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CHAPTEE

INTRODUCTION AND STATLMENT OF THE PROBLEM

Much has been written and such hes heen sald releting the velue
of teaching local history and local probleme to our school population.
Because of the nature of the subject metter, no one specific course of
study in locel effeirs would satisefly any lerge region of our country,
but ench community would have to build ite own course of study. Such
& course would be subject to constent revigion and alteration, &s com-
munity problems are encountereds Ruther than have & separate course of
study, separste units enriching the alreacy esteblisghed curriculum in
the sociel studies geems preferaile, To the educstor fsced vwith the
respongibility of prepsring such units, the zctive and intelligent co-
pperation of members of the community would be most welcome. This proj-
ect ettempts to cresate such units for Weshington, D. C., and solicits

the help of various members of the community.

The Soclal Studies Curriculum

In describing the present social studies curriculum of the Vesghe
ington, D. C, public secondary schools, this peper has sttempted to mske
guch description brief, limiting itself to description sufflcient for the
purpose of the research involved. Thus, where the title of the course is
®incient History® and vhere there is little chance of inserting & unit on
loczl problems or local history, the description of this course is very
briefs On the other hand, where the course is entitled BAmerican History
snd Local Problems," the description of such course is more detsniled; more

inclusive,



The socilal studies currienlum in the gecondary public zchools
of Washington, D, C. may be divided info two zeneral groups: the re-
aquired courses and the elective courses,. ‘The gchool yeur is divided
into two semastér&, meking the 74 course the first course the wupil

encounters upon promotion from the elementery grodes.

The Program in Grsdeg 7 snd 8, This course ettempts to artic-
ulzte the previous schooling of the child with his new junior high
school educational program. Thus, 74 history, a required course entitled
"Yorld Background® (27) provides 2 very brief snd elementsry study of the
background for the required work in American history which the pupil will
study in later grades. This course begins with early clvilizetion snd
continues to the transition to modern times in the seventeenth centurye.
The latter half of the course offers the slternative of using the blow

grauphlcal approsch to history, or continuing with the topical method,

The 7B course, reguired, entitled "American History (chiefly to
apout 1850) and Local History snd Civies® (28) devotes about two-thirds
of the time to & study centering about the city of Washinglon. WMdhile
these two parts of the semester?s work are relatively distinct, they also
have importsnt intercomnections, as the esrly nntional history provides
a satting for the study of the capital city, snd as the bringing of the
local story up to the present time sifords s persopective of high spots
of luter national history.® (23, p.l) The irst twelve weeks of the
course are spyent on the story of serly Americen history, from the time

of discovery and exploration to the middle of the nineteenth century,
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Approxim:tely the leat six weeks ©
on "Locel History and Civies." A sepurate textbook, (43) Mashington,

Yesterday end Todey (1943 ed.) by Jones, Hodgins and others, provides



much of the mzterial for cliss work. However, teschers sre ssked to
plece stress upon the direct contscts the pupils hnve with the city snd
ite sctivities. The unit 1s subdivided as follows, as guoted from Jones
and Brewer:
A, Historlcal beckground and geography of the capitol site
snd the surrounding reglioNessee
B. The main course of the capitalle higtorye.ees
C, HNeighborhood history and other special studieS.eess
D. How the city carries on its workt: covering chiefly
the economic activities of the city and surrouncing
ETEB e unen
E, Civie and cultural opportunities and responsibilities.
(28, pp. 10~12)

Parts D and E lend themselves to providing opuortunities for occu-
pationel and educstionsl guidsnce, especielly valuable to children plane
ning their cholice of electives in theilr elghth grade progrem of studies,

Unquestionably the attenpt made in grade 7B ig to promote a deeper
understanding of the local community. However, there seems to be no probe
lem approach to controversies or issues upon which the community hag be-
come involved., Again, there seems to be & slsvish acherence to the text-
bock provided, with little reference to source msterial aveilable in the
communi ty.

The 84 required course in the social studies curriculum is entitled
"Geography of the United States.® (29) It emphasizes economic geography.
ifter studying the economic relationship of the United States to the rest
of the world, the pupil studies such units as farming, fishing and forestry,
hunting, manufacturing, minerals and power, While the 84 course includes
the geography of the United Stetes, little mention is made of the geography
of the local communify. Such mention msy be mede in subjsct metter studied,
ut the integration is left to the discretion of the teszcher.

American government forms the first unit of the 8B required course,

entitled "American History and Government.? (30) Because the Dist:ict nms



no atate sovernnent and an wmuesuel form of loeal government, the main
ptudy 1s that of the Federszl government. The remuining twelve wecks of
the semester continues the history of the nation, teking up from wvhere
the TB course terminsted - the middle of the nineteenth century. The
8B course continuss up to the present time. A study emphasizing the
Federsl government but minimizing locul government seeme to be migsing
2 wonderful opvortunity for promoting civic consciousness in the child,
The inclusion of a unit on locel government in the 8B couree, where it
would be met by nearly every cnild of school zge, seems more sdvisable
than the present system -~ where locsl government ig teught in the twelfth
grade, a grade not sttained by nuny children.

The Program in Gredes 9@ snd 10, DBeginning with the ninth grade,

the courses in the soclal studies sre largely elective. To ezrn & genior
high diploma, esch pupll wmast successfully complete s two-semester course

in U, E. History, offered in grszdes 114 and 11B, 2nd a course in Ameriean
Government, offersed in grade 12A., Otherwise, =11 the social ptudies courcse
are elective., DBecsuse of the lsrge number of electives in the soclal studiss
curriculum compared to other curricule, because of pupil interest, and Dew
cauge of ctlhar reasons, nearly a1l puplls choose at leset one year of study
in the goecliel studles beyond the minimun require:ssnt, Thus, the ninth

grade offers especially for mcedenmle gupils, & two-semester course im ¥incicnt
end Medieval History," (33) from the beginning of civiliszstion to the mide
ceventoonth century. To those ninth grsde pupils vho do not elect this
conrse, usually the non-ecademic upils, sn slternste cholice consistis of

s 9A course in WCivics" followed by & 9B course in World Geosraphy.®

Topica which mey be studied in "Civics" (31) include group relstionships,
pelf-study, occupations and jobs, economic civics (stressing consumer edu—

cetion), governmentel eivics, heslth snd szfety. PWorld Geography® (32)



includes unlts on the globe, colder psrts of the esrth, equatorial region,
Asia, Burope, naturel reﬁources,'&n& the vsricus perts of the world living
and working together.

Two elective courses, esch two semepters in length, comyrise the
social stucies curriculum for the tenth grede. "Modern History,® (34) a
tvowsemester course, follows the ninth grade Mncient snd Medievsl History,®
The first semester deals meinly with elghteenth and nineteenth century
Europe, while the second semester deals with the modern hirztory of the other
continents, and with both world wars, W"wWorld History® (25) uroviies the
slternate elective for tenth grade sociel studies. This course, especially
designed for those who did not teuke "Ancient end Medieval History% covers
the ssme moterisl, but in & more limited mmsnner, the subject metter of
"inclent, Medievel snd Modern History.®

Ihe Proprem in Gracdes 11 and 12. By the time the aversge pupil
resches the sleventh grade he has fulfilled most of his subject require-
ments, and ls searching for electives to round out his progrsm., Thus, the
soclal studies curriculum increescs its electives for the eleventh and
twelfth grades. A two-semester course in PSociology,” a two-semester
course in "Law," & one-semester course in PLatinefinericen History,” a cnee
semester course in "Advsnced Geogruiphy," sre electivess {or these grades,
Not nall high schools olfer mll these courses, much depending upon the sveil-
sbility of teschers snd upon pupileinterest. "Sociology I® (37) discusses
personality, special problems of =sdolesceance, marricge, snd vocstionsl
sdjustment. "Sociology II" (37) incluues a study of our eocicl instituticns,
such as {amlly, school, church, government, and our econcmic order, ,lus
an intensive study of American soclel provlems, such as race reletions,
housing, crime, poverty and world peace, "Advanced Geograpny® (38} in-
cludes units on mapping, climete, transportetion snd communication, the

city, population and resources, YLstin-American History" {39) discusses



the culture, the people, the geogrephy, the history and the developuent
of Latin Americsn countries, ™Law I" (40) provides an introduction to

the study of law, s study of contracts, sales of goods, lisbility, and

common relationships of persons. ®Law II® (40) covers insurance, nego-
tiable ipnstruments, business sssocintions, snd properiy.

A one-semester elective courss "Lconcmics" (41) is limited to
twelfth yenr pupils, Units in consumption, producticn, exchsnge and
distribution make up the course of study. Ancther elective for this
grade 1s a one-semester courss ian "World Problens,® the course of
study now being in the process of formulstion.

The recuired courses "United Stntes History" (two semestcrs) in
the eleventh grede, and "Americen Jovernment” (one cemester) in the
twelfth grade, were introducsd £s gepsratec courses Iin September, 1949.
Winited Stetes History I (26) begins with Europesn bockgrounds to the
dizcovery of Americr, snd continuss through the Civil ¥War snd Reconstructions
"nited States History IL® (36) continues the story until the present day.
"tnerican Government® {42) emphasizes local, state and nationel govern~
ments, with an intensive study of ths Federsl Constltution. A unit on
locel government includes material on lav-msking, finances, sgervices of
local bursaus, civie gparticlipstion, importsnt local intercsis snd ser-
vices, and how the latter zre jrovided for by the combined activities of

governmental and privste mgoncies,.



A summary of a&ll the courscs ln the social studies curriculum,

by titles, followsi
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World Background

dmerican History and Locel History
and Civices

Geography of the U. S.
Americon History and Governmeul
Anclent and Medleval History
Civies

Vorld Geography

Modern History I, II

World History I, IX

8ociology I, 1IX

U. 8. History I, II

Advanced Geography

Latin American History

Law X, IX

Economics

World Problems

Agerican Government



In eriticizing the socisl studies curriculum of the Washington,

Do €. public secondary schools, criticism is limited to the research ine-
volved in this paper. Ho general criticlsa of the entire curriculum is

attempted,; tut instead there is the narrover criticism of the curriculusm
in relation to local history and local problems.

In general the socisl studles currdienlum of the VWashington, D. O,
public secondsary schools is well plenned and veried, ¥With twventy-three
gemesters of social studles courses offered for the six gradeg of the
Junior and senlor high school, the pupll hes smole opportunity to follow
his intereste in this areas The two hesds of the Socliel Studies Deparie-
ment not only deserve much credit for executing their responsibvilities
for developing the courses of study, but slse for continually revising
snd modernizing these courses. Some overlapsing would not only seem
necesssry, but also would be deemed advisable, As the topic of this proj-
eect emphusizes the study of Washington, D. C., the courses of study vere
analyzed for possible integration of these courses with local history snd
locel comeunity problems. The 7B course Yimericsn History snd Locsl dictory
and Civies® offers the best opportunity in the junior nigh school for such
integration, not only beecause of ite title, but also because it is required
of &1l pupils in grade 7B. As now estsbllshed, the 7B course devotes twow
thirds of the semester to Americsn history, and the lest taird to local
history. According to the opinion of many educaticnal lesderes, guoted in
Chapter IXI of this project, such sharp division of locsl history from
netional history ies undesirsble. Instead, integretion of units on locsl
higtory with nationsl hiptory has besen recomuended,

The 8B course in "American Hiatory snd Government® pleces no em-

phasls on local government, & unii on loczl government could it in very well.



The 94 ®Civics®™ course lends itself very well to stressing locszl probe
lems, Consumer education, health and ssfety, ococup:tions and jobs, are

2ll toplics which must revolve around the locsl situstion for these toples
to be functicnal. The 9B Pliorld Geograghy" course omits local geography,
but & study of such could be included easily. While the courses in ancient,
medieval, modern, oend world history need not have any separate units om locel
history and problems, these courses wlll of necesslty integrate the subject
matter to our present community living. Thus, Greek srchitecture is repro-
duged in the public buildings in the Distrieit, Romsn lav is basic to the
code of laws in the District, ete. ®Sociology® constantly refers to the
local scene for study of institutions, occupationsl information, and com
munity problems such as crime snd health. The same situation prewsils in
regerd to the courses in "Law® and YEconomics®, However, hecause many
pupils will not choose the elective courses, much of the study of the local
scene wil;‘gro&ably have to come in the required courses WU, 5. History®

and WAmerican Government® in order to -cach each pupil.

The Sistement of the Problem
Thie project was undertsken to develop and to utilize & co-operative
technique in determining whei should be teught about Washington, D. C., ond
to declide how the lesrning should be orgenized,
The purposes mey be steted more specifically as follows:
{1) to determine svsilable 1litersture pertaining to the need for
the study of local problems snd procedures in curriculum revision.
(2) to cetermine from pupils, teachers, purente and other interested
sdults, what should be tsught sbout Wmshington, D, C.
(3) to prepere s resource unit zs an illustrztion of how the materiel

developed may be organized in such units,



(4) to suggest vhere similar units, wien developed, might be used

within the present social studies currieulum.

Ihe Overviev of Procedure

The procedure used in thisz project consisted of several parts.

4 survey woe mude of the litersture of educsatlonal lezders especially
interested In the soclel studies. This survey revesled the philosophy
thot the study of local higtory and community problems should be emphée
glzed. While these leaders approve of such study, they do not suggest
units in the course of study which may bs used by the ercher, These
units must be formulated by teachers, or by supervisors, or by other
agents, Just how the curriculum should be altered led to the second
part of the project. Again & survey was made, this time of the litera-
ture of educstional leadersz especielly interested in the theory of cure
riculum meking. A8 & result of thils letter survey, this project adopted
the co~operative technigue, using & cusstlonnaire as a device for gathering
the viewpoints of interected individusls.

The questionnaire ocutlined subject mstter which could be used in
the secondsary schools, social studies clesses. LHach person nssisting in
filling in the guestionnaire indicsted, in his opinion, which of the sub-
Ject metter was indispensable to the course of study, which was impgortant
to study if there were sufficlent time, end wvhich was unimportant snd
eould be omitted envirely. Pupils in soclsl studies classes of secondary
schools,; teachers, supervisors, perente of secondary school puplls, and
other interested adults purticipszted in filling out the questionnsire. The
results were tabulsted, snd the vatas interpreted. Definite trends indi-
coted that certein subject mztter veas deemed essentisl to the course of

a tﬂd}" »



Because of thepe trende, the next step in the procedure wvas to
formulaete unite for the classroom teecherg. These units include objectives,
source moterials, references, and recomuendations for fileld trips, as
guideg and alds to the teacher. The present courses of study in U. S.
History {for grides seven and eleven) as well ag those in Feonomics,
Sociology, Commercial Law, and Government, were studied in order to inter-
relste the units on Washingiten, D C. to these alresdy estsblished courses,

The final step in the project consisted of a summrry of the resulis
obtained, with recommendetions for the integration of the unite on locel
history end problems into the established courses of study, snd with
further reconumendations for continued rescerch for sn ever-changing cur-

riculum,.

Deli ations

Thig project does not attempt to make suggestions for the improve-
ment of the entire Washington, D. C. secondary school socisl studles cure
riculum except where the study of locazl history snd communlty problems
may be interrelated, Becsuse problems sre endless, and are created anew
zlmost uaily, this project limits itself to only & few pertinent problems.
Again, because of the time avellable to students for the study of such,
this project limits itself in the number of problems. Undoubtedly the
reader may heve in mind several other units vhich could be employveu wuis—
cessiully in the courses of atudy, Thils project suggests only & few probe
lems and units, with full realization thet there are many others which mny
be more purposeful, more functlonsl, snd more interesting to the pupil.

In utilizing the co-operstive technique, thils preoject attempted
to contect many individusle, using e comperatively selected group rather

than random respondents, Limitstions of time and human energy hsve prevented



& wider sgampling, one which would hsve igclu&ad every interested person
in the Washington, D, C. area,.

Agein, time did not permit the full use of the co-operstive techw
nigue in the preperation of units for the socizl studies curriculum, A
committee of teachers assisted end made suggestions as to the development

of one resource unit, to illustrsite how rurther units mey be developed.

Orgenizetion of the Project

The reader may wvonder why incressing emphesis hasg been plsced upon
the study of the local community. Chepter II of this pezper summariszes the
philosophy in regard to teaching loczl problems, taken from the writings
of leaders of education specislizing in the teaching of social studies,
Just who should formulste new units, who should participate in changing
the currieulum and hovw these changes should be mede, mske up Chapter III,
Because médarn education encoursges the theory of co-operative planning
in curriculum making, this project contected many individusls by way of =
cuestlonnaire., The questionnsive, the tabulestion of viewpolnts, and an
interpretation of the dete, constitute Chapter IV. In the interpretation
of the data, indications for specific units on locrl history and problems
vere evident. Chapter V consists of the development of one resource unit,
for use of the classroom tescher. This resource unit includes objectives,
pogsible sctivities, anelysis of the subject matier, suggestions for eveluw
stion and bibliography avallable, The finel chapter, Chapter VI, summarizes
the entire paper, ag for procedure snd mnterial, with recommendatione for

further study.
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VIEWrOINTS OW THE NEED FOR TLACHING LOCAL HIZTORY AND COMMUNITY FROBLEMS

Regearch indicstes a wealth of printed materisl urging the need
for teaching locel history and community problems. As a preliminary
step in thie project, literature was surveyed for the findings of re-
search and viewpoints of thinkers on the teaching of locsl history and
community problems. The survey provided encoursgement for continustion
of the project since the material Indicated strong sentiment for includ-
ing in our curriculum the teaching of loecsl history and community probw

lems .

Viewpoints on the Nced

Educaztors have criticized for meny years the methodology and scc e
of the history curriculum. Johngon reports thst Solgzmann, a& ninister
called to Dessau, established his own school im 1784. Solzmann wrote,
"t History, es it is ordinarily tsught, 1lifts lae pupll out of the soci-
ety of living ané places him in the society of the cead.'" (26,p.40)
Jonneon is in hearty agreement. He writess

The pupil learns whet hsappened & thousand years &go withe
out learning what is heppening now. He is taught to sdmire
the wonders of Athens, Rome, and Spurta, their wars, their
buildings, their artss.. without knowing what assemblies,
mayors, and the like really are, He is tzught to prattle
‘about consuls, tribunes and dictators. He 1ig tsken to visit
in imzgination the Forum and the Aercopsgus, without ever ceee
ing with his eyes the inside of his own city hall, Solzmann!s
remedy was the community approach to history. (46,p.40)
I EE R R AR SRR EEEE R NN S E NN RN RN R R R S N A NP RS S R NN NN SRR NN NN R ]
The soundnese of using the pupilts immediste environment in
the study of history is beyond dispute. This environment
determines most of his experience;, and experience is the key
to any understanding of history. In an im_ ortant sense, every
course in nistory should, therefore, begin in the community
and end in the community. There should be & constant passing,
not only from the nesr to the remote, but slso from the remote
to the nesr. The principle is fundamental. (26,p.90)
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1

However history mey be concelved, and whelever may
be the aims set up for historicel instruction, the funda-
mental condition of msking history effective in the clegsw
room is to invest the pest with an sir of rezlity.ee.. The
most effective appeal to the sense of reality is, of course,
through reality itselfsesee Every community coffers st lesast
the community itself, a local geographic snvironment, locszl
remaing, and local customs. Everywhere materisls are proe
vided for making the locsl past real..... A1l ground asso-
ciarted with human life ie in s true sense hiszstoric ground.
All products of human srt or industry sre historic products,
All humsn customs sre historie customs..... &ny locel past
properly realized not only contributes in a general way to
a feeling of reality in desaling with the lsrger past, but
supplies specific elements for reconstructing the larger
patt., This is not the only reason vwhy teachers and pupils
in any community should know the past and present of the
community, but it is & sulficient reasones... In every com-
munity there should be, not merely such cesual use of the
locsdl pest snd present ss mey happen to occur to the teacher,
but a systemstic sesrch of local resources for points irom
which the pupll may begin his journey to the pzst snd to
wnich he may return. The result should be an sdded cense
of th§ reslity both of the psst snd of the present. (26,pp.
163-4

Wilson makes a strong plea for the teacning of community problems.,
He stzmoc.d

A possible element in the competence of cltizens is infor-
mation about the communities in which they live. Most of
the asctivities of most humsn belngeg center in the individusl
communities in which they secure their schooling, find their
vocstion, and pursue thelr recreationel and cultural interests,
Community welfare itself, end to a certain extent individusl
welfaere within the community, is saiegusrded by widely dige
seminated informetion about the characteristics, resources,
problems, and trends of life within thet community. Lsrge
numbers of Americansg live in communities other than those in
which they were educated, but it mey be thzt this very foot-
loose cheracteristic of Americen 1if'e should be balanced by
giving pupils, while yet in school, deeper roots in their
present localities. (80, pp.il=2)

Judd agrees with Johnson and Wilson, wiaen he ststess "Iniinitely
more will be accomplished for the development of an intelligent socizal
sttituce on the part of pupils if teachers of socisl science will devote
themgelves to the interpretation of the environment instesd of limiting
theilr instruction to formal abstr:.ctions sbout federel and state government.M

(44,py16) He also concludes that the school must relete itself in signifi-
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cant ways to the 1life which surrounds it, and that the tescher needs to
become sensitive to the outstanding factors that give this 1ife its own
peculiar character,

Hullfish acquiesces with the thought that the tesching of locel
history is importsnt. He observes that "it is commonglace to say that
education must start with the present..... &t ought to mean.... that the
teacher of the social studies mey make an important contribution to the
educetive process in helping the student get hls besringes in the immediste
communrity in which he is normally participoting as a member.® (25, p.28)
He also indicates thet the pupil should study the occupstions of the com~
munity, how eccupations are related to education, the status of recrea-
tion, government, home-msking, etc., contributions of the community to
other regions, and the dependence of the community to other regions., The
community should be surveyed in an effort to dlscover the points of study
that will lead to an understanding of and participation in community life,
besed upon an intelligent understanding,

Tne Report of the Commission on the Social Studies recommends that
the program of social science instruction should be articuleted as mach
a8 possible with the life, sctivities and institutions of the surrounding
community., Instruction in the social sciences should begin in the elemen~
tary school with the study of local life snd institutions of the surround-
ing communlity. %"The fundamental fact should be recognized that the greatest
of all msterial eids is the zctusl life of the school and the surrounding
society. This 1ife should of course be utilized to the fullest in the in-
struction of childhood and youth in the ways of man and soclety.? (13,p.65)
Wesley, in urging the teacning of locsal history and community prob-

lems, 1s critical of present teaching, He feels that too many teachers



operate as 1f their school were in e typlesl, not a perticular city.
(76,p.70) He also claims that teschers do not modify, adjust and lo-
ealize instruction, thset teachers ignore the wvealth of locel resources
in the way of industry, art, geogruphy, government and history . Acoorde
ing to him field trips or viesite sre¢ desirsble, but not essentisl to such
study. He cleims that 1f local resources were inventoried carefully, the
resulting curriculum will be adjusted fer more likely to the city, the
county, or the district for which it is intended. 7The study of remote
places or of past parratives hove meaning to the pupll a8 he rocognizes
them ag similer to his own expevleance, The tencher must point out simiw-
larities eand differences of events, customsz and hablts., Wesley statest

The pupil who faile to identify the locsl countsrpurt of whet

he ztudies in a book is feiling o utilize the most promising

materisls, In fect, hig lesrning is not complete or functionzal

until he is able to complete the cyele by reslizing that the

local instonce is the reality that he has studied in the text-

book, The local community thus furnishes the stundard of achievee

ment 8g well ss the lmboratory of meterisls. (76,pp.413-4)

Pupils must utilize the cveilable resources of the locsl community
to make the life of other times and slaces seem closer to the puplls inter-
ests and experiences. Horn {24,pp.130-1) suggests that a study of the fun~
damentsl needs of the community shows & dependence upon other peoples, Ha
asperts that the past es well as the present impinges upon the ccﬁéunity
in many ways, such s& evidenced in the tastes, customs snd ldeas of the
community .

