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students work on learning activities in small groups and
receive rewards or recognition based on their group's
performance (Slavin, 1980).

Hrtiotin ~onovie~ ~ 3 means of rank ordering students by
writing ability according to tl} criteri established in a

scoring guide (Cooper, 1977).

Limitations

Tk :e are several limitations in the pres at tudy.
They involve subjects, me "« “»logy and ¢ ralizak Llity.

1. Subjects were not randomly assigned to treatment
groups due to the use of ir ict classes.

2. Since access to the public school system was
limited, this was a short-term study.

3. Revision is but one stac in the writing process

and, as such, other elements may affect the final quality

of a student's writing.

Sur %

In this chapter, I have presented an introduction
which includes a presentation of the purpose of the study,
the research gquestions, a rationale, r¢~ ited literature,
the significance ¢ the study, definitions, and

lir tations.

In Chapter II, I wi "1 review the literature.
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Studies indicating reasons for students' failure
to make substantial revisions have been joined by
extensive research on writing quality as it relates to
global instructional methods which often revealed no
sigr "“icant differences 1 writing quality due to the
instructional intervention (Beach & Eaton, 1984).
According to Witte, Meyer, Miller, and Faigl r (1981),
among the most successful college writing instructioné’
activities ar cc .aborati- learning, peer tutoring
and peer editing.

These three methods are based on the assumption
that stud i1ts have abilities to revise or suggest
revisions in papers other than their own (Witte, 1983).
In a stu” of three modes of instruction in freshman
English classes, Hillocks i{1981) used int :views and
observations to classify instructors s pres atational,
nondirectional, environmental, or individual. ¢ 1dent
attitudes were reported to be most positive for the
environmental mode and least positive “»sr the
nondirectional mode of instruction for the English
classes.

The presentational mode has several
characteristics such as having re atis ly clear and
sr :ific objectives, a combination of lectur and

teacher-led discussion dealing with concepts to !
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Tab! 39
Tukey-H5p Procedure for Comparisons of Lexical Leve]

—_ B -
Group Mean

Direct Instruction 3.913%

Small—Group 4.021%*

Controj 2.146

—_— L

" <.05

The ANOVA results among groups for phrase ] sel

'®Visions are presented in Table 13. These results

indicate that there is a signi .cant treatment effect.
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Table 23
Analysis of Variance Among Groups for Multi-Sentence Level
SOUICe af SS MS F
— J— e
Betwe | Groups P 46.693 23.347 1.877
Withip Groups 131 1629.404 12.438

Totag 133 1676.097
"7

Means and standard deviations are presented in Table

2 :
2. AS in  ateq in Table 22, results show that the mean

anq Standarg deviation for the quantity of multi-sentence
level 'evi {ons for the Direct Instruction Group were 2.78
(SD=3.33); the mean and s indard deviation for the Small-

Group Were 3.66 (SD=3.95); and the mean and standard
deviation fc¢  the Control Group were 2.22 (SD=3.21).

The minimum number of multi-sentence lev | revisions

% & Subject in any group was zero (0). The maximum

Numbe Of multi-sentence level revisions by a subject was

' for the Direct Instruction Group, 15 for the Small-

Group, and 12 for the Control Group.
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instructional supervisor, and refined by the teachers in

the study, it would seem appropriate to continue to refine

this instructional element. That refinement might also

include exi : ing the lesson format to a semester or full
year component, and then replic :ing this study to see if

using revision instruction may provide long-t mt ef :s
for improving the quality of student writing.

Replication of this study is recommended with several
refinements. Longer instructional times should be included
in ¢ Jer to more ccurately d icate regular year-long
class instruction to determine what, if any, effect it has
on the quality of students' persuasive writing. Since
there has been recent research that indicates a strong
relationship between overall quality ratings and the number
of words in an essay, additional attention should possibly
be given to essay length ad word count analyses (Durst,
Laine, Schultz & Vilter, 1990). 1e replication should
perhaps also include an analysis of t! number of revisiol
per one hundred words so that some baseline of guantity and
revision opportunities can be determined for the 3says of
various lengths.

