaluation, highest functional level, utilizes individual judgement
about materials or events to determine quantitative and qualitative
appraisal of given criteria.

In addition to these ideas being used to define and categorize the
materials obtained from the five reading series, a teacher of hearing
impaired children must be able to recognize different cognitive levels
to interpret a child's functional level needed to select appropriate

instructional materials to meet the individual's needs.

Assumptions

1. The selection of appropriate instructional materials is related
to the degree to which a student masters the reading comprehension skills.

24 The appropriateness of the instructional materials varies from
individual to individual and includes consideration of the following

variables: personal experiences, content taught, language (encoding and
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decoding) skills, and the cognitive developmental level of the individual

3. A teacher's knowledge and experiences to coordinate the use of
linguistic and the development of reading skills are related to their
ability to select appropriate instructional materials to teaching
reading to hearing impaired children.

4. A student with ahearing impairment requires especially selected
or developed instructional materials and, as the degree of hearing impair-

ment increases, the need for highly specialized materials also increases.

Design of Study

Two primary components are studied in this project requiring two
different techniques to find the answers to the related problem. First,
the questions concern the reading comprehension skills as defined by the
authors of five reading textbook series. Secondly, the questions concern
the knowledge and training to teach reading to hearing impaired students

in regular public elementary schools and residential schools for the deaf.

Textbook Analysis.

The five reading textbook series were selected to provide a sample
of textbooks with current publication dates that are being used in either
the public schools or schools for the deaf. Furthermore, the texts
reviewed represent a non-random sample of texts using various philoso-
phies of organization (i.e., basal, linguistic, etc.).

A systematic trace of each skill or concept from point of introduc-
tion to mastery using a page-by-page analysis of the teacher's manual for
each textbook series from K-6 was completed. Each concept or skill was

classified and organized into the defined categories and presented in
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chart form based on the six levels of Bloom's Taxonomy of Cognitive
Skillsl utilizing the schema defined by Smith and Barrett.2 The ques-—
tions investigated include the scope, sequence, quality, quantity and

emphasis of the various skills within each series.

Teacher Interviews.
The questions concerning the teacher preparedness were investigated
using ap fneervies questionnaire. Each teacher was interviewed individ-

ually during a scheduled conference. Five public elementary school

teachers who had hearing impaired children in their classes and five
Fesidential school for the deaf teachers were interviewed. The scope of
the questions described earlier involved investigating the knowledge and
training to teach reading to hearing impaired and normal children.

The regular elementary school teachers interviewed had to have one
Or more hearing impaired students currently enrolled in their classes
and the school had to have trained teachers of the deaf assigned to the
Staff. Their teaching assignment had to include the grades from K-6.

The teachers at the residential school had to be regular classroom

teachers at the school. Their teaching assignments had to include

Students whose age levels would correspond to those enrolled in public

elementary schools.

The questions concentrated on their knowledge, training and experi-
€nce {ip teaching reading to either oOrT both regular and hearing impaired

Children, linguistics, using criterion or performance objectives for

lBlOOm, Taxonom}[ of Cognitive SkillS.

2Richard Smith and Thomas C. Barrett, Teaching Reading in the Middle
Grades, (Reading, Mass.: Addition-Wesley Publishing Co., 1976), 50-51.
) ’ =
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selecting and planning instructional materials, their attitude toward
teaching hearing impaired students, and the general concept of main-
streaming. During the interview, ample time was given to orally explore
their responses to each question. All interviews were taped for future
references.

A summary of the interviews is presented later to illustrate the
range of their training, and experiences in regard to each question

investigated.

Definitions

Age of onset of deafness is the age when the hearing loss occurs.

Adventitious deafness refers to the loss of hearing at birth.

Conductive hearing 1o0ss describes a hearing loss caused in the

outer or middle ear resulting in the irterference of the acoustic

transmission of sound.

Congential deafness is the term describing a person with a hearing

loss that occurred after birth.

Criterion/Performance objective is a statement defining what a per-

son is to learn by describing the performance, conditions and criterion.

Degree of hearing loss refers to the hearing loss in the better ear

as measured in decibels (db) and categorized as:

Mild Hearing Loss (less than 50 db) : This group generally includes only

those students with conductive hearing loss. The educational effect on
this group is minimal. In school, the aid of special seating, use of a
personal hearing aid, assistance of a speech therapist, some tutoring

and guidance should help the individual student maintain normal class

placement.
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Severe Hearing Loss (50-85db): Depending on the age of onset and type of

hearing loss, the educational program could require considerable modifi-
cation. The program change will vary from meeting the needs of the mild
hearing loss group to individuals who will require placement in special

classes or schools designed to meet their special education needs.

Profound Hearing Loss (85+db): Generally, students in this classifica-

tion require a special class or special school placement to meet their
total educational needs. As with the other two groups, some students
can be mainstreamed part of the time, but special language and math

classes are necessary.

Individualized Educational Plan (IEP) is an educational plan ey

required by Federal Law for all special and handicapped children that G
defines in criterion terms what a child is expected to learn in a stated
time limit. |
Linguistics is the study of language syntax in verbal and printed
materials.
PL94-142 is a Federal Law that required all handicapped youngsters
be provided an educational program in the least restrictive environment.

Sensory-neural hearing loss is caused by sense organ or auditory

nerve damage which can occur before, during or after birth.

Transformational grammar is linguistics combined with grammar,

sentence length, level of complexity, and the cognitive development

required to comprehend printed materials.

1. The textbook analysis segment of this project is limited to the

reading comprehension skills as presented in the five reading series.
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2

The two groups of teachers interviewed in this study repre-
sent two populations from two instructional settings that provide

educational programming for hearing impaired students.

3 The schools were selected on the basis of their accessibility

to the researcher and the number of teachers available with hearing

impaired students enrolled in their classes. Other regular school

systems were contacted and were willing to participate but were rejected

due to the limited number of teachers with hearing impaired students

enrolled in their classes.

&.

The five reading series reviewed were chosen from the current

Kentucky Department of Education Reading Textbook Adoption Listl to
represent the types of textbooks currently used in public education,

and LaSasso's2 survey of reading materials used in school for the deaf.

Significance

The problems with respect to teaching reading to hearing impaired

children are well-documented in the literature. Substantial evidence

exists which indicates that the average deaf student reads at a level

significantly below his or her peers. While educators generally agree

that supplementary reading materials are needed, little research exists
that identifies the specific materials that could be useful to students.

Further, assistance for teachers attempting to identify materials for

hearing impaired students is limited. The purpose of this study was to

Ikentucky Department of Education, 1979-85 Approved Reading
Textbook Adoption List, (Frankfort, KY, 1979).

2Carol LaSasso, "National Survey of Materials and Procedures Used
to Teach Reading to Hearing Impaired Children,"

American Annals of the
Deaf, V. 123, N. 1; pps. 22-30.
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provide two types of information that could agsist individuals responsi-
ble for planning and implementing pPreservice and inservice training for
teachers of hearing impaired students. First, this study provides an
analysis of five reading textbook series, and second it provides infor-
mation about a group of teachers' training and experience in selecting
supplementary reading materials.

The findings of this study could be used to improve teachers'
ability to prepare more effective instructional plans and materials to
teach reading to hearing impaired children regardless of the educational
setting.

For teachers who work with the hearing impaired, recognition of
the differences among reading comprehension skills when selecting
supplementary, remedial, and basic materials is fundamental knowledge.
The literature review and the linguistic information necessary to inter-
pret a child's functional language level when selecting and/or develop-
ing reading instructional materials is also vital teacher knowledge.

The summary of the interviews information describes the current level
of the two staff's abilities to teach reading, linguistics, and related
skills to hearing impaired children. Therefore, the recommendations
provided are based on the combination of these factors which help
determine criteria used in a staff development program.

Information about the reading series can be used as an evaluative
instrument to objectively determine the instructional level and teaching
strategies that will guide the development of the individual's reading
skills program through the typical K-6 grade levels. It can also become

a decision making tool used by instructors, administrators, and other

professionals to define and develop IEPs.
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Information about the staff's knowledge, training and experience
are important components to determine a staff development program in

any school system or district.



CHAPTER TWO

Literature Review

The problems associated with selecting instructional materials to
teach reading to hearing impaired children have many facets. The educa-
tional staff must have knowledge, training and experience to interpret,
evaluate and plan instructional materials based on individual needs.
When hearing impaired children are mainstreamed, the problems include
the additional factors involved in equating the materials with their
hearing peers' abilities. Therefore, the selection of remedial, supple- by
mentary and basic reading instructional materials is a process that must il
balance these variables to provide the most effective reading program e
possible.

The purpose of the literature review is to establish the importance

of each variable that supports this study. The topics included in this

review are: the relationship between linguistic and teaching reading;

the relationship between teacher training and teaching reading; the
content and concept variables for teaching reading; the role between
instructional materials and learning process for hearing impaired; the
educational problems of the hearing impaired, and the effects of the
hearing loss on the need for special instructional materials; the educa-
tional problems and criteria involved in mainstreaming hearing impaired
children; and the cognitive and child development theories used to help
classify and organize the textbook analysis information. The literature

review supports the two major components of this project which are: the

20




21

differences between reading textbooks, and the teacher's attitude,
knowledge, training and experience to identify and select appropriate
basic, supplementary and remedial reading comprehension instructional

materials for hearing impaired children.

Linguistics and Reading

The review of the literature demonstrated that research in the area
of reading has received considerable attention. The focus of the major-
ity of this research has centered on pre-school preparation, phonics,
vocabulary, and, more recently, linguistics. Linguistics concentrates
on grammar, sentence length, level of complexity, and the cognitive
development required to comprehend the content of printed materials,
i.e., basal readers, instructional materials and achievement test. This
form of linguistics is commonly referred to as transformational grammar.
The psychologist has joined the linguist to form the studies of psycho-
linguistics in the teaching of reading. Wilson and Halll define
psycholinguistics relative to reading by emphasizing that psycholinguis-
tics draws upon both psychology and linguistics to focus on several main
points which are: the interrelationship of thought and language; how an
individual learns language; how he uses the symbols in thinking and
communicating; how the features of a language, which linguistics have
been able to identify, relate to common behavior in learning and
thinking.

Transformational grammar has become the primary guide for the devel-

opment of language and reading programs for hearing impaired children.

lyilson and Hall, Reading in Elementary School Child, 3,35,44.
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Two examples are the Rhode Island Curriculum Guide,l and, more recently,
the language curriculum guide currently being developed for the hearing
impaired at Kendall Demonstration Elementary School for the Deaf.2 The
term "linguistics" is used synonymously with transformational grammar
in this study.

Psycholinguistics relationships between teaching reading and lan-
guage are integral factors in this project. Wilson and Hall3 and Harris
and Sipay% strongly support the relationship between teaching reading
and language development and stress the fact that printed materials
must be commensurate with the child's own language. LaSasso,2 Quigley |
and Kretschmer,6 and Stauffer?/ point out the strong relationship between
teaching the hearing impaired to read and developing their language
skills. Clark and Clark8 point out in their studies that linguistics is

a communication tool that can be used to study how acquired language can

1Cclara A. Hamel, ed., Guide to the Language Curriculum, (Providence
Rhode Island School for the Deaf, Providence, RI, 1971).

2Kendall Demonstration Elementary School for the Deaf, Language ¥
Curriculum Guide, (Washington, D.C.: Gallaudet College, 1983).

3Wilson and Hall, Reading and the Elementary School, 3,35,44.

4plbert J. Harris and Edward R. Sipay, How to Increase Reading
Ability, 7th.ed., (New York, NY: Longman, 1980), 8,10.

5LaSasso, "Validity and Reliability."

6Quigley and Kretschmer, Education of Deaf.

’Marian Stauffer, "Comparative Effects of a Language Arts Approach
and Basal Reading Approach to First Grade Reading Achievement," (disser-
tation, U. of Delaware, 1974), 7408748.

8Herbert H. Clark and Eve V. Clark, Psychology and Language: An
Introduction to Psycholinguistics, (New York, NY: Harcourt Brace
Jovanovich, Inc., 1977).
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be used to determine how children develop their language which applies
to the methods used to teach reading.

Degree of deafness is strongly related to the development of the
hearing impaired child's ability to read. Generally, the average
hearing impaired child is not familiar with the English used for reading
textbooks. Therefore, teaching reading becomes a language/reading
learning process. Current reading textbooks do not meet the needs of
the hearing impaired. These textbooks, even at the beginning levels,
contain complex sentence structures that the hearing impaired can not
comprehend. Hence, there is a need for reading materials designed to
introduce linguistic structures at a gradual rate with repeated expo-

sure to the same language levels.1

Naas and Coady have expressed concern that disparate disciplines
such as reading and linguistics sometimes fail to recognize their inter-
dependence, consequently contributing to a non-comprehensive approach.
Additionally, previous efforts at linking linguistics and reading also
suggest an obligation to develop specific methods and objectives to

critically implement such recognition of the interdependence. 2

Teacher Preparation for Teaching Reading
to Hearing Impaired Children

The following information supports the concept that the teachers

working with the hearing impaired have little formal training to teach

lQuigley and Kretschmer, Education of the Deaf.

2James F. Naas and James M. Coady, "Phonetics, Phonomics, and
Phonics: A Look at Similarities and Differences,'" Journal of the
Michigan Speech and Hearing Association, V. 15, N. 1, (Fall, 1979),
136-141.




24

reading and stresses the need for an indepth knowledge of the relation-
ship between language development, reading skills, and a systematic
approach to selecting instructional reading materials.

Coley and Bockmillerl surveyed teachers of the hearing impaired in
both public and residential schools relative to their formal training to
teach reading to the hearing impaired. They found that the majority of
the teachers responding had very little formal training to teach reading
to either regular hearing or hearing impaired children. They also
pointed out that these teachers depended on basal reading series for
teaching reading. ;

In 1977, LaSasso surveyed 800 teachers of the hearing impaired re-
garding materials and procedures to teach reading.2 With 65 percent
return, she found that the majority of them used basal readers to teach
reading. Further, the results of the survey indicated that most of the
teachers responding had little formal training to teach reading. 1In a
research project conducted in 1978 by LaSasso using the Close Procedure
to measure readability, she found that hearing impaired children had
difficulty in reading and interpreting the vocabulary, linguistic

structures and the idiomatic expressions in the basal readers.3

A specially modified edition of the Stanford Achievement test for

hearing impaired students was used by Karchmer and Trybus in 1977 to

1joan D. Coley and Patricia R. Bockmiller, 'Teaching Reading to the
Deaf: An Examination of Teacher Preparedness and Practice," American
Annals of the Deaf, V. 125, N. 7, (October, 1980), 909-915.

21,aSasso, "National Survey of Materials and Procedures..."

3LaSasso, "Validity and Reliability."
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evaluate the reading ability of hearing impaired students.l They found

that the average reading ability of nineteen year old hearing impaired

students was near the 6th grade level. Figure 1 is a graphic illustra-

tion of the eight to twenty year old hearing impaired children's
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reading abilities. This information clearly shows that their reading

abilities are far below their hearing peers' at all age levels.

The process of teaching the hearing impaired children requires more

IMichael A. Karchmer and Raymond J. Trybus, "Who Are the Deaf
Children in 'Mainstream' Program?'" (Washington, D.C.: Office of Demo-

graphic Studies, Gallaudet College, October, 1977), 4,5.
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than just knowledge of how to teach reading. Teachers working with hear-
ing impaired children must be able to interpret the developmental
stages of reading skills, the structures of linguistics, the cognitive
development of students, and the inter-relationships of these concepts
according to Quigley and Kretschmer,l and LaSasso.2 The 1977 study con-
ducted by LaSasso found that only twenty percent of the programs for the
hearing impaired utilized a systematic procedure to select instructional
reading materials to meet the functional language level of the hearing
impaired.3

Quigley and Kretschmer# define four descriptive variables and their
educational effects to distinguish the various subgroups within the
hearing impaired population relative to its impact on language develop-
ment. The four variables are: 1) degree of hearing impairment, 2) age
of onset, 3) types of hearing impairment, and 4) etiology of hearing

impairment.

Degree of Hearing Loss

Concerning the degree of hearing loss, the three primary levels are
mild, severe and profound. The mild hearing loss population have a 50db
or less hearing loss in the better ear. Educationally, the mild group
generally requires only tutoring assistance in reading, language, and

speech training. The teachers also need to look at these students when

1Quigley and Kretschmer, Education of Deaf, 1

21,aSasso0, "Validity and Reliability."

3LaSasso, "National Survey of Materials and Procedures..."

4Quigley and Kretschmer, Education of Deaf,1
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they are talking to help them better understand the teacher's speech and
oral discussions.

Those with severe hearing loss (50-85db) can be mainstreamed less
effectively than the mild loss group, especially on a full-time basis.
The age of onset and type of hearing loss can further limit a hearing
impaired child's ability to function in a regular classroom. Those who
are mainstreamed require considerably more tutoring and generally
special classes in language arts, reading and math.

The profound hearing loss group (85db or more) is usually main-
streamed in the non-academic subject areas such as art, physical educa-
tion and other physical activities. Generally, these students require
special language, reading, math and speech training classes. The
ability of students with severe and profound losses to orally communi-
cate is the greatest limiting factor. There are children with
exceptional mental ability and desire that can compensate for these
deficiencies and allow them to function very well in the normal class-

room, but among the severe and profound, there are few in this category.

Types of Hearing Loss

Myklebustl describes four basic types of hearing loss, namely: con-
ductive, sensorineural, mixed and central. Depending upon the degree of
hearing loss, each of these affect the educational planning needed to

effectively program for the hearing impaired children.

Conductive loss refers to problems of the middle ear which may be

lHelmer R. Myklebust, The Psychology of Deafness, (New York, NY:
Grune and Stratton, 1964), 4.
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blocked, underdeveloped or damaged. Hearing aids are usually effective
with this type of hearing loss. Sometimes, the defect can be surgically
corrected. Educationally, these students fit in the mild hearing loss

group even if their auditory loss is in the severe range.

Sensorineural loss is a nerve or inner—ear problem. These can not

usually be corrected by surgical or other means. Also, the effective
use of a hearing aid is reduced by the nerve damage. Educationally,
these students usually have severe to profound hearing losses. Depend-
ing on time of onset, they generally require more specialized skill
programming.

Central loss results from a damaged auditory neural nerve system

which can not be corrected. Like the sensorineural group, the hearing
aid has minimal value. 1In the classroom, these youngsters will require

special programs like the sensorineural group.

Mixed loss is any combination of the conductive, sensorineural or
central losses. The educational effects are a result of the combination

of factors involved.

Age of Onset

Hearing loss is either acquired or congenital. Congenital occurs
before birth. Acquired, or adventitious hearing loss as it is commonly

called, occurs after birth.l

The congenital hearing impairment refers to the pre-linguistically
deaf. The prelinguistic group requires more structured educational pro-

gramming in their earlier years and this may have to be extended in their

l1bia, 3.
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formal educational training.

Hearing losses occurring after the age of five in an individual are

called postlinguistically deaf. This group has usually established their

"normal language system.l Postlinguistic children who lose their hear-

ing after the age of eight or ten usually have developed the ability to

read. These students can normally be mainstreamed very effectively and

Progress almost normally.

Etiology
Two general causes, enclogenous and exogenous, are assigned to

hearing impairment. Enclogenous problems result from birth defects,

blood incompatibility (Rh Factor) and biological factors. Exogenous

causes result from accidents, tramas and other factors that block or

damage the auditory mechanism. gometimes the latter type can be cor-

ected; whereas, the first type usually results in permanent sensorineural
5

damage.