Stormzand and Lewis (70,p.209) stress the need for tesching com-
mumnity problems. They feel thet such teaching is of great imporitsnce. Accord-
ing to them one of the objectives of tha sccizl studies iz to promote snongst
the pupils the attitude of setive perticipstion in cowmunity effsirs. The
pupil should develop the conseious desire to teke the initiative in

promoting enterprises for the group. Quillen (59, p. 10} recog-



nizes recent trends in curriculum modification. Among the most promising
of these trends hss been the eifort to unite the work of the school with
the activities of the community. He ststes thet three sime of soclal
studies should consist of:

1. Participation in community activities to be directed towerds Ze-
veloping an understapding of our evolving culture. ¥The community offers
the raw msterisle for an understsnding of cur total culture." (59,p.10)

A knowledge of community =ctivitlies mesy be the beseg for undjerszitanding
fmerican culture and world cultures,

2« Development of a wholesome framework of walues. Puplls should
understand whnt ig and what ought to be.

3« Gaining of social compestence necessary to participate effectively
in community life,

Petersen waxes enthusisstic concerning the values of local history.
"The use of local history as & point of depsrture for the study of wvaricus
phases of American history has been too little eppreciated by teachers of
the soclal studiegesese The writer is of the firm opinion that the higtwéy
of any one of the forty-eigsht steotes nffords en excellent opoortunity fer
humenizing and interpreting the n:tional scene.® (57,p.101)

MeCollum (51,ppe391-4) claims thet o study of loesl history is
needed not only to preserve the locel hiﬁﬁgriﬁ&l data which otherwlse might
become lost, but also that such study contributes to the activity of the
school. A study of local history should prove walunble in the following
way 8l

1., It would stimulste interest in history.

2, It lesis to = gtudy of present=isy problems.

3. It trains pupils in the use and significance of source msterial
in history.

McCollum argues &5 followss



Ags the student of biology develops scientiflc mindedness

by collecting, analyzing, and classifying specimens gethered

from nearvy fields, and of which he hag empirical knowledge

already; so the student of history, in collecting snd evsalue-

ating the date that he collects or that others before him

have contributed to the historiczl museum, get the same ty.e

of training that the student of science getsz in the labor-

atory. He develops that rare, bub preclous quality, historical

mindedness. (51,p.394)

The Department of Superintendence of the National Education
Agsociation sees hopeful signe that teschers are using community re-
sources, (O7,ppe.i=~92) that they sre pusiing beyond the classroom walls.
The Department notes that pupils do not merely read, they actuslly obe
serve social processes st Tirst hend, and perticipete in these, How-
ever, the Department points out that there sre neglected sreaz in the
soclal studies, Exmuples of these neglectec aress nre Wdirect analy-
sis of pupil's own social and institutional l1life; regional surveys and
community planning; the study of the social structure of the community
slanning; the study of the social structure of the community.? (67,p.93)
Some teachers have tried to keep education close to concrete and real
things. Comenius used texts illustrsicd with pictures; Roussesu presched
a return to nature; vhile froebel eamphasized games and gifts for kinder-
garben children.

Tryon mede a scholarly investigetion of the need for teaching local
history and community problems. He pointed out thaet there is much sene
timent in favor of such teaching. He suggestis five reasons for teaching
local and state history, as followst

1. State history serves as a bagig for the development of
an intelligent and elevating state pride,

2. State nistory puts the pupil in touch with local peliticel,
social, and industrisl developmenits and furnishes him the
background knowledse necessary for interpreting them.

3. State unistory furnishes the pupil with concrete illustrative
material vhich eics him in securing an scequate understand-
ing of nstionsl history.

4Le wtate history supplies the opportunity for the pupil to
come face to face with nistorical materisl, thus ecrecting
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in hinm & feeling of historical reesllity snd giving him
training in hendliing historicesnl sources,
5. oStete history supulies the tescher with meny opportunltics
to meke his temching conlorm to the modern educstional
principles of proceeding [rom the conerete to the abe
stract and from the known to the unknowm. (74,p.139)
Tryon recognizes that there are argumente ocsolinst the t@cchins\
ef loczl history. He sumparises these srguments very briefly.
1. People think in terms of areas, not of sitstes,.
2. The econonmic life of & state iz determined by physical . satures,
not by state boundaries,
3. A& mobile poplstion meRes terehing of state history lmpructical.
Le Such gtudy viclaies the tesching prineiple of moving from the
wiiole to the parts.
5« There is no need f{or such tesching of loesl history. The tete
cher needs merely to ecampbasize the silute's part in current events,
According to Tryon thers is no objlectlve evidence to support
either slde, The arguments favoring tessching locsl history balence the
arguments sgainst such tenching. He suggests that shiere local history
ig teught, it should be baeed on fact snd not on fiction. Pride of the
individual in his locsl community should be encouraged. "To foster pride
in one's local community esad gtate ig o very worthy end of instruction in
state history, for one who is proud of hils comomnity 1s likely to be
active in making it a better plice to live, and one who is yroud of his

gtate 1s likely to be a better citizen because of nis pride." (74,pp.l1.0-1)

Recognizing that the tesching of locsl history and commumnity probe
leme is guining popularity in the Yashington, D. €. public schools, dis-

cussion arises as to where to it such tesching in the curriculum, Guillen

{60,-.,122) recommenids a course for grade 7 to be entitled "Social Relatlons
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and Problems in Community snd Stete.” He feels 1t wise to begin with
the direct experiences of youth in the Jamily, in the school, snd in
the commmity. Such o ecourss would e excellent sz s besis for group
and individusl guildence, ¥ilson (81,p.,172) recomsends & course for

grade 9 to be entitled "imericen Commumity Today.® Such & course would

include z gtudy of locel population, the economie life of the community,
recrection and educationsl opportunities, local government, snd the re
lation of the commmity to the sation. Krey vaims that the listing of

gourges is not ss lmportanit ss the tescher. "rhe best curriculum, there-

fore, would seem to Le ome whleh olfery the greatest cpsortunity to link

the lessons of humsn exp

(46,p474)

evience with the setusl operstion of society.®

In 2 survey conducted in 1936, Tryon lound thet thirty-Tive stotes
regulired tesching of locel histery in the elementery school. iHe statess

While it is & ot thet courscs in stete histovry have o0CCasione
21ly been taught in a fev high schools in diiferent parie of
the country for &t lesst Jiity vears, the subject has never
been serdously congldered by those in charge of the school
curriouliun, seeedie bwo culsisnding fects concerning the tesche
ing of stete history in the high school &t the present tiuse

are %1; the small smount of considerstlon belng given to it,
and (2) the absence of any signe in the horizon of the present
curriculum revision amovemcn? that the sulgfect will receive in~
reased sttention in the near future. (74,p.136%

State history sc an indspendent subjest hes newsr sade much hesde
way in Unlted States high schools. Instead, much attention has been plrced
upan gtressing loeal facts end conditions in connection with the course
in U, &, History. ©OSome schools hsve lncluded & unit besed upon local and
state history, this unit being edded to the regulor course in U, 8. History.
Since 1907, eivies courses have hed maberdsl of & historicesl neture. #I%
is not difficult for ome to believe thet loesl rnd state hlstory whem taught
in connection with American history enc community civics is mors vitudl snd

resliztic than vhen tzught ae sn indejendent subject.” (74,pp.136-7)
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Hortwig (20) made an objecilve study, and resched the conclusion thet
the integration of state history with U, 5, History could be accomplished
successiully.

Tryon feels that therc is no Yuture for stsnte history ss azn inde-
seadent sublect in the seconusry schools. As it 1s nov, the curriculus
is overcrovded. %The success sitiained in the grades with the present
supply of toxtbooks in steie hlstory does not offer much bope for a highly
successiul career for the subject In the nigh school,; should it bs geu~

rally introduced.® {74,p.127) He argues that high schools have & paucity

of meterial for locsl history snd that fevw stats historles could be used
as textbooks,. Furthermore, he c¢leims that tenchers are not troined to
teach locsl history. It is alse ddfficult to keep locnl history as puvt
of the grester story, nationsl history. "vhon stele history is teught
independent of the nationsl story, much of ifs volue is lost.® (74,p.138)

The procedure asccording to Tryon ssemz to be to abandon separate
shate history courses. Instead, proper units on locsl affairs should be
selocted snd insertsd in the coursce in Americoan history that are now
generally taught in the junior snd senior high schecl. Locel history will
thereiore bs presented in connectlon wiith the netion's storye. Tryon
sscertss  ®Therc 1s not known 40 the writer a single course in Anerican
history in eny junior or senior high echool in this countyy - hich deliberw
ately snd systemsticelly meets the regquirements of a course which at all
times maintains the proper connection between the history of the come
mualty and the netlonsl story.® (74,p.143) Thie fact should not deter

interested parties in chenging the curriculum,

by

or such & change in the curricsulusm Tryon sdvocsies two large

undertalingss
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1. Eelect and organize for tecching pursoses, units of in-
struction in Mmericen history for both junior and senlor high schools.
Ze Prepore amd! publish moilerial to be plicwsd in the hands of the
pupll, The materisl would be source Type and zecondary tiluee
Tryon emphacilzes the need for orgenizing materisl into units of
natruction vhlch would doveitall resdily into the generzl units of the
course, The State History Socletles wight Join with the State Deport—
ment of Eduecstion, to complete these two undertekings. The dlstory
Socleties might cerry on the latter underteking, wihile the Deportment of
Souncation might specialize in the preperation of the teuching units,
This project recognizes thet the zoclal studies curriculum is well
established in the D, C. Public ilchools, The likelihood of eresting a
sepserate course in local history ond comuamiiy provlens seemus remole.
Hor is there puificlent evidence in reserrch to indleste that such &
separate course is desivable, Insteady provision is wmade bo present
units on local history and community problews In severzl of the alrsady
esbtablished courszes of shudy. This project, therefore, suzgsets thot
guch lesrning De organized Inte unita, to. be integrated vwith the courses
now offered. This project has prepasred one rescurce unid Lo Lllastrzte

how such uniie mey be further developed.

Summery
From the resecarch underisken in this project, evidence points
strongly to the need for tesching locul history snd comounlity problems.
The conclusgion resched by the wrlter of this projeet ig thst such teech-
ing ls delinitely worthwhile., The publie secondsry schools of Washington,
Ce chould continue to develor interest in such tesching.

Some of the objectives of such tesching mey be steted as followst



1., The pupil, in studying his environmenit, lesrns to understand
history.

2« The past becomep vreal to the pupll vhen he observes the influ-
ences of the psst sz evinced in his ovn environment.

3. In understanding his community the pupil is enabled to beconme
& more competent citizen. |

4s The pupil and the school sre poris of the community. The study
of the community makes soclal studies more interesting.

5. The pupil develops an intervst in proesent-dey community prob-
lams,

& The pupll recelves training in handling historicnl sources,

Specific outcomes may be strted us followss

1. The pupil partiecipetes zetively in improvement of the community.

2., The pupil understsnds hmericen culture »g proctized in his com-
munltye.

3. The pupll develops s vholesome Tramevork of values.

L. The pup%l geing socisl competence to participate In community
affrirg, |

5e The pupil develops e pride 1n his comminity.

In orgenizing neterial on local subjects to be included in the
erarss of study, resesrch Indicstes the preveiling procedure consists of
greating either » separats courss on local hirtory, or in developing
separate problem unlts to be integrated in present courses of study. Tuls
project acheres to the lstter viewpoint, as the one whlch hes met with ape-
proval by the melority of our locders in the iterching of sccial studles.
Sueh unite would £1t in well by eolloving themﬁalvgé o be dovetailed in

the present social studiece currieulum of Wasivington, D. C,
P ’



CHAPTIER IXX
VIEW2OINTS ON CURNICULUM ReVISION

Currdculum revision has become the fushion in our schools, so
mach 80 that & tremendous end bewildering amount of liter:ture on the
subfect has been produced, Some sducators prefer to keep the curriculum
stable, with comparetively few changes, Dagley (2,p.26) urged that schools
ghould remain stoble in an unsteble pociety, that any chenges should be
made slowly. Others claim that the educaticnal program must be based upon,
and grow out of, & critical anslysls of contemporary 1ile. American civiil-
zation, to be vital, must be wrought out of the material of current life.
The Report of the Commisslon on the Social Studies {13) favors tais view-
point, recomuending perpetusl esdjustment and resdjustment of the school to
new conditions, HNorton and Horton (55,p.36) state that Dewey and Rugg urge
that eschools teach for a new social order. Thus, we have divergent, con-
flicting viewpoints,

The purpose of this chepter is to survey literature to determine
who is responsible for curriculum revision: the role of tecchers, puplls,
trained experts, interested =z ults, state snd federsl aguncles, etc, in
such revision., This chaoplter slso surveys the procedures used in curriculum
neking and the suggestions Tor orgenizing and sdministering a program of

curriculum revisgion.

Vefinitions
Oftentimes confusion hos originsted in terminology. For the pure

pose of this project the following definitions will be usedt: "the curric-
wlum conelists of all the sctivities and the experiences which recult in

the school from & carefully orgesized plen thst is concelved as desirable
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for the continuous development and enrichment of the individual and
for the good of the soclety of which he is a pert ..... A gourge of
study is & written manuel or guide which has been prepered to assist

teachers to direct satisfactorily the development of the curriculum,®

(69’9- 332)

Procedure in Determining Objectives

In reviging the curriculum the formulation and integrsztion of
objectives must be besic. It is not the purpose of this project to
determine a list of objectives for any school system. Rather, each
school should formulste its own cbjectives. Where a school prefers to
use lists of objectives already prepered, the school will find many aveile
able, Thus, Harap (l?,p.l?) recslls that Spenser would heve education
prepare the child for the major sctivities of 1ife, ss follows: selfw
preservation, activities indirectly leading to self-preservation {econmmic),
activities in preparation for the rearing and disciplinin; of offspring
{parenthood), and sctivities leading to enjoyment of leisure time. Bobbitt
{64pp.7~13) suggeste thst the curriculum be based on the activities im
which man participates, such as langusge, heslth, citizenship, general
soclal living, leisure, keeping mentally fit, religion, parentszl, non-
vocational, and labor. Harap (19,p.19) states Snedden's list includes
activities ir languege, health, culture, morals, civic worth, religion,
vocetions, and family. Swindler (73,p.164) in discussing the objectives
of the soclal studies, prepsres a list zppliceble to the entire curriculum.
His list recommends educstion in basic facts, fundamental principles, practi-
cal abilities, proper ideals, correct sttitudes, sympatnetic appreciation,
critical Judgment, efficient co-operation, rezsoned self-confidence, and soci-

ally directed will and desire. Harap (19,p.21) recounts that Counts end
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Chapman formulate ag thelr objectlves educsiion in the cure ol the
body, reasring children, recrection, religlon, economiec pursuits and
organizing for clvic action, HMichener (53,p.1) feels that most curric—

uluwn mekers vill accept the objectives s¢ formulated by the Educationsl

gy

olicies Commission (58,p.47). These objectives consist of self-realizstion,
aumen relationships; economic efTiclency and eivie responsibility. This
project sccepts the objoectives a: sisnted by the Educational Pollcies Come
mission,.

As herein listed, educsiionel objectives are often vegue snd pos-
gibly unattainable, Vesley (76,9.78) sets up four criteria for an educstionsl
objective, end warns thet all four rmst be met 1f the objective be incor-
porated into the philosophy of the school. Th&.abjectivg must be approved
by soclety, is achieveble througn instruction, is within the capacity of
the school population, snd is sctuelly sccepted end underteken by the school,.
Desed upon thess criteris, the school smetiing up its own objectives has
sn advantege over the school which accepts sn outsider's list of objectiwves,
& 1list which often is either amimnderstood or neglected,

In the light of the above comments, the procedure a comamity cen
follow in setting up its objectives might be to asccept s list of objsctives
a8 formulated by one or more of our frontier thinkers, or to set up its
own set of objectives, The lutter seems preferable, inssmuch as such a

erocedure would promote the acceptonce of such objectives.

The question as to who shall arke the currienlum is 2till a con-
troversial one. The issue must bLe related to the neture of the subject
metter, nug, 1f the purpose of sducstion is to pese on the intellectunl
neritape, we would eliminute parsnits, puplls snd most teachers as beling

unqualified to help mske the curriculum, Instesd, ve would turn to experts
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in subject metter. If it mukes 1itile cifference ae to what the pupll
studieg, there 1s no need for orgunizstion and sequence. Pupils elone
would build the curriculum. If we sy loarning is a metter of direct
intersction between envircmment and the individusl orgsnism, the tesncher
facilitetes the learning by teeching methods he uses, end by the selection
of gubject matier., The tescher would declde the final selectlon of &p-
propriate subject matter. However, the tescher would make use of the
Interests and suggestions of pusdls g well &8s be alert to the needs of
the commmity.

The earliest

curricula were pre-planned very definitely. 4At the other exireme, no prow
plenming was done at 811, until the tescher Toced the clags, AL the pres-
ent time, the usuel practice of pre~planning consists of one or more of the
following proceduress

1. Lessons, assignments or units cen be laid out cerefully anc swaded
to the pupils. These lessons maey falthiully follow the course of study,
or & textbook, or curriculum units. They ere orderly, definite, &nd flnal,
end are prevelent in our seconusry schools.

2+ Source units, orgenized idesr on certain aocial or personsl probe ‘
lens, are prepared by teschers fmf teachers, and serve g8 potential sube
Ject matter.