Finally, it is recommended that this study be
conducted with younger, elementary grade students and with
older, high school students to determine if sir t,

significant results can be obtained.
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APP!] DIX A

DISSERTATIONAL STUDY APPROVAL FORM
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APPENDIX B

HOLISTIC SCORING RUBRIC FOR PERSUASIVE WRITING
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APPENDIX C

REVISION SCORING GUIDE
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REVISION SCORING GUIDE

Surface Level

1.1 Sp lling

1.2 Punctuation

1.3 Capitalization

1.4 Verb form

1.5 Abbreviations vs. full form

1. Symbols vs. full form

1.7 Contractior vs. full form

1.8 Singular vs. plural

1.9 Morphological conditioning

1.10 Interlinear and marginal notations related to
any of the above

Lexical Level

2.1 Addition

2.2 ion

°.3 tit 1o no ms, oronc 1s)

2.4 Order shift ot singyie wc

2.5 1Interlinear and marginal notations related to

single words

Phrase Level

3.1 Addition

3.2 Deletion

3.3 Substitution/alteration

3.4 Order shift of complete phrase

3.5 Expansion of word to phrase

3.6 Reduction of phrase to word

3.7 rterlinear and n rginal notations related to
phras 3

Clause Level

(Subordinate or independent r : pur ed as
sentence) ‘

4,1 Addition

Deletion

Substitution/alteration

Order shift of complete clause

Expansion of word or phrase to clause
Reduction of clause to word or phrase
Interlinear and marginal notations relat 1 to
clauses

I N A N
~N OO b WIN

Sentence Level

(as punctuated by student)
5.1 Addition

5.2 Deletion

5.3 Substitution/alteration
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5.4 Order shift of complete sentence

5.5 Expansion of word, phrase, or clause (includeg
de-coordination)

5.6 Reduction of sentence to word, phrase or clause
(incl 1les coordination)

5.7 Transrormation

5.8 1Interlinear and marginal notations related to
sentence

6. Multi-sentence I L

(two or more cor 1tive sentences, categories 6.1-

6.5 tallied once for each sentenc involved)

6.1 Addition

6.2 Deletion

6.3 Substitution/alteration

6.4 Order shift of two or more sentences

6.5 Reduction of two or more sentences to single
antence (excepting those changes accounted for
by ¢ jory 5.6, clat 2, phrase, or word

6.6 Indention

6.7 De-indention

6.8 1Interlinear and marginal notations re. t 1 to
multiple 1tences

7. Text Level

7.1 Change in function category of essay

7.2 Change in audience category of essay

7.3 Change in overll content of the paper

7.4

Total re-write of essay with few or no one-to-
one cc¢ respondences between sentences

Taken from: Bridwell, L. S. (1980). Revising strategies
in twelfth grade students' trar aictional writing. P~sea~-~h
in *h~ Mea~*‘-~ of English, 14, 197-222, T
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SCRIPT FOR DAY 1

RESEARCH GROUP A (CLASSES Al AND A2)

Materials

1. I >kets that include an introduction,

nples

of persu: ive essays, elements of a pPersuasive ess 7, ang a

writing prompt-

2. Overhead transparencies of elements of a
persuasive essay, the writing process TAP strategy, and the
v L1 T1g : =

3. Chalkboard with revision de ition di

!

. Paper nd p 1cils-

Time

Approximately 100 minutes (Two class periods)

Warmup
Journal entry/functional wi ing iivity

Teacher selected (3-5 minutes)

Advance Organizer
During your three years in middle school you have
learned many things about writing and you have been writing

often in your language arts class. Much ¢ your writing















155
seen and discussed a form of writing called the persuasive
essay and you have written your own persuasive essay. Next
we will learn some information about revision or revising,
and, fir 1lly, you will have an opportunity to write a final

draft of your persuasive essay.
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SCRIPT FOR DAY 2

CLASS A1 DIRECT INSTRUCTION

Materials
. Overhead trar parencies of the Lesson

(Revigs -
€Vision), eler 1ts of the revision process and examples

of reVisiQr -

2. Passages with which the teacher demonstrates
reV. ) )n._
3. Gu: 3} ac “werf ages for students to use in

m : .
aking revisions-

4. Pencils

Time
Approximately 100 minutes (2 class periods)
Warmup
Journal 1try/functional writing activity - © acher

C )
hoice (3-5 minutes)

Advance Organizer
During our last le son you ] irned about writing a
Persuagi, ssay and wrote your first drafts of your
persuasive essay. Today you will learn about a part of the

Wrsps .
Titing process called re~ig’~1. Soon you will be getting

a ,
Chance to revise your firs draft of your j r sive
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Distribute to each student a copy of her or his
first draft of the persuasive essay.