Mainstreamin Hearing Im aired Students

The present writer, in the capacity of a supervisor, consultant and
b
d a residential school

& Principal of both public elementary schools an
for the deaf, was in the position to observe and work with hearing
impaired children in residential, day school and satellite programs,
Observed that a thorough, planned gtaff development program and an in-
Formeq school administrathﬁJwereconducive to a successful operation of

Mainstreaming the hearing impaired-

The writer has further observed hearing impaired children enrolled

’ -67.
lQuigley and Kretschmer, EQEEEEEHLEE,QEEEJ 66-6
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in educable mentally handicapped classes without the assistance of any-—
one knowledgeable of their educational needs to guide their program.
Therefore, the need for staff development and program planning is
severe, especially in rural areas where the student population is small.
Two of the most effective day school programs observed are in the large
metropolitan areas of Atlanta and Dallas. Both of these programs
received staff and supervisory support through a coordinated State
Department of Education program for the hearing impaired.

Quigley and Kretschmerl summarized a factor analysis project per-
formed by Pflaster on 251 independent variables of which 64 were found
to be significant when reading comprehension skills were the dependent
variable. A total of 182 hearing impaired students with hearing losses
ranging from 30db to 110db were used in the project. The 64 independent
variables were grouped into the following five classifications as the
most significant criteria to be used when determining if a hearing
impaired child could be successfully mainstreamed. They are: 1) highly
developed oral skills, 2) high levels of motivation, positive attitude
toward learning, determination, independence, social maturity, and
acceptance of criticism and frustration, 3) high degree of ability to
use spoken and written languége, including paraphasing, using idiomatic
expressions, and the use of varying sentence structures, 4) artistic
and synthetic abilities, and 5) involvement with realistic family mem-
bers and wide array of professional support including trained teachers,

psychologist, and others.

lQuigley and Kretschmer, Education of Deaf, 66-67.
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Karchmer and Trybusl 1977 study of a large population of hearing
impaired children provides a summary of: 1) distribution of hearing
impaired children in seven types of educational program settings such
as residential, special classes in public schools, day schools for the
deaf, resource rooms, part-time classes, and others (Figure 2), and

2) distribution of the hearing impaired population within the four

larger types by degree of hearing loss (Figure 3).

Cognitive and Child Development Theories

Two theories involved with the recommended inservice training pro-
gram and interpretation of the reading comprehension skills are Bloom's
Taxonomy of Cognitive Skills and Piaget's Theories of Child Development.
Both of these theories are taught in learning theory courses, but are

Seldom fully developed in relationship to teaching reading. A functional

relationship between each of these theories and this project are dis-

Cussed in the following information.

Bloom's Taxonomy of Cognitive Skills

Smith and Barrett2 classified the reading skills into six cognitive
leveig using Bloom's Taxonomy Of Cognitive Skills. A summary of the

definitions of the six levels are as follows.

This involves the recall of specifics and universals,

Knowledge.

the recall of methods and processeS, OT th
rement purposes, the recall situation

e recall of a pattern,

Structure or setting. For measu

_—
lKarchmer and Trybus,

23mi th and Barrett, Teachin Reading.

"yho are the Deaf Children..."
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involves little more tham bringing to mind the appropriate materials.

The knowledge objectives emphasize most the psychological process of

i i i i i hat a knowledge
remembering. Using relationships 15 also involved in that g

test situation requires the organization and reorganization of a prob-

lem in such a way that it will furnish the appropriate signals and cues

for the information and knowledge the individual processes.

This refers to the type of understanding or appreci-

Comprehension.

ation so that the individual knows what is being communicated and can

make use of the materials of ideas being communicated without neces-

Sarily relating it to other materials or seeing their fullest implica- |
I

tions.

This level of knowledge relates to the use of

i i . he abstrac-
abstractions in particular, as well as concrete situations P strac

i i 8 or
tions may be in the form of general ideas, rules of procedure,
. L S r’ ._
geéneralized methods The abstractlons may also be techniques, princi

ied.
1 i e remembered and applie |
Ples, ideas and theories which must b |
Analysi This concerns the breakdown of a communication into its
nalysis. his i
i ierarchy of ideas
Constituent elements or parts, SO that the relative hie y

ions between the ideas expressed are made

is made clear and/or the relat
i unication, to
explicit. Such analysis is intended toO clarify the comm ,
. uc

ganized, and the way in which the

.y ' ' ‘ §
indicate how the communication 15 0

11 as its basis and
Message is intended to be interpreted, as we

arrangements.

the putting together of different ele-
s

Synthesis. This involve

i the process of
Ments and parts so as to form & whole. It involves P

d arranging and combining
Working with pieces, parts, olements, etc., an
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in such a way as to constitute a pattern or structure not clearly there

before.

Evaluation. Judgements are made about the value of materials and

methods for given purposes. Quantitative and qualitative assessments

are made about the extent LO which materials and methods satisfy

criteria. The criteria may be determined either by the student or by

those given to him by the teacher.

Piaget's Theory of Child Develo ment .

f child development has basic con

Piaget's theory o cepts that help
classify and organize objectives in the textbook analysis process of

this project. This theory OF another theory of child development should

be used by a local district tO facilitate the communication between the

staff and promote a more consistent approach. These communications

should be related to what is expected of the normal child which can then
be compared to a hearing impaired child to better judge a developing
bPattern for the hearing impaired child. One must also keep in mind

during these program evaluation procedures for a hearing impaired child

all of the effects of the type and degree of hearing loss that the indi-

guage and mental abilities.

Vidual child has, including lan
jaget's Theories that need to be considered

The basic premises of P
when classifying, and organizing, and matching skills and concepts were
= s

Summarized by Herzoz.l

1. The cognitive development processes occur on a continum.

il Curriculum Guide, (Dallas, Texas;

Wirgini Preschoo
ginia Herzoz, 1972) -

Callier Hearing and Speech Centerl,
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2. Development proceeds through a continuous process of generali-

Zations and differentiations.

3. The continuity is achieved by a continuous unfolding. Each

level of development finds its roots in a previous phase and continues

Into the following one.

Each phase entails repetitions of the processes as the previous

4.

Patterns are sensed as inferior and become a part of the new, superior

lEVel.

= 8 The differences in organizational pattern create a hierarchy

0 ; .
£ €Xperiences and actions.

6. Individuals achieve different levels within the hierarchy,

although, "...there is in the brain of each individual the possibility of

all thege developments but they are not all realized."

Conclusions to Literature Review

The purpose of the literature review was to provide a background
for the Present study in terms of both the theoretical bases and the
aPPlicable findings of previous researchers. The major findings and con—
Clusiong p—

Teacher preparedness to teach reading to hearing impaired students

Wag limiteq Researchers further indicated that the hearing impaired

children had difficulty interpreting complex language structures in
Printeq materials like reading textbooks, achievement tests and other
inStructional materials. Researchers also pointed out that the average
19 year 0ld hearing impaired student's average reading level was near

the 6th grade level The findings suggested that program planners,

teaChers and others working with the hearing impaired need specialized
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training to interpret and select methods and materials for individual
student needs.

The researchers pointed out that the professionals working with the
hearing impaired children need to be aware of the effects of their hear-—
ing loss relative to type, degree and other factors in their educational
program needs. The information obtained also indicated that many hear-
ing impaired students needed specialized program considerations to be
mainstreamed.

Several researchers indicated that the theories of cognitive and
child development are necessary conceptual background information to
help judge and select instructional materials for individual students.
Language development and cognitive development were key factors men-

tioned in several sources as key criteria for successful mainstreaming

considerations.



CHAPTER THREE

DESIGN AND PROCEDURES

The following information describes the procedures used to design
and complete this project. The description includes the methods used
to classify and organize the information obtained and the procedures
followed to complete the major elements of this project, namely, the
analysis of the reading comprehension skills and the interview

questionnaire.

Reading Textbook Content Analysis
of Reading Comprehension Skills

This project attempts to exemplify the important differences among
the five reading series relative to reading comprehension. To achieve
this, the following steps used are defined and explained.

Step 1. Define the Scope of the Textbook Analysis:

The textbook analysis was limited to the reading comprehension
skills because the total array of reading skills was beyond the scope of

one project.

Step 2. Select the Reading Textbook Series to be Reviewed:

The criteria applied to select the five reading textbooks series
used in this project were: a) its current use in either public school or
schools for the deaf; and b) a sample representation of the styles of

textbooks used (i.e., basal and linguistic) that have recent publication

dates.

37




38

To select current textbooks, the Kentucky Reading Textbook List!l
and LaSasso? survey were used to identify the textbooks series used.
The Kentucky Adoption List listed the Ginn 720 and Scott-Foresman Basic
Reading Series as the two top series. LaSasso survey had the Ginn 720
and Scott-Foresman Reading Unlimited series as two of the top three.
The fifth series was selected to represent the Linguistic Textbook
approach to teaching reading. To serve the major thrust of this project,
the unpublished results of a survey, which included 800 schools and
classes for the hearing impaired, conducted by Carol LaSasso, were used
to select the two series listed above. The latest editions of the Scott-

Foresman Reading Unlimited (1977) and the Ginn 720 Rainbow Edition (1977)

were selected to represent those typically used for the hearing impaired

population. The American Book Basic Reading (1977) and Scott-Foresman

Basic Reading (1977) were selected to represent the typical basal read-

ing series. Merrill's Linguistic Approach was selected to represent the

linguistic approach to teaching reading. Additionally, the two Scott-
Foresman series were selected to demonstrate that two series from the
same company will differ in structure, scope, sequence and developmental
schema, as with those from different companies. These five series
provide a sample with a sufficiently broad base to illustrate the objec-
tives for this segment of the project and a sufficient number of samples

to illustrate the diversity between the five series relative to the

lgentucky Department of Education, 1979-85 Approved Reading
Textbook Adoption List, (Frankfort, KY, 1979).

2LaSasso, "Validity and Reliability."



Objectives defined earlier. The following reading textbooks used in

this project were:
American Book Reading Program, 1977, K-6
Authors : Marjorie S. Johnson, Roy Kress and John D. McNeil

American Publishing Company

eries, 1977, K-6
Ned B. Daniels, Helen Wardeberg

Ginn 720 Rainbow Reading S
Authors: Theodore Clymer,
Ginn Publishing Company

Merrill Linguistic Reading Program, 1977, 1-6
Authors: Wayne Otto, Richard Smith,...
Charles E. Merrill Publishing Company

1977, 1~8

Basics in Reading Series
s Jackson,...

Authors: Ira E. Aaron, Dauri
Scotts-Foresman and Company

ine Series, 1977, K-6

Reading Unlimited Read
Wingert, Barbara A. Pearson,...

Authors: Katherine B.
Scotts-Foresman and Company

Step 3. Analyze Reading Textbook Series:

lation of the data from the five reading

The analysis and compi

Series is not an analytical tabulation of all the item

reading comprehension skills. A systematic trace through each source
from the kindergarter level to the sixth grade level, and the seventh
and eighth, when available, Was completed to identify the descriptive
Statements relating to the reading comprehension skills used. The

Systematic trace was completed DY doing a page-by-page review of all
teacher manuals for each series go that the development of each skill

Within each series could be identified.

text series was mecessary to describe the contents of the five series

becauge looking only at the teacher's manual did not provide for full

i .
dentification of how a concept
t was made to include

1 :
ar reading series. No attemp

tary materials.

s relative to the

was defined and developed in a particu-

39

The page—by-page review of each

drill and supplemen-
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Step 4. Organize and Compile the Information Obtained in Step 3:

Several charts are used to present the information obtained from
the text analysis of the reading comprehension skills that show all five
sources for each skill area. The charts are designed to facilitate the
study and comparison of the differences or similarities between the five

reading text series reviewed for this project.

Categories Used to Classify and Organize
Reading Comprehension Skills

The two major categories and their subsections were selected on the
basis of functional relationships within the scope of the concepts of
reading comprehension skills and their application to the total educa-
tional process. The categories are defined based on their relationship
to the cognitive concepts of Bloom's Taxonomy of Cognitive Skillsl ang
Piaget's Cognitive Development.2 These concepts are pertinent to the
development of the comprehension skills used in any mode of communica-
tion, be it oral, through—the-air, printed materials, pictures, or any
combination thereof. The concepts in Bloom's Taxonomy and Piaget's
Child Development are necessary in order to compare key ideas and to
establish guidelines and generalizations made in the text of this
project.

The two major categories and their subsections are listed and

defined as follows:

Ipavid Karthwohl, Benjamin S. Bloom and Bertram B. Masia, Taxonomy
of Educational Objectives Handbook II: Affective Domain, (New York, NY:
David McKay Co., 1956), 186-193.

2Barbel Inheler and Jean Piaget, The Early Growth and Logic in the
Child, (New York, NY: Holt, Rinehart and Winston, Inc., 1967.
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s Literal Comprehension:

Bloom's Taxonomy lists two distinct levels for literal understand-
ing, knowledge and comprehension, both of which define the basic concep-
tual levels of content in this section.

I-A. Recognizing Sentence Meaning: This relates to understanding

word order; word association; sentences with similar meanings; recog-
nizing topic sentences; recognizing the first and last sentence in a
paragraph as the topic sentence; and similar divisions.

I-B. Recognizing and Recalling Details: This relates to recogniz-

ing information in pictures; recognizing speaker in sentences; recogniz-
ing details that support the main idea; recalling details that support
the main idea.

I-C. Recognizing Main Idea: This involves identifying the main

idea from pictures; recognizing title as main idea; recognizing the
main idea of paragraphs; distinguishing between main idea and supporting
details; recognizing main idea in an expression.

I-D. Identifying Sequence Relationships: This has to do with the

understanding a sequence or order of events.

IT. Interpretative Comprehension:

Bloom's Taxonomy defines four levels that guide the selection of
materials for these skills and they are: application, analysis, synthe-
sis and evaluation.

II-A. Inferring Main Idea and Details: This is developed from

pictures; from titles; from story details; from implied details; and

from any combination of these.

II-B. Inferring Supporting Details: These derive from details given;

from main ideas; or inferences from supporting information and/or details.

e
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and Inferring Comparisons: Likeness/differences

II-C. Identifying

between things, people, places and characters are involved.

II-D. Predicting Outcomes (Inferring) : This relates to using pic-

tures and stories to predict two OT more outcomes and to predict

outcomes based on story characters using life experiences and attitudes.

IT-E. Identifying, Inferring and Using Cause and Effect Relation-

infer the effect; given effect, infer cause;

ships: If given the cause,

using cause and effect relationship toO predict outcomes and character

traitg.

This involves understanding traits,

II-F. Inferring Character:

n of character parts in plays and stories.

qualities and appreciatio

I1-G. Distinguishing Between Fact and Opinion: This relates to

Using oral statements, signed words, through—-the-air communications,

and printed materials.

II-G. Distinguishin Between Realism and Fantasy: This involves

comparisons between characters statements, stories and the interpreta-

tion of propaganda.

Ipnterview Questionnaire

lves the questions concerning the teacher's

The second component inVvo
knoWledge’ training and experience in teaching reading and related
Activities. The following statements describe the design of the ques-
tionnaire’ the content of the questionnaire, and the setting and
project.

Procedures applied in this component of the

|vu 3 5 ,
estionnaire Design:

evidence and
The two primary functions of T &

esearch are gatherin

its subsequent describing it and explaining the information found. In
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this project, the interview questionnaire was selected to gather or

describe the current knowledge and abilities of various instructors

working with the hearing impaired, relative to teaching reading,

linguistics and technical program developmental skills.

Methods used by Babbiel and Berdie and Anderson? provided the

descriptive information about questionnaire design and application. Most

general research textbooks described a questionnaire, but in most cases

very little specific design information was provided.

The unstructured format of the interview questionnaire was selected

as the most effective method to obtain the descriptive summary of the

Scope and depth of the instructor's knowledge and skills in teaching !l

reading. The design and development of the questionnaire proceeded

through the developmental steps defined by Babbie and Berdie and

Anderson. The first step involved several activities: 1) identification
of the information to be obtained and its purpose, 2) development of

several sample questions for each category, and 3) selection of the

actual format of the interview questionnaire.

Vi Gttt interview was selected because this format permits
the interviewer to explore in depth certain responses e Pl o
Clearer view of what an individual is describing. In this project, the

ose interviewed ranged from almost zero

skill and knowledge level of th

t "
O Very comprehensive.

et
Methods, (Belmont, CA: Wadsworth

lEar1 R. Babbie, Surve Research
Publisting Company, 1977), 131189

9 ) F. Anderson, Questionnaire: Design and
Douglas R. Berdie and John Tne., 19743«

Lge, (Metuchen, NJ: Scarecrow Press,
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Following is a description of the basic elements and the purpose of

each section of the questionnaire.

Section 1. This section contains background information that was used to
Section 1.

determine response classifications and categories to be used to group

the information obtained in the remainder of the sections of the inter—

View. The mainstreaming questions in this section were designed to iden-

tify the teacher's attitude toward having special education students,

i ; i i i lasses. Another question
especially the hearing impaired, 1in their c q

. |
included in this section attempted €O ascertain the teacher's knowledge

and training so as to comprehend the educational needs of the hearing im-

paired and obtain insight into the potential need for staff development.

Section 2 The purpose of this section was to obtain the results of the
Section 2.
questions concerning the scope and type of training that the teachers had

in order to teach normal and/or hearing impaired students how to read.

Section 3. The content of this section defines the scope of the teach-
\_—‘__.

er's interpretation, application and implementation of the school
district's reading program- Furthermore, the questions concerned which
Procedure they would prefer, if Permitted' Tie preference questions

Were another attempt tO obtain an insight into their interpretation of

feading strategies.

; - .
Section 4. This section investigates the teacher's training and his/her
\_-—.

i reading instruc-—
Procedures when selecting supplementaly and remedial g

tional materials.
Section 5. The questions gought €O explore the scope and depth of the
T
f linguistics
teacher's knowledge and ability to apply the concepts © g
i d handicapped
(transformational grammar) to teach reading tO normal an ppe
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Following is a description of the basic elements and the purpose of

each section of the questionnaire.

Section 1. This section contains background information that was used to

determine response classifications and categories to be used to group

the information obtained in the remainder of the sections of the inter-

View. The mainstreaming questions in this section were designed to iden-

tify the teacher's attitude toward having special education students,

especially the hearing impaired, in their classes. Another question
he teacher's knowledge

included in this section attempted tO ascertain t

ehend the educational needs of the hearing im—

and training so as to cOmpT

to the potential need for staff development.

Paired and obtain insight in
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—tction 2,
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in order to teach normal and/or hearing impaired students how to read.

jon defines the scope of the teach-
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youngsters, particularly those with language problems like the hearing

lmpaired.

§§EEEQE_§;_ The questions in this section explore the teacher's knowl-

Objectives in the process of defining instructional strategies and

Selecting remedial and supplementary instructional materials in reading.

Also, the teacher's ability to employ immediate and long range planning

In the instructional preparation techniques and procedures was explored.

g .
€tting and Population:

Two groups of five teachers were i teachers at the resi-

nterviewed:

dential school for the deaf and the teachers in a public school district

With hearing impaired children integrated in their classes. The infor-

Mation is summarized by teacher group, i-€-» regular elementary school

teachers and special teachers at the residential school.

Regular Elementary School Program A K-

s ;
tudents was offered, but the question

12 program for hearing impaired

s included in this project were

limited to the teachers teaching grades K-8. Twelve hearing impaired
Students were supported by three teachers trained in hearing impairment.
All of these students are integrated for at least one and a half hours
Per day ipn social development classes, 1-€+» physical education, art and
Music. Two of these students spent only an hour oF SO each day with the
ch therapy agsistance in speech

s ;
Pecial teachers for tutoring and spee

aj

nd language training.