3. Veekly conferences of tesnchers, where ldess may be exchanged,

Ao Education of the tescher, where the tescher is encoursged to develoy
his teaching capecities to the optimum (48,pp.130-5)

Thuse, in Wasnington, L. C. public schools, the present status of

an

yre=planning curriculum materiel consists of at least three of these prace

tices, The practice of weekly conferences of teschers for exchange of iuess
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is not customary procedure in the secondary schools. Source unites

for the benefit of teachers exist, tut in limited number. The education
of the teacher is definitely encoursged, with sn exitensive in-service
traeining program. Pre-planning, consisting of units; is populsr with many
of the teachers,

Obstecles to Curriculum Chenge. Hny systemetic reconstruction

of the curriculum will meet with obstscles, the most serious one veing
that of vested interests. Vested interests include the teachers who
resent interference with the coursss which they tetch, The trsuitional
content in existing textbooks snd courses of study, the conservetion of
tescher-training institutions, the influence of the entrance requirements
of various colieges, the financial cost of tihe idesl curriculum, the chap=
acter of existing bulildings and eculpment, and limitations ¢f our present
knowledge of the curriculum, create obstacles to a real revision of the
curriculum. {65,p.430) Counts says:

If the high-school curriculum is ever to be revised in the
pure light of educsticnzl need, one of two thiings musthaopen,
Elther the mejor problems of the curriculum will have to be
golved by & group of persons speclelly trained for the task
or the higheschool teacher will have to undergo a process of
professional enlightenment commensmete with the scope of the
responsibilities which be besrs. At present, neither of tuese
two conditions is fulfilled, Congequently efforts at the re-
construction of the high-school curriculum tekes the form of
partisan conflict and educttional policy is determined by a
balsnce of power among the vested intercits. (14,p.157)

Such obstacles may be overcome, however, 4ccording to Caswells

For a consicersble time the vrocedure of curriculum change sesmed

like & pretty simple matter -- organize comalttees, prepure courses

of study, have them suopbted officially, and install them. How

we see that improving the curriculum is a complex proce#d. The

forces of inertiz and vested lnterests weet. Yrained leadership

and administrative support sre necesssry. Lay participation,

especially in broad mspects of plenning, is required. Centrel

to the whole process is the partieipation of classroom teachers.

%s teachirs end puplls work togethor the resl curriculumr emerges.
8,p.505
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While there ig much difficulty in chenging curriculum due
to the resistence of invested interects, inertis, ant lack of profes-
slonslly enlightened te:zchers, the resistance cam be overcome. The
active participation of tecchers, pupils, laymen and trained lezders,
and with support of administrators, the curriculum czn be revised.

Tnis project has enlisted the aid of pupils, teacners and laymen +to meke

-

guch curriculum revision, and has hed the supoort of the adainistirators
involved,.

Co=operation Needed in © ulum Hevision. To meke & reel re—

congtraction in the curriculmm. pway groups will be roguired to zrticl-
pate. Tenchers, administrators, parents, chiidren, laymen, psvcholoviet,

sociologist, philosopher, curricidum specialigt, end orgsnized groups

mist work co-operatively to achieve this recomstruction. (17445,56) Speulde

ing and Kvarszceus say?

Personsg who should construct s curriculum are those who are
affected by it, who use it, or who can observe the results
of ite use. In most instances those who are affected wost
by a curriculum are the pupils in the school, those who use
it are the tezchers in a schocl, and those who can observe
the resulis of its use are teachers, nrineipals and super-
visors, and other adulis in the community. We should endeav-
or, then, to include in any group some representation from
each part of the population -~ students, teszchers :nd leymen.
(68,pp.7T1-2)

Subject matter specialists alone, or specialists in educstion slone,

are not likely to be especlally fitted for meiking elementary and secondsry
gchool courges of study. These specielists Find it difficult to put aside
thelir prejudices, Instesd, as Schutte has stateds

The needs and welfare of the individusl and society, the
abilities and schisvements of learnerg in varicus stages

of treining, the practicebility of the materials offered

in the currieulum, the 1isbility of materisls, the time

at the disposal of the learner snd the tescher, the sdministra-
tive possibilities snd difficulies involwved, thc training
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and efficiency of the tescher, and, also, the preveiling
climats of public opinion muet be taken into considerztion.
For this work, specialization and wide knowledge in both
the academic field of lesrning and in professionszl traine
ing ere iuperative., Obviously, curriculum construction, to
be adequately done, must be &z co-operative undertaking.

This project accepts the viewpoint that curriculum revision
requires the co-operative efforts of muny persons, rother than the efforts
of a few gpecislicte., The a8id of pupile, tecchers and adults is enlisted
in order to mske the curriculum functionel te the psrsong involved directly
by the curriculum,

The lole of the Teecher in fevising Curriculum. To scme erucetors,

the teacher pleys a vitcl role ir revising the curriculum, while to other
writers, the teccher's role should be & winor one, This psper has already
smparized Leonsrd's opinion ag to the grest imoortince of the teacher in
pre-~plenning curriculum materisl., £ large preportion of curriculum work
snould be dJdone with stzifs of individual schools plenning snd developing
as groupg curricula of the individual echoole. Curricuium revigion should
emerge frem Wgrass root" activity. Tae ideal situation congiste of work-
ing frowm the bottom up (8,p.505} to unify the educational program. Wwatkins
{75,p.355) feels that teacher perticipation in revicion of the curriculum is
80 importznt in re-sducztion of the tescher that "en excellent school @yse
tem would not retzin a teacher incapsble of participeting in the curriculume
making procedurcs of the school.® &pesrs (69,p.321) and Alverty (1,p.440)
emphasize the in-service training that results with tewucher participetion
in curriculum revision. ®"But even more important is the lact that the
participation of &1l in & common enterprice ls toe beslt way of underwriting
the guccess of the venture.” (1,p.440)}

Tezclhiers should initiste the 2lens Jor the works of their deperte

mentse. Teschers should teke the lead in currievium revision but must be
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gensitive o the wishes o7 setrong end other unoffileis1l ayrouse.
{(76,0.63) If the existing nrogram ie to bu enriched by ¢ few rdditional
srolsete, tories, or zotivities, no very formsl mschinery will be necese
aary. "In foot, every rlard teacher feels thst he has not only e
right to make auch changes, but that good teschdng reounires such modifi-
cntiong.? (76,0.63)

The winles idea of tescher partlcipetlion has bteen overemphosized,
seccording to Eagiey (3,p+144) He clrins that the study of the curriculum
by committees of teachers hag tecome nn educational fasghion, baged on
the silly idea thst erch commmitr should meke & curriculum of ite am.

He favors instesd the work of ¢ surriculum expert to meke necesanry ro-
vigiona, Whipple agrees with Hegley by steting:
Too much of present dsy curriculum meking is ameteurish, trif-
ling mnd a sheer waste of time —wnuy, worse than that, an
injection of perniclous econfusion in what should be orderly
progress. The let-everybody-pitch-in-~and-help method is
ludicrous vhen applied to curriculum-building. It is too much
like inviting & group of srectlcal electriclians 4o redesign
a modern sower plunt, ('73, «.‘36&3)

To the contrary, says Penernfeind., Tescher participstion has turned
attentlion %0 old materials and old nmethods, formerly used without questione
Ing. PRather than wrecking ths machine, the teschars, in the process of
curriculom making, are #ble to becoms somusinted with the mechanisp vhich
they sre called upon ‘o opersie, to kesep in repeir snd to inprove.® (4,p.7172)
Cesvell snd Campbell (9,p.75) stiemot to settle the dispute by reverting to
the definitions for curriculum end course of study. 17 the currlculum is
held to be composed of expsriences children hove under the guldance of
teschers, then teachers must hive s part in eurriculum development. Tewschers
make the curriculum tuke “orm, and thus engeaze in curriculum development

regardless of formal vecognition glven in the process. Most people, inciunde

ing Bagley snd Whip:sle, ssem {o define curriculum and course of study ss



gynonomous. Opecinlized personvel, either individusls or commnittees,
ghonld prepsre the writing of courtes of gtudy. OCurriculum meking is

s

the lerger area, and involves the partleipotion of speclalist, ad
istrator, supervisor, and teuchor working co-operallvely. OStratemuyers
rorkney and McKim stetss

The teacher hes & mgjor responsibiility iw the curviculum
designing process. He is the one who, with the help of
perents and others scousinted with the children, bring the
greastest insight into the rumificationg of the situations
faced by the lesrners. It is his swarensegs of persistent
life situations as they szppesr in the lives of his pupils
that determines how rich their experiences will be. It
bacomes his junction to help lesrners to see the lupli-
cotions of thelr problem and to explore ite remifications,

to relote past experience to resent, and to test pressnt
decisgions in the light of thelr cousecuences for indlviduals
and groups, It is also hie {unction to be gensitive to
persistent Life gituctions in which lesrners have developed
little understending or competence, and to identify in theip
daily living concerns wiich, under proper guldencey mske &
contribution to needed growth. It further becomes his respon-—
#ibility to provide & stimuleting environment whiech, through
creating new interests snd concerns thai have genulne neaning
for the ~*wen group, will enrich the dailly living of the
learners, T?Z,p@765

If teschsr purticipetion is to be intelligent perticipsiion,
provision should be msde for the stimuletion end guldance of the profes-
gloneld study of teschers, for clsssroom exploration and experimentotion,
for illustrative instructional meteriels, and Tor discussion of curriculum
problems. The entire iteacher group would now sbout the orogram of curric-
ulum chonge from the early @tagwé on, would know why the program wes being
projected, would know the purposnss of the progrom and the means for ace
complishing the purposes. Otherwise, the new course of study vhen come
pleted would be used by only & irew teschors, Where the school system hss
used the entire tesching stuif to write up the course of study, the stelf
dees not produce a course of exceptionally high quality. The better prow

cedure would be to use sll the teuchers in curriculum development, with a

fow speciallasts for writing the course of study., ®Classroom teachers
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ghuould be quite as concerned with orvovieions made for working on the cupre
riculwm in a school as are the adninigtrators and supervigors. Thay

should accert it as part of the job of b lag & teacher to contribute sctiely
o planoing as well ag to carrying out procedures of curriculum change

waich result in educational improvensnt.® (8,p.505)

Evidence seemz heavily in favor of welcoming itsacher pertielpation
in curriculum making, The teacher interprets the curriculum in his every
day classroom situation. The teacher is sensitive to the nceds of the
child and the earmunity. The alert teccher will modify the curriculum teo
mest individual needs and local situetions, The tencher must esssist in
curriculum making 1f that curriculuz 18 to be accepted and put into use
by the tescher. Thils project accepls the role of the teacher to be vital

in eny currieulum revision,

Stnte departments of education may direct a program of curriculum revision
in the stete, An increasing nuaber of siste deperiments of educsation sre
fostering or sponsoring complete curriculum revision for the state. Such
revision of the social studies curriculum was accomplighed in Virginia,
Missiseippi, Georgia and Arkanses, among othors,

The stote depsrtment of educstion may sccomplish excellent re—
gults 1f 1t employs well-trained consulitants snd directors for curriculum
revision, In such a progrem the stete depariment promotes in-service
training of teachers, helps acquaint teschers wiith what is done in other
communities, arouses teschiers to asction on school problems, and mokes
teachers conscious of educetiocnsl problens.

Sometimes; the state cdepartnent ol education may be of little help

in conducting curriculum revision. Too often the stete superintendents
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who ere politically slected ox political appointess, are not educational

stalesmen, Some of them surrouud themselves with subordinates lnade-

quately trained and lecking in professional integrity and zeal.({06,pp.259-60)
Fpeom the litersture avedilancle on the role of the state departe

ment of education in curriculum revision, it seems that the state depart—

ment can be valuable in providing guidance =zand stimuletion to teachers

in revising the curriculum. The revision itselfl, however, must be done

by local agents, such as teschers and interésted laymen, rether than

by the state department itself,

; Ue S. Office of Educetion im Curriculum Revision. The

United States Office of Education provides an excellent mesns for rescarch
in curriculunm and for disseminating inlormation. However, such a buresau
would not exercise complete comtrol. Such control would be unconstitutional,
as well as unwise in a situetion where the forty-eight states hove different
curricula needs.

The U, 8., 0ffice of Education, therefore, can provide msterial on
the results of resesrch in curriculum revision. The excellent librery
feeilities can be uged to great advuntage by the persons making any such
revision, The several experts in the offiee can provide valuable guidance
and stimulation 4o the revisionist., The writer of this projecct mede use
of the library facilities, mnd is greteful for the excellent advice of oune

of the exverts, in conducting his resesrch,

Role of Adminigtrative O0f 5 Urr; ' vig: » The day
is past when the superintendent slone can draw up the curriculum. "Cur-
rent developnents indicate that the day will soon be past when the profes-
sional organization as a whole can sit down in total isolation from those from

whom they receive their commission znd formulate a curriculum



35

without consulting those f{or whon they are agents.® (6,p.284) The
guperintendent assumes the res ongibility or delegstes this suthority
to a member of his stalY in meking curriculum revision, The super-
intendent must submit the plaunr snd policles of the currlculum progran
to the Board of Liucution for suthorization and approval,.

The principal, the administretive officer having most direct
contact with the tescher, hes grest inlluence in & prozram of Cure
riculum revigion. He should himself have & genersl spprecistion of the
bizckground of presont secondery school prograz, He must not confuse
the efficlency of the school operstion with sstisfactory instructionsl
progrom, BRather than limit himself to orgsnizing his teachers for
curriculum revision he should sssume the position of & serious student
of the task, and thus win the conildence of hig tenchers. Curriculum
sids for curriculum organization can be made availavle by the principal.
Avove 8ll, he should appreciute that schocl and goclety are inseparulle,
thet the curriculum is effective only insofar es it understands the
gocisl and economic foreces at work in the commumity. (69,ppe.346-T)

bA-inigtrators can set up the physicsl conditions for curriculﬁm
revision, can themselves be alert to the need for such revision, can
oifir sncoursgenent and advice to those engaged in curriculum revision,
end cen stimilate interest. Ochool cdministrastors, howvever, cannot set
up the curriculum themeselves an. expect to secure the co-opersilon of
thosge who administer the curriculum - the tescher,

Administrators can do & grest dexl to encourage revision of
the curriéulum_ By stimileting teachers, by allowing teachérﬁ time ior
such revision, by providing the physicsl conditions of office space,
use of offlice machinery, etc., Uy giving advice to the teschers, the

sdministrators can be  of grest service, But with curriculum
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ravizion needing to reoach the “gress roois," the tescher must [lay

& vitsl role in the process of revision, mist do more than the adnin-
iztretor. In condvcting the vesasarch of this project, the writer
sgeurad the co-operation and advice of school adminstrators in obteining
courses of stady, formulating = satiefl ctory questiomnaire, distributing
the questiomnelre smongst saversl high schoole, and srganizing a come
mittee of tencher:z to ussist in the resource unit. But the teschers
played the more prominent »nart in filling In the cuegtionnaire and in
making definite surpestions.

“l'rﬁ

ion. OSubject matter

speclellatae, brought into the school gystem to help revise the currice
ulum, oftentimea offer little help in such revision, These subject
specieliats fresuently <o not undersiond lecimners, or the laws of lesrne
ing. They become engrossed in subjecet matier, to the grest neglect of
individusl end sccilal needs, (66,p.252) If colleges had plenty of time
and energy, aoney, end perscnnel of high caliber, they night be valu-
able in making revision. In genersl the zollevs orofessor hae hed too
1ittle professionsl training, thus limiting his value. HN=ztionel come—
mittees concerned with curriculum have too often resorted to subjective
theorizing, OSome schools of eifucstlion have made very valuable suggestions
to eurricula. {(66,p.262)

Tecinical edvice, ususlly from the outside, provides the advan-
tage of securing an individusl able to see the broad overview ¢f the
whole program, without having sny entangling sllisnce with the existing
program. (65,p.442) However, the curriculum expert hss pluced emphecis
upon administrative arrengements snd committee procedures; while knowing
little about content. {76,p.65) For curriculum revision in the social

studies, the Commission of Joeisl &tudies recommends (13,p.49) that
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teachers who are both soclal sclentiste and educetors should assume
the leadershln, thus cobrdinating the work of the soclisl scientiet
and the educstor,

Some few school systems employ & director of curriculum. ’Mbst
oi'ten the superintendent, sssistent superintendent, principal, assistant
or deputy superintendsnit mey sct as the director of curricuilum, While
his duties ere muliiple =znd varied, ss described lester in this project,
the director does not make the curriculum.

Frontier thinkers sre relsted to curriculum development inssmuch
ag they essizt in the development of the philosoohy on curriculum, These

ninkers stimulete the thinking of their readerc, and encoursnge the sccepie
ence of a brosd view,.

The development of the currlculum csnnot be lei't entirely to the
expert. PCurriculum development is & cooperative enterprise. Teccher,
research worker, subject matter specielist, psychiatrist, soclologist,
wsilososher, educator, administretor snd supervisor must sll meke contripue
tions .sess & common purpose bindg the wvaried group of workers together.®
(9ypp.30-1)

Thus, evidence seems to suggest the use of muny persong in curric-
ulum revision. The subject mstter epeciaslist often does not understand
learners; the usual college profegsor has had too lititle professional treine
ingj nstional committees too often resort to subjective theorizingy snd
curricunlum experts emphasize orgenization snd asdminletration of curriculum
revision without knowing mueh sbout content, This project accents the
plan of the co-operative techninue, securing the opinions of many persons.
Two hundred teachers, includiﬁg forty teschers of socisnl studles; partici-
pated in filling out the guestionnaire which is pert of this resesrch. The

advice and guidance of university profescors of educstlion and of an expsrt
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in the Us B, Oifice of Educstion proved erxtremely valuable. School
sdzinistrators 21lso participated. Thue, the mdvice and co~operation
of meny seomed deslirsble.

Role of Layme Brric Hevigione. Lay groups should

sarticelpate selively and extensively in curriculum revision., Wany
program of curriculun revision must teke Into considerstion.... patrons,
pasiness orgenizationsg snd 211l other individuals vho, or organizstions
wilch, are vitally concermed with and alTected by it, and muczt seek to
inform and prepare them for any proposed change in program.® {($6,p.263)
To quote Bobbitts

¥We have said that those whwo are nearest the educational prow-
cedures should have a volce in initisting the ulsns for those
procedureg. As educstion becomes mores and more the procsess

of developling personal guslities snd sbilities in busmsn beings,
g 1t becomes B process of helping ehildren in ell of their
experiences L grow up in the right way, the educstionsl respone
sibilities of porents become more and more evident. They have
mach to do with guiding the detaliled sxperiences out of which
child development emerges. It appesrs therelore...s we musd
more and more provide for cow-gperative plenning on the part of
the parvenits, In spite of thelr cbvious unprsprredness, there
are certein thinge vhlch they csn do even ot presenlesses The
over-doninution of the theory of :pecialization, which hase
regsulted in the isolation of the schools from the community
iife, has cresated the beliel and the stiitude on the pari of
both lay snd professional thet the luypen bears no responsie
bility for plenning the procedures of educetion, and copne
versely thet all responsibility for the development of the
cinildren is turned over to the professionsl orgunization. Both
the enncepbions and the prectlces are miscnievous in thelr
resultbe Oy ppelBi-3)

Asg long as an important function of socisty 1s to educzte its
members, Uthe perticipation of laywen is implied in the reorganlzation of
the curriculum, Whlle professional educsitlon will develop the techniesnl
aspects of the currdculum, & definite place muet be wmade for the laymen.
Such psrtlecipation goes beyond the publiclily uogle, or peyond the forew
stalling of possible opposition to curriculum revision. ¥The necessity of

bringing ley groups to & full sporscintlon of the purpozes snd scops of

o,
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the school progr:m ha:s been widely recommended by educotional lesders
veews It 18 & means of sgcuring from the layqnen constructive suggections
for improving the work of the schools,® (9,p.474)

¥here the public .zrticipstes sctively in curriculum develop—
ment end revision, such parilcipation gives the publie & sense of pro-
prietorship in the school, prevents the school from beconing over-
speclaliczed, and compels the school executive to lead the community
rather than $0 drive it by sutocratic methods. {22,pp.297-8) The lay-
men may approve the generul eim of education for the community, suggest
subJects that need revision, suggest new sublects to be added and add
ones 0 be dropped, suggest content to be dropped from present subjects
or new content to be addsd, suggest Iimproved methods of instruction,:

Puss upon the success of individual courses ulter they have been installed,
and pags upon the entire educational produect which the school system
mokes from its rev meterials. (22,p.310)

Where parents have the facts and are given encourcyuement to help
in curriculum revision, these parvents prove enthuslastic and Intelligent.
Zchool people have often discouraged grester wndergbanding end suport
on part of parents. When tecchers have besen criticiszed, thev vere inclined
to defend the schools, ruther than to admit their limitetions. Teochers
ghould insist thet parents sssume equal responeibllity for improvement of
conditions. (54,p.156)

The staff of the schocl, with the zapprovel of the board of educ:tion,
are responslble for determining the curriculum. This {act does not pre-
clude the use of comminity groups to meke suggestions, to ascist in gsther—
ing data, and to study wayvs in which the gchool may effectively utilise

the community as & laborctory. #The level snd extent of particlpstion will
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Laymen should definitely participste in curriculum revislon.
Their participstion helps t¢ end the isolation of the school from come
munity 1life, to de-emphesive the over-specizlizaticn in our subject
metter, to encourage equal responsibllity with sducators for success of
curriculum, to prnmnté constructive suggestiong for improving the work
of the schools, to enlist the enthusissa of Intelligent adults, and to
gain the support of the commnity for the curriculum. This project hss
utilized the contributlon of two hundred interssted adult laymen, to
chooge materisl to be taught in locsl history znd commnity problems.

f
The Role of ir ; Eevimsion. In revising the

carriculum, the assistance of the persons who ore most directly involved,
the pupils, is often overlooked., OSome schools use the childl's interest
&g the focal point in curriculum making,., For these schools the first
job is to identify the pupilis intersuts. Other schools gay the teacher
con arouse interest, can cresbs Interest. It 1s difficult to reach &
positive eonclusion regording this controversisl question, (82,pp.6»7)

The curriculum meker muct gusrd sgsingt the here whims of the
puplls. Pupil interest should represent bona flde interests. Even then,
teceuse of the immeturlty of the puplls, their Interesis need not be the
sole approach to revision, It is important to cultivete and direct pupll
interests, zs vwell ap to foster them, YIndeed, we should not bLe far
vrong if ve sald thaet a major function of educcbion ig to instill desire
nble intererts in learners. (66,p.257)

Alberty recognizes the cleim thet pupils are lmmeture end unsble
to foresee the dlstent future. In prectice, then, subject matter is
often inpoged upon them, regerdless of interests or felt needs, nnd withe

sut eny serious attempt 4o discover the real problems youtns face. "Obwlously,



if the shcool is to become = dynamic force in promoting democracy, it
must be transformed into an institution that provides the finest pose
sible illustration of democratic living. The best vay to learn the
ways of democracy is to live cemocratically, and administrstors, bveachers,
studente, and parents need to discover sand przctive co-operctive plene
ning and working." {1,p.40)

Pupils need to participate and be consulted when curriculum
revision is undertsken. The mature pupil, to express his felt needs
and wentg, should influence the curriculum. Democratic living encourages
pupll participation in such revision, as long as the pupil sssumes respon-
sibility and shows meture judgement, Thls project enlisted the¢ haelp of
three hundred eighth semester pupils of the Washington, D. €, public senior
high scheools in choosling msterial to be included in the terching of local

higtory and community problems.

the foregoning evidence, it is obvious thsat curriculum revision is not =
one-man job, nor is it the job of & few sclected peo le. ERather, it is

and should be a co-operative undertzking, involving the sctive participztion
of many people repr@ﬁentiné different groups.