Distribute the writing prompt to anyone without

it.

Directions: Us the information and/c¢ materia-

we have discussed during ¢ : lessons
on revision as you revise your first
draft of your persuasive essay.
Write a final draft to hand in.

Make any changes necessary to

imj o your inal draft. Y 1 will

t 30 minut s to complete your

final draft. Keep your paper until

I ask for them. tk for errors,

and be prepared to hand in your

You have done a very goo b with your writing

efforts during the past few days. Revi ir_ your writ: j

drafts can possibly help you to improve your writing.
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APPENDIX E

SCRIPTED LESSONS . JR RESEARCH GROUP B



174
SCRIPT FOR DAY 1

RESEARCH GROUP B (CLASSES B1 AND B2)

Materials
1. Packets that include an introduction, samples
of persuasive essays, lements of a persuasive essay and a
writing prompt-
2. Overhead transparencies of elements of a
_rst ive essay, :ing proc¢ ss TAP strategy, and the

writing prompt-

3. Chalkboard with revision definition displayed-
4, Pa; r and pencils-
1
Approximaf 7 100 minutes (Two class periods)
Wa .
Journal entry/functional writing :tivity - racher

selected (3-5 minutes)

Advance Organizer
During your three years in middle school you have
learned many things about writing and you have been writing
often in your language arts class. Much of your writing
has been narrative writing or explar tory writing. Almc¢ t

all of you have written in your journals (raise your hand
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and finally you will have an opportunity to write a final
draft of your persuasive essay. The essay and all

materials will be handed in to be checked.
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revisions you think are necessary. The final step will be

for you to write a final draft.

Prasentation

You need to now start thinking about revision. I have
a definition of revision on the board under this ct :t, but
what do you know or remember about revision? (Take several
responses) (Answer: Making any change at any stage in the
writing process) (Have only the word "change" on the board
and 1 vise it to it the r—erational definition as students
respond.) (Modeling revision)

' _1ange" seems to be an important word in this process
of revision. 1If you decided that your essay neec 1 Y
what operatio s or things could you do to it to change your
writing? (Take several responses and put them into
categories on the board.) (Answer: Additions, Deletions,
Substit tions, ! arrangements).

St Ar

This class period you have discussed revision and
started to give «xamples 14 see examples of different
kinds of revision. When we return for the second class
today, you will find out important inforr tion about four
categories of revision that will help you when you begin

revising your persuasive essays.
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Session 2 (second meeting of the day)
Warmup

For your notebooks, write a definition of revision -

I 7iew From The Previous Lesson
You need to start thinking about revision jain!
"Change" seems to be an import 1t word in this process of
revision. Last period you listed some things you could do
if you found that your essay needed changing. Let's look
at the o again and see if v r 2d to 34 ome to the list.

(Take student responses). Let's 1lc < : D § o of-

categories in which chang¢ may occur. (Present the four

categories - explain/discuss).

Additions

During revision, ac .tic usually i :lude
editing changes(capitalization, punctuation, spelling),
words added, phrases ¢ Jled, ¢ 1i1tences added and paragraphs
added. (Use example, identify additions and then have
students suggest additional additions.) (Students should
write these on their copy and draw arrows to indicate where
the additions should go.) (Get several student responses
and comment briefly on th¢ .) Additions involve adding
something to your work, but sometimes as you revise you

need to make changes in an opposite way.
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Summary
Let's review some of the things from today that may
help you to improv your writing.

¢  tt steps in the writing process that

involy s change is called . 1ise your hand

if you think you know. (Answer: REVISION)

Today we learned about four kinds of things you
can do to change or revise your writing. I will mention
several terms. When you hear me say any of the four
revision st r qui 1y se your I ad. (Divisions,
Multiplications, Additions, (write it on the bo: 13)
Receptions, Deletic¢ 5, (write it on the board) Replies,
Disruptions, Substitutions, (write it on the board) Marks,
Institutions, Alterations, Rearrangements (write it on the

board). Good work!