The hearing loss of this group ranged from very mild to less than
rofound loss but whose parents

a
60db 10ss, except for one Who had a P
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were also hearing impaired.

The grade placement level and reading level for these students were
at least two years below normal age level, except for the two enrolled
in the kindergarten class.

Three schools were involved with these students. One middle school
had one trained teacher of the deaf and four students of which one
attended the high school located next door. The other three students
were integrated at the sixth grade level. The remaining eight students
attended classes at an elementary school in grades K-5 with two trained
teachers of the deaf to support them. In addition, each hearing
impaired student worked with a speech therapist for at least two thirty-
minute sessions per week. Of the regular elementary school teachers
interviewed, the maximum number of hearing impaired students integrated
in their classes at one time was one, except for the kindergarten class

which had two.

Residential School for the Deaf: This school offered a program from pre-

school (age five plus) through high school for a total of over three

hundred and fifty hearing impaired students whose hearing loss was 70db

or better. They also offered programs for multi-handicapped hearing

impaired children. Several students lived with their parents and were

day students. The school also operated several satellite pre-school

programs located in several regions of the state. The teachers inter-
viewed did not have any multi-handicapped hearing impaired children in

their classes.

Phase two of the design of the interview questionnaire included the

formulation of the test draft copy and eventually the copy used

(Appendix B). During informal discussions with several elementary
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school teachers, sample questions for each section were asked to ascer-
S

tain the type of potential respomses they would give. After several of

these informal sessions, & working draft was assembled and submitted to

several teachers, principals, 2 superintendent, and a college professor
>

in order to research their ceactions and suggestions. Based on these

efforts, the field test draft copy was completad and field tested.

Field testing of the interview protocol was developed for field

testing the questionnaire and the interview procedures. Two elementary

school teachers were selected for this phase. One teacher had a stand-

ard elementary teaching certificate and the second teacher had the

. . ] . .
standard certificate plus 2@ special reading teacher's certificate that

included work in diagnostic methods and procedures in teaching reading.

The interviews for the field test work were conducted using the

same protocol described in the following information. After an inter-

. . ; . . .
view, their comments were reviewed with them to explore their responses

and interpretations to each question. These comments were used to

revise the draft copy for the final copy used in this project. Their

comments wers &lse nssd to help selact the check-list used to classify

responses to the questions.

Site Selection and Interview Arrangements;

Contact was made with the Director of Special Education in Kentucky
to obtain a list of school systems that could provide the number of
teachers needed for this project. They suggested the Bullitt County
School System in Sheperdsville, Kentucky. The Kentucky School for the
Deaf in Danville was selected to represent a special school for the

deaf since it was the only one located in the state.

Telephone contact was made with the superintendent of each school
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Lo request permission to interview their teachers. Both superintendents

approved the concept and requested a brief description of the informa-

tion sought, the assistance needed from them, and the approximate dates.

This information was provided and they appointed a contact person to

m
ake all of the arrangements.

The interviews were conducted on site in each school system. All
Interviews were conducted during individual conference time that had

been arranged by the school principals. A minimum of one hour and

fifteen minutes was scheduled for each interview.

Interview Protocol:

The general information regarding the purpose of the interview was L
Teviewed with each teacher at the beginning of the interview. They were
informed that their responses would not be given to their administrators
and that only a summary would be provided. They were also informed that
the interview would be tapeds beginning with the first section used for
Clarification purposes when the data was being summarized.

At the beginning of each section, & brief overview of what would be
asked was gtated. To guard against any bias by the interviewer, no
Personay optnlons WaTe stated. They were asked to feel free to expound
on apy topic to explain what they meant by theilr responses.
Following the formal interview, time was spent reviewing each ques-—
o what they had previously

ki
°0 to see if they would like O add t

Stateq. Several took advantage of this to rephrase what they had said

A few stated that the other

ear .
lier and/or to add to their responses:
: ious question.
QUeStiOHS reminded them of related information to a previo q
ial school was hearing impaired

One of the teachers at the resident

her
Self and this interview was not taped-




CHAPTER FOUR

Findings and Results

This project is designed to illustrate the need for teachers of
hearing impaired children to have the necessary training to select
appropriate basic, supplementary and remedial instructional materials to
teach these students to read. In this chapter, a summary of the results
of the analysis of the reading comprehension skills obtained from the
five reading textbook series and the interviews with the regular elemen-

tary and hearing impaired teachers are presented.

Reading Comprehension Skills

Several tables are used to present the information obtained from the
text analysis of the reading comprehension skills because they are the
most efficient mode for presenting the comprehension skills, concepts
and knowledge accumulated from the five reading series. These charts
facilitate the study and comparison of the differences between the five
series as to how each treated reading comprehension. The tables enhance
the process of analyzing, comparing and evaluating the differences
between the five reading series in each category.

After an extensive examination of the information presented, it
should be evident that the task of selecting additional resources or
supplementary instructional materials for teaching any topic should be
approached systematically by employing stated criteria to insure

consistency relative to the factors of linguistic level, cognitive

49
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de
Velopment and the skill itself.

Sev . orE )
eral Significant differences between the five reading serieg

Were r
€Vealed, namely: the total scope of the objectives used to develop

the gaqes
er 3 : . . ‘
1€s; how the authors defined their objectives; their emphases on

diff
er 3 . -
g Conceptual areas; the timing of the introduction of the con-

Ceptg.
S5 and other information described in the following pages. The

Table 1

Comparison of the Authors of the Five Reading
Series Definitions of Reading Comprehension

Definition

"Comprehension skills are emphasized in evervy level. The reading and
ral and

Ginn 729 Rainbow Edition
discussing the selection of each lesson plan focuses on both lite
ated

inferential comprehension. Inferential comprehension is stimul
aits of story

through the interpretation of feeling, motive and tr
characters, as well as a number of other techniques. With guidance and
questioning the children are helped to supply missing information and

The developing Reading Skills Sectio
38

Reading serjeq

n of each

anticipate outcomes.
lesson plan emphasizes the literal comprehension..." TE:

"”lt“lnresm;m Basic No clearly defined definition of reading comprehension was provided g
Readjng, Serieg the teacher's manuals or support materials.
Behind the interese-

“The nature of Reading:
centered structure of Reading Unlimited lies a philosophy which maintgin
that: 1) reading is an extension of natural language d""t‘lupmum_ 2y
reading, like speech, is both a personal and a social form of
communication, and 3) reading is experience extended.' TE"]5

experience extended.

‘\-',Jlltﬂ-'orcsnum Reading
Nlimitey Reading Series

expericnce

"The American Basic Reading Program incorporates a language
Pupils are encouraged to ey

Amirlcan Basic Reading
’rn’:ra"‘ approach to teaching beginning reading.
plore their own experiences before they share vicaricusly in the
[n looking at their own expericnces pupils

experiences of others
become involved in both oral and written comprehension.' TE:jy,
'..l"""rill Linguistic "Program is based on the principles of s[ructu”.)] linguistics, . "

xcuding Program “Comprehension--Reading is treated as a means of acquiring meaning. , .

5 ~Not only the meaning of individual wnr(hls, but -'.llSO the cumulation mean-

ings of sentences, puragravhs. and ?ntxrc stories. QONPFUhunsin“ -
always stressed as the pupils most important g?ul. for that reason
pictures that illustrate the text have been omxftudAfrom the instruc-
tional selections of the Readers to prevent pupils from using picrures
clues to guess words and their meanings." TE:5-7

\

fo :
llowlng information highlights the differences between sources that

Pro
L
8rap Planners must be cognizant of.

One should begin by examining the definitions of comprehension used

by
the authors of the five reading series. Table One contains the

def; . . .
nitiong provided by the authors in their respective reading series.



ol

This information shows that several of the authors couched their defini-

tion of comprehension in terms of language arts or linguistics while one

author did not identify a definition. A cursive review of all five series

while completing the analysis confirmed that language skills are consid -

ered an integral part of the development of the reading comprehension

skills.

The major categories used by the authors of the series are an

indication of the differences in the philosophies used to define reading

comprehension and organization of each reading series. For example,

Merrill Linguistic Reading Program, as expected, emphasizes language or

linguistics. The other series incorporated language into their schema

but did not clearly define their level of dependence. Table Two con-

tains a summary of the major categories used in each series that can be

used to compare their organizational schema.
An inspection of the information in Table Three illustrates the

first significant difference for program planners. The number of objec-

tive statements used to define the comprehension skills to be developed

in each series vary widely. As illustrated in Table Three, some cate-

gories contain a long list of objectives while others contain only a

few. 1In some cases, no objective statements are given within one or

more categories by some authors.
The emphasis on different topics by individual authors is the

second significant difference. In the previous paragraph, the sheer

number of objective statements was brought out as one indication of the
problem in dealing with skill and concept differences between text

series. One could assume that the more objectives in one category im—

plies more emphasis for that category. Generally, this could be true,
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but
One my
St analyze the differences not only quantitatively, but quali
> ali-

tativel
Y> to make the best judgement. Two effects of this imbalance i
n

Objectj
1ve .
Statements between series are when teachers try to cross match
c

nHit:e .
Tials p
etween two or more series. Program planners must be cognizant
an

of why
ich p . "
00k contains more descriptive and developmental information

relat.
lve id :
Lo specific skills; and the candor with which an author defines

Table 2

Comparison of the Major Organizational Categories
Used to Develop Each Reading Series

Textbook Series Major Organizational Categories

Ginn 720 Rainbow Edition Three Categories
--=vocabulary
—---comprehension (literal and inferential)

---decoding

Scott-Foresman Basic Four Categories
Reading Series ~--word identification
---comprehension (literal, implied and
evaluative)

---study and research
---literary understanding and appreciation

sCOtF—Foresman Reading Four Categories
Unlimited Reading Series ---word identification
—-~comprehension (literal, implied and

evaluative)
---literary understanding and appreciation

Two Categories
——-word recognition (phonetic and

structural skills)
———camprehension (literary, vocabulary,
study skills, and language/mechanics)

American Basjic Reading
Program

Merrill Linguistic Eight Categories
Reading Program ——-linguistic skills (word attack and
decoding)
——-linguistic skills (word attack)
——-linguistic skills (encoding)
~--linguistic skills (syntax)
———comprehension and critical reading skills
——-comprehension and critical reading skills
(adjusted rate for purpose and
difficulty)
———creative and interpretation

———literary skills

an a

r

Sa determines how different authors define what should be included,
mu Ch

legg the level of intensity to apply to specific skills. The con-
“ept

°f what should be included is very important. If one author

decy
Qlde
S some specific skill is of minor importance and can be developed
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as
Part of another broader skill, then program planners will not be able

to l(ie
ntify and Separate these ideas as required. Hidden of assumed

skily
S can be more of a problem for hearing impaired youngsters requir-

ing g
Pecial Programming than for normal ones.

Table 3

Comparison of the Number of Reading Comprehension Objective
Statements Used {n Each Series to Define the Tuelve Skill
Areas Ohtained from the Analysis of the Five Reading Series

R RET

E 4 =8 e K= ]

~

Su %7 57 g2 20

Reading Comprehension Skill Areas @R i e T OmE wm

o s g5 o~ e

a - 4 - RS

9 ! (. o 0 6 3

00 v - w0 o

¢ fF P SR 5%

A T

o S -

"

Kecognizing Sentence Meaning h 0 9 0 3
Recognizing Main I[dea 21 5 17 4 1
Xecognizing and Recalling Decatls 21 b 9 7 5
Sequence 19 1 8 6 3
Supporting Details a8 1 1 2 0
Inferring Main Ideas and Detatls 16 0 25 1 1
Infercing Character 7 2 48 4 B]
Inferr{ng Compar{son and Relationships 9 1 70 0 4
Prediceing Outcomes 16 5 57 4 )
17 ) | 7 5 4

Cause and Effect

Distinguishing Between Fact 5 Opinion

Dls(lnxulnthg Kealicy and Fancasy
et

The type of objective statements employed to define the goals is

the thirg significant difference. Table Four is an illustration of the
S in thig section. Some authors repeatedly used the same objective

atement at different stages or levels in their series. Some authors
flned the developmental stages using objectives linked to activities
The

thr
OUughoyt their series to discriminate between levels of mastery

Se
\\\\t POresman Basic Reading Program was the only source that clearly

dep
lnates its stages of development for each skill or concept. A



objective statements used in each reading

Table 4. L. Sample of the type of
sk-11s and concepts to be mastered.

series to describe the

2. Illustration of the varianceé in the sequence or timing of the

introduction of the skills and concepts in the five series.
3. Illustration of the mastery levels used in the Scott-Foresman
Basic Reading Series to describe each skill or concept.

[ - - S e __ﬂ##,_,m________________1

GCENERAL CONCEPTS LITERAL COMPREHENSION
TG Recognizing the Matn Idea
-
BASL1C CONCEPTS GINN 770 SFBRS SFRU ABRP sl ot
e o S e
~--ldentify: 2-1-23 {d. mafn fdea by relacing 2-8-84 recog. main {dea 2-9-3-251 {d. main idea of A-2a id. main idea on boqk cover A-6 id. main tdea of selection
picture/text relation- text to plcture 3-7-156 recog. main fdea selection B-10a id. details of a picture
ships 2-1-25 1d. main idea from picc. picture/word (inittal) 4-1-2-46 use pic. cues to clarify or group of pictures
paragraphs containing 3-1-28 recog. title as main {dea 6-12-159 recog. main fdea concepts & processes C-17d id main idea told thr“u&h
main idea of story B8-4-150 recog. topic sent. {n (formal inst. level) 4-4-6-128 recog. main idea of pic. or combination of pic. &
parcts lst., middle or last position 7-B-67 recog. main fdea photograph text
as the main idea of paragraph (mascery level) 4-5-1-130 use pic. cues to verify G-blc {d. main idea 0[‘J ”r%[[““
-=Distinguish: Y-4~-159 recog. topic sent that 8-B-59 recog. main idea content selection when main 1deaA15
main idea from plcturces express main idea of paragraph (maintenance level beping 4-6-4-186 use content 6 pic. cues directly stated in a topic sent
between main i1dea and 10-3-121 id. paragraph in which to solve riddle or summary statemen
supporting details topic sent. states the main 4-7-2-198 use pic. cues to id.
idea setting
--Recognlze 11-5-285 recog. main fdea stated 5-5-4-158 use pic. cues to detect
title as main idea as topic sent. of paragraph contents of book
topic sentence that 13-3-164 id. paragraph that 1-6-2~-123 distinguish main idea
express main idea contains topic sent. expressing and supporting details
of paragraph main idea 7-6-2-161 recog. main idea of story,
main idea of paragraph 14-1-53 recog. the main {dea of a segment
in a story brief paragraph or story 7-6-4-110 summarize main idea of
main idea in an oral 14-1-60 id. topic sent. which selection
expression states the main idea of a 8-4-5-119 recog. main fdea and

supporting detalls

8-5-5-141 recog. main idea of song

8-5-7-148 use pic. cues to broaden
concepts in text

8-6-3-174 use pic. cues to help
determine contents of books

9-5-2-156 use pic. cues to recog.
setting

13-3-7-97  id. introductory and
concluding paragraphs

lo-t-1-116 recog. plot structure

paragraph

14-1-64 add details to support a
main idea of a paragraph

4-1-65 choose a topic sent. that
states the main idea of a
paragraph

14-3-153 distinguish between the

ain idea and supporting details

14-4-187 select details from an
article to support two nare

ideas
14-4-205 id. the main tdea ot N 20-2-5-85 recoy. main idea of both
article 5 art and text

15-1-51 recop. main aded ol oan
oral exercise

15-1-52 recog. topic sent. an
several paragraphs

15-1-59 decide whether certain
pavagraphs have a topie sent.

15-1-64 determine the main idea
of parvagraph and then mateh
topic sent. Lo appropriate
paragraph

16-1=150 distinguish between main
idea and supporting detarls

1h-4=180 welect ddetarls to support
two maan ideas anoan arta b
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its stages of development 1s {llustrated in Table Four

None of
th 3
e series emp]oyed clearly stated criteria relative to any

Specifi
e d _— :
evelopmental, cognitive OF linguistic strategy. One has to

Tefer
to t
he actual text materials to identify the cognitive or lin-

Buisti
o .
functional levels expected.

The
fourth area of differencé that creates programming problems is
the t. "
1mi = i
ng of the introduction of the skills and concepts. Timing is

Signifj
lcan . ¥ .
t because it dictates the expected functional linguistic and

C()gnit %
1ve i e "
levels required to handle a specific skill or concept. The
introd
uc 5
tory level varied among the several text and instructional
Table Four ig a visual aid to help compare

1 by the five authors.

lev
els 4
in the five series.

the 4
tlm‘
ing levels within oneé concept leve

rehension skills identified

A
complete summary of the reading cOmP
and

f the analysis of the five series is pre-

o e
lassified as a result ©
Sented .

in Appendix A. The differences discussed in the previous state- i

S ca "
5 be reviewed in edch EecElpf.

nnaire

Interview Questio

sed to gummarize the knowledge and training

The ;
questionnaire was U
g comprehension tO normal

of
the
two groups of teachers to teach readin

The information is summarized according

and
e T .
aring impaired children-

to
the .
six sections of the questionnaire-

T
Section 1, pemographic and MainstreZi:
I. Demographic and Mainstreamiqg
1like all sections of this summary,

The
demographic information,
{i€sy regular elementary

is d.
1vi . . :
ided into two sections pased on district,

ool for the de Table

af teachers.

S(\_ho
Ol t
eachers and residential sch
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Five is a summary of the training and type of training that these two
groups of teachers had that is described in the following paragraphs.

Regular Elementary School Teachers. All five had B.S. Degrees in

Elementary Education with standard elementary teaching certificates.

Three had M.A. Degrees in Elementary Education, one in Library Science

and one in Guidance. None of these teachers had any special education

training. This group of teachers had an average of nine years of

teaching experience.

Table 5

Educational Background of Teachers

Public School Residential School

Type and Level
Teachers (N=5) Teachers (N=5)

of Training

Undergraduate
Elementary Education
Secondary Education
Deaf Education

S ow
= W

Graduate Degrees
Elementary Education
Library Science
Guidance
English
Learning Disabilities
Deaf Education

SO O+~ w
N+ ~OO K-

Residential School for the Deaf Teachers. Three of these teachers

had a B.S. Degree in regular Elementary Education, one in Secondary Edu-
cation, one in Deaf Education who was also hearing impaired herself.
All five had M.A. Degrees, one in English, one in Learning Disabilities,

one in Elementary Education and two in Deaf Education, including the

hearing impaired teacher. Only three had deaf education teaching certi-

ficates and two of these obtained theirs with the minimum of eighteen

credits in deaf education. This group of teachers had an average of

twelve years of teaching experience with the hearing impaired.
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Mainstreaming was defined by the teachers interviewed as having
handicapped students enrolled in their classes for one or more periods
per day. In the public school population used in this study, the hear-
ing impaired were all integrated or mainstreamed for physical education,
art and music. Only two of the students were enrolled in the reading
and language classes. Furthermore, all of these students were inte-
grated into the regular classes at least two years below their chronolog-
ical age except for one of the two enrolled in the kindergarten program.
This exception was a child whose parents were also deaf and his social
maturity was also judged by his teacher as being almost normal.

Regular Elementary School Teachers. One supporting idea expressed

by all of these teachers was that the hearing impaired child needed to
be integrated because of his social development. For a hearing
impaired student to be successful in their class, these teachers felt
that the individual had to have a mild hearing loss, the ability to
speak and use good language skills. The hearing impaired should be en-
rolled in the skill classes of reading, language and math, according to
the teachers' comments.