Philosophers and frontier thinkers stimulste the thinking of their
listeners and resders, encoursging them to accept s broad view, Our
sociologists and psychologists aake thelr contrilbutions to such revision
by observing the resulits of lesrning, by utilizing the laws of learning.

Our subject matter specisliste Influence the curriculum ass to mrterial
wiich could be emphasized in the high school curriculs, but these siecialist
ere often unprepared in professional sducstion, unfamilisr with secondary
school youth or thelr learning. Curriculum experts nave thelr place in

gulding, stimulasting, orgenizing snd administering & curriculum revision



42

projsct, but often lack knowledgs of the content material for the dif-
ferent curricula.

On the naiicnal level, the U. B, Office of Education provides
fine library facilities, disseminstes the results of resecrch studies,
znd offéfs guidance for curriculum revigion. National commigsions
tend, oftentimes, to subjective theorizing sbout curriculum, without
any objective evidence,

State departments of educsztion, if ifree of polities, may prove
helpful in curriculum revision by providing stimuletion to local school
faculties, by assisting with suggestions as to orgeniring and sdministering
the revision program, and by acting as & clesrance house for revision pro-
grems throughout the state.

The real work of currieulum revision must be done on the local
level. Persons in the locsl community know the local situstion better
than do outsiders. The curriculum to be interpreted and put into use,
muist be accepted by the local teschers, Locsl teschers, administrstors,
pupile and lasymen should be responsible For curriculum revision for the
particular community.

School administrators on the locel level need to enlist the supe
port of teschers, pupils and adults., The sdministrstor can stimulate the
staff and public, can lead them into the actusl work of the revision and
can provide the physiczl means and the time needed for teachers to particie
pate in such revision., But the teacher should sgsume the greater respone

sibility for the revision,

The teacher is a key figure in curriculum revision. If he is
P - S,

alerty he will recognize that the curriexlum must be tempered 1o the needs

of nis classes, individual pupile and community. The educated teacher,
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with & knowledge of subject matter, teaching technigues and laws of
learning, cun best represent the school system in the zctuel process
of'revising the curriculum. VWhere the tezcher hus pirticipeted actively
in such revlszion he is likely to have an intelligent understanding of
the curriculum, is likely to aceept that curriculum as his own work, and
is likely to give his support to that curriculum.

Because the pupil is most sffecied by the curriculum, it seems
well to include pupil participation in such revision. Puplls who are mature
and aware of their responsibilitieg can be utilized in making suggestions
a8 to which material should be included in the curriculum. Democratic
procedure would encourage such an approach to revision. Puplil psrtici-
pation can result in wider acceptance of the curriculum, as well as in
expressing the felt needs and wants of ihe pupil.

Adult laymen particlpstion in curriculum revision should be wel-
comed. Adults interested in our schools, observing the results of our
educational system, should be asked to assume equel responsibility with
geducators sz to the success of our curriculum. Intelligent adults cen
meke constructive suggestions as to curriculum, Partiecipstion by sdults
usuelly results in the enthusiastic and intelligent underztanding and
acceptance of the curriculum.

To revise the curriculum requires the co-operutive eifort of sub-
Ject-natter specialists, philoscophers, professlonal educators, research
workers, psychologists, sociologists, school administrestors and curriculum
experts. But the great emphssis on such revision should be placed upon
the roles of the tescher, pupil and interested sdults. The needs of the
comnunity, the meterials st hand, the nseads of the indivlidual, the time
available, the administraiive difficuliies, would all point to revision

0o be done on the locel level,



Procedures in Curriculum Revision

Because curriculum revision 1s complex, there has been no one
best procedure in revision, This project hes surveyed some of the pro-
cedures vsed in the post. The local situstion will determine which of
these mirht be used successfully.

scisgorsg snd Paste., By the procedure of scissors and paste, the

curriculum revisionlist examines curricula of other scheool systems, deletes
or extracts the parts of the curricule or courcsze of study which seenm
promising, and creates & "new® curriculum or course of study. The revige
ionist collects course-of-study bulletins from verious sources, and mey
select relevant parts or blocks of subject metter for adaptotion to his
own situsetion, Using this procedure one could note the fre uency of a
unit appearing in the vsrious courses-cf-study, and upon the basis that
what is good for many 1s also good enough for his school, the revisionisgt
may accept the unit for his "new® course-of-study.

Some communitiec -till use tois imitative method of scissors and
prste. (55,p.62) In the studies of Curtis (15}, Menn (52), Stratemeyer
end Bruner (71), evidence indicztes frequent use of this procedure.

Advantuges of thiiz procedure revolve around the ease of its use,
end the compsrative small financilal costs The meoterials zlresdy groded
and organized provide for transplenting with a minimum of difficulty.
Courge of study bullding is a siiting process, with the new course repre-
senting the best msterianl st the time. Eventuslly, such constant sifting
end re-srrenging raises scinonl practice everyvhere, Comparison of courses
of study hag a defirite plece in curriculum buillding, but such comparison
should come near the end of the program of revisicn., Wesley says, ®If
the basic courses are widely selected snd the sdaptation &killfuily made,

the results will be as satisfactory as many of those obtained by a more
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original procedure.® (77,p.37)

¥hile the precedure of imitetion may bes the only one for some
geiools, it is inadeguate ss the sole masthod of revision. To a large
extent, personel biag deternines the "new® course of study, Courses-

of-gtudy coming from differsnt parts of the country, representing divergent

&

"5‘

standpoints, end ancwerlng dirferent needs of various communitlies, do not
necessarily prove satigfectory for a new community. Nor is it always wise
to follow present practices. The procedure of sciscors ond paste retesins
the obsolete, rather than adds something nev. It is a method of distributing
the good already achiewved, rather then sugnenting the present posses-
giong of the school. It does not involve & thorough invention, nor & high
tyoe of cultursl zcetivity.

inalvses of Social Activities. If we could snalyze the activities

zdults in their group living, then we night set up a curriculum which

wonld train youngsters to assume thelr places in siult acelety. "Those who
uze thisg approach emphasize immediaste social utility in the sclection of
curriculum content, They zre constantly seeking to discover what knowledge
and skills are most needed in present dsy 1ife outside the school, rather
than in 1life 25 1t may be or ghould be in the future.® (56,p.9)
Illustrative of this appreach is Horn's study of words. (23) He
counted words to discover the words most freguently used in business and
sccial correspondence. ¥Wilson (79) similarly surveyved the community to
identify the social and business usaze of arithmetic. BDowden's (7) study
of arithmetic was baeed upon an snalysis of newspagers, and & study of
details of various cccupations. Thus, we could "chzrt human anctivities
in a great variety of ramificntions.? (66, 3.296)
The enalyses of social activities procedurs hos merits. It is zn

&

aporpach to the realities and actualities of 1ife. "Intelligently used,
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this approach will keep the curriculuwn abresst of the times, or st
least not ve far behind. It provides for the ressonehly proupt
elimination o ~hsolete muteriul rnd its resicceument, by thel viich is
modern and coneistent with the prectiecsl needs of current 1ife.® (56,p.10)
However, certeln disadventsges sp.esr vhere this is the sole prow
cedure 40 be used. Tdentifying «ll the setivities of the humen beling is
in itself an enormous task, consum' ng a long tine. Any revision of a cur-
riculum thus esteblished would become o urdenscme task. Consejuently,
revision would be deleyed, with the result that the curriculum would lag
beirind socisl chenges. FRather than stimulste curlosity, the curriculum
would retsin the gtetus puo, and would promote mediocrity. The school
becomes & follover, not a prophet of soclal evolution. "In its pure form
this type of curriculum comstruction might sct to make the school hasten

soclel degensretlon as readily a5 to contribute to socisl zdvence." (56,p.10)

Shorteonings in Socletol Felsationg If we cun identifly the shorie
comings of soclety, we may establish e curriculum in the school which would
educate youlh to remsdy the shoritcomings.

Dulebohn {16) studied ths editorisls of six maeszines and nine newse
pepers, Lo snalyze civic and soclsel shortcominge es expressed by them, Froa
this materinl, he classliiled the shorteomings of & private clilzemn, veriocus
governmental units, certeln sccial groups, end officials. Bégley (2) identi-
Tied elements of weakiness in Americen educstion and suggesting substituting
elements of strength. Coe (1l2) iisted the wesknesses of youth. TFaus, oiter
identificstion has taken place, we need but trzin youth 10 overcome the deflects

The procedure of shortcomings in societal relzt.ong hes geined some
{avor, It does have & plrce in the currdculum building, for it aidg in show

ing vhere to place emphasis in consiructing currieuium, The search for
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weaknesses snd fallures of our society provides & means for gelfw-evalu-—
ation., Social needs must be analyzed constantly. The needs of soclety
and of the individusl are, in & ssence, icentical,

Such procedure has some weaknesses, Xt masy over-emphasize defects,
and produce = ~~irit of defeatism and cynicism in the child. The proe
cedure will not mecessarily revesl new meterial needed in the eurriculum,
It is expensive Tinancially, for it recuirep 2 stalf of specialists in
various fields of endeavor for reseurch. Highly trsined specizlists snd
competent workers would be required., Agsin, 1t is impossible to determine
objectively all the shortcominge of socliety, nor to rind a rsmedy for such
shorteomings. A deficiency should not be the criterion for selection of
new materizls in & curriculum. It may well be only that new emphasis is
required for the mat-~isl we now have in our present curriculum. Thus,
the procedure of shortcomings in societzl reletions will not develop a come
plete courze of study.

Problems and Issues of the Social Orcer. The currlculum revisionist
might identify problems and issues s5till unsolved by soclety, and base nls
curriculum around such problems. %This spproach seeks to develop z deeper
and personsl knowledge end uncerstinding of some of the most pivotal world
problems., The approach cells for & ztudy of socisl and economic problems
not only in books, magazines, snd newspapers, but elso in easch local come
munity." (56,p.9) Problems such as local housing conditions, communication
znd transportation fscilitles, snd securing of food supplies may be used,

A problem winich has troubled generaticns in the pect will probebly trouble
future generations, too. The approach euphesizes relation of life in school

o the sccizl life in the world at large.
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The Virginia stete course of siudy in the sociel studies mskes
use of the problem procedurs, Further uéa of thls procedure ig urged by
Chase, (11) the Lynds, {49) and Eagg. {64) To & great extent this pro-
cedure is belng used in Georgls, irkensems end Mississippd.

The use of this procedure lezds to the uce ol the problem method
in classroom tesching. A8 such it hes grext sppesl to the curriculum
revisionist., The chzllenge to ihe mind, the intellectuel stimulation,
meets with the epproval of most teschers, A cource of study based upon
problems simplifies the work of organizetion for the curriculum maker.

However, there 1s no assurance that current problems will continue
to remein problems. Walle such problems ars chsllenging to the adult mind,
these problems rre adult problems, diffevent ususlly from pupils' problems.
Horton (56,p«9) 8€ata$ thet this procedure must be supplemented by three
interrelated liness

i~ The aesthetic and spiritusl vslueg must be kept in mind,

2. Baslc institutions need to project theaselvee into the near future
to predict the changes thst will tske place.

3. The school needs to emphasize the development of the integrabed
persconality able to meet present and future conditlons of humen environuent.

School officials ﬁ@y consult with

jodividuals or smell groups in order to secure thelr opinions as to curric-
ulum revision. The oplinions as expressed by th:zse peoules "nem the bszsis for
revision,

Writings of ®frontler thinkers®™, men vho spend all their lives in
promulgating theory end in testing the theory in pruciice, have been used
extensively., Rugg, (63) Billings, {(5) Hockett, (21) Lee, (47) illustiete

the effortes of frontier thinkers to influence the socisl studles curriculum,
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Larger groups sre often contacted to secure oplnicns for curriculum re—
vision, Hand, of the University of Illinois, tried to brosden the member-—
ship of the group & survey he conducted recently. Misner, in reporting
about the survey, statest
Questionnaires were prepures and distributed to the parents of
children enrolled in the schools. Parents were asked to check
thelr reactione to a wilde variety of topics, including curric-
uwlum practices, discipline, and personnel policles. The ques—
tionnaires wvere returned uneigned snd tetuwlstions mede of the
responses. (54,ppe156-7)

The procedure of opinion of selected groups has definite merit.
Sometimes we secure the best qualified men to give us an insight into, and
s more mature judgment concerning our present issues. The number of respone-
dents involved, &nd the quality of respondents used, will have a direct
bearing as to the worth-wnilenesa of this approach, The school curriculum
hasg extended'beyond what was formerly known to teachers. Frontier thinkers
start us thinking, provide us with vistazs Leyond the present. They reveal
what should be, what could be, and what will be and not merely what 1s at
present. They mey even stimulste teazchers to thoughts which are superior
$0 thosge of the original thinkers,

The great weakness to this approach is the respondents! inclinations
to give impressionistic rescticns, rather than thoughtful deliberation.
Usually the group of respondents is too lergely composed of sducaters and
specialists in subject metter, negleciing other opinions which might prove
very helpful. (66,p.300) While it is worthwhile to dimcover the issues, ve
nesd to select suitable materials for these issues, to place them in the
proper grades for the children, to experiment with them in tne schools, and
0 evaluate them for sultability.

Summerve No one procedure ig nscegsarily the best ana only procedure
for all communities. Of the different procedures reviewed in this chapter,

such as the scissors and pacte, opinions of selected groups, problemg and
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issues of the socinl order, etc., not one of thex Is considered perfecte

Feeh hag its strengths snd its vweslmesses, The individusl school or come

s

munity, recognizing the zdvenirges ond limiitstions of ssch of the procecures,

e

should choose the one or more procedures which enits ite own siltustion.
£g Csaswell statess

Curriculum program must be tailor-made for ssch schoel situe
ation. Sound procedure will revesl the problems in the given
situstion and provide sn organized mesns of beginning vork on
them. In one situation it mszy be well to stsrt with a come
munity survey; in ancther with caze studies of childreng in
another with a co=operative study with leymen of what the come-
munity expects of itz schools, ani in another with ¢ ecifie
teaching problems. Trained leadership csn utilize any one of
these 2o avenues of opening up the wiole curriculum problem.
Improvement in the experiences of puplls is the test of all cur-
riculum procedures. (8,p.505)

dministrstion in Curricwlum Revisio

Before curriculum revisicn cen be successful, the community must be
nrepared to accept the revislons gugge ted. The curriculum cannot procede
too far in advance of the communit&. "The bullding of en effective program
in any community must weit upon the emergence in the community of a thoroughly
professlonal and resesrch sttliude toward the problem®. (£5,p.440) Adequate
funds will be necessary for contlinuous snd comprehensive progecution of cure
riculum consgtruction., Two princisles geen basic in the wsctual organization
for curriculum provision: one person or a small commititee should heve the
regpongibility of curriculum revision, vhiile every member of the staff ghould
participate in the program of revision,

Suggestions for Procedure in Orrmenising for Curriculum Revision.

Wesley (76,pp.67-74) lists twenty-two suggestions for orgenization for cure

riculum revision.

1. Try to secure the conscnt and interest of every member of the faculty,

or department.

2. Pecure sdminlstrative consent and support,
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3. Decide on scope of rsvision.

te Determine extent of revision.

5. Set ¢ time 1imit,

6. Set up a plan of organization.

7. Prepare a plan of procedure.

8. Sﬁrvey the school.

9, Survey the exlsting curriculusm,
10. Survey othar school systems.
11. Review research aveilable.
12, Survey socisl trends, for new topics of national, state or locsl

gignificance,

13. Survey local resources.
14. Prepare outline of idezl program,
15. Decide upon & few realistle objeetives.
16. Deternine procedure in selecting materials,
17. Decide upon principles for grsde placement,
18, Plan to organize materials,
19. Prepare the contents of the reviged program.
20, Celect & committee for form and style,
21, Insucurate new program,
22+ Evaluste progiciie.

Current, Practices. Counts (14,p.147) in a survey published in 1926,

relsted that in small communities the practice was to have the superintendent
or princlipel set up curriculum changes for the high school., In other come
munities, & common practice was t¢ have & small group make the chanzes., This
group congisted of members of the general sdministrztive and gupervisory steff,

high school principals, znd high school teachers, The most common procedure



was O organize & comuitbtes of fescher:, usuelly with an adnindstrative
or supervigory oificer as leader,

The supsrintendent of school sssumes

respgoneibililty {for curriculum revielon. He smey delegete this authority
to 2 meubor of his stelf, Liter sscuring the neewseary suthorization and

\

spprovel by the Loerd of iducation, he himself, or the assistsnt or deputy
superintendent, or rincipal will uci es director of the curriculum revision
wIogTame 1he direclor would assume responslibllity to develop znd propose
the organization for carriculum vwork on epyrovel of the superintendent, to
reconmend sppointment of perscnnel for such orginizstion, to secure the

o~

services of consultants, to esaslrt in orgenizing comnittees, ﬁchaﬁﬁling thely
activitles and caecking thelr progress, to supervise preperation of btulletins,
to assemble meterials and bibllographies for committees, to cupervisce the
printing of nmeteriels, and Yo devsiop & plasn fér securing effective use of
the course of study when completed. (9,0.495)

Specisliste =nd Cons: +« The director may choose speclalists

or consultents to assist him, These experts vould have no administrative
function snd no dirsct suthority In coanectlon with the program. Thelr
dutics conslst of glving advice ax to policies and procedures, and to sid
the director in planning, srepsration of bulleting, organizing the progrenm,
gulding verious committees, and prepering msterlels of instruction to be
included in the course of study.
Committees. Caswell and Campbell (9,p.497) suggest that comuitices

may *- ~rEanized ss {ollows:

1. Administrative, tc correlote the vork of all cormlitees.

Zs Production, to orgsnlze the moterislc of ingtructilion.

3. Editing and reviewing, v prepere moateriszle for publiceation.
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4. &peclel problems, such e: librsry facilities.
5 Advisory, to help other comaitiees.

In a wealthy community, the comuitteecs might be mude up of techw
nieslly trained resecreh stull of speclalists, clerks, stotisticlzns, edu-
ational psychologists end teschers. Most commmities cannot afford such
en orgsnigatlion, and will have Lo degend upon teachers almost excliusively.

Teuchers serving on thege commiitees should be releunsed from some oy =11
of their other duties, in orier to huave the energy and desire to accept the
responslbilities involved. Teschers should be selected in terms of intele
ligence, technicul trelning in curriculum masking, understanding of child
learning, attitude on general resesrch, snd sirong teacaing ability. W¥nile
the preparetion of courses of @@m&y will be in the hands of smell groups,
the entire feculty sznd administrative body must é@ kept . nformed as to pur-
poses ~nd progress, and must be soliclited for suggestions and ildess,
Laymens Decause the active co-operstion of the parents and other
aulte proves especislly constructlive to curriculum revision, mesng by wvhich
there laymen may perticipste musi be provided. The me:zns may be by way of
the questionnaire as reportedly used by bre Hend, Ancther means may be by
personal interview, with business men, alumni, professional peo.le, wemvers
of lsbor organizaticng, ete, S1ill other meazns consist of gpecinlly prew

-,

g&reﬁ‘bullatins for porents, or courses in cu'riqulum'revision arrenged by
the Peurent Teaschers Associstion. DLaymen mey be invited to attend teachers
study groupe, to discuss the curriculum progrem.