Closing
You have done a very good jc~ ay. Tomorrow, \
will review the things you have learned about revision,
work on using that information to revise your essays and

then write a final draft of your persuasive essay.
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nformation and/or materials

Directions: Useé the 1
we have discussed during our lessons

on revision as you revise your first

draft of your ~ersuasive essay.

wrilt a final draft to hand in.
Make any changes ne€ sary to

improve your final draft. You will
have 30 minutes to complete your
final draft. KeepP your papers until
or gt ¢ sck ~oHr errors,

o hand n your

I -
and be prepared t

dre-: and f: | paper-

Summary

good job with your writing

You hatv done a very
Revising your writing

ef
forts during the past fev days.

to improve your writing.

dr
afts can possibly helP you
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we have discussed during our lessons
on revision as you revise your first
draft of your persuasive essay.

Wr t final draft to hand in.
) any changes necessary to
improve your final d: It. You (11
have 30 minutes to complete your
final draft. Keep your papers until
I ask for them. Check for error ,
nd be >ar¢ to ! 1d in your
draft and final paper.
Summary
You hav done a very good job with your writing
efforts during the past few days. Revising your writing

drafts can possibly help you to improve your writing.
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APPENDIX F

SCRIPTED LESSONS FOR CONTROL GROUP C
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nity to write a final

and, finally, you will have an opportu

draft of your persuasive essay. The paper will be

collected and checked.




SCRIPT FOR DAY 2

CONTROL GROUP (CLASSES C1l AND C2)

204

rials
1. Students' first draft of their persuasive essay
written rom the promg

2. Examples of persuasive essays-
3. Chalkboard for lesson objectives-
4. Paper and pencils

Time
Approximately 100 minutes .-.40 cl: 35 periods)

Warmup

Journal entry/functional writ ag activity

xlected (3 - .nut )

Ac r
Yesterday you wrote a first draft of your
essay. Today we will look at several examples
persuasive essays and you will then be able to
tin working on your draft to revise it and/or

it.

Lesson Objective

Today you will revis vyour first draft of

- Teacher

perst siv
of
spend some

to improve

tl












208
SCRIPT FOR DAY 3

CONTROL GROUP CLASSES (Cl AND C2)

Materials
1. : r~ pencils
2. Copy of each student's persuasive es: y
Time

Approximately 100 minutes (Two class periods)
¥ ‘mup

Journal entry/functional writing activity - .c:acher

selected (3 - 5 minutes)
Adve ce Organizer

We ar ne ring the end of this sy :ial ; :suasive
writing project. Today, you will be able to spend tir
making changes to improve your essay and prepare to write
your fin: X to han¢ 1 in to me.

Lesson
Review the writing prompt.
Remind students to revise or make changes to improve

their essays.

Summary (First session/day three)
You have been working to make your persuasive essays
better by making changes or, in otf r words, by revising

them.
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During the next class, you will review the work you have
done, and you will be able to write your final draft of
your } rsuas e essay concerning the ! 1gth of the lunch

period.

Second Session
Warmup
Jot nal entry/functional writing activity -~ Teacher
choice (3 5 m: ites)

Review —(Previous lesson review)

Procedures
Distribute paper and pencils to students.
Distribute to each student her or his packet with
revisions they have made to the first draft

of their ¢ 1y s.

Directions: Today, you will be writing your
final draft of your persuasive essay
to hand in. Make any changes in
your first draft that you think will
improve your writing, and then write
a final draft to hand in. Be
prepared to hand in your first draft

with your final draft. You will
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have 30 minutes to make additional
changes and write a final draft.
Remind students several minutes be »>re the end of
the period that they must finish their writing.
Summary
You have done a good job with your writing and with

revising your draft
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APPENDIX G

PERSUASIVE WRITING PROMPT
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AppENDIX H
SUASIVE
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E] TV TNTS OF A PER
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APPEl IX J

F~7ISION JIDE SHEET
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APPENDIX L
IN._DJD 1

(STUDENT)
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Z PEMN_IX M

PERSUASIVE WRITING REVISION PRACTICE EXAMPLE
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APPENDIX N

TEACE R TIRECTION AND INFORMATION SHL..
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