Four of these teachers felt that the hearing impaired needed spe-
cial teachers in language arts, reading and math. They also felt that
these students needed extra help in reading in such content subjects

as science and social studies.

Several of these teachers expressed fear and/or frustration in
handling teacher-student communication, especially with an individual
who required sign language to communicate. They expressed the concern

that the communication problem with the hearing impaired children slowed
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d g : .
own the educational process with the normal children in their classes.

They stated that they had to write many of the instructions on the board

for the hearing impaired. One teacher who taught second grade math
Stated that she thought the process of writing directions on the board

In simple language for the hearing impaired children was helping the

0 .
ther students better comprehend what she was teaching.

hers. All but one of these

Residential School for the peaf Teac

teachers expressed the idea that some of the hearing impaired should be

Mainstreamed. They believed other children should be permitted to try,

ional settings. One teacher, ‘

b
Ut not forced, to remain in these educat

Who wag also hearing impaired and worked in regular elementary schools §

48 an instructor in a special classroom for the hearing impaired,

Stated that, based on her experience as a child and as a teacher, she

di .
td not believe in the mainstreaming concept-

All of these teachers expressed the need for special training for
ts like reading, language arts,

t z
he hearing impaired in the skill subjec

Nath apqg speech training- They did not feel that the regular school

I
Could offer gufficient Support services. An example was that the chil-
peech training daily, not during

dr .
en enrolled in their school received s

tw
© Or three 30 minute periods Pe€* week.
These teachers thought that the hearing impaired children would be

d limited oral communication

Limj

1ted because of their hearing loss an

Skills in the extracurricula gchool activities in which they would be

able to participate, such as cheerleading, sports, and other social
b

SVents,
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Sect-
Ction II. Teacher Training to Teach Reading
to Normal and Hearing Impaired Students.

The purpose of this section was to summarize those questions deal-
ing with teachers' formal and informal training to teach reading to
lormal ang/or hearing impaired students. Table 6 is a summary of the
information presented in the following paragraphs.

Regular Elementary Teachers. These teachers had an average of 16,2

Table 6

Formal and Informal Training to Teach Reading

Residential School

Public School
Teachers (N=35)

Crs
Teachers (N=5)

Hrs.

Types of Training
Collegpe Credits
Undergraduate 0-3 0 0
4-6 1 3
7-9 1 1
10-12 1 0
12+ 2 0
Graduate 0-3 0 2
4-6 L 1
6+ 1 0
Inservice and 0 hrs. 2 0
W()l'k,\)]lnp:: 1-2 2 0
3-5 0 1

Credit hours ip teaching reading to normal children with a range of six
to thirty credit hours at the undergraduate and graduate levels.

These teachers had attended only one or two short mini inservice
training sessions or workshops designed to implement specific reading
lnstructional materials into their district. No special training to
Wory With the hearing impaired had been included in these sessions. One

teac
her had Previously taken some sign language training on her own,

but
t .
his wag only a simple introductory cOUrSe.
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Residential School for the Deaf Teachers. This group of teachers

had an average of 7.2 credit hours in teaching reading with a three to

twelve credit hour range of training at undergraduate and graduate level .

Only three of these teachers had three oOr mOIE credit hours in teaching

reading to the hearing impaired. One of the beginning level teachers

ch reading to either normal or hearing

did not have any training to ted

impaired children.

Three of these teachers responded that they had participated in

Some inservice training workshops that focused on teaching reading to
tended three such workshops and

h : :
€aring impaired youngsters. One had at

the others one or two each that were approximately three hours in dura-

tion. The other two had attended some language development workshops,

bu .
t none in reading.

Section ITI. Instructional Procedures Applied.
bout the textbook

This section obtained responses O the questions a

nts to programs, and their

s :
election procedures, assignments of stude

OPinion ag to which methods of assigning gtudents to gspecific programs

they would prefer.

Teachers. Textbooks were selected by a

Regular Elementar gchool

nded a series for adoption to the

comms
Mmittee of teachers that recommne

s were given to special education stu-

admi 4 '
dministration. No consideration
dentg enrolled. Specially trained hearing impaired teachers provided
futoring work in addition to regular work for those who were not
ading, languageé and math. The

en X
Tolled in the regular classes for re
stem is centered on & language

k
©Xtbook geries adopted by the gchool SY
abulary gkills, but the

ba
Sed reading program using structured voc
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teac : .
hers interviewed preferred the phonetic system for teaching reading.

Students are assigned to these teachers by their supervisors and

scho o .
ol administrators. One supervisor stated that the staff had com-

ple
ted some screening before the students were placed in their classes.

The ; ;
supervisor had no training toO work with the hearing impaired.

The selection of the instructional materials was based on the regu-
lar

teacher's selection for her normal students. The placement in the
de with the advice of the special

read O
ing groups within a class Was ma
hearj .
aring impaired teachers at the school. placement was based on the
Te i
8ular and special hearing impaired teachers' evaluation, student

Test of Basic Skills (CTBS-U) test

berf
Ormance and the California

i

n the regular classes since none of

Oral communications were used 1
th 5
€ regular teachers could use any form of sign language: Total commun-—
icats : g
ation, which involves the use of signs, speech and other visual aides,

ged in the special classroom with the

and/q

r oral communications are U

he i . .
aring impaired teachers. gome parents have refused to permit sign

lan o
8uage in any form to be used with their child.

peaf TeacheXrs. Teachers and supervisors

Residential School for the
to group the stu-

rev > .
tewed performance and test data, when available,

er the ageé o

dentg, For the students und f ten, most of the evaluation
Vas baged op performance, ot achievement test data which the teachers,
supervisors and administrators felt was not accurate pecause of the
nd yocabulary- The key criteria

hear .
1ng impaired's delayed language &
oral skills

use 3 .
d wag their functional skills in rotal communicat1lon,
ability to think, perform

(re
Ce .
Ptive and expressive) and the general

Math
and other school tasks.
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Through the age of eight, most of the instructional materials used

wer . - -
€ selected for language experience developmental activities. When

the Scott-Foresman Reading Unlimited Series was

Feadj ;
ding wasg introduced,

Used. The teachers made most use of the materials at the beginning
lEVels which uged life-oriented topics about families and daily living
activities to develop basic concepts that the youngsters could express
to Others jip their own living environment at school and home.

8 :
~Ction 1y, Selecting Supplementary and
Remediay Reading Materials.

The focyg of the questions in this section was designed to gather
informatiOn regarding the criteria used, procedures applied, and a
descriptiOH of the materials used to supplement and/or replace the
"egular Feading materials when needed.

Re ular Elementary School Teachers. Most of these teachers stated

th ) '
¢ for pogp regular and hearing impaired students, their reading

su ;
Pervisor recommended materials for remedial and/or supplementary

ACt e, . e
tlvltleS, with the final decision left with them. Most of the supple-

mentary Materials came from commercial materials like SRA and other
reading kits available on the market. The kindergarten through third
8rade teacherg stated that most of their materials came from textbooks
e Workbooksg with extra emphasis on phonetic work.

Four of the five teachers stated that they would prefer a struc-
tureq Program that provided guidelines showing the developmental
patterns. However, two preferred the regular textbook to define what

Should be taught while the other three would use the developmental guide

ang .
the textbooks for their materials.



63

Residential School for the Deaf Teachers. The selection was mostly

the teacher's decision, but the supervisor would help, especially when
help was requested. Also, teachers at the same level of instruction
regularly discussed materials for different needs. These areas of

criteria were used when selecting instructional materials, namely:

content, vocabulary and language difficulty level. Most of the mate-

rials selected were developed specifically for the hearing impaired; 50
percent or more of the materials used were teacher-made by either re-
writing social studies materials or developing new materials. At the
two upper levels, instructors stated that as much as 70 percent of the
materials used to develop the reading skills were materials that they
had re-written to include specific content while controlling the voca-

bulary and language skill levels.

Four of the five stated that they would prefer a structured curric-

ulum showing a developmental pattern for all skills.

Section V. Linguistics: Formal and Informal
Training and Application in Teaching Reading.

The questions in this section sought to determine the training and
application of linguistics (transformational grammar) by both groups of

teachers in relationship to teaching reading to the hearing impaired.

Regular Elementary School Teachers. Three of the five had no idea

what linguistics or transformational grammar meant beyond the concept

of the study of language. One had an introduction to linguistics as

part of two reading courses. One had a course in transformational

grammar and linguistic structures of language but had never applied the

information in five years of teaching with either regular or hearing
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impai : ’ "
paired children. Therefore, none of these instructors considered

1 . . 2
anguage level as a factor in the gselection of instructional materials.

0 ‘g . .
nly two of them mentioned that they simplified the directions given

ers. No changes were made in

0
rally for the hearing impaired youngst

the reading or language text, &S well as homework drills and practice

- ’
aterials assigned.

Residential School for the Deaf Teachers. Four of the five teach-

€rs interviewed had some training in linguistics OY transformational
8rammar. A summary of their training was: one secondary English major,
tWo with nine credits in linguistics, and one with three credits. The

1 inservice training workshops and

f'
ifth teacher had completed severd

Ye . .
ceived help from her supervisor:

that they could not separate the

All five of these teachers stated
llmitatiOnS of transformational grammar and reading skills when they
developed and/or selected instructional materials to teach reading and

WYits
iting to their students. They further stated that they controlled

he individual students dur-—

t .
a8 €Xpressive language that they used with t

g instructional periods The first LWO instructional levels relied
almogt entirely on materials they developed in which they controlled

the
grammar, vocabulary and content.

8
ication of

ectq
tlon'VI- Training and A 1 -
Criterion/Performance Objectives-
a course in edu-

Finally, teachers were asked if they had ever had
h the concept of criterion-based

cati . i
lonal technology or a courseé in whic
All teachers in both groups

Oor )
Performance objectives were explalned-
se terms, put that none had

St
ated that they had been introduced to the
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been taught to use the concepts effectively to determine instructional

criteria for their students.




CHAPTER FIVE

Conclusions and Recommendations

The purpose of this study was to facilitate the tasks of teachers,
supervisors, program planners and developers to select basic supplemen-

tary and/or remedial instructional materials in reading comprehension

for hearing impaired children. The two areas studied were: 1) text

analysis of five reading textbook series for their reading comprehension
skills, and 2) teacher interviews of several teachers that work with
hearing impaired students in regular elementary schools and residential
school for the deaf for a summary of their skills and knowledge to teach
reading to normal and hearing impaired children.

The content of Chapter Four could have several separate, but proper,
interpretations. The information could be used to interpolate the train-
ing of another group of teachers relative to these concepts when and if

the same or a similar questionnaire is used. Information from this pro-

ject could be applied to interpret another educational program provided
the interpreter is cognizant of the specific group's training and
experiences with both regular and hearing impaired children.

The content analysis of the reading comprehension skills obtained
from the five reading series should be considered as part of the staff
training program to improve the decision making process for instructional

materials. For this project, the information from the interviews were

interpreted relative to their importance for preparing a staff develop-

ment program for teachers, program planners, supervisors and curriculum

66
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interested persons who work with hearing impaired children in either

integrated or special schools.
The two sections were reviewed separately, then a composite of the

recommendations was presented. Minimum details relative to the content

of the in-service programs are listed in each section because the
summary lists specific concepts to be considered, suggesting implemen—
tation procedures and recommendations to be considered for teachers
that work in different types of programs, i.e., regular elementary
schools, special classes, etc.

The recommendations are based on the findings obtained from the

research of the total project. The concepts are included to define a

decision-making criteria used to define the elements of staff training
under consideration. No single program will include all of the ideas

that individuals at one site will consider the most important. However,

these recommendations can be used to define the local needs by providing
criteria to begin studying their local needs rather than starting from
scratch. The idea is to provide directions to better develop and imple-—

ment inservice or workshops that improve the instructional programming

for hearing impaired youngsters in similar educational settings.

Reading Comprehension Skills

The differences illustrated in Tables 1, 2, 3 and 4 and summarized
in Appendix A can either collectively or individually create programming

problems for teachers, supervisors and curriculum personnel seeking

regular, supplementary and remedial materials. Unfortunately, the dif-

ferences between textbook organizations do not exist independently

relative to their design, goals or implementation procedures.
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ConseQuently, program planners should be cognizant of these existing

differences including the other elements of the text beyond the reading

c e . ; y ;
omprehension section studied in this project. Supervisors, teachers

and other professionals must be knowledgeable of an acceptable set of

criteria that define the reading skills that they can use to evaluate

and objectively analyze instructional materials in a variety of source

for application to their program: The availability of a criterion

Stated scope and sequence is important because some personnel working

with hearing impaired or other students do not have sufficient knowledge

and training in linguistics, cognitive functional levels, and structural

deVelOpment of reading to select goals for learners that require special
o screen and select

considerations. Furthermore, the time required t

appropriate instructional materials is not available for an in depth,
on—the—spot study of a series of materials. Accordingly, the selection

jals should be made using stated

0
E Supplementary and remedial mater

not general goals. The criteria

Criteria with defined task levels,
Shoulq include skills to be mastered, the language performance level to

be expected, and techniques to evaluate the performance by the learner.
For the instructors working with hearing impaired children, the
knowledge of required linguistic levels and cognitive skills is a pre-
equisite to selecting materials for individual learners. At the

beginning instructional levels, the teacher working with these students,
®SPecially those with severe hearing 10SS> may have to develop special
instructional materials. Using restricted linguistic, vocabulary and/or
Cognitive levels in each phase of the development of the oral, reading,
d or phrase to sentences and

an Sy
d writing skills, from a single WOT
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Paragraphs according to the jearner's developed functional ability, may

be necessary.

Another factor that must be considered in the development of

i ) R ; .
nstructional materials is the degree of difficulty in the content which

the residential school teachers mentioned several times. If content is

nother factor ig introduced which could

foreq
reign to the learner, then @

also become a 'failing' factor- In summary, the program developer must

Consider, in addition to the reading skills, the limitations involved

because of the cognitive and linguistic levels and the content of the

m s
aterials included.

Appendix A contains the descriptive identification information for
€ach source including: publisher, author (s) , organizational structure,
instructional grade levels, testing information, supplementary materials
available, and a description of the reference code for each source used
to Classify all of the information obtained from the analysis of the

textbOoks_
Appendix A also contains the compilation and 1listing of the objec—
tiveg employed by each author to define and develop the reading

fied according to the section

Co .
Wprehension skills which wereclass®
defined in Chapter Three A unified organizational definition was used
for thig project to classify the information. Trying to use five dif-
mpossible to critically compare

fer .
ent definitions would make it almost 1
e five reading series. Using

and
study individual differences petween th
Appendix A. one can examine and compare sources relative toO their scope
b
i al
of Content for one or all five series per category or thelr tot scope
g the most emphasis by one OF all

Canp .
be examined; the areas receivin
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ements format employed by each source to

au "
thors; the objective stat

defin ¢
e their goals; and other information found to be of interest to the

Teader.

One effective method to analyze and comprehend the contents of

the : .
se materials would be first, review the total scope of the informa-

tion 1 : :
n included by each author and the organizational format to get a

8eneral idea of the information available. This step includes becoming

famis
$115% with the content of each category for each source as well as

Secondly, identify the areas from

the

general content of each category:

€a . e .
ch source that received the most significant amount of emphasis.

T .
hlrdly’ note the variance in the depth, scope and style of objective

or to define the skills, concepts and

st
atements employed by each auth

re and contrast the five series by

knowledge included. Fourthly, compa
taking one catessry &t & tine tO survey the differences in the scope of
B information contained which can then be used to identify the

Strength and weakness of each. Fifthly, begin to conceptualize by
Combining 4 1igt of specific skills that should be included to complete
gram planning, developing

thie 4 .
list and applying this information tO pro
and

implementation procedures-

ormation

Interview Informe===—
ewed separately utilizing a

Each section of the interview was revi

Simg . - ;
ilar format to Chapter Four: gpecific ideas for training iy
Se
8ment are listed in the concluding gummary remarks.
Eq ;
~fation Program.
paring these

i om
The first significant factor to be considered when ¢



> ~
- iy rpen S-S —
e

7.

pr Ogr ams
was the student population of each. In Chapter Two, the educa-

tional
ne : ; .
eds of the hearing impaired were presented based on their hear-—

t the residential school represent those who

ing 1
0ss. The students a
rfequir
e t . e o
he most extensive program modification to fit their educational

Needg
. H .
owever, the process of selectlng materials for supplementary

for either educational setting. There-

and
rem i
edial materials is similar

fOre
th : :
> e competencies needed for each group are similar with only the

ley
e]_ of . "
application varying O fit the needs of the specific learners.
The i . . .
implication of various gtrategies to improve the educational
PrOgr
am : g y :
or instructional procedures is examined in the skills defined

in el
he following sections-

Mai
Dstreamin
rviews was that both groups of

One :
conclusion derived from the inte
he pro and con of mainstream-—

teach
er
s had considerable disagreement on t

jate conditions, all of the

in
8 hearing impaired children- Given appropt
&

®achers, except onme, felt that the hearing jmpaired children should be
Permitted to try an integrated OF mainStreamed learning environment.
H

OWever, if the academic OF social progress was not considered success—
then the teachers, especially the

3T -
Wi .

thin a reasonable time periOd,
1d's program should be re-eval-

teg

che .
rs of the deaf, felt that the chi

structional environment. The

u&ted

t . . i
0 determine a more appropriate in

Majo

r U Sy
obstacle identified by the gupervisor of the hearing impaired in

s the parents who refused to

the
Tre

gular elementary school district wa
s class placement. The

Q()nsi
der modifying or changing thelr child'
9 give the par

ents a strong voice in

e o
quir

ements of Public Law 94-1-
in some Cases, the

detea
rmind
Wining the placement of theif child. Therefore,
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staf 3 . s
f must have sufficient factual information to counsel and convince

th
e parents of the need to change their child's educational prograim.

leaving the local district to make the

Someti :
etimes this is not possible,

b
est of a difficult task.

it of information obtained from the regular

The most significant b
te 4 4
achers was their concern and/or fear of the communication problem in
thei . 3
eir classes, especially with the severeé and profound hearing impaired

ortable using sign language because

chi
ildren. They did not feel comf

ge it effectively. Recognizing the

e 2
¥ did not have the training to U

ge in their classes, it was clear

in
tended goal of not using signh langua

ave either sign language or an

tha

t these teachers felt the need to h
a . .

PProved alternate method toO communicate mOre effectively with these

Students.

Another important concern? expressed by the teachers in the regular

e regular students was

el
ementary school was that the progress of th
mpaired children in their

being slowed by the presence of the hearing i
“lass. This concern,which is relative toO communication, could place
thege teachers under strain that could result in one of three possible
Classroom decisions regarding the hearing impaired children, namely:
b ignore them and teach the regular students as usual, 2) spend exces-

he expense of the anticipated

Siy : I
€ time with the hearing impalred at t

or 3) pro

ceed at a normal rate and pro-

Pro
8ress of the normal children,
As severdl

paired as possible.

A as much extra help for the hearing im
Feachers stated, extra tutoring time in their classromnwaslimited, afic
MOt impossible. The third choice is the preferred, put for a child to
b Successful in this situations the characteristics for success listed
in Chapter Two are very smportant tO consider- geveral of the regular
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elem
entary i
i .
y instructors mentioned some of the same characteristics

Decessga
ry f ; . .
y for the hearing impaired to be successful in their class
One s
hould conclude that the regular elementary teacher needs train

ing in
th :
e total educational needs of the hearing impaired including
H

COmmun.
lcati . . p
tion skills. Like the preceeding section, the specific

reCOmm
endati .
ations are presented in the summary 1ist at the end of the

Se(‘_t ]
ional information.