Tryout and Evelustion. As an outcone of &ll the sctivity in curric—
ulum revision, teachers should recelve & dystematic outline of proposed or
possible activities for her elessroom. Llsts of rewding books, of excursion
and field trips, and of optional topice snd problems for clessroom discuseion
should be included. The new course ol study may be tried out by sll teachers

in & given course, or msy be criticized by the teachers without any classe
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room tryout, or may be used in organized experimentsl classes followed

by testing the results. The new course then may be introduced grudus=lly,
et first by providing that it be an optionsl course, and that it be super-
vised carefully.

Summiry. 4Again, the local situstion will decide wh:t the organi-
gation and sdministrstion ghould be for curriculum revision., If we sube
scribe to the theory that each s&haol set up ite own curriculum, boved on
the needs of that school's populstion, then the orgenisation will revolve
around that particular schools Decentralization results. If we favor s
more centralised orgenization, we need & mbre complex organization. In
either cese the revisionlsts may look for ccgstructive help from speciclists,
consultants, sdminlstrators, laymen, puplls, snd especislly from those vho

aduinister the carriculum - the clzssroom teacher.



CHAPTER IV
FEACTIONS OF GROUFS O IELATIVE IMPURTANCL OF LOCAL PROBLE

Of the various procedurss in curriculum moking, the cooperative
procedure has been recelving lncressing emphasis. This procedure would
enlist the opinions of puplls, tercher: snd sdulits in making curriculum
revigion, Thus, & more democratic sppresch then is customary would pre-
vail, wvith & more widespresad interest in the curriculum. Whether or not
the opinion of pupils sg to reletive importence of subject matter is at
great varisnce with thet of teachars or wdulis, snd whether or not the
opinion of teuchers is ot variance with that of adults, could be measured
objectively by & guestiomnaire especlally prepared to msasure such epinions,

The purpose of this chapter is to roport on the results of such =
questionnaire, The chapter discussee the procedure in formulating the
gquestionnalire on materizl to be included in the curriculum s a bazis for
the teaching of locel history and community problems in the Washington, D. C.
public secondary schoole. Then the chapter discusses the procedure in se-
curing replies from = sampling of reepondents represcnting pupils, teachers
snd sdults. A copy of the gusstlonnalrs iz included. This chepter then
proceeds to describe the method uped to tebulate the resulis of the respone
dents and to srrsnge these resulie into tebles ermzy to interpret. £ brilefl
interpretation follows, pointing out significant results as shown in the
tables. Dased upon the replies of the respondents, & nevw outline of sub-
Ject matter is made, this outline representing the meterial thst should be
included in the curriculum of ¥ashington, D, C. secondary schools in teach-

ing local history and commnity problens,
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In order to draw conclusions es to puplletescher-sdult reaction
to course of study meterial in tenchning of locsl history and government,

2 guestionnaire of 124 items wae prepured., These Ltems consilsted of sube
Jeot metter which might be included Iin course:s of study dealing with locsl
history snd government for VWashington, D, C. public junior and senlor high
schools, Each respondent checked the itoums as followse 1, if the respon—
dent consldered thet pariicular item to be indispensable, an item which
should by all mesns be included in the secondary school course of study;
2y if the recpondent considered the item worthwhlile, tut which might be
omitted 1f time were secarce} 3, 1f the respondent considerea the item to
be animportant, sn item whlch should be omitted from the course of study.
The 124 items of the questionnaire vere groupsd within eight major topics,
such es the topic on "geography™ of D. C., or the topic on "government®

of D, €, Each toplc allowed suffliecient sgpace for respondents to add any
item or lteme they thought pertinent and of sufticient importance for ine
clusion in the courszes of study.

The Respondents. In order to receive = sampling of the rsactions
of puplls, teschers and adulte which would be representstive of the people
interested in currliculum revision, seven hundred gquestionnnires vere pre~
sared, distributed, enswered, collected and tabulated. Three hundred of
these questionnalres were f£illed in by membem of the senlor class In three
2igh schools: one hundred from iunber High School (ecolorsd students), 1st
and O Ste., NJW., another hundred from Coolidge Hign School (white students),
5th and Tuckermen Sts., H.W., and the thilrd hundred from Central High School
{vhite students), 13th and Clifton Sts,, NJW, Two hundred questionneires

were filled in by twenty junlor high and one lindred snd elghty senior high
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teachers, The faculties of Dunbar, Coolidg: and Central High Schools
participeted, ss well ss the fucultles of McKinley High Bchool, 2nd and
T Bts., N.E., and Lastern ligh School, 17%th and Zept Capitol Sts., N.E.
The respondents came from the following deportments,
Sociel SPudicBesnsensesnncansssnnssnansll
Engliﬁho‘ooacnnuaqcoe»a-»occ:&a---a-aqtzg
ScienCeseseseansvoscsncesnssnsasenconecld
Shop end Home LeonomicCBescessssnssenesanl
MothematlcCBessnvsosssavessnnssvonsssnearl
Commerclalesessesencsscncscnnsvsansesesild
Lang‘a&ge.nu.”u“-..u..unuuunQG
Fine ArtBesecovevsnesessvovsnnnsesoos el
Phy;’:sical EducalloNevsvescsessrnsovoneasll
Two hundred questionneires filled in by adults other then teachers
ceme from the followlng cocupsational groups:
Professlonal and AdminlstrulivessssssesdO
Clerical and SeleBiveerscrnnsvcsvonsessdl
Cervice Gﬁﬁ“p&tiﬂﬂﬁ«0&#&’:&&#90#*#“0&040
Labvor, skilled and semi-skilledesesassstO
HoupewilveSessensssacesssvvsvsnsasnsnseedl
The classiflcation of occupstlonel groupings for sdults {ollows the clagsi-
ficetion ss used in Dictionsry of Occupetional Titles, United States Employe
ment Service, 1939. Vhere a questionnsire listed the occupetion of the
respondent as being othser thsn the exact title of one of the five occuputi nel
groups above, the Dlctionary ss consulied to provide the proper grouping.

L1l seven hundred guestlionpaires asked for personal data Irom the

sccording to various objectives. DLach respondent was ssked to fill in his
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’éaéupation, age, residence, length of residence in D, C. area and highest
level of education schieved. Tabulations based upon this personal dats
could be and were made, to uscertzin slgnificant dif{ferences in opinions
of youth compared to older people, of D, C, residents comprred to subure

banites, of high school gradusntes compared to colloge graduates, etc.

4 copy of the entire questiomnalre followss
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In order to assist in a resssrech project on the selection of
content for the socisl studlies curriculum, grades 7 ¢ 12, in the
Digtrict of Columbia public schools, you are regussted to {ill in
the blanks as indiceted,

I.

III,

Iv.

Ef .

PERSONAL DATA

Your cccupstion or prefession . (If = icocher, in-
dieate your subject field and grade level.)

Tour age, in yeers. (Plesze check ong.)
As through 18 __ .

B. 19 through 24 .

C. 25 through 35 ____ .

De 36 through 50____ .

E, Over 50 .

Your residence. (Please check gpng.)

A, Vithin the District of Golumbis

.

Be In the suburben srea of the District of Columbie .

YTour length of residence in Metropolliten Washington, D, C.
area. (Please check one.)

A. Less than one yearm .

B. One through five yeors a
C. Six through ten yesrs .
Dy Over ten yoarsg .

Highest level of asducation stinined by you. (Please check
ones)

&, 8th grade or lesms ___.

B. Attended high school____..
Co High school gracduste ___ .
D Attended college_ .«

Es College graduante___ e

F. More than four ysars d>f college .




Instructions
The following check list Includes items which may be included
in & secondary school (grades 7 to 12) course of study to help stu~-
dents learn about Weshington, D. €. You zre to write a 1, 2, or 3,
in each blank according to the following instructionss
Write } 1f you consider the ltem indispensable—sn item which
should by all means be ineluded in the seconizry achool course of

Write 2 if you consider the item wortiwhlle-—-but one vhich muy
be omitted, 1f time isg scarve, as other items nre more important,

Write 3 if you conslder the item uninportant——an item thet should
be omitted from the course of study.

Sufficient space under each of the headings is provided for you
to include items not mentioned but which you believe should be in-
cluded.

CHECK LIET

(Please remember--) for an indispensable item,

£ for a worthvhile item,
3 for an unimportant item.)

I, Vhat should the schools tench sbout the topography and ¢li-
mate of the Digtrict? '

L. Hivers in the Vaghington erea and their tributariss,.

B. Principal hills and other landmarks.

Co Climstic conditions, including factors which dew
termine the conditions.

De Sol) charscterlstics snd reluated toples.

G,

II, ¥hat should the secondary schools tesch ziout the nistorical
beckeround of the Digtrict of Columbia?

A. Indian inhebitants.

Be ZXarly sxplorers.

Ce Enrly settlers,
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Ds VWhy the site was chosen for the capital.

Ee HNomes snd locutions of principel streets, avenues,
circles, ete.

Fa Plans used in naming streeis, snd avenues.
G

. C@ndi‘tim in L. ﬂa 1800.

He Growth of the city, 1800 to 181z,

I, The effect of the VWxr of 1812 on D. C,.
J. Interesting personslities and incidents, up te 1850,
Ko D Ce in the Civil Vasr,
wtss Changes during the Reconstruction Era.
1. Chonges in populstion,
2« Changes in loczal government,

_ 3. Physicsl asppeavance in the 1870%s,
— M. Changes since Leconstruction dsye to the present.
l. Growth of D, C, and suburbs,
2« Continued besutificetion program.
3e Bffect of ¥World Wer I upon b, C,
ho Effect of ¥World Weor II upon . C,
5. Interesting personslitdes and incidents,

N. History of the neighborhood in which the child lives.

1. History of the school in which the child is enrolled,

2. History of interesting bulldings.

3« History of industries.
4e History of interesting developments,.
.J

« Chenges in the neighborhood (e.g. population
growth and ch&ngu.?
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111, %hat should the schools tesch about the economic 1ife of D.C.?

Ae Vocational opportunitiecs,

—e

—
Ze

Ao

—

Opportunities for employment with U. 5. Government.
L 2] ;] L D‘ C. !3. "
" " " in sdjacent Moryland,

Opportunities and requiremsnts in agricultursl
pursults.

Opportunities and requirements for craftsmen,
operatives and laborers.

Opportunities and requirements for domestic ser-
vice workers.

Opportunities and requiremente in clerical and
saules occupations.

Qpportunities and requir@mentﬁ in professional
and semi-professional occupstions.

Be Transportation facilitles

Within the city, ownership and control.

Within the Metropoliten area, ownership snd
control.

Between Metropolitan area snd other citiss,.

€, Economliec relrtionghip of D, C, to surrounding region.

Sources of foodstuffs and water supply.
Comoperation wvith regions to maeintsin health.

Expansion of residential arse to surrounding
reglon.

Co~operction with neerby communities e.g. in
extension of publie utilities,

Co-operstion with nesrby communities o.g. park
developments for besutification and recresntion,
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Various economic groups; membership, procedures ond influ-
ence.

1, Board of Trade.
» Chamber of Commsrce.

« Hutiomal Assoclstion of Menufacturers.

« The Congress of Industrial Organizations.
» The fmericzn Federation of Labor.

+ The independent unions.

+« The apprenticeship system.

» The non~union workers.

—
—_—
—_—3
e Nelghborhood businessmen's sssociatiocns.
—
6
—T
8
—

10, Various consumer orgsnizations,.

What should the secondary schools tesch sbout the educational
opportunities aveilsable?

Feo

o—

Opportunities in gensrsl sccondary schoolg.

__,__1l Public.

eada—

2o Privatee

3« Perochial,

B.

C.

Opportunities in wocational schools; curriculs offered,

Opportunities in eolleges and universities,

e General curricula.

—

D.

a——————

2+ Specialised scheols of the universities.
Specisl achoola (Art, Music, Technical, Etc.) .

Libraries.,



A

What should the secondary schools tesach zbout the government of D. C.?

-

|

Museums.

Moving-plcture houses.

Need for legltimste theater.
Choral groups.

Symphony orchestre.

Zoo,

Botanic gardens.

Newspapers and magazines.

Public buildings.

The commission form of government,

A+ Povers of the commissioners.

s Duties of the commissioners.

The work of the Police Department.

The construction and meintensnce of streets.
The relation of B, €, to U, S, Congress.
The relation of D, €, to U, S. President.
Plans for home rule for D, C,

Sources of revenue (taxes, etc.) for the government
of the District,.
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H,

-

School Administretion.

—
J—

dre

The selection of School Board Mambers,
Selection of tsuchers.

2. qualifications,

b, compensation.

te Tetirement.

de tenure.

Selection of administrators,

8, gualificstions,

b. compensaticn.

Ce retirement,

d. tenure,

The sources of funds for school support,
Authority of the School Board,
suthority of the Commigsioners,

Povers of Congress in reger’ to schools,

Civic responsibilities of the individual,

2

N
——

L
*

P

—1

Qbedience to the laws.

Concern for others,

Respect for public and privete property.
Pride in the comminity.

Participation in groups concerned in pro-
motion of civie affaire,

65



Vi. V¥hat should the secondary schools tesch about the health snd
welfare facilities gvellabls in D, C,.7

A. OSourcee of funds for maintensnce of hospitals.
B, Public clinies; thelr work znd support.

Lo Private cliniesy thelr work asnd support.

D. Group hospitalization plens; organizstion and ad-
ministration.

Es. The role of the D, C, hezlth department in maintaining
good health fzcilities.

Fe The community chest; its work and organizetion.

)

———

VII. What should the sBecondsry schools tench about retirement syastem
in D, C,7

e he Civil Service retirement.
B. Soclal Security retirement.

o Rellroad retiroesent.

VIII., B8hould the pupils study controversial social problems?

he The causes of crime end delinquency; ways in vhich
crimes and delinguency msy be decreased.

+ The improvement of noucing} weys of accomplishing it,

« The reorganization of the government of D, C., in-
cluding the axtension of suffrage.

’W‘Ji
B
mc
‘ De The mroblem of sociallzed medicine.
a—-n-—-ﬁ
I
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Procedure of Tebulation. &fter zll seven huncred questionnsires
ere cluzssifled and grouped according to occupstions, they were mumbered
in consecutlive order. Thus, puplls replies were numbered from 05-001 to
05~300, the "O5" being classiflcotion for puplls, with numbers 001 to 300
indiceting the 300 questiocnneires filled in by puplls. The 40 sdults,
professional and menageriel, were coded irom 00-301 to 00-240; the A0 sdults,
c¢lerical and gales, were coded from Ol-341 to 01-380; the adults service
oceupstion, coded from O2-381 to 02-420; the laborers {rom 04-4Xl 1o 04—
440; the housewives from 06~461 to 06-500., Teschers! questionnaires vers

coded sy followss

Social Studies 13-501 to 13-540
Engiish 23-541 to 23-560
Science 32-561 to 33-580
Shop L3581 o 43-000
Msth 53-601 to 53-C20
Commercial £3=-621 to 63-640
Language T3-641 o T3-660
Fine Arts 83661 to 33-680

Phyeical kduecation 93031 to 93~700
The questionnaires, as coded, went to the card punch operators.
The operators used Internstionel Business Hachine cards, form 5081l. Twe
cords were necessary for esch schodule, & white card took cors gf the {irst
€1 items on the questionneire (through IXII - D 10), while a zreen card took
care of the rest of the items of the gyuestionnsire, The operators used the
following scheme in junching the cardsi
Columng 1 and 2 - gccugatianal group code number

Coluwmms 3, 4, 5, - schedule number



Colum 6 =-age, punched from 1 to 6, sccording to vhich age
group checked by respondent (IX, psge 1 or question-
naire)

Column 7 -residence, punched 1 or 2, according to which group
checked by respondent (III, pege 1 of questionnaire)

Column 8 - length of residence, punched from 1 to 4 (IV, page 1)
Column 9 =level of education, punched from 1 to 6 (V, page 1)

Column 10 ~-item I-A, page 2, of questionnaire, punched 1, 2 or 3
according to reply on gquestionnsire.

Column 11 «thereafter, following pgrocedure of column 10.

After the cards were punched they were sent through the tabulsting
machine. The machine recorded for each column the number of cerds punched
1, the number of cards punched 2, and the number of cards punched 3 for esch
cccupational group. The cards wers sent through the mschine again, this
time to tabulste the resulis for each esge group. The process was repeated
to tzbulate results for each reasidence zroup, lével of educetion, and length
of residence. Altogether, thirteen separate tabulations were mede, in order
to provide the meterial necesssry for interpretation of the questionnaire,

Procedurse for tne Tables, After the tabulstions were msde, the

meterlal had to be put in a form which would make interpretstion simple.

A five-point scale was decided upon. If the tabulaticn showed that the
respondents to the guestionnaire wvere emphatic in checking =zn item as 1, or in-
dispensable, the item would be considered ac a 1 on this five-point scsle., I
the iltem were checked between 1, indispensavle, end 2, worthwhile, that item
would be considered &8 a 2 on the fivewpcint scsle, If the iten were checked
-mainly e 2 on the questionnaire, it would esrn a 3 on the scole., If the item

fell slightly below & 2 on the questionneire, it would earn a 4 on the sculej



69

a 3 on the ~uestionnaire would earnm a 5 on the sgcele, To extablish a
strnderd by which to indicate whether the respondents had emphnsized the
1 on the quesgtionnsire rather thap the Z, snd thus convert the repliee
gccordingly to the five-point senle, thne following procedure vas used.
The differnmce in number between ithoce vho checked 1 on an item ani tiose
who checked thet zome item &z 3 was noted. ¥ners such a difference uss
+ 80 or more (on the basis of 200 replies) in tever of 1; that item wasg
reted e 1 on the five-point sesxlej i the difference ell betveen #40
to #79, the item was rated ag 2 ¢n the Tive-point scerle; 0 to +39 rated
33 ~1 to ~40 rated 4j =41 snd below rated 5. ALl the tobulstions were
thus converted into the three tubles.
Reading the Tsbles, Table 1 consists of all replies to the questione
nsire, In the verticel columns, these repliee are arranged sccording to
the respondent!s occupation, sge, rosidence, length of residence and level
of education. Thus, under ®occupation", the 40 prolessiocnal end admife
istratiwe group, edults, are coded 00 throughout +the tablej the 40 clericsl
end gales group, sdult, sre coded 01l throughout the teble; the 300 students
are coded 05; and the 200 teschers zre coded from 13 to 93, according to
the subject matter tought. Under the hesding Page¥, all replies of respoud-
ents who are through 18 years old vere coded 1, while those over 50 yeurs
old were coded 5. In numbers, the breakicwn unders this nesding Tollowss
through 18 (coded 1) - 204 respondents
19 * 24 (% 2) -~ &1 W
25 ®* 35{( % 3) - 75 *
36 % s0( * 4) 181 *®
Qver 50 { » 5 = & =

éid not give sge - 2 "

Total 700
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Under the heading Yresidence%, the 584 resldents within D. C.
werae coded a5 1, while the 108 living outside of D, C. were coded as 2.
Under the heading Wlength of resilence® the 24 respondents who checked that
they lived in the D. C, mrea for less than 1 year vwere coded as 1lj the 145
who lived in the D. C. area from ) through 5 years vere coded as 23 102
lived in the area from & through 10 years and were coded as 33 the 426 wio
have lived in the area for over ten yuers vere coded 28 4: Under the hesd-

ing Y“educstion" the following replied and code numbers were zpplieds

8th grade or less (coded 1) ~ 20 respondents
Attended high school ( ®* 2) - 37 n
High School graduate ( ¥ 3) -« 57 .
Attended college ( * 4) - 37 L
Collegs graduate ( » 48 - 25 "

More than college
graduation ( = 6) - 19 "

In all tables ths horizontsl columns are arranzed sccording to ths
foliowings Romsn numeral I refers to I on the guestionnalre {topography
and climste of D, C.), while & on the table refers to item A under Roman Nu-
meral I of the questionnaire (rivers in Weshington erea); I+B on the tuble
refers to I-B on the questiomneire (principal hilid), etc.