Pt
ning to Teach Reading.

groups were identified from the

Sev .
eral gaps in the training of both
interys
Vie
ws. The regular elementary teachers have considerable training

especially phonetics,

in the
fundamental methods of teaching reading,
he reading skills schema.

but
Ve g
ry little training in the development of t

Mor
e Si i, o
gnificantly, they had 1ittle or no training to teach reading to
Speci
al 5 z ’
education or problem readers, especially the hearing impaired.
Th
ere are several points O consider. 1f the regular elementary

n diagnostic, riptive teaching

teg
Che
rs do not have any training i presc
Proc .
ed ; P ;
ures in reading, how can they explore the instructional needs of

sd? If the teachers of the deaf

the

n0r 3 .
mal, much less the hearing impair

hat is considered normal read-

do
not
have a well developed concept of ¥

> as well as lacking diagnostic reading gkills, how can they make
t next and how best to

log+
8ica .

1 decisions about what ghould be taugh
for the nmext instructional level? Hence,

Ppro

a

¢h the preparatory skills
1low gufficient decision—

roup does not a

the
SCO
pe of training in either 8
mak 1
in . : . .
g criteria regarding the needs of the hearing 1mpa1red students.
described phonetic training as the

Th
e regular elementary teachers

Thes

e teachers generally followed the

ke
Ys n
> Dot specific reading skills-
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Te *
ading textbook but felt the need to have a guide that describes the

de
Velopmental stages of the reading skills to aid them in the decision

aled
aking process. The teachers of the deaf stressed language but did not

at
tend to specific reading skills. These teachers, like the elementary

te 3 . 5 .
achers, expressed the need for a criterlon—deflned reading skills

Curriculum guide.
The general conclusionvﬂﬂ;that both groups need training in the

d

eVelopmental stages of reading skills. The regular elementary teachers

ial education relative to teaching

Need _—
training in diagnostic and SPeC

a broader scope of training in teaching

rea :
ding. The deaf teachers need
reading from the methods of teaching normal children to the diagnostic—

pr T :
escriptive methods of teaching reading-

Ing s
tructional Procedures.

The placement procedures utilized in the public school appeared to
h class OT with which teacher

be
E o . . .
he minimum criteria to determine 11 whic

supervisors used a composite of

a .
hearing impaired child was placed. The
psychologists and other sources

the ;

child's diagnostic information from
0 3 . - 3 3 .
£ data, put they did not involve the receiving teacher in the decision
making process Many stated that they did not know that they would have

r class until school started. These

ap .
€aring impaired child in thei
t they had sufficient train-

teact
dchers indicated that they did not feel tha
They stated that they were

in .
8 to effectively work with these children.
f -

TUstrated in their attempts E© program for these children.
ding the regular

As expressed

students back while

€arys
Lier, they felt that they were hol

th . ) g
ey attempted to work with the hearing 1mpa1red.

were all placed, except for two

The hearing impaired students
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kindergarten Students, at least two years below the normal age level.

Furthermore’ DO interpreter or additional help was in the classroom
to 48sist the hearing impaired students. The regular classroom

teachers Tequested help by the trained teachers of the deaf, speech

aSSiStantS and other help when possible.

Hoyw did the teachers feel this situation could be improved? They
requested training ipn communication, the needs of the hearing impaired,
Wd othe, items such as special classes in language and math for these
Students. They a11 agreed that the social classes mentioned earlier

e fine,

i individual
The Tesidential school for the deaf teachers said that in

i rs were used
StUdent abilities in language, communication and other facto

- Place tpe hearing impaired into instructional groups at their school.
These teacherg had better supportive assistance than the regular elemen-
tary teacherg because their supervisors had training and experience to
e With these students. Also, they were able to discuss their in-
truct10na1 Problems with their peers while they were occurring and make

atl()] 1S W, 1§ l ementar y teac i
. . L i thi a day (o) two. The regula e heIS (] 1 (l
n

j as needed.
s feel that they were able to make the adjustments

Reme +
teachers had a
As a 8roup, the residential school for the deaf te
>

LC per 3 f T ot | s t ][al t ][e LE Studen.ts Ileeded

rceive the solution
Whereas " 1 lementary teachers could not pe
> 1€ regular eleme
whose oral recep-
) " ticularly for those
e Problenmg that they faced, par
tiv 3 3 .
- S €Xpressive skills were limited

ESl(]e i of more
nti al f o) ulat ion con51sted
' i SChOOl for the dea P P
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students with severely delayed language than those enrolled in the public
school, due to ithe greater degree of hearing loss. Therefore, these
teachers recognized the child's functional language level to select
instructional materials appropriate for individual needs. The most
difficult task for the residential teachers of the deaf was finding ma-
terials on the appropriate instructional level. Consequently, training
in the normal development of both the reading and language skills is
necessary to make objective decisions regarding materials from other

sources or to write materials for specific needs.

The regular elementary teachers did not recognize the student's
language performance or functional level as a basic criteria. One said
that she had to simplify her directions and explanations but did not
express any concern that the text materials could be above the child's
comprehension level.

The training in this section would be related to task analysis,
identifying reading levels of materials, interpreting reading skills and
correlating the development of the reading skills with the student's

linguistic level.

Linguistic/Transformational Grammar.

The regular elementary teachers, except for one, had little concept
of the meaning of linguistic or transformational grammar in general or in
relationship to teaching reading and language arts. Based on the inter-
views, these teachers depended on language arts textbooks for teaching
language skills, just as they depended on reading textbooks for teaching
reading. Furthermore, these teachers relied on the cross reference

materials provided in the teacher's manuals for supplementary materials.
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Add it
1tional suggestions were provided by their supervisor of reading.

The teachers of the deaf had more knowledge of the functional rela-
Ed ;
Onship between language and teaching reading. Their most significant

T
Problem appeared to be the lack of knowledge regarding the development

Of ] . . . . .
the reading skills mentioned earlier, plus additional training 1n the

Fach stated that she had some

total scope of transformational grammar .
training in transformational grammar but did not feel that was enough.
Only one teacher had several courses where the relationship between
Yeading and transformational grammar was the focal point of the course.

chers, there appeared to be a need

For the regular elementary tea
for ap extensive course in transformational grammar structure plus work
In the connective relationship between language level, reading skill
level apg cognitive development- gimilar training would be appropriate

£
Of the residential school for the deaf teachers also.

Be ;
havioral opjectives.
Neither group of teachers had sufficient training and experience tO

o define instructional goals that

eff : )
€ctively use criterion objectives t
erials for specific needs. The

Q()u i
1d be used to select instructlonal mat

ills, write PERT charts and

abi 14
tlity to perform task analysis of the sk
1s needs tO be developed.

i the necessary reading and language skil
The teachers in both groups had very 1ittle training in educational
technology ckills necessary to develop and utilize media of a variety of
ed instructional materials and other

type
Pes, as well as writing program”

Te
lateq skills.
i i velop the
b training them to usé performance objectives and de P
t specialized instructional

Necegg
ssary skills to design and implemen
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material
s, th
s e total array of educational technology skills including

media i
tili .
ization could be included. Almost all of both groups of teach

€rs used
SRA :
type materials but did not know how they were developed

Summar

One 0
V' 1 . . .
ersimplified conclusion that could be derived was that neither

grou
P of te
achers was prepared tO teach the hearing impaired students

e considerably more training in the

The
re
gular elementary teachers hav

proces
S o .
n f teaching reading but lack knowledge of the development of
€ readi :
ing skills. For hearing impaired children, they lack knowledge

e ef
fects of hearing loss OB language development.

profit from training in the

The r
egular elementary reachers could
have hearing impaired students

foll
owin 5
g areas if they are expected to

i
Mtegrated in their classes:
N 1. Knowledge of the effects of hearing loss on the educational
0o
8ramming needs of hearing impaired children in general and specifi-
The inclusion of all

fally tho .
se with mild to severe hearing losses:

e differentiation of the needs

leve
ls
of hearing loss would facilitate th

r classes yversus others.

of +
the p s
earing impaired enrolled in thei

X P Knowledge of program modifications necessary to accommodate the
eary
. ting impaired mainstreamed OF integrated in their class, ie8s, lan-
Ug

=8 leVels, modified instructions: communication skills, and so forth.
B Knowledge of the communication needs of the hearing impaired,
Training in sign language

bOth
or
h al and total communication methods -
shoyy
d ;
be included for both teachers and hearing students-

4. . .
Knowledge of all educational programs available 1n their state
en to make an

and
thr .
oughout the nation for hearing impaired childr
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i i 3 3
ntelllgth Comparison of the educational opportunities available to the

h i ; g :
aring mpaired to be able to discuss alternate programs with parents

a . 3 .
7d other Professionals. This is especially important training for the

S 7 - 3 -
uperVlsors and special trained teachers of the hearing impaired.

5. Training in transformational grammar from the simple kernel

SentEHCe through complex structures. This is needed to interpret and

81mplifYSOme of the instructional materials and directions given to the

hearing impaired, especially in remedial and supplementary work.

6. Knowledge of educational technology skills associated with
erting Programmed instructional materials and media to identify and
define SPecial presentation and ways to select materials using criteria

to "
define Specific needs.

7. DeVe10p sensitivity to the effects of hearing loss on the

emotiOnal Stability of the hearing impaired child and how to cope with

the :
S€ needg in their class.

The mos¢ apparent weakness of teachers at the residential school was
1n the area of teaching reading. The second significant need was a more

comprehensiVe knowledge of linguistics, such as the one defined for the
regu1ar elementary tasphers Some of the needs of this group were like

Wirror Needs of those defined for the regular elementary teachers. The

are
B SUggested are listed below.

L Knowledge of the structural development of reading skills from

Visugy Perception or pre-reading skills through interpretative reading.

< Knowledge of the transformational grammar, similar to the
ide
g Presented for the other group.

3. Develop the ability to link (1) and (2) together to develop
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the concept and application of the interrelation between these two

skills to improve the selection process of basic supplementary and

remedial reading materials.

4. Knowledge of educational technology skills, such as writing
criterion-reference objectives, system management techniques, procedures
to write programmed instructional materials, etc., to facilitate the

decision making process needed to select appropriate instructional

materials.

Recommendations for Inservice Training

The following statements include several ideas worth considering for
inservice training to increase staff awareness and skills in the areas
listed. If these are undertaken as the focus of staff development
through inservice training, then they should be well planned. The school
system should contact a source like Gallaudet College in Washington,
D.C., which is the Center for Deafness or some other college with a pro-
gram to train teachers to work with hearing impaired students, to help
identify the needs and procedures to make sure that the materials and
content of the workshop and/or inservice training meet the staff's needs.
Also, do not attempt to use one or two short workshops for these topics
because it would be a waste of time and could create misleading guidance
to a staff unfamiliar with these topics. True, most colleges include
course-work similar to some of the information, but the coordination
and linking of the information for teaching reading for the hearing
impaired is typically done in a more abstract method. These workshops
could be coordinated by realistically integrating the development of the

teachers' knowledge into the task of producing usable instructional



81
materials. Active staff participation could be expected if a long range
type of inservice training could be designed, developed and implemented
to incorporate the learning and application together. The one shot pro-
grams usually tend to "turn-off" teachers before they get started. To
help encourage active participation, consideration of the following
could help motivate individuals to participate more actively: excused

time from teaching duties, special pay or college credit.

Topic for Inservice Training.

Because of the differences in training and experiences between
staff members of both schools relative to the following information,
only a descriptive outline of what should be considered for inservice
will be given in addition to a recommended sequence for implementing the
training program.

The following recommendations define the skills and knowledge that
should be considered for teachers who work with the hearing impaired in
either special schools, regular elementary schools or any combinations of
these. Some of these skills will require more in depth training for one
group or the other, but they all need a common base of knowledge and
training. An attempt will be made to define some minimum skill levels
but no attempt will be made to define the ultimate scope of the skills
for each topic because each school district would be expected to deter-
mine this in conjunction with their consultants.

The first area to be considered is reading. An in depth study of
the reading skills from pre-reading visual perceptions, etc., through

what is typically considered sixth grade or higher where the areas of

comprehension and interpretation reading skills receive the most
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attention. As the cognitive functions become more difficult in the
comprehension and interpretation skills of reading, the ability of the
individual to use language becomes more important. Thiswas apparent in
the data presented regarding reading achievement levels in the demogra-
phic studies presented on the hearing impaired.

Comprehension is a direct function of the learner's linguistic
ability as noted by Ruddelll in Chapter Two. Since a child can not read
what he can not comprehend orally, the development of the ability to

read will be difficult. Figure 4 is a visual image of this idea that

Figure 4

Triangle represents a cone going through
the space of communication.

Oral or T/A (through-the-air
using voice, signs, and/or
gestures) communications.

READING Reading--reading comprehension
printed materials at appro-
priate levels.

WRITING Writing——ability to express
yd one's ideas in a written
message.

incorporates writing skills applicable to both the hearing impaired and

other youngsters whose language development has been delayed or limited.
Figure 5 is a visual representation of a controlled flow of lin-

guistic development of the three stages mentioned in Figure 4 for the

developing relationship between oral, reading and writing skills of the

lRuddell, Reading-Language Instruction.
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Conceptual Language Development Schema Using Transformational
Grammar that Illustrates the Relationship Between
the Three Modes of Communication

CONCEPTUAL LANGUAGE DEVELOPHENT MODEL

" THRGUGN-

TME-AIR™

LANGUAGE
BEVELOPMENT-

[RECEPTIVE/
EXPRESSIVE]

(RECEPTIVE)

READING
SKILLS
DEVELBPRENT

[RECEPTIVE])

i

WRITHE
SKILLS
BEVELOPMENT

[EXPRESSIVE)

i

/n

simple two-three word phrase

short descp, sent. or phrase - low level Kerpal Sept

simple sent. all levels of Kernal Sent

with simple transform

simple sent.

with most levels of trans.

used

complex sent.

expresses

gelf in detatled desgp, statements

read & comprend sjimple words

BASIC SKILLS;

read & comp; simple K-type sentences

read & comp. simple K-type sent. with transformations

NECESSARY

|

read & comp.

idioms,

expressions, etec.

|

read & comp.

1 & 2 sent. paragraph

read & comp. 1/2 page paragraph

J read & comp. short stories

read & comp. books

FoR

43??hq

SIC SKHLS
HECESSARY

capable of writing a, b, c¢'s, numerals & copying words

canable of producing words

éapable of writing a K-type sent.

capable of writing a K-type sent., with trans.

cap,. of wrid

ting a_comprehensive with good Structure

E-WRITING 3
E'g

cap. of writing 2-3 sent. p. - descp. type
cap. of writing a /2 page paragraph
] capable of writing 2-3 page short story

ceveloped by: J. Leland Clack

LEGEND :

"Through-the-Air" (T/A) Language Development: Receptive/Expressive-—-—
Communication between two or more individuals whose primary mode is talking,

signing, gestures or any combination.

Also used for instructional levels.

Reading Skills Development--This represents the scope of reading skills
defined by a text or local curriculum that can be developed using con-

trolled structured linguistics.

Writing Skills Development——-This represents the scope of the language artg
skills defined by a text or local curriculum that (like reading) can be
developed using controlled structured linguistics.

Note:

The shaded areas preceeding each section represent basic skillsg
that can be developed prior to the formal skills included in

each area.

etic.

Ex.-reading: the visual non-berbal skills, pictures,
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a controlled procedure that
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Figure 6
Conceptual Schema to Illustrate the Development of the Reading

Skills Using a Controlled Introduction of the Reading
Skills and Transformational Grammar

echanics of Reading SKkijlls

A4
B-1
B-2
B-3
G

pesIGNED BY: J. LeLawp CLack
i.EGEND

LEVELS

st [ uars 1 T}z%ix riz%ixtigtﬂa‘xﬁ%{xﬁzb;x\
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Grammar SKills Levels

N

R
\
;

L
-3

Reading skills that can not be developed using grammar skill
Levels A-1, A-2,...

level of the learner's and/or the level required for the development
of the listed reading skills.

E Reading skills which the listed grammar skills exceed the functional

o Illustrates the conceptual developmental range of the "typical"
COo— reading series relative to the reading skills and grammar (or
e linguistic) skills.

L,2,3,... Indicates defined developmental levels of the reading skills (Ex.
lst. grade or a locally defined format.)

A=1,A-2, Indicates a defined developmental levels of grammar skills
etc. (linguistic).

A,B,C,... Indicate linguistic developmental stages, i.e., A = preschool;
B = lst.-6th grades; C = 5th. plus (note overlaping at late B
and early C)

XY 2 Indicate mastery levels for which cell evaluation test can be
developed. Using a combination of X,Y,Z's, one could develop
placement and overall achievement tests.
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There are several programs developed for the hearing impaired with
the Rhode Island Language Curriculum,l one of the best known in deaf
education. An expanded version of this was completed at Kendall Demon-
stration Elementary School for the Deaf? that defines what can be
developed at each level and how it relates to the development of reading,
as graphically shown in Figure 6. These materials are not listed to

indicate that they are the best, only to represent a possible set of

materials to be used for inservice training.

Cognitive Development.

It would be helpful if the staff had a common communicable knowl-
edge of Bloom's Cognitive Development3 or Piaget's Theory of Child
Development4 or some other developmental psychology concepts to help
judge and communicate growth and define learning stages (i.e, task anal-
ysis concepts). As with linguistics, this knowledge would be very useful
in the selection of initial and supplementary instructional materials ag
well as finding appropriate materials for older learners whose reading

skills are far below normal. To properly implement programs like Title

I, Public Law 94-142, etc., the instructors involved need to have

functional knowledge of these concepts to create effective-efficient

instructional programs for the hearing impaired.

lHamel, Guide to the Language Curriculum.

2KRendall School, Curriculum Guide.

3Bloom, Taxonomy of Educational Objectives.

4Inheler, Early Growth and Logic.
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Criterion Objectives.

Staff members need to have the ability to write and employ crite-
rion or performance objectives to develop and implement instructional
programs for individuals or groups of learmers. Most teachers, supervi-
sors, etc., know what an objective is, but many do not know how to write
and utilize them to define, teach, and evaluate for determining progress.
Experience has proven that some teachers will say that they are teaching
one thing at a given level, but when you evaluate their materials and
tests, they are working at a different level or testing information not
being taught and expected more or less than was intended. In the cases
studied, neither staff had enough training to effectively use these
concepts. A recommendation would be to obtain some materials like
Mager's Preparing Instructional Objectivesl or some other sources that
could be used to direct the training in this area.

Many teachers fear the use of criterion objectives because of
accountability implied in the evaluation cycle of instruction. However,
this element should not be stressed. One should feel that better defined
goals that tell what you want to achieve, level of performance expected
and how you plan to evaluate student progress will help eliminate some
of the problems facing instructors and program planners of the hearing

impaired children.

Inservice Training Program.

Some specific skills and concepts have been outlined in the pre-

1Robert F. Mager, Preparing Instructional Objectives, (Belmont,
CA; Fearon Pub., Inc., 1975).
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vious statements. The following is a recommended staff analysis and
development program that could be used to work with staff like those
included in this project to work on ways to improve the educational
program for the hearing impaired in each situation.

Figures 4, 5 and 6 are graphic demonstrations of the scope of the
problems to be solved in the design, development, implementation and
evaluation of reading comprehension program for hearing impaired chil-
dren. Remember, this is only a recommendation of how these skills could
be worked; they may have to be modified based on the needs of each

situation.

Step 1. Criterion Objectives. An understanding of how to describe

what is to be taught is very critical because general terms used by
teachers of different training and backgrounds, teaching levels and
roles in a school must have a common ground to discuss specific goals
for children. If criterion stated objectives are used with clearly
stated tasks for each component of the educational setting, then the
role of each person can be communicated and understood by all concerned.
As in the two examples, this task could be very difficult, if not impog-
sible, to achieve without clearly stated goals and responsibilities.

If time does not permit a program such as the Behavioral Approach
to Teachingl provides, then working through a book like Mager's2 could

possibly be used to establish a minimum base.

Step 2. Study of Linguistics. As mentioned earlier, this segment ig

lHugh Baird, et al., A Behavioral Approach to Teaching, (Dubuque,
Towa: Wm. C. Brown Company, Publishers, 1972).

2Mager, Preparing Instructional Objectives.
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very important to interpret the receptive and expressive language leve]
of the hearing impaired. The establishment of this base data is crucial
to designing and implementing an educational program in reading and with
other skills like writing for the hearing impaired.

The amount and scope of the training needed will differ for
teachers in normal elementary schools compared to the special teachers.
The resource room teachers will need the same program that the residen-
tial school teachers need. These teachers need in depth training to bpe
able to evaluate and interpret the needs of the hearing impaired, as
will the regular elementary teachers, supervisors, and other profes-
sionals to better define the instructional needs of these students.
Factual information based on this type of criteria will be helpful to
interpret and communicate the functional level of a child to the parents
for future programming considerations. Figure 5 is an example of the
scope of the competencies in linguistics that the teacher needs to
interpret and make use of the information presented in the other
materials.

Step 3. Reading Skills. Based on the differences presented in Appendix

A that exist between text series and the lack of criteria objectives used
to define what is expected, then, if possible, it is necessary for
teachers at a school to develop their own continuum of all the reading
skills or select one by some publishing company. In Kentucky, the State
Department of Education, in cooperation with the McGraw Hill Publishing
Company, is developing a skills continuum that matches the CTBS-U achieve-
ment test currently used in the State. The skills continuum could be

expanded at the local level to include task performance levels that are
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The scope of the recommendations, other than the section on behav—
ioral objectives and other educational technology, are limited to reading
and language (transformational grammar) skill areas. Any district could
easily add math or other skill areas and/or content to their program.
The information taught in the reading and language sections has direct

implications for science and social studies because both depend on the

child's ability to comprehend printed materials. For those having

trouble with the content, then the task analysis skills taught in the
behavioral objective segment of the training program could be applied.
The content of the ideas presented was kept to a minimum because
each district has a choice of the scope of training to be implemented.
The concepts of Bloom's Taxonomy of Cognitive Skills,l Piaget's Theory
of Child Development,Z2 and a development language curriculum like
Kendall School for the Deaf's Elementary Language Curriculum Guide,3

should be part of the total inservice training program. A full copy of

these materials are beyond the scope of this project. The staff at the

Kendall School for the Deaf could explain in depth how to use their
materials. More importantly, with a broad understanding of the prob-

lems facing instructors, individual teachers will be able to compre-

hend the instructional problems and develop ways to accomplish their

task of providing the best educational program possible for each hear-

ing impaired child.

1Bloom, Taxonomy of Cognitive Skills.

2Inheler, Early Growth and Logic.

3Kkendall School, Curriculum Guide.
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Appendix A

Summary of the Analysis of the Five
Reading Textbook Series

Category page
Textbook Information: Authors,: reference
codes and textbook organization. 95
Recognizing Sentence Meaning 98
Recognizing Main Idea 99
Recognizing and Recalling Details 100
Sequence 101
Supporting Details 102
Inferring Main Idea and Details 103
Inferring Character 104
Inferring Comparison and Relationships 106
Predicting Outcomes 109
Cause and LEffect 112
t ot naadshi d Opinion 113
Distinguishing Between Fact an P
114

Distinguishing Reality and Fantasy

94
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BASIC TEXT INFORMATION:
A_——_.,__Mf'
CATEGORIES GINN 720 SEBRS SERU ABRP T
Pub, Scotts, Foresman Pub. American Book Company Pub. Charles E. Merrill
Reference Information Pub. Ginn and Company Pub. Scotts, Foresman and (_'()mpdny' Publipliing ‘Compagy
and Company fext: AMERLCAN BOOE READING
Text: GINN 720 RAINBOW Text: READING UNLIMITED PROGRAM, '77 ed. Text: MERRILL LINGUISTIC
READING SERI Text: BASI1CS IN READING SERIES, 76 ed.‘ READING PROGRAM, '75 ed.
1976 ed. SERIES, 78 ed. Levels: K-6
Levely. K=b Levels: 1-6
Levels: K-6 Levels: 1-8 Authors: Majorie S. Johnson,
/\Ulhors: Katherine B. Roy Kress, John D. McNeil Authors: Wayne Otto,
Authors: Theodore Clymer, Authors Ira Aaron, wi“{’,ert' Shchara dy Peatstn Richard Smith, etc.
Ned B. Daniels, Helen Dauris Jackson, Carole : Structure: Language exper-
Wardeberg Riggs, Richard G. Smith St1"‘Jttm-e: Defined instruc- ience approach to teaching Structure: Series of Text
Robert Tierney tlofig]l Vewvels--skill devel. reading combined with the
Structure: Defined instruc- X structure of a Basal Read- Supplementary Materials:
tional levels Structure: Basal Reader E‘Upl’lumencary Materials: ing Program reinforcement materials,
1nde.penden[—l’racLirje Books, linguistic word pattern
Supplementary Materials: Supplementary Materials: ditto masters Supplementary Materials: program, and word practice
Basic word vocabulary card workbooks, duplicating . Skill Books, duplicating kits.
set, plcture maps, skill masters Evaluation: 4 Tests~- masters, picture cards,
paks, reteaching materials IniLial placement (gr. 1-4] word cards Evaluation: Placement (1-2)
Evaluation: Skill test P““Tust [gr. 2] Skill and Summary of Skills
Evaluation: Placement teste, (all books above ASSC;Scmenc)s tes;s and Reteaching Materials:
pretest [lv. 2-13], readiness), End-of-Book End-of-Levyey. i \ Sound and §tructure for population: Designed to meet
Evaluation Criterion Test, placement test o word-recognition, and needs of the pupils who
Exercises [1lv. 2-13), and HAnagement Aids - ssage and meaning for might have difficulty
Level Mastery Test [lv. 1-13]Population: Average-- i :2;:‘:‘2;('!::10!1 Ski]bl;ﬁ getting meaning and sat-
"designed for pupils P”Pulution: Not defined igsfaction from reading--
Management aids. who are considered by Evaluation: Placement Test found effective with average
most standards average and Check-up Tests each and above average also.
Population: all inclusive in their rates of learn” Level
ing and in their reading
achievement.'" TE Population: Average witn 4
broad concept of all
students.
Author Definitions of "Comprehension skills are No clear statement was f 1P Nature of Reading: The ABRP incorporates “Brogran iy based om jthe
Comprehension emphasized in every level. provided in the teachel xperience extended. -Behind language experience ap cach |principles of structural
The Reading and Discussing guides that defined the interest-centered to teaching beginning redd- linguistic ‘NCl Eoir el Biyew s
the Selection section of their philosophy or I‘Frur!,un- of Keading Un- ing. Pupils are encouraged pr. Fries." p. 5
each lesson plan focuses on objectives for “Imited lies & philosophy to’cxplore their own = “"Comprehension--Reading is
both literal and inferential comprehension. which maintains that : Y periences betore they =ndave treated as a means of acquird
comprehension. Inferential . Treading is an extension of :vicariuusly in the ex- ing meaning. Not only the
comprehension is stimulated Natyy gy language development,| periences of others. In meaning of individual words,
through the interpretation “~“Teading, 1ike speech, is looking at their own ex- but also the cumulation mean-
of feeling, motive and l{"lh a personal and a social ‘,L“.ie,\trp:;_ pupils become ings of sentences, pavagraphs
traits of story characters, POTm e {awvo lvied La wotdh oral and entire stories. Compre-

as well as a
techniques
and
ren

are helped

questioning

8

number
. With

the

to

missing information

anticipate
doeveloping

Section ol each
cmphasizes the
comprehension,

outcome
Reading,

le

lite

|

of

uidance

ch

supply

an

i

son

al

other
ild

d

I'he

11s
[T

communication,
“readin g
UXLendod, ™

s experience
P IS

written comprehensi

p. iv.

"
on.

hension i
as the pu
gpoal. Fo
picturces

text have
the instr
ot the Re

pupils fr
oo B

theit mea

s alway
pils

mos

that

been
uctional
ader

om o using

words

s

pues

ning

stres
t important
r that reason,
illustrate
omitted
selection
to prevent

picture

ed

the
from

and




e

BASIC TEXT
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INFORMATION

CATEGOR I ES

GINN 120

SFBRS

Reference
identify
obtaineqd

codes used ro

information

5 from the texts.
Note: all references
are to teacher'

s edition.

i

page numben

lesson number

Book or Level Number

page nu

lesson

Book or
Number

mher

numbel

Level

SFRU

ABRP

1-2-3-4

lesson

aes— geae Loy

level

L_ page number

number

of

level

A=

———page numher

Book

ldentitication

MLRY

A-1

Book

L____ page number

ldentification




BASIC TEXT INFORMATION

CATEGORIES

GINN 720

SFBRS

TEXT MAJOR ORGANIZATIONS

TEXT GRADE LEVEL EQUIVALENTS

(Preschool-K)

Three Core Arecas:

-—V()L‘abulary

--Comprehension
Inferential)

(Literal &

~=-Decoding

K 1. Ready for Rainbows
2. A Pocket Full of
Sunshine
3. A Duck is a Duck

% Helicoprers &
bread
5. May 1

Come 1n?

6. One to Grow On

/. The Dog Next
Other

Door &
Stories

8. How It Is Nowadays

9. Inside Out

10. A Lizard to Start
With

ll1. Tell Me How The Sun
Rose

12. Measure Me, Sky
13. Mountains Are |

Climbing
ta. To Make A

For

Ginger-

Dittercence

Four Major Areas:
--Word Identificacion

-—-Comprehension (Literal/ :
Implied/Evaluative) :

--Study & Research

—-Literary Understanding
& Appreciation

K. Hello, Sunshine

1 First Feathers
2. Puppy Paws B
3 Jumping Jumbure
4. No Cages, Please
5 Dragon Wings
6. Calico Caper

Daisy Days
Hootenanny

o© ~

9= Ride a Rainbow

1 o 28 Step Right up!
11. Flying Hoofs
12. Fins & Tales

e e s e e

— T ——

SFRU

ABRP

MLRP

/‘

Four Major Areas:

“=Word ldentification
“~Comprehension (Literal/
Implied/Evaluative)

“=Study & Research
“‘Litcrary Understanding
& Appreciation

1 Higgledy Peggledy
2 4ll in Row, eétcé.
3. Rub-A-Dub-Dub

4 To Market,

5 On Your Mark
6. Takea Giant
7 You're It

8. All In Fun
9. A Hundred Eyes
10. Taller Than Trees
Golden Treasures
Catch A Spoonful

Step

L. Window
Duurwﬂys
15. Bridges

l6. Passport
o Excursions
18. I i

icoveries

To Market]

——— e i R

Two Major Categories:
--Word Recognition
Phonic & Structural Skills

--Comprehension
Comprehension, Literary,
Vocabulary, Study Skills,
& Language/Mechanics

Away
Begin

Care
Dream
Enjoy
Find
Grow
Hopes
Images

Jewels

Keystones
Lanterns

Moments

Networks

Eight Categories:

Skills(Word
Decoding)

~=Linguistic
Attack &
Skills

-=-Linguistic (Word

Attack)
--Linguistic Skills (Encodiné

--Linguistic Skills

(Syntax)

--Comprehension & Critical
Reading Skills

--Comp. & Crit. Rdg. Skills

(Adj.Rate, Rate for
Purpose & Difficulty)
--Creative & Interpretative

--Literary Skills

A. 1 Can

B. Dig In
C. Catch On

D: Get Set

E. Step Up

B Lift OfF

G. lake Flight

H. Break Through

Choices

I. Making

J. Looking Around

|
|
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GENERAL CONCEP13
. CUNCEPTS @ LITERAL COMPREHENSLON
Tor : R —
Pl Recognizing sentence Meaning
BASTC CONCEP NN 720
GIND 20
——
~=Wor
ord order
Uoar T .
wd association 3-2-103 make word association
T .
Recognize : Sentenc ~/-84 recog. order of words 1n
. ence Meaning sentuences (receptive)
neoneruitie: “ °
i ”!rxu\l}gn 6-2-62 recof. order of words in
\,,U‘r] onships biw. sentences (n‘xpl'essiVU)
us S0 » s .
Pt 5, sentences o 4-1-41 recog. sentences having
aragr: " et 5
graphs gimiliar meanings
Recopnize copi 4-1-42 recog- inconpruities
lst, Ind ‘_‘ sentence in 5-5-2006 revog. gentences that
- or last ol CHRpres: the idea

Parapraphs

USC contox .
rvrufni%h[ cues tou identily,
Mize sentence meaning

nd included in

6-1-1-2¢4

1-2-5-77

Q5.
9~5-9-
156 use context

SERU

—

1-2-1-5
2 8L Sop 5
scek meaning from

wri
o ZL[en materials

=4-142 ug

dc[uri% use context cues o

i ine word and sentence
9 canings
2~2-1-6

24 -62 use :

to dete b% pic. & context cues

btk rmine word, pharase &
5-u-g 73C0 meaning

determinsu context cues to

missjﬂpnclnhu relationship of

ng phrases 5

Bems ¥ ases Lo sentence
l'\lcnpnj.”‘w vontent cues to
A% ;;hr{L relationship of words
R ot ases within sentences

; sentences withi
Paragraphy -
use 5
Bt apm use words & phrases to
g ine word & sentence
canings

99
2-7-9 g
1 use content cues to

reco
wurdinizu relationships of
s, phrases and sentences.

DoteBq A
= BE) A oo
35 use content cues to

reco iz

WUrdinllv relationships of

i » phrases, sentences &
ragraphs

es Lo

determine word

did not contain

‘ shrase, sentend
and par: » B , sentence
paragraph meanings

IR S,

MLRDP

.

A~—66,45 classify words, phrases
and sentences
A-—4l demonstra

of words, phras
in print

e understanding
and

HU"[C“CCS
A-—A},Ah demonstrate
¢ word order affects

understand=

ing tha
meaning




GENERAL CONCEPTS: LITERAL COMPREHENSION
TOPLE: Recognizing the Maln Idea
BASIC CONCEPTS GINN 720

SFBRS

--Identify:

picture/text relation-

ships

paragraphs containing
main idea of story
parts

--Distinguish:
main idea from pictures
between main idea and
supporting details

--Recognize

title as main idea

topic sentence that
express main idea
of paragraph

main idea of paragraph
in a story

main idea in an oral

expression

2-1-23 {d. main idea by relating
text to picture
2-1-25 4d. main idea from pict.
3-1-28 recog. title as main idea
8-4-150 recog. topic sent. in
lst., middle or last position
as the main idea of paragraph
9-4-159 recog. topic sent that
express main idea of paragraph
10-3~-121 id. paragraph in which
topic sent. states the main
idea
11-5-285 recog. main idea stated
as topic sent. of paragraph
13-3-164 id. paragraph that
contains topic sent. expressing
main idea
14-1-53 recog. the main idea of a
brief paragraph or story
14-1-60 id. topic sent. which
states the main idea of a
paragraph
14-1-64 add details to support a
main idea of a paragraph
14-1-65 choose a topic sent. that
states the main idea of a
paragraph
14-3-153 distinguish between the
main idea and supporting details

14-4-187 select details from an
article to support two main
ideas

14-4-205 id.
article
15-1-51 recog. main
oral exercise

15-1-52 recog. topic sent. in
several paragraphs

15-1-59 decide whether certain
paragraphs have a topic sent.

15-1-64 determine the main idea
of paragraph and then match
topic sent. to appropriate
paragraph

15-3-150 distinguish between main
idea and supporting details

15-4-186 select details to
two main ideas in an article

the main idea of an

idea of an

support

2-8-84 recog. main idea
3-7-156 recog. main idea
picture/word (Lniriﬂlx
6-12-159 recog. main idea
(formal inst. level)
7-B-67 recog. main idea
(mastery level)
8-B-59 recog. main w
(maintenance level begins)

idea

SFRU

ABRP

MLRP

T ———

2-9-3-251 1d. main idea of
selection

“1-2-46 yse pic. cues to clarify
concepts & processes

“4-6-128 recog. main idea of
Phocograph

~551-1 38 wiga pic. cues to verify
Conteng

4‘6‘4*186 use content & pic. cues

Lo solve riddle

7-2-198 use pic. cues to id.

Setting

5=5-4-158 use pic. cues to detect

., fontents of book

7~4-2-123 distinguish main idea

and supporting details

6-2-161 recog. main idea of story|

Segment

=6-4-110 summarize main idea of
selection

8-4-5-119 recog. main idea and
Supporting details

8-5-5-141 recog. main idea of song
=5-7-148 yse pic. cues to broaden
concepts in text

8-6-3-174 use pic. cues to help
determine contents of books

9-5-2-156 yge pic. cues to recog.
Setting

13-3-7-97 44, introductory and
concluding paragraphs

}4‘4"1—116 recog. plot structure

20-2-5-g5 recog. main idea of both
art and text

B

.

A-2a id. main idea on book cover

B-10a id. details of a picture
or group of pictures

C-17d id main idea told through
pic. or combination of pic. &
text )

G-ble id. main idea of a written
selection when main idea is
directly stated in a topic sent.
or summary statement

A-6

id.

main

idea of selection




R S

o .
GENREKAL (ON 2 L LITERAL COMPREHENSION |
JOPTC Kecognizing and Recalling bDetail:
'
(T 1 W T GINN /720 SER SERU ABRP MLRP
;
WEratl e pleturts-—reoopnigy g L R $-9-1-126 use pict. cues & ltrs. J=-103 id. types of information A-41 recall facts
‘haracter o story 2-1-14 recall pictures (pictures) ) ) R rc:d 2 story & answer (symbols) A-7 id. information cues in
detail 6-169 recop. speaker inoa 2-2-43  recognize details e : ) K-53 photographs and captions a selection
details that support gentence ipierures & antuvvv“) J—ESZizgsnsu«e labels as textual J--231 cartoons B-18 id. elements of direct
the main topic 3-2-84 recopnize details that j-1-89 1"(34'0;1‘ details AT = = A-60b locate designated info. in discourse (argumentation,
tell who, what word-pictures i 4~2—4;8U use pic. cues to id. pict. description, exposition,
kecognize 4-1-10 recog. details that vell 4-4-214 recog. details SEELER ’ A-b2a id. main idea & details: narrative)
picture who, what or where photographs 1 4“3—><106 id. details that top/bottom pict. p-35 select details or proof to
speaker in sentence (oral 4-1-137 recog. sent. having 7-18-176 recog. detailsy support a mAin idea A-62b id. main idea & details: support main idea
and print) gimilar meanings (mastery level) Beieiifid  um ploan. Guss B onfiotE pice. J-36 Follow thelogical developmend
details that tell who, what, 4-2-83 recall story and 8-1-36 maintenance level peping support 1hd extend textual aid A-b4a  over/under of thought in a selection--
when and where character details fow Fegiofs dEtELls. 6—3—5—123 ‘usc pict. cues toO A-b4b in/out all story pages--
sentence with similiar ideas 5-4-158 recog. details that increase understanding of text A-bba up/down
details that support the tells who, what, when, where enjoyment A-b6b left/right
main idea 6-1-40 recog. details that tells 6-4=1-144 use visual diserimi- A-68a  big/little
who, what, when, where on nation to id. particular plants D-65d id. details of a pict. or
specific story pages in an illustration a group of pict.
6-2-103 recog. sent. in a sct of 6-4-2-146 use pict. cues to
sent. as the main idea enrich details in setting
7-1-13 recall story detdils 6-2-8-99 read article to find
7-1-22 recog. topic sent. in out whether specific questions
lst. or }ast position as the are answered '

main idea of paragraph

8-1-42 recalling story character
and details

8-5-215 recog. details that
support main idea of paragraph

7-4-167 recog. details on
specific pages

10-5=-295 recog. details that
support main idea of story
]){]rLH

12-5=-307 recall devails from

story

be able te locate

14-1-53 id. topic sent. ol a
brief paragraph

15-1-28 will find details in an
article to answer questions

19=3-151 recognize details that
support the main idea ot
paragraph




GENERAL COUNCEPT:

TOPLC:

LITERAL COMPREHENSION

Sequence

SFBRO

BASIC CONCEPTS GINN 720
o]
--Recognize: 2-5-136 recog. Seq. of events id. & recog. sequence
pic. sequence of events (pictures) relationships
two to eight seq. of events 3-3-113 recog. the seq. of two 1-10-63 initial intro
story events in sequence and story events (wds./pic.) 3-12-153 formal inst. bepnis
write summary 4-2-56 recog. seq. of two story 4-4-66 main instructions
--ldentify time signal words and events (written) begin
determine events in story 5-1-20 recog. seq. -3- story ev. 10-2-45 mastery level
--Arrange: E=1»13 Ay 11-8-92 maintenance level hapines
pic. in sequence 7-1-29 =5%
events in sequence 8-1-12 b=
b 9-1-23 -85

paragraphs in story in
sequence

10-1-15 pupil will recall story
events in sequential order

11-1-93 recog. seq- of given
events

12-3-166 recall the seq.

and write a parﬂgruph

of events

1 words and
in

of story
events
summaryzing the seq.