Table 2, iteaschers! ansvers, follows the same code numbers and pro-
cedure as used in Table 1. The tecchers ligted their ages ncecording to the
. follovwing breaskdownt
Age 19 through 24 (coded 2) - 8 respondents

2§ " 3% (" 3) - 37 ¢
36 " 50 (" 4) - 90 @
Over 50 ( » 5) - 63 n



Under Yresidence", 140 teachers live vithin D. C. (coded 1) while 57

live outside of D, C. {coded 2). Under ®length of residsnce", / teachers
lived in the D. C. area less then 1 yvesr (coded 1)3 20 lived in the area
from 1 through 5 years {coded 2); 21 lived in the area from 6 through 10
yeers (coded 3) snd 153 lived in the ares over 10 years {coded 4). Under
the heading ®education¥, 11 teanchers attended college (coded 4), 16 gradu-
ated college {coded 5) while 173 heve had more then four yesrs of college
{coded 6),

Table 3, adults' answers, follows the same code numbers and pro-
cedure &8s used in Teble 1 and Tabtle 2, The number of respondents under
sazch of the headings follows

Jevsesescavensnsvnsonsune?
Resssosuasosscnnnsssssseld
i T . 1 £
hoseneoacosncasncncsceasPl
Resldence
D R P, £ ¢
Renseseoecovossnsssnsenss’l
levoscusosssncacunonsnassld
2evescovrsosseevsncnnesedd
Jesescanvcscncvsevannennibh

AOOQ‘OQG.‘uttiqtintooonﬁglb

Educetion
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Tableg 1, 2 and 3 ere in congecutive order for Items I-A through

II-I, then Table 1 (cont.), p. 82, follows for Items I1I~J through II-N5.
Teble 2 {cont.), p.84, follows for Items II-J through II-N5, followed by
Table III (cont.), p.86, for the same items. The same procedure is fol-
loved until all items are recorded.
Presentation end Interpretstion of the Date

Itemsg T end IX. In compering the relative significence of each

item on Tables 1, 2, 3, items I and II, there is grzat egreement boetween
the replies of students {coded 5), the replies of teachers (Table 2)

end the replies of adults (Toble 3). Teachers tended to check some items
as more worthwhile than did students, with adults tending to tzke =
vosition between thet of tecrchers znd that of pupils. Thus, teschers
ansvered 1 to ltems I-A end I-C, while pupils answered 4 end 3 respectively,
and adults snswersed 3 snd 2 respectively. Agein, tenchers checked item
IT-E as 2, pupils as 4, and adults as 33 item II-F wes checked 1, 3, and

3 by the threc groupe. There diffcrences betveen pupil and tencher re-
appeared under the "age® classification, where iteme I-A, and I-C were
checked 4 snd 3 by sge group 1, vhile theoe sene itens vere checked 2 and 1
by ege group 5. Again, the regpondents vhose highest level of education was

high school (®education® group 2} checked item II-F up 3, while group 6

-

checked the seme item eg 1. Other than the few exceptione =forementicned,
there is no apprecinble dilflerence in the replies of different =zge groups,
ocecupetion groups, end residence groups for items I-4 to IXI-I, Tsble 3,

p.80, item II-E, "length? of residence, showg that group 1 checked this



7o
)
)

item as 1, wihlle other groups chscked the item s 3 or 4. HNewcomers

to the D, €, area are anxiocus to learn the nenes and locstions of prine
cipal streets, svenues snd cireles of the clty. The replies of the 200
sdults ag shown in the totsl, Teble 3, p. 30, sre in perfect sgreement to
the repllies of the 700 respondents es shown in Teble 1, pe 76 «

The lack of apprecisble dliferences in the replies of different oce
cupation, age, resldence, length of regidence, and level of educstion
groups continues for itams Il-=1 through H-5 ifor all tables. Items N through
Hw5, dealing with neighborhood and school hiestory, were rated lower by
pupiles than by teachers, ag follovss

Pupils! ratingss 4y 3, 35 35 45 5 {(Toble 1, p.82 )
Teachers! " ¢ 2, 2, 2, 3, 3, 3 {Table 2, p«3, )
Adults' "™ ¢ 4, 3, 3, 3, 3, £ (Table 3, ped6 )
Totel " i 4, 3y 3, 3y 3, 4 (Table 1, p.g2 )

The high egreement between the adults? answers to the totsl ansvers
continues for items Ii-J through II-K45. For these same items, the teachers
ratings are highest, while pupile’ retinge renk lowest.

To summarize, teacherg stress items e belng Important while pupils
sre inclined to place lesg importence on these Bame items. Adulis take
the middle ground, and generelly reflect the attitude of sll respondents
toward the items. Teschers thought schools should emphaglze rivers of Dl U
pupils thought the toplc should be left vut, while sdults thought the tople
worthwiile. Likewlse teachers thoughit guch items as climatle conditions,
street locctions, plans in neming streets, neighborhoocd history, school
history, end history of interesting bulldings were =1l essential peris of
the courses of study, while puplls and zdults rated these seme items ae

either worthwhile if time were avellsble, or to be left out entirely,



Otherwise, the difference in ratings by the several groups show little
significant differences. Re-arranging the items nccording to their

ratinge by the totel number of re spmxdénta would show the followlingi

&_zmi Ztems
1 or 2 (to be taught) 1.C} 11-B, C, D, I, K:
L, &z M, M1, 3, 4,
3 (mrthwhile) x‘ﬁi II—E, Fi1 B 1’ 2’ 3’ A,

4 or 5 (to be left out) I-Bj II-p, G, H, J+ L 1, 33
M2, 5t %, K 5,

T4
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1. What should the zchoole tesch about the topography end climste of
the District?

A, Rivers in the ¥msuhington ares and thelr tributsries,
B, Principal hills and cther landmarks.

€. Climstic conditions, includlng factors which determine the
conditi ns.

D, Soil charscteristics aud related topics.

II, Vhat should the secondary schools teach about the historical backe
ground of the District of Columbia?

A+ Indian inhabitants,

B, Early explorers.

C, Early settlers.

D, Vhy the site was chosen for the capltal.

E. HNames and locstlons of principal etreets, avenues, clrcles,
atc,

Fo Plans used in naning strecis and avenues.
G. Conditions in D, C, in 1800,

He Growth of the ecity, 1800 te 1812,

I. The effect of the ¥War of 1312 on D, C.



Table 1. The Relstive Importance of Items I A to II
by Respondents' Answers, Arrnnged by Occupation, Age,
of Hesldence, Educstion,

76

I a5 Determined
Hesldence, mength

Code Ho. A BCD ADBEL L PP GHIT
OCCUPATION
Prof., Adm. o0 2 3 2 5 4 2 1L Y 4 3 4 4 2
Cler., Seles {01 2 4 2 5 4L 2 1 1 4 3 5 85 2
Service 0z, L 4 2 4 4L 2 )Y Y 3 2 4 4L R
Lavorers (04 304 2 4 4 & 1 1 3 3 3 2 2
Students (05 4L 4L R 5 5 2 1L 1 4 3 4 4 2
Housewives {06) 2 4 3 05 3 2 1 1 3% 2 5 4 3
Teachersy
Soc. Ste 13; 1 2 1 8% 4 3 1 1 2 < 2 3 2
Eng. 23 2 0% 1 3 3% 2 1111 4 4 =
Secience 33 2 4 1Y 5 4L 32 2 1 1 Y 85 85 4
Shop L3 2 3 1 5 3 2 1 1 2 1 32 4 3
Math 53 1 2 1 4 3 2 2 1 3 1 4 4 3
Commtl, 63) 2 3 25 4 32 2 1 » 1 3 3 1
Lang. 73 1 2 1 4 4 311 11121
Arts 83 1 3 1 4 2 1 1 111 2 31
?hyﬁw Ed. 93 1 4 1 4L 32 1 1 1 & 2 4 L 3
TOTLL 3 04 2 5 4 2 1 1 3 3 4 4 2
AGE
Through 18 {1 4 4 2 5 5 2 L 1 4 3 4 3 2
19 " 24 i 3 04 02 5 4 o2 31 3 4 4L 4 2
25 " 35 3 2 3 % 5 3 z 1L 1 3 2 3 3 2
3 ® 50 A 2 3 2 5 4 3 1 1L 2z < 4 4 3
Over 50 5 2 3 3 5 4 3 2 Y 2 2 4L 4 3
HUSIUENCE
Within D. C, él} 3 04 2 5 4 2 1 1 3 4 4 2
Outside e C. (2 3 3 2 4 3 2 1 1 3 2 4 4 2
LENGTH OF RESe
Less than 1 yrél 5 0% 3 4 3 1 %11z 2 3 3 1
1 through 5 yr(Z 303 2 08 4L 3 1Y Y 3 3 4L 4 2
& = iﬁ_yr§3 3 04 02 5 4 2 11 3 3 4 4 3
Over 10 yr(s4 L o4 208 4L 2 1 1 3 2 4 4L 2
EDUCATION
8th grade or
less 213 2 4 Z 3 3 1 302 4 4 3
Attended High (2 T4 03 08 4 o5 Y Y 4L 2 o4 42
High School
Grad, (3 3 4 3 05 4 2 1 1 3 2 4 3 3
Attended Coll.{(4 S 03 2 05 4L o Z 01 1 oz 3 4 4 2
College lGrad. éﬁ, 1 31 5 4 2 11 21 2 23 2
College Grad. (6) 2 3 1 5 3 2 & 1 2 1 4 4 3
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I. Vhat should the schools teach about the btepograchy and climete of
the District?

b, Rilvers in the Washington arsa snd their tributaries,
Be Principal hille and other landmerks,

€, Climstic conditions, including factors which determine the
conditionsa,

De E0ll characteristics and related toples,
£

IT., VWhat should the secondary schools teuch sbout the historicel backe
ground of the District of Columbia?

A, Indian inhabitants.

B. Early explorers.

Cs Early settlers.

D. ¥hy the site was chogen for the capital.

E, Namese and locations of principsl sireets, azvenues, circles,
ete,.

F. Plans used in raming streets nad avenues.
G+ Conditions in D, C, in 1700,
He Growth of the city, 1800 to 1812,

I. The effect of the War of 1312 on D, C,
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Table 2. The Relative Importance of Items I A to II I as Determined
by Teachers! Answers, Arranged by Age, Residence, Length of Residencs,
Educsation.

Code Ko, I 11

A B CDABTCTDTETFGH I
AGE
2 1 2155311152 31
3 2 315 3 211213 32
4 1 31 5 3 3 1 1 2 1 4 4 2
5 1 3 1 5 4 3 2111 3 4 3
RESIDENCE
1 1 2 1 4 3 21 21 3 4 3
2 131 4 3 2 11 2 2 4 4 2
LENGTH OF RES,
1 2 2121111212331
2 1 2 1 4 4 3 2 1 2 2 4 4 2
3 1314211122331
4 1 3 15 4 3 2 111 3 4 3
EDUCATION
4 1 21 5 2 2 11 2 4 2 3 1
5 1415 4 311112 21
6 1 3 1 4 3 3 2 1 2 1 4 4 2
TOTAL 1 215 3 3 21213 4 2
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I, What should the schools teach about the topography and climate of the

District?
A. Rivers in the Washington arees and their tributaries.
Be Principsal hills and other landmerks.
C., Climstic conditions, including factors which determine the
conditions.
D, ©Soil characteristice and related topics.

IX. What should the gecondsry schools beach about the historical back—
ground of the District of Columbia?

A
B,
C.
D,
E.

Fa
G,
H,
I.

Indian inhabltante.

Early explorers.

Early settlers.

Why the site was chosen for the capital,.

Hames and locations of principal streets, avenues, ecircles,
ste,

Plans used in neming sireete snd avenues,
Conditions in D. C, in 18Q0.
Growth of the clty, 1800 to 13i2,

The effect of the War of 1812 on D, C,



Tavle 3.

The Relative Importsnce of Items I A to II 1

80

88 Determined

by Adults®! Answers, Arranged by Age, Residence, Length of Residence
Educetion.
Goce Yo TP T T TE TR T oR T

AGE

1 £ 3 1 4 4 1 1 1 5 5 4 2 1%
i 3 4 3 85 4L 2 11 3 3 8 4 2
3 2 3 2 5 2 2 1 1 4 3 4 31
4 3 4 3 5 4 3 2 1 3 2 4 4 3
5 3 3 2 656 4 3 11 3 3 4 4 2
RESIDERCE

1 3 4 = 4L 2 1 1 2 3 4 4 R
2 4L 3 2 4 3 2 2 )L 5 4 4 2
LENGTH OF RESIDENCE

1 2 02 3 3% 3 2 111 3 2 4 2
2 3 3 3 85 4 2 1L ) 4 3 4 4L 2
3 3 4 3 5 5 & 2 1 4 3 5 4 2
4 2 4 2 5 4 2 1 1 3 3 4 4 2
EDUCATION

1 3 4 02 3 3 3 1 1 2 2 4 4 3
2 2 3 2 5 4 2 1 1 4 4L 4 4 2
3 3 4 3 5 2 3 1 1 3 3 4 4 3
4 33 35 5 31 1 2 2 4 4 2
5 i 235 5 2111 32 1 3 3 3
6 3 3 2 85 4 4 2 ) 4 2 4 5 3
TOTAL 3 4 2 5 4 2 1 1 3 32 4 4 2
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Jde
K.
L.

M.

He

Interesting percorclities and incidenbte, uy to 1850.

Du Coe in the Civil V&r.

Chenges during the Feconstruction Era.

1.
e

3

Changes in populetion.
Chengee in local governument,

Phypicel eppesrance in the 1870%s.

Cherges since Reeconstructlion dsys to the present,

i,

”»,
# %

3.

ba

5e

Growth of D, C, and suburbe,
Continued beantificztion progrenm,
Effect of Vorld ¥ar I upon D. C.
Effect of Vorld War II upon D, C.

Interezting persconalitlies and incidents.

History of tha neighborhood in which the child lives.

1.
2o
3
de
Se

History of the school In whieh the ohild is enrolled.
History of Interesting bulidings.

History of industries.

History of lnteresting developments,

Chenges in the neighborhood {e.g. population growth and

change.)



Items II J to II N5

(Cont.)
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J.

K.
Le

N,

Interooting personulities wnd inclidentsy up to 1350,
Be C. in the Civil Var,
Changes during the Heconstruction Ira.
1. Chenges in populsation.
2. Changes in locidl government,
3¢ Phaysic -l uy carance in the 1870%Vs,
Chrnges sincs Reconstruction dey: to the prcusnt.
1., Growth of ¥, C, and suburbs.
Z« Continued besubtificution pregraum,
3. Fifect of ¥World ¥War X upon b, €,
4e Effect of World Wer II upon E. C.
5« Interesting personalities snd incidents.
Hizstory of the neighborhcod in whieh the child lives.
l., History of the schosl in which the chlild 1z enrolled,
2« History of interesting Wmildings.
3. History of industries.

he History of interesting developments,.

5., Changes in the neighborhood {a;g. populetion growth and change.)



Teble 2 (cont,) Items II J to II NS
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11
Code No. J K L M ]
1 2 3 1 2 3 4 5 1 2 3 4 5

AGE

2 411 1112131131144 45
3 312 21 3112112222323
4 3 2 2 2 1 4 21 2 113 2 2 2 32 2
5 32 2 21 4 2 1 2113322 3 3.3
RESIDENCE

1 3 2 2 31 4 21 21132 22333
2 31 2 2 1 3 212112 222322
LENGTH OF RESIDENCE

1 4 2 3 3 3 31111 21111112
2 312 2 1 4 2 2 21132 2 3333
3 2 1111 411 31112 2 2 2 2 4
A 3 2 2 31 4 2121123222 333
EDUCATION

4 313 313 2.2 311412 333375
5 31111 3 2 121122132332
6 3 2 2 3 1 4 21 211 3 2 2 2 3 3 3
TOTAL 3 2 2 2 14 2121132 22 2 3 3
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J+ Interesting personalities and incidents, up to 1850,
K. D. €, in the Civil War,
L. Chenges during the Leconstruction Ere,
1. Changes in population.
2+ Chenges in local governument.
3, Physical sppearance in the 1870's.
M, Changee since neconstruction days to the precent,
1. Growth of ¥, C. and suburbs.,
2+ Continued beautification program,
3. Effect of World Wer ¥ upon D, C.
L4+ Effect of World War II upon D. C.
5« Interesting personalities and incidents.
N. History of the neighborhood in which the child lives.
1. History of the school in which the child is enrolled.
2, History of interesting buildings.
3, History of industries.
4 History of interesting developnents.

5, Chenges in the neighborhood (e.g. population growth end change.)



Table 3 (Cont.)

Items II J to II N5

86

il
Code No. ¢ K L M N

1 2 3 1 2 3 4 5 1 2 3 4 5
AGE
1 4 1 1 4 ) 4 1 1 4 11 4 4 4 ¥ 1 4 03
2 5 11 4 1 5 2 2 4 )Y L 4 4 4 3 3 35
3 L1 2 4 1 5 2z 2z 4 1 4 3 3 3 3 3 4
4 L 2 3 4 25 3 2 4 2 1 4 4 2 3 3 3 4
5 3 2 3 4 2 5 3 2 3 2 1 2z 3 2 2 3 2 4
KESIDENCE
1 L2 2 41 5 22 311 4 233334
2 41 2 4 1 5 2 35 2 1 4 4 4 3 3 35
LENGTH OF RESIDENCE
1 5 2 2 3 £ 3 2 & 2 2 1 4 4 4 3 3 2 4
2 L 1 2 5 1 5 2 2 4 2 1 5 4 3 2 3 3 4
3 L 2 3 2 2 5 2 2 311 4 4 3 2 3 35
A 4 2 3 4 1L 5 2 2 4 11 4 2 3 32 33 4
EDUC&TI@H
1 4 2 3 4 L 5 2 1 4 11 4 4 3 3 3 3 4
2 4 Y Z 4 Y 5 2 2 4 1 1 4 4 3 3 3 3 4
3 41 3 4 1 4 33 5 1 1 4 22 3 4 3 4
4 41 2 4 2 4 21 3 1°1 4 3 3 3 2 3 4
5 1 2 2 43 5 1 4 4 2 2 2 3 2 3 2 1 3
6 41 3 5 2 5 3 2 5 2 1 4 3 3 4 2 4 4
TOTAL L 2 2 4 1 5 2 Z 4 1 1 4 4 3 3 3 3 4
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Itecms III-4 to ITI~C5. Items A3, 5, £, 7 received higher rotinge

from educstional group 6 than from group Z. ILhose who sttended high school
considered it less essential to teach esbout ex.loyment op.ortunities in the
aree adjecent to Uy C,, in requirements for crult:imen, domesiice, clerks and
ssles people, than did thoseresyondents who hed progressed beyond & college
educstion (Table 1, p.289). Teachers checked item A-4 (Table 2, p.91) eas
3, but physical educstion teachers roted this item (opportunities as farmers)
a8 1, while sociel studies teachers rated this item =c 4 (Table 1, p.89 ).
To summarize, no significunt differences appesred amongst the
groups exce;t in a few items. He-arrsnging the items sccording to their

retings oy the total number of respondents would show the followingi

Rating Items
1 or 2 {to be teught) IIT-4, 1, 2, 3, 5, 7y 83 C, 1, <&
3  (worthwhile) IIXI-44s B, 13 C3, 4, 5.

4 or 5 ( to be left out) III-A6s Bz, 3.
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IXI., ¥het ghouvld the zchools tosch shout the econonic Life of D, €7

A,

Vocational opportunities.
1. Opportunities for employment with U. &, Govermment.
2. Opportunities for employment with D, C, Governmant.

3. Opportwnities for employment In adjacent Marylend and
Virginia counties.

4e Opportunities snd recuirements in sgricultural pursuits,

5. Opportunities and requivements for craftesmen, operstlves
and laborers.

6. Opoortunities und requiremente for doumestic scrvice workers.

7. Opportunities snd rsquirements in clericsl snd szles occcuw
pations.

8, Opportunities snc reculrements In professional snd semie
professionel ocecupaiions,

Trancportation f&eiliﬁies.

1. Within the city, owmerchiy end control.

2e Within the Metropolitsr sres, ownership and control,
3., Betwveen Metrosoliten sree smd other cities.

Economic vel-otionship of Do €. *to surrounding region,

1. Sourcegs of foodstuffs and watsr supsly.

2, Co=operstion with regions to maintain health.

3, Expansion of residentisl sres to surrounding region.

Le Co=operation with nearby commnlties e.g. in extension of
public utilities.

5. Co-operation with nearby communities e.g. park developments
for besutificeation and recrestion.
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III. V¥het should the schools tesch sbout the economic life of D, C,?
Ao Vocationel opportunities.
1. Opportunities for employment with U, 5, Government.
2. Opportunities for employment with D. C. Government.

3+ Opportunities for employment in adjacent Maryland and
Virginis counties.

Le Opportunities end reculrsments in sgricultural pursults.

5. Opportunitiee and reguirements for craftsmen, operstives
and laborers.

6. Opportunities and requirements for domestic service workers,

7« Opportunities snd reculrements in clericsl and sales occu-
pations,

8. Opportunities and requiremenis in profegsional and semi-
professional occup:. tiiis,

B. Transportation fecilities.
1. Within the c¢ity, ownercil, and conirol.

2. ¥Within the Metropolitun ay 4, owncrehlp uud
control.

3. DBetween Metropolitsn ares and other clties,
C. Economic reletionshiip of D. €, to surrcunding reglon.
1. Sources of foodstuffs and water supplye.
2s Cowoperation with regions to meintain heslth.
3« Expsnsion of residential area to surrounding region.

4e Cow-operetion with neerby comunities es.g. in extension of
pitblic utilitiew.

5. Coeoperstion with nserby commnitiics e.ge. ourk dovelogpments
for beautification end recreation.



Table 2. {(Cont.) Items III & to IIX C5
Code No, A ‘m B c

1 2 3 4 5 €& 7 8 1 2 3 1 2 3 4 5
AGE
2 111131311212 4111333
3 1 1112121133452 1133 3
4 111 1 313232112 12 3 2 112 22
5 1112 31311313 4 3112 3 3
RESIDENCE
1 1111 31311132 34 2113 3 3
2 11112 1211 32 2 3311132
LENGTH OF RES.
1 1111111115255 51 1111 2
2 1111 21 41122 34 21131 2 2 3
3 111121 311212 31112 2 3
4 111131311312 32112 3 2
EDUCATION
4 111131511112 41113 2 2
5 111131 311313 32 11123
6 113 1321 211322 2 3 211233
TOTAL 1111 31 3111 3 2 2 4 2112 33
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I1I.