14-2-87 id. time signa
determine order of events
sentences and story sequence

14-2-97 arrange events in seq.
order

14-3-121 put story events in
chronological order

15-2-87 recog. time signal words
which indicate sequence

15-2-92 write directions that
follow a logical sequence

15-3-121 put events in a story
in chronological order

15-4-180 arrange events into
correct sequential order

15-4-180 arrange paragraphs from
a story in seq. order

SFRU

/R ———

K-2-67-192 use pic. cues €O id.

sequence
1-2-1-54
3-6-1-158 recog-
5-1-2-30 use seq.
to number pictured
the order in which they
in a story

seq. of events
story sequence
relationships
events in
occur

recog.

relacion-

5-1-8-52 recog. S€q-
ships by following steps in a
process
. 5-4-2-114 recog. time in 3

paragraph that describes

sequence action
7-5-3-151 id. sequence
14-2-7-79 recog. Sseq-

ships in the re-cycling

process

of actions
relation-

=

ABRP

MLRP

written selection

A-32a id. sequence of events
through pictures

A-32b  concepts of lst., middle,
last

B-70b id. sequence of events in
a story read orally

¢-10d id. sequence of events
told through pic. or combination
of pic. and text

F-39a id. cue words to the
sequence of events in a
written selection

H-18c id. seq. of events in a

B-26 recall or arran
sequence

D-58 summarize a rdg- passage
(seq. of events)

F-108 id. topics of consecutive
passages, stanza or selection

F-118 recog. or id. steps in a

given process
1-48 1id. major times
within a division

ge events in

and events




T _—
(\ GENERAL CONCEPTS:

INFERENTIAL COMPREHENSION

TOPIC: Supporting Details

MLRP
;
SFRU ABRY

BASLC CONCEPTS GINN 720

SFBR S

Text 5 in any
=5, /98 ;e pic. cues to M-191c id stated details of a ) Xefl‘did Q“L conta i

“~Mateh title & topic and supply 12-2-88 infer detail that could recognize main i{dea and lasipsligzntu?:fz:;acion in text written selection that support TPGC‘£22n12£$:Titigna:3 in-

details for topic be added to a story supporting details the main idea of the'selectinn ::xjed N e mee i

4-1-41 given t in idea 7-B-104 informal intro. -205a 1id. statement in a =

“~Infer: ' siuden% will :: :Zl: LgLi&fer 8-B-148 initial pre-inst. - weicten selection that best

story detailsg details. 9-3-52 formal inst. begin i support inference or conclusion

details that could be 14-1-41 infer story details 11-5-72 mastery level begin drawn about the selection

added to a story 14-2-110 match title and topic 12-B-53 Maintenance level
feelings from details and supply details for topic begin

Supporting details given 14-3-153 id. the supporting
main idea details in a paragraph

main idea given supporting 15-1-46 infer feeling from
detailg details

15-4-202 use main idea to
infer supporting details

15-4-203 use supporting details
td infer the main idea in two
articles




GENERAL

CONCEPTS :

INFERENTIAL COMPREHENS LON

TOPLLC: Inferring Main ldea and Detailg
BASLTC CONCEPTS GINN 720
—
--Infer details: 2-1-4  infer details from pie.
from pictures 5=2=39 infer main idea express
implies as title
6-1-11 infer story details
~Infer main ides 6-4-163 infer main idea of given
expressed in Title of a story story
or story part 7-5-246 infer main idea of given
from story details paragraph
from paragraph, story 9-5-214  infer details implied in
story
~-Infer both main idea and 10-4-201 infer main idea in group
supporting details in a of paragraphs
passage given limited infor- 12-1-27 infer the main idea of

mation

paragraphs and write topic

sent.
to express

themn

14-1-47 student wil] provide

details that lead to specific
inferences

14-2-75 use details to infer the
main idea

14-2-80 write a sent. that
expresses the unstated main
idea of a paragraph

14-2-110 infer both the main idea

and supporting details in a
passage

15-1-41 infer details
main idea

given the

15-2-76 infer main idea of

paragraph from details in the
paragraph

10-2-84 infer details implied in
the story

15-2-111 infer some of the
details books might include

from their ritle

MLRP
SFBR ¢ SFRU ABRP 1
i fe § a writte 99 redict subjec 2 5 o
Text did not contain any K-2-84-232 use context cues & 1-121d  id. main idea of a written | A-22 1PlLTl(l ubject ;“lltr from
L ‘ . liceaRiaiithy i ain idea is itle st. paragraph, or
specific information that pic.to answer riddle selection when the main idea is tit t; : G/”rh( i’:l: .
Ll e S ; stated e or stanza anc ograp
could have been separated 3-2-3-50 use pic. cues, context not directly stated in the oY nz ypographic
. g e S e Tamid cues
and included in this section. and letter-sound cues to selection

determine meaning of a sclection
7-1-2-29  make judgement concern-
ing content of
1-4-4-129

selection

distinguish between
main idea and supporting details

8-1-4-40 {d. details that
an inference

9-1-6-51 extend and enlarge
LT(?“'_‘.GPLS

10-1-6-55 distinguish relevant &
irrelevant information

10-3-5-~ context ¢ te
determine paragraph meaning

10-2-6-110 use pic. cues to learn
about life in old west

10-4-7-143 evaluate information
from different sources

13-1-5-39 make judgement about
main idea of selection

13-4-10-147 increase ability t
evaluate program

14-2-7-79 use pic. cues to clarify
re-cycling process

14-3-5-107 match captions and pic.
according to main idea

15-3-1-76 id.
settings

support

use

own

cues to different

|15-4=5-114 use pic. cues to
clarify concepts

16-1-2-26 demonstrate understanding
of text by explaining p

cues

‘ 16-1-6-41 select
! main

3 choices the
idea of an article in
item and important details of
! article in other
16-3-1-106 use context cues to
choose which of two re
mean same as a

from
one
the
items

PONSC S

sentence contain-
ing a derived form

17-4-3-145 ans.
sent.
idea

118-1-8-57 interpret the main

| of a biographic selection

questions about
containing more than o

icea

19-1-2-28 ans. comprehensive
questions about story

19-1-3-31  use text and aids
implicd main  idea ol section
of an article

20-1-1-22 answer comprehensiv
questions using comparisons

=1-1-20 ans. comprehens v

questions about events in oo

Loy




GENERAL CONCEPTS : INFERENTIAL COMPREHENSION

TOPIC:; In(erring Character

e
]
BASIC CONCEPTS GINN 720 SFBRS

SFRU ABRP

MLRP

--Infer and predict character: 9-1-13 infer charac
traits,

TR, recogatie Beelings, actions, k—i;Bz;}ZO idi aFtions & motives C=17d  id. 'emoﬁ ions of A-18 evnlu;::-::::::::j;———-—-w
11-1-27 infer character feelings traits & motive of k‘2‘91::ZZCL:L: and traics character in pic.

feelings, and 12-5-270 make inferences about characters E

qualities

characters

pic. cues to id. H-75¢ id. attitudes or emotions 1-28

; charﬂCLQr and setting to of a character whose actions

appropriateness of character's X informal {intro. e & = . ey

i . o ) 7-11-124 initial pre-inst. 3 arify concepts are described in a written

from paragraphs, stories belavior 8-6-84 formal inst. ~4-1-1)0 fecog. character selection

and sentences H Aedidl s e trajts ang motiveg [-24c  id. ctraits of a character

: =13~ maste =2 . 5

d in a 2 13 Sé‘mwiatnniucu 4-2 4-71 choose descriptxvc whose actions are described in

12- & 2 labels to gyou recog. of a written selection
X characee

traits and predict action story elements character 5

r delination L=90c  compare and contrast the
0=1-6=4 i iz g S EEY s i {68 of
15-3-140 1infer character's 8-6-84 informal intro. 5 id. pParagraph in which attitudes, emotion or traits o

gL b S fHEL Author deliniate: characters whose actiong
traits from details in a story 11-35-341 initial Rl described in a written
19-1-28 infer abour story's bs selection
characters

id. the basic character-

istics of subject of
discourse

1-28 detect change
change in subjec
course

13-5-286 infer qualities of
character's implie
paragraph

or lack of
14-3~146  infer character's

ts of dig-

are

¥ il Characrer fears 6-1-6-45

formal insc. helpfulness 6-3-2-114

% nu:f'-(?f)'. ” brawery & fears 6-3-8-130

X maintenance 6“2“7-92 evaluate knowledge of
Americay Indian & their
Culture

6“"4*18/0 evaluate gelection
characrey and illustrations

7-1-3-3, id. reactions to
Characters

7-1-3-3, Yelate moral of story
Lo own €xperience

7—4~2~123 ev
play-play,
other he

7-5-2-143 relate to problem
encountered ip interpersonal
relationships and suggest
solution

8-1-2-29 recog. traits and
motives of main characters

8-1-3-3¢ id. character feelings

8-1~4-40 make inference to id.
traitg motives
of character

8-3-3-83 use descriptrive details
to compare ang contrast h
characterg

) 8-6-4~179 evaluate character,
lustrations and selection

11~2-4-100 id. motives of
characters

11-5-3-19¢ react emotionally to
written materjalg

12-4-1-124 g0 Pic. cues to id.
time, setting, character and
action

13-1-4

aluate principles of
unselfishness and
havior

and reaction

=37 compare and contrast
with each other and with them-
selves at different

times
13-1-4-47 id.

traits and motives
of two characters

13-3-1-80 make Judgement about
actions of gtory characters

continued next page
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13-3-9-104 recog. authors
delineation of character

15-1-2-26 infer feelings of
character

15-1-7-40 draw conclusion and
make judgement about the
characters in the story

15-3-6-95 1d. traits of
character (JFK)

15-5-1-128 note character deli-
nation (hero vs villian)

15-5-1-128 id. conflict between
characters

1-5-4-146 1d. climax of conflict
between characters

16-1-2-26 id. traits and
justify choice

16-1-7-45 note change in
characters traits and motives

16-1-7-45 1id. emotional reaction
of character

16-1-7-45 1d. types of conflict
in story

16-1-9-53 find examples of
methods of character delination
in stories read earlier

16-4-2-135 recog. conflict

17-4~1-134  answer questions
about characterization by find-
ing appropriate examples in
the story

17-4-2-137 contrast characters
and id. them as individual
rather than sterotypes

18-1-2-27  id. traits of
characters

18-2-2-67 recog. traits of
characters

18-3-1-94 infer traits and
motives of main character

18-4-5-171 recog. types of con-
flicts in story

19-2-4-66 compare two characters
presented in two bibographic
sketches

| 20-1-2-26 recog. 1st. person
narrative point of view as a
means of delinating character

20-2-1-64 recog. both personaliz-
ed and sterotyped traits in
characters

20-4-3-141 use postscript to in-
¢trease knowledge of a character

20-4-6-153 make inferences about
characters

20-4-8-161 draw conclusions about
persons and situations

21-4-4-144 1d. changes in traits,

motives and actions of characters|
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’ TOPIC: Inferring comparison and
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. K=2-13 Text did not contain any
,e"L”)' and compare 6-5-208 infer likeness between Recognize rela[iunshipﬁi di”‘)llﬁ recog. likeness and specific information that could A-56 id. points ol passages of
Ehe ©elatdonshipe ofs e *rnl-‘ o ;11111-1; PFad SLAnces have been separated and included comparison/contrast
time : = peop.e * B* e \-4-136 compare & contrast two in this section A-8 relate story theme y
[ 7-1-48 telling an original story s1ze ® selections 7 gl
place o  LrusrabEan -9-125 pre—instrUCL“’" Je7h o ns personal experience
size s 2]3' st di(} S = . 1‘100 recog. part/whole [-125 recog. ideas associated
. -5= nfe erences elationships in a selecti
' SppoEdite petween two people oF things J-8-189 mastery 2_7‘1_133“5'}1% , in a selection
part/whole g-5-196 infer likeness and g-3-52 maintenance i use pic. cues to id. -4 distinguish categories of
’ analogous diff rm Ls betw n 1;40 b E ;Ci2£618t10n5h1ps people aF Chsng
s s leencc'e-‘.:e - e i recog. Zlation-
' classifications peoplu or things place ships g Blace relation
--Infer 1i 5-3-123 select 8 statement ol % o don 3-9y-2-126 recog. N
! t»f:(e;l likeness between: comparison that can be inferred 8—15—1()6 pl‘e‘mf’Fr‘f:“o ships R e redition
two L’lﬁoplo from a given paragraph 5-2-55 formal inst: 4-1-1-24 use pic. to note
vings 10-5-251 infer likeness between 9-4-59 mastery @ passage of time
' “=Compa two unlike things 12-6-77 main[enunct 4-5-1-130 id. similarities and
‘;cgd,r“ & contrast character, 11-3~159 will compare story differences in two OF more
story elements characters for likeness time {nLro- items
( ’ : 7 6 Swents 7-4=71 informal 10~ 5-1-9_"
’ 12-1-15 contrast story elements 5-183 pre 1nst\’UcU°n 2-30 use time, place and
_1-14 infe ikeness and 10-18- pEE= T cause i ips
13 1 1 mhr‘ '11 o sS o O 11-2-48 formal inst- = ‘/effcct relationships te
’ differences 1n story elements Jaek-85 mastery 4 choose answers to questions
i 5-1-4-40 use time relationships
! X to choose phrases that answer
| ) . question WHEN
| Up;mniLgo_lw P intro- 5-2-2-70 use time relationship
Tl Me-inst- 5 [to answer questions
-—':—119 ?ormal irate -4-1-104 compare and contrast
‘J_;_I. ol story setting with similar
g : yance settings
5-4-8-137 use place relationship

paragraphs that

7-12-131 mainter
ion

to distinguish
describe appropriate act

analogous .
7-B-50 inf“’:'“ai‘ LAERS 6-2-7-92 compare and contrast
10-8-92 pre-inste story i i
| By Amones orticie
13-1-38 mastery | 6-3-4-119 compare and conrrast
% 1 essay and informational article
| 7-1-1-24 recog. parc/whole and
;mr(/wholu (mELO ' cause/effect relationships
% s i.nzoir““‘:i in ;'3"2-93 use time relationships
5-11-142 pre~ & | =3=5-103 op. g€ gpecific
3-10-180 formal inst:. i relnt?in;:;zz g"“eral/' B
p=3=59 mastery | 9-1-1-24 recog. place, cause/
‘ 7-8-87 maintenance ! effect and analogous relation-
] ships
l.1dh“if;(t)b_l;(),('/minformﬂl fatro: ‘ 9 Z;Z;ﬁ,l use time/place relation®
2-6-70 t?fe’”‘sf' ¢ | 9-4-3-124 recog. cause/effect,
‘ 5-1-36 formal 1nste | analogous and sequence relation-
Teli~pl  mASCEXY ships
8-B-16 maintenanct 9-4-4-131 recop. analogous rela-
tionships
9-5-4=170 recop. cause/effect and
relationsh ips

genera 1/specific
cause/effect md

11-1-5-54 recog.
place rolationships
cnitd Dpsiodl Ry Pavs L//-—
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11-2-1-76 compare and contrast
two places
11-2-5-106 compare and contr
three selections
11-3-5-152 draw conclusions
substantiate them
13-3-1-80 use opposites as
content cues
13-3-9-104 id.time relationship
13-4-5-132 draw conclusion about
population shift and food
appropriate for a camping
13-4-7-138 id. general/specifﬂc
relationships
13-4-8-141 analyze time/size
relationships
14-1-4-33 recog. cause/effect
and time relationships
14-1-4-33 evaluate changes in
space adventure movie
14-1-8-48 use place, part/whole
and analogous relationships
14-2-1-60 id. urban/place rela-
tionship
14-2-4~71 compare an
between towers
14-2-5-74 recog. part/whole
relationship
14-2-8-82 recog. part/whole and
sequence relationships in paper
re-cycling process
15-1-1-26 compare an
between two cities
15-1-8-46 recog. general/specific
relationships
15-2-3-58 recog.
relationships between
stories
15-2-2-50 compare and contrast
between two main characters
15-4-7-121 recog. analogous
relationship between folk tales
15-3-5-91 recog. time getting in
relation to other situations
15-3-6-95 recog. time setting
(period of history)
16-2-3-67 relate idea from a poem
to a photograph
16-3-1-96 note rela
setting to story
16-3-3-110 compare an
ideas in two gelectio
17-2-1-58 note details
time setting of a story

ast

and

ctrip

d contrast

d contrast

analogous
two

LinnshipLﬂ
plot

d contrast
ns
indicating

cont inued next pand
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cues to a mys[ery

Use cues in paragraph
17E§_?e§§§e what is happening
122 recog. elements of
Cturing, including
Wing, conflict and

Plot gryy,
forcshado
Suspenge
7~4-2-137 ¢,
ledge ¢, de
of Story
17-4-2-149
frie“dshi
ization

are previous know-
velop understanding
setting and concepts
consider meaning of

P and apply general-
Lo specific incidents
sl‘ory
57 evaly

i ate information
ideag

Bilie pe” time cues to the
18_3>3~181t1ng of the story
And e recog. time, place
Cause/effocr relationships
One7;l?0 use information from
abuuﬁplsode to make judgement
184, ,2ther situations
. 1-13; answer questions that
Check Comparison of main idea,
éet“%ls, character trairs,
Setting, historical background
19f2g7cguse/8ffect relatianship
19_5_4_13 Tecog. setting and mood
AR 6 recog. place, sequence
Cause/effecy relationship
the author hag yged to organize

5 e :

Zo‘irts of an article

0-1-g_c
. 8-58 Synthesize from several
Ourceg ideas related to common
Lopicg

20~ 1<«
«1 8-58 Fecog. causef/effect and

,0“;quenco relationships

- '."3‘120 tecog. sequence and
Lime

Zqes rflntionships

=150 make inference about
Place relat ionship from reading

213??;t0? kidnapping

21§7_1~§; recog. plot structure

* tecog. time relationship

of evenrg and attitudes of the
Past ang those of the present

: Use and compare infor-

)lmtt}on from different almanacy

“1=2-3-61 apply peneral
in proverpy to
day Situations |y recog.
Reneral/speciy .