Whet should the schools tesch about the economic 1ife in U, C.?

A,

C.

Vocational opportunities,

1.
24

3o

#
lpe

6,

Te

8.

Opportunities for employment with U, S. Government.
Opportunities for eampleoyment with D, €. Covermments.

Opportunities for employment in adjscent Marylend
and Virginia countises.

Opportunities and reguirements In agricultural ursults.

o

Opportunities and requlrsments for craftismen, operatives
snd laborers.

Opportunities and requirements {or domestic service
workers,

Opportunities end requirements in clericsl snd seles
eccupations.

Cpportunities and rogulrszenis la professional and semie
professional ovcupsilons.

Transportation facilities.

1.
24

3

Within the eity, ownership snd control.
¥ithin the Metropolitsn area, ownership and control.

Between Metropolitan ucisa znd other clitles.

Beonomic relsationsiip of D, G, to surrounding region.

1.
2.
3.
be

Sources of foodstuifs snd waler sup ly.
Co-operation with regions to maintsain heslth,
Expension of residential srea %0 surrcunding region.

Co~operation with nearby comumunitiss e.z. in extension of
public utiittice,

Cowoperation with nesily comuunitie: ege Xk Jevelouments
for besutification and recreatiocn.



NY
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Teble 3 (Cont.) Iteme III A to IIXI C5
TIT

Code No. A B ¢

1 2 3 4 5 6 7 8 12 3 1 2 3 4 5
AGE
1 1 1 2 3 3 2 5 %2 1 3 3 3 4 2 1 2 4 2 4
z 111 2 2 1 4211 3 4 4 4 2 22 5 3 3
3 111 2z 21 3 1 1 3 3 3 4 2 11 3 3 3
4 1 1 1 2 3 2 4 2 2 4 3 4 4 3 2 1 3 3 4
5 1113 3 2 4 21 3 3 33211 3121
RLSIDENCE
1 1 11 3 3 2 4 2 1 23 3 3 4 211 2 3 3
2 11 1 2 2 1 3 2 1 3 4 4 4 21 2 5 2 3
LENGTH OF RES.
1 Z 1 2 3 2 1Y 2 1 Y 4 2 4 3 2 11 2 4 3
2 111 2 3 2 4 2 Y 3 4 3 4L 2 2 1 4 23
3 £ 1 1 2 2 &2 4 2 1 4 4 4 L 2 2 1 4 2 3
4 111 3 3 2 4 21 3 3 3 4 2 113 33
EDUCLTION
1 111 3 3 2 41 2 3 3 3 4 3 2 2 3 % 3
2 11 1 2 2 2 4 21 3% 3 3 4 211 3 2 3
3 1 1 1 2 3 2 4 2 1 L 4 4 3 2 1 5 4 3
4 2112 31 3113 3 2 3 212 3 2 3
5 1 1 11 3 1 4 11 5 5 5 5 2 2 2 4 2 3
6 11 2 1 31 2111 4 4 5 5 211 2 3 2
TOTAL 111 2 3 2 4 21 3 3 4 4 2 1 1 4 3 3
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Itemg IX1I.D to IV~C2, Items D7 to D10, deeling with independent
unions, apprenticeship systems, etc., are given an average of 4 by puplls
(Table 1, p.96). Teachers and adults rate these items s 1ittle higher
(Tables 2 an& 3, pp.9%andld), considering these items as worthwhile if time
is svaileble., Otherwise, agreement between pupils, teschers an: adults is
very high throughout, A swmery of the ratings of the various items besed

upon the total of all respondents, follows:

Reting Items
1 or 2 (to be taught) II1.p1, 2, 63 IV-A, 1, B: C, 1, 2.
3 (vorthwhile) III-D, 5, 7, 8, 9, 10; IV-s 2, 3.

4 or 5 {to be left out) III-D 3, 4.
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De Various economic groups; membership, procedures and influence,
1. DBoard of Trade.
2+ Chember of Comuerce
3. HNotionel Associstion of Manufeecturere.
4e Neighborhood busincssmen's associstions,
5« The Congress of Industrial Organizotions.
6, The Americen Federaticn of Lebor.
7. The independent unions.
8. The apprenticeship systenm,
9. The non-union workers,
10, Various consumer orgenizaticns,
IV, Whet should the secondary schools tesch about the educational
opportunities available?
A, Opportunities in general secondsry schools.
1. Public.
2+ Private,
3. Parochial.
B. Opportunities in vocational schools; curricule offered.
C. Opportunities in ocolleges snd universities,
1, General curriculs.

2« ©Speclalized schools of the universities,
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Iv.

D.

Varicus economic groupe; membership, procedures

1.
Ze
3e
beo
5e
6,
e
8.
9
10,

Board of Trade.

Chamber of Commerce,

National Association of Manufacturers.
Neighborhood businessmen's associlstions.
The Congress of Industrial Urganizations,
The fmerican Federstion of Labor.

The independent unions.

The apprenticeship system.

The non-union workers.

Various consumer organizations.

-

end influence.

¥hat should the gecondary dehools teach about the educationsl
opportunities aveileble?

A,

Ce

Opportunities in general secondary schools,.

1.
Lo

3e

Publie
Private

Parochial.

Opportunities in vocational schools; curriculs offered.

Opportunities in colleges snd universitdes,

1.
Ze

Genersl curricula,

Specialized schools of the universities.
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Table #. (Cont.) Ttems III D to IV Cz

IIT A
Code No, D A B C
1 2 3 4 5 6 7 8 9 10 1 2 3 1 2

AGE

2 3 3 3 4 4 3 3 1 3 4 3 111111 21

3 2 2 2 4 3 3 3 3 2 3 2 111 211 21

4 2 2 2 3 2 3 3 3 2 32 1 1L 221111

5 3 3 3 4 3 4 4 4 3 4 3 1 12 2 31 1 1 1
RESIDENCE

1l 3 2 £ 4 3 2 3 4 3 3 2 1 1 2 3 1 1 1 1

2 3 2 2 33 3 3 3 2 22 11111111
LENGTH OF RES.

1 11111111111 11 311111

2 211 3 2z 2 2 2 1 21 11111111

3 £ 2 1 3 3 3 & 3 3 2 2z 11 2 3 1 111

4 3 3 3 4 3 4 3 3233 1 1 2 2 1 1 1 1
EDUCATION

4 £ 2 2 4 32 4 4 5 3 4 4 1 1 2 2 1 1 1 1

5 3 2 2 4 3 3 3 3 3 z 2 112 31111

6 3 2 2 4 3 3 3 3 3 32 112 211121
TOTAL 3 2 2 4 3 3 32 3 3 22 112 21111
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De Variocus economiec groupsj membershlp, procedures and influence.
1. Board of Trade.
2, Chamber of Commerce
3. HNstional Assoclation of Manufacturers.
4e Neighborhood businessmen's associations,
5. The Congress of Industrial Organizations.
6. The Zmericen Federation of Labor.
7. The independent unions.
8, The apprenticeship system.
9, The non-union workers.
10, Various consumer organisations,
IV. What should the secondary schools teach about the educstional
opportunities available?
A, Opportunities in general secondary schools.
1. Public
2+ Private,
3+ Perochial,
B. Opportunities in vocational schools; curricula offered.
C. Opportunities in college and universities.
| 1. General curricula.

2+ ©Epecialized schools of the universities.



Tavle 3 (Cont,) Items IIT

D to IV C2

100

Code No, B M A _'gc
1 2 3 4 5 6 7 8 9 10 1 2 3 1 2
AGE
1 2 1 2 2 5 2 4 5 2 3 4 2 2 2 331111
2 211 4 3 212 2 33 113311121
3 2 213 3333333 112 311121
4 3 3 2 4 3 4 3 3 3 2 4 21 331111
5 2 21 3 2 3 2 3 2 32 4 212 31111
RESIDENCE
1 3 2 2 4 3 3 2 3 3 3 4 21 2 31111
2 2 2 2 4L 4 322 32 33 112 31111
LENGTH OF RIS,
1' 2 2 1 2 2 2 2 1 2 32 112 31111
2 2 2z 1 4 2 32 3 2 23 11 3 31111
3 3 2 2 4 4 3 33 3 3 4 212 31111
4 2 2 2 4 3 3 3 4 3 3 4 11 332 111
EDUCATION
1 4 3 2 3 3 3 2 % 3 4 4 21 3 3 2 1z 1
2 2 21 32 3 2 3 2 3 4 11 2 31111
3 2 3 2 4 2 4 3 3 3 2323 112 31121
4 2 2 2 4 4 3 2z 3 2 4 4 21 2 41111
5 L 3 3 4L 2 4 5 4 4 4 3 21 2 31 111
6 1 2 15 2 2 2 3 3 2 2 21352 111
TOTAL 2 2 2 4 3 3 2 3323 21221111
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Etudents checked items IV-D through IV-N,
deeling with libraries, museums, etc., lower than did teachers or adults
(Tables 1, 2, 3, pp. 103-105-107). Art teachers geve most enthusiastic
support to these items (Table 1, p. 103), The summery of the rotings

based upon the total of all respondents follows.

Eating Xiems
1 or 2 (to be taught) Iv.D, E, ¥, M, H; V-4, 1, 2, B, D, E, F,
B (Wcrth‘fﬂile) IV“E, J, K’ Io} ?"’cu

L or 5 (to be left out) Iv-G, I,
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D. Speelsl schools {Art, Music, Technicsl, Etc.).
Ee. Libraries.
Fo Museums.
G, Moving-plcture houses,
He Heed for legitimate thester.
I, Choral groups.
J. Symphony orchestra,
K+ Zoo.
L. Botanic gsrdens.
M, Newspepprs and magseszines
H. Publie buildings.
V. ¥hat should the secondary schools tesch asbout the government of D.C,?
ﬁ" The comumlssion form uf‘government.
1. Powers of the commissioners.
2. Duties of the cdmmi&sioﬁers._
B, The work of the Police Department,
C. The construction and maintenancé of streets.
Dy The relstion of D, C, to U, 8, Congress.
E+ The relation of D. C, to U, S, President.

F. Flans for home rule for D, C,
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D. Special schools (Art, Music, Technical, Etc.).
E, Libraries,.

F. Museums,

G. Moving-piature houses.

H., Need for legitimste theater.

I. Chorsl groups.

J. Symphony orchestra.

Ky Zoo.

L., Botanic gardens,

M. Newspepers and magazines

#. Publie buildings.

VY, What should the secondsry schioels teach about the government of D.C,?
A, The commission form of government,
1. Powers of the commissioners.
2+ Duties of the commissioners.
B, The work of the Police Department.
C. The construction and maintenance of streets,
D, The relation of D, C. to U. &. Congress.
E, The relation of D. C, to U, S8, President.

¥, Plans for home rule for D, C.



Table 2 (Cont.,) Items IV D to ¥V F
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IV ¥
CodeNo. D E F G EHE I J KL N F L B C D E F
1 2

AGE
2 1115121111111 113111
3 1118622111111 112 111
4 11152 3 2311111112111
5 111533 2 %2 11111132111
RESTDENCE
1 1115613 2 22 1111137111
2 11133212 211111121111
LENGTH OF RES,
1 11141111111 311111111
2 1115222 221111112111
3 11151112 211113112111
4 11152 322 211111112111
EDUCATION
4 11152 32111111 11211111
5 11151312 211111113111
6 11153232 221111112111
TOTAL 11152 32221111111 211.1
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Table 3 (Cont.) IV D to V F
IV v ‘
Code No, D E F G H I J K L M N A B C D E F
1 2

AGE

1 2 1 2 5 5 5 3 4 5 3 3 2 3 2 2 3111
2 1115 53 31 3% 1211113111
3 112 5 2 4 2 3 31211113111
4 1 2 2 5 4 4 3 3 3 2 21111311z
5 112 5 3 2 2 3 2 2 211113111
RESIDENCE

1 11 2 5 4 3 3 3 2 2 1111 111
2 112 5 3 2 3 3 2 2 111 2 4 1 11
LENGTH OF RES.

1 1111 4 3 212 2 2 211112122
2 1115 3 3 2 3 &2 2 £ 12113111
3 11 2 5 4 4 33 3 2 1111 3111
L 112 5 4 4 3 3 3 2 2111131121
EDUCATION

1 1 3 3 5 4 4 4 4 3 2 3 1111 3111
2 1 12 5 4 4 3 4 4 2 21111 3111
3 112 5 3 3 2 32 21111132111
4 112 5 2 312 2 2211113111
5 1115 33 3 3 2 2 21112 41 2 2
6 1 115 3 2 2 2 2 2 21112 41 21
TOTAL 112 %5 3 4 3 3 3 2 21111 3111
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Items V-G to V-H7, Science teachers rated items V-H through
V-H7 as 1, while pupils were interested in the qualification snd selection
of teachers end administrators, but not in teacher ssleries or tenure
(Table 1, pdD). Adults followed the student pattern (Table 3, p.ll4)
g did the teachers (Table 2, p.112). A summary of the ratings based

upon the total of all respondents follows,

Rating Items
1 or 2 (to be taught) V-Gs H, 1, 2, at 38, 4y 5, 6, 7.
3  (worthwhile) V-H 2b, ¢, 43 3, b, c.

4 or 5 (to be left out) V-3d.
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G. Sources of revenue (taxes, ete,) for the government of the
District, '

H. ©Gchool Administration.
1. The selection of School Board Members.
2, selection of teachers.
ae fualifications.
be compensation.
Ce retirement.
d. tenure.
3. Belection of administrators,
8. qualifications,.
b. compensation,
¢, retirement.
de tenure.
4Le The sources of funds for school support.
5. Authority of the School Board.
6, Authority of the Commissioners.

7. Powere of Congress in regard to achools.
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G. Sources of revenue (texes, etc.). for the government of the
District.
He 8School Administration,
1. The selection of School Board Members.
2+ Selection of teachers,
ae gqualitiestions.
b. compensation.
Ce Tretirement,
d. tenure.
3. ©Selection of administrators.
a, qualifications,
bs compensatione.
ce retirement,
d. tenure,
4e The sources of funds for school support.
5. Authority of the School Board,
6« Authority of the Comasissioners.

7+« Powers of Géngraas in regard to schools.



Table 2 (Cont.) Items V G to V HY

Code No. G H .
1 2 2a bcd 3 a bec d 4t 5 67

AGE

2 111111112 2 3 3 3 3111
3 1 21 2 2 2 3 3 3 3 4 4 4 1 1 11
& 1 21112 3 3 2 2 3 3 3 1111
5 1 3 2 2 2 3 3 32 3 3 3 4 4 1 211
HESIDENCE

1 111 2 2 3 3 3 3 3 4 4 4 1 1 1 1
2 1 2 1 11 2 2 2 2 2 2 3 3 1111
LEHGTH OF RES.

1 1 2 2 2 2 2 2 1 2 1 2 2 2 1 1 1 1
2 1112 2 3 4 4 3 3 3 4 41111
3 1 311 2 2 2 2 2 2 3 3 31221
4 1 231 2 2 3 3 3 3 2 3 4 31111
EDUCATION

4 i111311 1111112 21111
5 1 3 1 22 2 3 3 2 2 3 2 3 1 1 1 1
) i1 2 1 2 2 3 3 3 3 3 3 4 2 11 111
TOTAL 1 212 2 3 3 33 2 2 4 211 11
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G, Sources of revenue {taxes, atc.) for the government of the
Distriet. 4

He ©School Ldministrations
1. The aalacticﬁ of School Board Members.
2., Selection of teachers.
a, qualifications,
be compensation,
c. vretiriment.
de tenure.
3. Yol Tieh of sdainistrators,
e cualifdcations.
be rompensstion,
'\ €. retirement,
y\&‘ tenure,
be ’#he sources of funds for school aapgeft.
5,$/Antharity of the School Board.
6s Authority of the Commisslonere.

7J Povers of Congress in regard to schoolsa.
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Table 3 (Cont.) Ltems V G to V HY
4
Code o, G H
1 2 8 bcd 3 a bc d 4 5 6 7

AGE

1 L 2 3 o L 5 5 4 3 2 4 4 4 03 2 4 1

2 112 213 4 4 2 13 3 41111

3 1 1111 z 2 21 2 2 311 11
L + 2 2 211 33133312 21

5 1 21111 2 3 312 2 31121
RESIDENCE

1 i1 2 2 11 2 2 3 212 33 11=21

2 1 2 2 2 & 3 4 4 3 2 4 4 4 L & 2 1
LENGTH OF RES.

1 1 2 2 2 2 4 2 2 3 2 3 2 3 1 3 3 3

2 1 2 2 11 2 2 3 21 3 3 31111

3 1 2 2 113 3321 3331111
4 1 2 2 2 1 2 3 3 2 1 3 3 3 11 2 1
EDUCATION

i 1 2 2 2 2 3 3 4 2 2 3 3 4 1 2 2 2

2 112113 3 3 2 2 3331121

3 1 2 2 11 2 2 3 212 2 3 1131 2 1

4 1 211111 2 2112 211121

5 212111 11 2 12 2 2 2 2 21

6 1 2 3 2 2 2 3 4 4 32 4 4L 5 2 3 3 2
TOTAL 122 112 3 3 213 3 31121




115

ITtems V~I to VIII-D, Clericsl e&nd salespeople believe that our

schools should not teach about the Community Chest (item VI.F, Table 1,
p,ll?), while teschers feel the sechools should by all means tesch about

the Chest (Table 2, pdl9)e. Pupils rated items VII-A and B, retirement
provisions for Civil Service employees, and for those under Soclal Security,
g8 1, and rated Failroad Ketirement plans as § (item VII-C, Teble 1, pe117).
Tenchers agreed as to the last item, but gave a reting of 3 to the item

on Civil Service retirement plans.

A summery of the rstings bazed upon the total of all respondents

follove.
Reding Ltems
lorz (to be teught) V-I, 2113 VI, 211; VII-4, B; VIII, =11.

L or 5 (to be left out) Vii-C,
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I, Civic responsibllities of the individusle
l. Obedience to the lawa,
2+ Concern for others,
3. Rhespect for publlic and private property.
4s Pride in the community.

5. Perticipation in groups concerned in promodtion of civic
affalirs.

VI. Whaat should the secondary schools te:ch sbout the health and welfsre
facilities avaeilable in D, Cu¥

Ae BSources of funds for maintensnce of hospitals,

B, Public clinics; their work snd support.

C, Private clinics; their work and support,

D, Group hospitalizaetion plansi organizstion snd administrstion.

E. The role of the D, C. health department in maintaining good
health facilities,

Fo The community chest; 1lts work and organization.

VIXI. Vhat should the secondary schools tesch ebout retirement system in
D, C.?

A, Civil Service retirement system.
B. Social Security retirement,
€. Reilvoad retirement.
VIII. ©Should the pupils study controversial social problems?

As The csuses of crime and delinquency; wvays in waich crimes snd
delinquency moy be decreased.

B, The improvement of housing; waye of sccomplishing it.

C. The reorganization of the government of D. £., including the
extenslon of suffrage.

e The problem of soclallized medicine.



117

D

Teble 1 (Cont.) Items V I to VIII

VIIT
A B C D

Code HNo.

1 2 3 4 5

OCCUPATION

I AW SN
o RS BAVEI 1A
et O
et e rd e
o~~~y
e et O et
S LY
N ~F Y 8N
et ed O
IS B et )
O O OOy Oy N
e N e B
[ R S S
R e BL R
e e I e
e e B B e W B
et et e
e e el

o4 ol ed ped et OO

&0 rd o O
i R R R i Rl R kS
et e et e
(o B B W W B B e e N |
W OO VN O W G~ N
oy 0Ny of 00 8 IN O ON O (N
O 60y pmf 00 O 02 ST N Y
N e O ot Y
et et e el e ] e
[ e B e I B N B4
I S e N e kS |
ot et e e e e e
e B B B B N G WA S H
o oed ed ot ed e e e e
et e e et e e e e
v et et et e e e e e
b B B i Man B i B o Mo B Moo B
et et e ed e e

e N W N W W R e ]

NN NN
I I W
i B e W |
=t e
N
ot 0N (R
(LA A AL S ap
N MO N
N e
o e N
o 8 (N (Y
R B e |
o0 N4
O e
A e e W]
et el ed e
o e e e
R e e |

et e e

&1
MmlndBAa)

[ AN
o e
e~
aka
~ 3
N
[ SR
NN
=4 4
S
&y N
-
oM

4 e

et

4 e
o
™~ 4

~t

RESIDENCE

o 4 N (O
NN~ N
L B o M|
~ 4 ed
0\ =3 ~F N
13 2 B BERN
N0 (N Y
(AR AV 20 W,
e
O f e N
N N (N
=~
NN N
N4 et
S Woe N |
4t e
e
4 4

alala e

NGTH OF R¥S.

s4)

Ed e O 6\ ~F

LE

EDUCATIOR

MO NNMN
NN N
L W B I A
rd et e et 4
=Y MmO
B W I o RTINS
IS EN e RSN AN
VO N Dy N
Ll B e B Mo
™ 0 rd e
O8O N (8 Ty
A o e I
U8 N (N
S e e R
4 O 4
ot e e
e el el
el

1 rd 4

4 0L G N




I, Civic responsibllities of the individual,
l. Obedience to the laws,
2+ Concern for others.
3. EKespect for public and private property.
4s Pride in the ocommunity.