21-2-3-¢)

statements
specific every-

velat fonships

MLRP




GENERAL CONCEPTS: [NFERENTIAL COMPREHENS1ON
TOPLC: Predicting Qutcomes
S
ol T [
BASIC CONCEPTS GINN 720 SFBRS SFRU ABRP MLRP
[ ——— /"/ __'_______ﬂ____.________”___,___,.,_—-—-____..——%’__’_P__,______———————‘—J
== K-2-20- 1o make inference ¢ .
Infer: . SLOT roblems and e 90 make generalizations A-28a predict probable out come A-10 make inference and draw
outcomes """,197 P“:‘““ outcomes of 3 r::)(;ﬁ;‘::s:)' ’ E_g:g;'w“ predict outcomes to a situation presented ) conclusion
details implied in s . "”,‘;’“‘ st’«;ry logical outcomes 7-15-151 {nformal intre: 1_[‘_2_‘104 make inferences through pictures . £-51 predict outcome on basic
story ”l('mt- d in story = l—l))vprl‘( ‘u. ogical ou E 7-18-176 initial prc—ﬁ""“ 2_2_]_110 make judgement A-68a predict pr()hahlp.undlng:- of content . -
content from ti krog o given .-..lnry s fr g-13-148 formal inst- 79 recog. story problems to a story through pictures 1-29 recog. meanings or relations
n title 5-3-143 predicting outcomes from e aacery s and solutions F-30c predict a prohable ending that are implied but not
“~Predice: given situations . from 2(_)3;—60 maintenance :;1—24 make judgement about to a story told through @ pic. directly stated
outcome from I-1=40 1nf.orr1ng (Tulrnmc,-, ' l’*%-Ziy ending or a combination of pit‘./t(.‘xl
logical outc ,Pi.(j[“n’h 5”';'" situacions han one draws gonclusions: lextls? make judgement based on H-49c¢ predict a probnl.)lc ending
more than o I.mth 8-2-72 prec < g g IT“ ation §5-2-417 informal intro. o5 ‘“'3 information tO recommend to a written selection
o ne Uult('umc from outcome from a given situ oo17-183 tnitiel p”__inﬁ[. : select books for independent
Plnus:ib‘l[: sicuation 9-1-12 prﬂ““ wa£e “-‘a“ 0'~w ¢ 9-2—1.4 formal inst. ‘,_Segdink
fmple “"’Ull‘um‘- given a (..'.[mmo given two situations o 1144 mastery ~161 make judgement based on
plausible one 10-2-72 predict a plausihle . personal reaction, interest and
‘::.:",“""" actions outcome given an imPlausible 9-B-197 maintenance . values !
attitude based on characters one ; o story b-1-11-66 make judgement about
“h}l;;:'”;'_:'}". . ) 12-2-79 predict Auu(cortu:'baser‘i on ev;:cl):-;:,:‘s’:"’lunon € ‘}_;‘_‘Z_Uords make sense
i periences knowledge of story characters s formal intro- 84 make inferences based on
13-2-81 predict outcome that are 7-15-151 mi"“] pn"“‘s" g text and pictures
influenced by character's 9-2-44  init | inst- -2-6-89 evaluate information and
pehavior 10-4-60 fo‘tmzr - i make generalizations
13-4-219 infer story cheme 10-9-100 mastery = }-1-8-47 make judgement and dravw
14-2-97 use details to predict 10'11_131'“‘“"“ E conclusinns in response to
outcomes o _qut’stiuns
15-1-42 make inference about consider 3ppr"l)r;£1l[§|;lr(’- 13-3-4-88 make inference from
events in a story from StOTY g=5-71 ‘“f"f:l re-inst: {"“"l)(’llutiou story
details 12-33-318init : sst. 3-3-5-92 make judgement about
15-2-98 predict 4 person's 13-7-90 formd personal feelings toward
actions after reading details 3 ”Imllu“‘o..
about the person in short x -3-8-99 develop concepts and
passage ; s eouracy m‘fke judgement about the
15-2-111 infer what certain books consider “‘:‘f ' 71 intro: l,d‘-‘;ﬂpvt'arancv of the dinosours
are about from their title 9-5-71 ”‘.‘""V“'I re-inst 3-3-11-110 infer illustrators
15-3-144 predict actions pased 12-34—}281n1““ P ll‘PUl’pﬂs(-
on brief character sketch X f1-1~22 make judgement and
15_[,_[93 infer outcomes--use X M“‘ff"ft‘nCos from story
life experiences and cues to@ X "‘1“"27 make inferences and
pr‘_(“” “]udgemon{s about madrnudan'v
4-1-7-40 use ideas gained from
reading to make judgement
) 14-2-4-71 draw conclusion and
substantiate them
14-2-7-79 make judgement about
recycling process
14-3-7-112 make inference and draw
conclusion from poems
14-4-3-125 preview selection to
predict contents
15-1-5-35 make inference and
judgement based on experiment
15-1-6-37 choose appropriate
exaggeration to complete
sentence
15-1-8-46 make judgement about
application of bicyele sal ety
rule
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17-3-1-

Sgoiy'ﬂo id. cues to a mystery
17t2';;9§ use cues in paragraph
17_3_7_i;de what is happening

2 recog. elements of
plot structuring, including
foreshadowing, conflict and
suspense

17-4-2-137 share previous know-
ledge to develop understanding
of story setting and concepts

17-4=2-139 consider meaning of
friendship and apply general-

{zation to specific incidents

in the story
18-1-8-57 evaluate information

and ideas
18-3-1-94 id. time cues to the
time setting of the story
18-13-3-102 recog. time, place
and cause/effect relationships
18-3-7-120 use information from
one episode to make judgement
about other situations
18-4-1-132 answer question
check comparison of main idea,
details, character traits,
setting, historical background
and cause/effect relationship
19-2-7-84 recog. setting and mood
1Y-3-4-106 recog- place, sequence
and cause/effect relationship
the author has used to organize
parts of an article
20-1-8-58 synthesize from several
sources ideas related to common

s that

topics
20-1-8-58 recog- cause/effect and
sequence relationships
sequence and

20-3-6-120 recog-
time relationships
20-4~5-150 make infe
place relationship fr
about a kidnapping
21-1-2-26 recog. plot structure
21-2-1-52 recog. time relationship
of events and attitudes of the
past and those of the present
21-2-3-61 use and compare infor-
mation from different almanacs
21-2-3-61 apply general gtatements
in proverh:; to specific every-
dav situations hy recog.
)h‘ﬁ(rﬂl]/gpcri? ic ationships

rence about
om reading

rel

(PSRt

MLRP
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15-2-6-68 make judgement about the
person who would be best source
of information

15-2-6-68 use context cues LO
choose comparative endings

16-1-1-22 identify characters of
old tales and modern version

16-1-2-26 state an inference OF
judgement and cite supporting
evidence

16-1-7-45 make inference about
story ending

16-2-1-58 make judgement about
realism of story, character
reaction, proposed solution to
the problem, and the illus-
trators purpose

16-2-1-58 identify story problem
explain solution proposed in the
story and evaluate each solution
suggested

16-3-5-119 make inference about
the significant of the cues in
mystery story

16-3-1-96 make judgement and
inferences

17-1-3-35 choose appropr
exaggeration to complete
sentence

17-4-3-145 solve problem by find-
ing out who lives where, what
order of height of three girls,
and when reports were given
four children

18-1-1-22 make inter
based upon facts 1

18-1-6-49 make inferences
on fact in the selection

18-2-4-80 make inference fr
facts in an article

18-2-5-86 draw conclusion
a factual article

18-3-4-107 make judgeme
things that might be
Greenfield Village

19-1-1-22 make inferen
significance of the
to the "2 Bull Family"

19-1-4-36 draw conclusions by
using scientific me thod

20-1-6-48 make judgement and dr
conclusions about an issue that
has no clear—cut solution

20-3-1-98 use details to make
inference about a story

iate

pretation
n an-article
based
om

s from

nt about
found in

ce about
teoup stick

aw

ABRP
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20-3-3-109 draw conclusions a$
well as witholding judgement
until more facts are known

20-3-4-113 draw tentative, nev
conclusions, about computers
based on an evaluation of new
evidence

20-3-4-113 read for the purpose
of evaluating the importance of
new ideas on presently held
conclusions about computers

20-3-5-118 use textual aids to
predict what information is
contained in portion of an
article

20-4-2-136 make inference about
a family situvation and withhold
judgement

21-1-3-32 make inference about
cues

21-2-5-73 draw conclusion
reevaluate on the basic of
additional jnformation

21-2-8-84 draw conclusions
from which a basic can be
located in an article

21-3-2-93 draw conclusi
on information headline
advertisements

21-3-9-123 evaluate sel
right of section life

21-4-3-142 drav conclusions about
the difference between neéws
stories and editorial

and

ons pased
s and

ection in

D S e

e ———

e ————

ABRP

SN
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ca "
Z?ib (effects) of given
ects (causes)

using 12 cause/effects

chain gic (if,then)
2 effect
[if,then], then

<M

ch caus

or cause/effect sentences
statements

cause
s/effects from sentences

[
GENERAL CONCEPTS: INFERENTIAL COMPREHENSION
—— ropIC: Cause & Effect |
BASIC C
Ty SRS GINN 720 SFBRS
b
e
~=Reco
gnize
cause/effec 6-3-117 infer cause of given recognize cause/cffeCt
and lis;L[ redacionehiy effect relactonships
CHUSe/ef}) " 7-2-79 infer possible causes of 2-3-49 informal intro-.
e ;c: in sentences given effects 6-7-104 inicial pre—inst
_ yings g-1-13 infer effects of given 7-2-44  formal inst.
~lnfer: causes g-3-52 mastery level
9-2-69 infer effects in cause/ 10-5-72 main:enanCe

effect sentence

10-4-180 infer c/e in cle
statement
11-2-82 infer from story facts

f a given effect

nd write c/e

ple cle

and individual

two causes ©
12-3-143 infer a
13-1-26 infer multi
14-3-128 label c/e
cle relationships
14-3-135 id cle relationship
in a story
14-3-158 infer c/e re
(logic)
14-4-193 infer ¢
relationships
15-3-127 recog-
in a story and list them
15-3-133 recog: cle relationship
in sent. & well know sayings
15-3-156 infer c/e given
indirectly

15-3-156 match sent.
s with sent- expressing

_-also write effects
s and write
n effects
chain of cle

jationship
hains of cle

(twice)
cle relationship

expressing

cause

15-4-192 recog.
rcla[ionship in a story

SFRU
S
1-7-6-
5_;;2 58 recog. c/e relationship
_40 use c/e relationship in
B a process
-3-4-87 recog. c/e relationship

13in two articles

-4-5-132 evaluate c/e relation—
ship

15-1-5-35 id.

16-1-3-35 recog-
article

16-2-8-85 4id. cle relationship
in a process

cle relationship
c/e in factual

ABRP

causes of gituation oF

rayed in pic.
tion and

A-22a id.
events prot
(choice between ac
reaction)

c-17d id. cle
event protraye
combination pic/text

H-24c id. cle of a situation OF
event when c/e are directly
gstated in 2 given written
selection

K-22a id. causes
given

K-22c¢ id-
given

of a gituation oF
d in pic(s). or

when effects

effects when causes

—

MLRP

l

A-22 assoclate cle

1-94 id. the conclusion in &
reasoning presentation

K-40 id. the steps in a
deductive or inductive
argument

1-31 recog. OF differentiate
concrete and abstract
relations

-
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statements
kecognize bias
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opinion stat ements

< Heomns
opnize g
gnize how opinion can be
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e R

11 words o
statements
of

signd
y between
and statements

g-4~-168 use
distinguls
of an opinion
fact
10-3-120
gratement
of opinion
12-4-208 infer tacts
an opinion
13-2-81 id. st

h between

distinguis
and statement

of fact

that support

atements that

or opinion

support fact
14-4-170 distinguish facts from
opinion
that

14-4-175 select the facts

support an opinion
15-4-168 distinguish

facts and opinions
15-4-173 recog: how opinion
facts

petween
can

he based on

& Opinion

SFBRS
Jistinguish petween fact and
opinion
in(ormul intro
2-21-219 ipnitial prc—lnsb

formal inst:

mastery jevel 1
ﬂuinLcnﬂncc leve

12
]3‘?3—236

bias
informal i
pitial P
inst-
y jevel
]uvcl

ncro-

recognize
re-inst’

10-4-60
12—30—297 i
13-18-187 formal
13-36-339 master
% xmiutcnuncc
;echniQ“eﬁ
] intro:
g—inste

prupaganda
informa
inicial pr
formal inst-.
mastery
mnintunnncc

recognize
13-18-187

X

X

X

SFRU

6=~ b
h-4-11-184 distinguish between

18£;fliun and non-fiction

1-94 distinguish factual

events from details added by

1gfhe avthar to add interest

1-4-136 state ways to prove

facts

19-1-4-36 understand statement

: of fact

20-3-3-109 distinguish
opinion and decide h
former could be proved

fact and
ow the

e
R

written
opinion
given

written

1-128c id.

.-26la id-

cue word is

ABRP

L_-—-—-/

statements in a
gelection as someone ' s

cue word is

when

gratements in i
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Appendix B

Interview Questionnaire

Survey of the Knowledge and Application of the Basic
Reading Skills and Linguistics Applied in the
Process of Selecting Remedial and
Supplementary Instructional
Reading Materials

The purpose of this questionnaire is to determine classroom
teachers' knowledge and application of basic reading skills and the
importance of the individual student's functional language level
necessary to select remedial and supplementary reading instructional
materials. This information will be used to identify the criteria
necessary to design and develop an inservice training program for an
effective reading program for mainstreaming hearing impaired students.

The summary of the results and this questionnaire are part of the

project requirements for an Educational Doctoral Dissertation at the

University of Maryland.

Description of the six Sections of the
Interview Questionnaire

Section 1. Demographic Data. The data will be used to categorize the

information obtained in the following sections. This section will pro-—

vide some insight into the attitude of the teachers toward mainstream—

ing within a school.

Formal and Informal Training to Teach Reading. The infor-

Section 2.

mation in this section will define the scope of the formal and informal

training to teach reading to regular and/or special education students,

especially the hearing impaired, within a school district.

Section 3. Instructional Procedures Applied. The data will describe

the current type of procedures applied in a school district. More
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importantly, the data obtained will provide the opportunity tO Barle

1
the differences existing in how the staff interpret the school system's

program and use of it.
Section 4. Procedures for Selecting Remedial and Supplementary Reading

First of two key sections designed to explore individual

Materials.

and group techniques used Lo select remedial and supplementary reading
materials. These questions should identify the need for a system Wi

policy for selecting instructional materials for any purpose.

Section 5. Linguistics: Formal and Informal Training ané»éggliﬁéﬁigﬂ

gecond of two key sections designed to identify

in Teaching Reading.
the type and depth of the teacher's knowledge and use of linguistics 1n
the selection of materials for teaching reading to hearing impaired

and other students whose language development is below normal.

Criterion-Reference Objectives. Determine teacher's

Section 6.

’ : . ives.
knowledge and training toO write and interpret performance objectiV

Second, identify the application of this knowledge and skill in the
>

identification and selection of instructional materials.

. . . and
NOTE: Each section provides the opportunity for the interviewer

. " ations.
the teacher to explore each question to obtain personal interpret
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Interview Questionnaire

Survey of the Knowledge and Application of the Basic
Reading Skills and Linguistics Applied in the
Process of Selecting Remedial and
Supplementary Instructional
Reading Materials

Section 1. Demographic Data.

Name or 1Id. Date
School District School
Age: 21-25 26-30 __31-35 __36-40 __41-50 __ 51-60 60+
Degree, date and Major Certification
B.S. yr. Major: Elem.
KDG.

M. A. yr. Major:
Ed.S. _yr. Major: Sp.Ed. ()
Sp.Rdg.( )

Rank: I 1K IIT

Current Teaching Assignment: Grade __ Spec. Area B

yrs. at level yrs. as Title I (Math, Reading)
Yrss at level
yrs. at level yrs. as Sp.Rdg.Teacher

Mainstreaming: Describe your feelings toward having special education

students in your classroom. Discuss EMH, THM, LD, Hearing Impaired,etc.

. Do not want any at anytime.
Will accept, but do not have any idea what to do.

.

24

3. Accept without reservations with little or not formal or
4

informal training.
Accept and has training and experience with Spec.Educ. Students.

General Comments:
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Section 2. Formal and Informal Training to Teach Reading.
Formal: (Briefly describe each response).
___cr.hrs. in teaching elem. rdg. at B.S. level.
___cr.hrs. in teaching elem. rdg. at M.A. level.

cr.hrs. in remedial rdg. ( B.S. _  M.A.)
___cr.hrs. in diagnostic rdg. (__ B.S. __ M.A.)
___cr.hrs. in teaching reading to spec.students (_M_

Informal:(Briefly describe each response).
_ Inservice Training

Workshops
Independent Reading

Other

General Comments:

Section 3. Instructional Procedures Applied.

Current Reading Series used in your school district.

llow was this series selected?
____teacher committee

__adm. selection committee.
___sch/pub. selection committee.
___tea./adm. selection committee.

other:

How are individual students assigned to their current reading level

in your reading program?
___indiv. tea. assign.

published guide from text series.
___sch. system developed criteria.

pub. mgm. system other than text materials.

other

General Comments:

B.S. __ M.A.)
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Section 3 continued.

If you had your choice, what type of student programming would you use?
indiv. tea. assign.

::::pub. guide from text series.

___sch. system developed criteria.

___pub. mgm. system other than text materials.

___other

If you had your choice, which reading series would you select and why?

General Comments:

Section 4. Procedures for Selecting Remedial and Supplementary
Reading Materials.

(yes,No) Does your district (or indiv. sch.) have stated guidelines
and/or procedures that you must follow to select remedial or supplemen-—
tary reading materials for individual students. Describe either answer.

What criteria do you use to select remedial materials?
____tea. decision

___check 1list

____textbook

___Ach. Test

___other

What criteria do you use to select supplementary materials?
___tea. decision

___check 1list

____textbook

___Ach. Test

___other

General Comments:
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Section 4 continued.

Describe the procedures that you would prefer to use to select remedial

and/or supplementary materials.

What type of instructional materials are you currently using for

remedial/supplementary work?
___Hayes

___Supplementary Text Materials
___Inst. Kits (describe)
___tea. made materials
___other

General Comments :

jes: Formal and Informal Training and Application

Section 5. Linguist
in Teaching Reading.

Describe your concept of Linguistics.
—_1no knowledge of term. i

____knowledge of term, but can't ap?ly )
___knowledge & limited experdence 1n applying
____excellent knowledge and consistent use. .

Describe your concept of the connection between linguistic and teaching
reading on individual student basis.

___Dho connection.
____Yrecog., but do not use.
____Trecog., limited use.

—__ imperative, constant application.

General Comments:
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Section 5 continued.

Formal Training:
___er.hrs. in linguistic
___inservice training

___Workshops

___other:

studies-

Informal Training:
___lectures
___reading
___research
___independent study

\

General Comments:

of CriteriOn—Reference Objectives.

Section 6. Trainin
(Describe each response) -

___part of a course in college
___full course in college (.
___inservice training

___workshops
___other
Application: tives to identify
= - rence stated objec
iterion refere A materlals’ (Describe

(yes,no) Do you use X rary readin
and select remedial an

either answer).

d/or supplemen

Genearl Comments:
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