5 Participation in groups concerned in promotion of civiec
affairs,

VI. What should the secondary schools tesch auout the heaslth and
welfare facilities available in D, C.?

&, OBources of funds for maintenance of hospitals.

Be Public cliniecs; .heir work and support.

C. Private clinicsey their work and support.

D« Group hospitalization plansy organization and administretion,

E. The role of the D. C., health department in mainteining good heslth
facilities,

F. The community chestj its work and orgenization.

VII, What should the secondary schools teach ebtout retirement system
in D. C,?

A. Civil Service retirement gystem.
B, BSocial Security retirement,
C. BERailroad retirement.,
VIII. Should the pupils study controversial socisl problems?

A, The causes of crime and delingueney} ways in which crimes and
delinquency may be decreased.

B, The improvement of housing; weyeg of accomplishing it,

C. The reorganization of the government of D, C,., including the
extension of suffrege.

D. The problem of socialized medicine.
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Teble 2 {Cont,) Items V I to VIII D

i I ‘ Vil VIl
Code ¥o. I A B C DETF A B C A B

(]

D

2 1111113111113 251222
3 111111 2 1 2 112 3251112
4 111 1 1 1 2 1 11112 3 41111
5 111111212112 3351113
1LEOIDENCE

1 1113 111212112323 111 2
2 1111311111111 2 2 411121
LILGTH OF RES.

1 11111111121 11111111
2 1111112312111 3 3351112
3 1111112 111112241122
2 111111 2121123351112
ELUCATICN

4 1111112 11111325112 z2
5 111111112 11122 511112
6 1111112 4211232511112
TOTAL 111111212 1113251112




120

I, Civic responsibilities of the individual,
l. Obedience to the laws,.
2. Concern for others.
3« ERespect for public and private propertye.
4e Pride in the community.

5 Participation in groups concerned in promoticn of civie
affairs.

¥I., ¥aaet should the secondary schools teach ebout the heslth and welfave
facilities svailable in D. C.?

&, Bources of funds for meintenance of hospitals,

B, Publie clinies; their work snd suppord.

Ce Private clinics; thelr work and support.

D. Group hospitalization plansg; organization and administrstion..

E, The role of the U, C. health department in meintsining good
health facilities.

Yo The community chest; its work and organization.

VII. ¥hat should the secondary schoole teach about retirement system
in D, C.7

A, Civil Service retirement systenm.
B. Social Security retirement,
C. EReilroad retirement.
VIII. E&hould the pupils study controversisl social problems?

A, The csuses of crime and delinguency; ways in which crimes and
delinguency mey be decresse,

B. The improvement of housing; ways of accoliplishing it.

{. The reorganization of the govermment of D. C,, including the ex~
tension of suffraege.

I+ The problem of goclalized medicine,



Table 3 (Cont.) Items V I to VXII

Lw

121

v Vi Vil VIIL
Code Ko, X L B CDETFADBGCETDB C U
12 3 4 5
ACE
1 1111 2 211 4 411 41511 4 4
2 1111112 2121132131112
3 1111112 121132231112
L 1111112 12213214112 3
5 2111112 121132251122
RISIDENCE
1 1 1111121211321 11 2 2
2 11112 111321321411 22z2
LENGTH OF RES.
1 2 2 212 3 32 331 4 2 2 411 23
2 1111112121132 241112
3 1111 11 2 12 31 4 2141113
4 11111211 211321411 2=
EDUCATION
1 111112 2 2221321411 2 2
z 111112 212 2132141122
3 111111112 2311113112z
4 11111111211 411 31112
5 111111313 2 2 22 2 412 2 3
6 1111112131132 3512113
TOTAL 111111 212 2132141122
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Replies to the cuestionnsire indiceted that topilc I, Wtopogra hy
and climete of the District®, wes considered worthvhile if there vere
pufficient time in the courses of study. The item %scil cherzcteristics®
wae rated as unimportsnt, to be omitted from such courses. Tople II,
dealing with the historical background of L, C,, showed lack of resal
interest in the early history of D, C,, with the exception of understanc-
ing vhy the site was choszen for the capital., The history of D. C. during
the time of the Civil ¥ar, and chenges in the local government during
Reconstruction days, ere items of intere:t. The more recent svents World
Wars I and II and their effects upon D, €, history, rated high according
to the replies to the cuestionnsire. The more narrow history, that of
the neighborhood end school of the ehlld, his lmmediste environment, re-
ceived & low rating. "The economic 1life of D, C." topie IIX, indicated
that all groups believed that schools should emphasize employment op-
portunities with the Federal and District Governments, as well na pro=-
Tessionsl and seml-protressional occupstions. The pupils rated as 3
employment opportunities in adjacent Maryland and Virginia, and opportun-
ities &s crartomen, while tesnchers geve the same items e reating of 1,

A1l groups gove & low roting to iteme on opportunities in farming and
domestic gervice. Pupils iteachers and adults geve low ratings to the
possibility of studying the trensportation facilities of the D. C. area.

A1l groups favored co-—operation with nearby regions to maintain
heelth, food and water supplies, but did not think it indis.ensable to
include such ltems es metropeolitsn publie utilities, recrestion or beauti-
ficetion programs., Likewise, in regarcd to including the study of various
economie groups the respondents indlested that sueh study might be vworthe

while, but was not indispensable.
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Topic IV, Meducational opportunities,® was rated 1 by all groups.
Public school opportunities should be considered as indispensable in our
gtudy of local history snd government, whereas privete and perochial
schiool opportunities rated ss worthvhile. AlL groups gave high retings
to such items as vocationsl scbools and colleges, special schools and
museums, while all grouus geve s 5 reting to moving-pleture houses. Pupils
reted low such educational instrumenis as zoo, chorel groups, leglitimste
thester, a1l of which teschers reted somevhat higher.

Topic ¥V, "government of D, C.®. = ted 1 by ell groups in such
items o the Taym ~f locsl government, the work of the Police Department,
the releotionships of the D, C. government to U, S. Congress end the Presi-
dent, plans for howe rule, fisc:l relationg, &nd civie responsibilities
of the individual. All groups thought 1t ilmporisnt to include the items
on the qualificsations of temchers and school administrstors, but considered
it less importent to include iteme on teachers saleries, retirement and
tenure, All groups geve & high rating to toples VI, VII and VIII, deelw
ing with ®health®, "retirement systems® and ®controversisl socisl probe
lems®, except the ltem of "rallrosd retirement.®

Fe-arranging the items sccording to their ratings by the total

ramber of respondents would shovw the followings

Reting Items
1 or 2 {to be teught) I-C; II~B, C, D, I, Ki

L, 2: M, M1, 3, 4; III-A,
1y 25 35 5, 7, 83 C, 1, 2u

p1, 2, 6; IV-A, 1, B: ¢, 1,

2: D, E, F, M, H3 V-3, 1, 2,
B, U,y E, ¥, Gy H, 1, 2, &t 3a,
Ly 55 6, T3 T, ally VI, allj
ViI-4, Bj VIII, all.



=
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=

Rating Itens
3 (wortavhille) I-p; II-E, Ft N1, 2,

3, 43 III-A 41 B, 1l: €3,
4y 5 D, 5, 7, 8, 9, 10;
IV.pr 2, 33 H, J, K, L3 V-C:
HR2 by ¢y, € 3 3, by Co

5 {to be left out) I-B; II-A, G, H, J: L1, 3:
M2, 58 N, N5; IXI.-A6: B2,
3¢ D3, 43 IV-Gy I3 V=343
VII-C.

Puplls were prcne to give a lower rating to some items of the
questionneire than were teachers, who in turn vere prene to give the
highest rating for some items compaered to the pupill and adult groups.
Adults took a middle position, somewhere between the ratings given
by the pupils and by teachers., Compared to the ratings given by the
seven hundred respondents, the highest agreement resulted with the
sdult group. Few gignificaont differences resulted between the ratings
given by pupils, teachers and adults. To the contrary, there were more
items checked nesarly alike by all groups than were checked with signi-
ficant differences, There was slso high agreemsnt bvetween the age,
residence, length of residence, end level of educztion groups, with few
significent differences,

Pupils, teschers and adults, regercless of the classification
groupinge, tended to give 2 gimiler rating to most of the items rather
than to differ significently in such ratings. The cooperative procedure

in curriculum revision could be employed successafully in Washington, D, C.



CHAPTER ¥V

DISTRIBUTION OF TOPICS IN COURCES OF 3TUDY ARL IMPLEMENTATION

OF A RESOURCE UNIT

¥ith the completion of the tabuletion and interpretation of the
replies of the questionnalre, this project proceeded to assign the difw
ferent topice to dirfferent aress in the curriculum, and to develop a re-
source unit bessed upon one of the topics. The toplc chosen was the
"Government of the District of Columbie,® to be taught in the 1lith gruade
course, "American Government®, The topic iz of current importunce ag the
United States Congress is now considering plans for granting nhome rule to
the residents of the District of Columbia. The topic lends itself to
practicel use, as the present course of study for Yimericen Government”

includes a unit on local government. The resource unit thus developed

by intercsted persons, & comnittee of teschers suggested the distribution
of 8ll the topice of the guestionnalre to differesnt areass of the curriculun.
The suggestions ol the committes srs presented firet in this chaepter, fol-

lowed by the materisl on the resource unii,

Distribution of Topicss Procedures snd Hesults
A committee of six Washington, D. C, public junior snd senior high

school teachers examined the entire questiomneire with the view of meking
suggestlons as to where in the separate courses of study the different topics
might be teught economically. It is left to the individusl clessroom
teacher whether the toplc will recelve an incldentsl sporoach or o unit ap-

proach. The suggestions of the committee are sz followst
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Topic I, topogra;hy end climete, may be tought in 7B, U. S. History:
84, Geography of U. 83 9B Vorld Gsograshy: 1lth or 12th Grades, Advanced
Geography .

Topic II, higterical background, mny be tsught in 78, U, 8. History:
88, U, S. History end Governmentt 114 end 11B, U, S, History.

Topic III, economic life mey be taught in 9th Grade, Civics: 8A
Geography of U.B: Soclology I end II; 114 and 11B, U, S, History: 1lth
or 12th Gredes, Advanced Geegrephy:t Lasw I and Law II.

Tople IV, educational opportunities, mey be tought in 94, Civicss
Sociology I and II.

Topic V, govermsent, may be taught in 78, U, 3, History: 94 Civics:
114 and 11B, U, S, History: 124 American Government: Soclology Il:

Lew I end Lew II,

Topic VI, health and welfare, may be taught in 94, Civics: 11B,
V. 8. Historys 124, American Government: Soclology I end II,

Topic VII, retirement systen, may be tsught in 118, U.35. Historys
124, Americen Government Soclology I and IXs Lew I anc Lew II.

Topic VIII, controversisl soclal problems, may be taught in 94,
Civieas 114 end 11B, U.S, Historys 124, American Government: Soclology

II: VWorld Problems.

Definition of Rescurce Unit

Alberty (1, p.250) defines a resource unit ss "a systematic and
comprehensive survey, znalysis and orgenizatlion of the possible resource
vwhich & teacher mlght utilize in planning, developing and evaluating e
Jearning unit." The resource unit was intended to meet the needs of

=
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teschers whe believed in student paridlicipetion in planning units of study,

o
but st the seme time these teuchers felt the need for sdequate preplanning

to make their teaching effective. (61,pp.184~5)



The purpoges of the resource unit are stated by Alberty as followss

1. To furnish suggestions for materisls, methods, cctivities,
teacning aids, and evelusiive procedures tfor bullding a
learning unit,

2« To provide = means of helping the tescher o orgenize materisls
50 thet he can depart irom the traditional use ol the text-
book as a gulde in curricilum development,

3. To provide suggestions for the teacher for transleting an
sducztional chilosophy into prectice.

4te To serve as s guide in helping the temcher to incluce in the
leaming unit certain im ortant values besic to educsation in
& CemoCracy.

5, To sensitlze the teacher to 1l of the signiiricent problems
and issues thet have =& bearing on an svres of 1living.

6. To utilize the pergonnel resources of the school appropriate
to the cowoperative pre-ylanning of & szriiculer unit,

7. To conserve the itime of the teachar.

8, To make it possible to hseve teschirg meterisls svellable when
needed. (1, p.272)

Guillen end Hanna point ocut thetbs
a reegource unit dlffers f{rom & teaching unit in that (1) it is
mede for teacher rather thun student usey (2) it containg more
suggestions then cen be used by any onc classy (3) it covers =&
broad ares from wnich materdels can be drawm for the study of
gpecific topics or problemsy (4) it gives & number of possibile
ities for achieving the senme cbjectives; and (5) it ie not or-
genized ss & classroom teaching gulde. In other words, it is
extensive rather than definitive, snd flexible rather than rigid,
It encoursges creative sdaptation by the teseher o meelt indi-
vidual needs and democratic planning in the classroom. (61,p.186)

In developing one resource unit bused upon the results ol the
cquestionnaire, this project sttempted to develop such & unit ag a basis
for further units., It wves felt that the comporsiive scarcity of textbeok
material for student use, and the asture ol e subJect ituelf, local
history and government, o unli &, roach aight prove auvisable snd procticsl,

This project, therefore, has developed one resgource unlt, =8 a possible

seaple for teachers to expand and lmprove upon, snd to continue wvith develop-



ment of other units. Thus, the cueotionrsire consisting of eight major
tepdes, mey be the foundation lor elght or more rescurce units, sny of

which mey be developed into such units by » teecher or comuittee of tenchers.

The Procedure in Developinz lescurce Unit

The procedure used in develo ing the resource unit began with

choosing & major heading of the guestlonnelres A majority of the respond-
ents had checked the topilc SGovermment® (V of guesticnnzire) as being es~
gentlal, This topic seemed desirable becsuse such & tople is psrt of the
preasent course of study. The unlit es hercin presented is to be used by
more than one tescher, contalns rmore refercnces and suggested sctivities
then eny one tencher can »ossibly use in the limited time allotted for
teaching the unilt.

’S&gg& Sreceding Tescher FPeapytlcipstion., After the topic for the

resource unlt was chosen, this project prepared sn overview direected 4o
the classroom tsacher of socisl studleg, explaining the use and linitation
of the resource unit. Then & short list of objectives was prepered, & list
which in itself is not finsl, it which msy be sltered according to the
philoso iy of educatlion held Wy the teacsher, The project then prepared
the scope of the unit, presenting =n over-sll survey ér an snalysis of the
subject srea covered in the unit.

The next step in prapafing tas resource unlt was to formulate some
problems and quectlons baesed upon the content srea of the unit. These prob-

-

lems end questlong sre nerely suggestions, to be modified and changed by

the classroom teacher. OSince the problem-solving spproascn to the unit will

be used at one itime or snother, pupile will stote ond define the oroblem =g
¥ ks

11 seems most meaningful to them., The list of problems as herein presented

lacks the stimulation of pupil participetion.
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A list of sugzgested sobivities ves prepared, 2 list which in-
cludes more activitiers than zrnyr ope class con probably sccomplish in the
1imited time unllotted for teaching the unit. This list of mctivities ie
grouped sccording to whether the zctivity is en indivicuel project, or
whether 1t is & project involviag s zmall zroup, or vhether it is & projsct
which might involve the entire clagss.

A resource unit ususlly provides suggestions for ev&luating'the
learning-tenching process., OSome teachers, sccording to Alberty,

thirvk of evalustion 2s & continuous process whicih is an integral
sart of the learning-teaching situation s.... Evaluation includes
the idea of placing vslue upon thinge and studying situations in
terms of these wvalues. Therefore, it begins when planning for the
unit begine, 1s continuous throughout the unit, snd must be con-
sidersd sn integrel sert of the learning unit. {1,p.283)

¥hile evalustion will take plsce continuously in a unit such as a
study of the government of Weshington, this project has prepared some suge
gegticns for such evaluation.

The next step was to provide s bibliography of m=terial which is
readily sveilaeble to pupil and tescher, Almost all the bibliographical
raferences may be secured at the Washingtonlgne Room of the ¥Washington
Public Library, 8th and K Streets, N, W., ¥aghington, D. C, With public
interest in local history being st s high level st the present time because

of the sescauicentennial celebration in 1950, the press and publishing houses

continually add to the total of reference materisl sultable to the classroom.

Teacher Participstion. After the work of prepering the resource
unit had progressed ag far as dezcribed avove, » committee of teachers was
formed to sdvise, criticize and suggest. The committee met on Monday, Jan,
23, 1950, 8t 3100 P.M., Central High School, 13th and Clifton Streets, N.W.,
Washiington, Ds C. Three of the commlittee are teaschers of the social studlssa,

junior high school, while the other three are teachers of the social studies,
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senlor high school. iech of these teschers hes hod fiftesn yesrs or nors
of temeching experience, with t lesst {ive of those years in the Washing-
tony, D, O, Public Schools. The comalttee examined, criticized snd mnde
suggestions and additions to the list of objectives and to the liast of
activities as previously drswn up by this project. These criticlsus, suge
zestiong and additions have been incorporated in this resource unit. The
guestionnaire wes then examined, =28 to where in the present courses of study
the sepasrate topics may be included. HRather than limit examinstion to
Topic V, ®Government,” the commitise thought it would be helpful to the
clagsroom teacher 1f all the topics were exanmined, for recommendation as

to possible use in the present courses of study, The committee ncted neo-
cordingly end have mede recommendetions for the incorporstion of the entirve
cuestionnaire into the present courses of study.

Thug, the commitiee recomuendes thot "Government of Wasiington®
may be taught in the courses "94 Civicees,® ", 8§, Hdistory I,% "U, &5, History
II,% Simericen Government,® ®Soclology II,% "Law I," “Law II® und "7B
History.® It is left to the individuel tescher vhether or not the topic

will receilve an incide tal spproach or & unit spproach.

The Resource Unit

Qvervisw, The results of the guestionnaire indicated thst a majority
of the respondents considered the toplce en PGovernment of Washington, D.C.®
to be an essential topic. This evidence substsntiated the present courceg
of study in Washington, D. C. public schools. Decsuse a u-i* - RGovernment®
is alresdy an integral psrt of the course "Amerlc:sn Govermment,® it wes
thought thet develouing & vesources unlt on that topic wouua wve of ursctiesl
velue. Probably no unit msde by & tescher or e group of tesachers would be

ep-licable to every situntion. The philosophy of sach schocl, the charccter
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of the class, the personality of the teacher would of theuselves moke

for differences in pressentation of teaching materiasl., It is the hope
that the unit as hereby presented will be of help to teschers and pupils,
to be used as suggestive msteriesl in developing the subject matter in the
Cla8ETOOM,

Objectives., In addition to the general sbjectives of the tesche
ing of locel history snd community problems, the unit on the government
of the District of Columbls has specific objectives. Some of these muy
be stated as follows:

1. An understanding of relsaiionsiip betveen Federal snd Dietrict
governments,

2+ 4An understanding of the problems connected with possible home
rule for the District of Columbia.

3. 4n understanding of the fisesl problems of the government of the
District of Columbia.

4o An understanding of the part the school plays in carrying on the
work of the community, znd an active aggréci&tion thereofl,

5. The student should develop an understanding of his responsibilities
to the community, snd develop attitudes of wllling szssumption of thess
regpongitilities,

6o A willingneps to perticipste in group sctivities concerned in the
vromotion of civie affairs.

7o An objective exploration of seli-intererts and aptitudes with =&
view to peesibly fitting himself into a vocation under the administration
of the District government,

8, 4An understending of the many weyg in which the governnment of the
District may be used for the improvement of living, and positive sttitudes

towards laws and policies making for vholesome living.



9, An interest in the activities 5? the District povernment which
will be continued through indepsndent study, reading and exploration.
10, An understanding that the pupll 1s 2 part of the community, end
thet his sctlvities meke up pert of the whole comminity!s activities,
Scopee Meny young people take govermment for granted = as gome-
thing apart from themselves, snd to which they owe sllegilsnce without any
farther perticipation on thelr pert. Understanding the local orgenlzation

L

of the government should change this sttltude. The youngster of Junlor
high school age will usually be too immature to profit by & study of the
orgenizetion and activities of the local government. Howéver, the senior
high school pupil in the eleventh or twelfth grede wlll be able to under—
stand such study if the sublect matter be mede comparatively simple. In
recent years the established form of government in the District has bsen
re-gxanined, while the United States Congress hes shown grester interesi

in home rule for the District. ZDecause ol these zctivities, pupil interest
in the present governmental orgenization with plans for reform should be
comperatively easy to arcuse., The students! own experiences with District
govermmental agencies such asg securing werk permits, sutomobile drivers
licenses, elc, may be used as bzses for or in relation to the study of the
arganization of the government. The pupil who may find fault with the pub-
lic sechool system may develop & more sympethebtic understanding of the probe
lems fecing the Scheool Board once the student hes studled the orgsnizstion
end limitetions of that Board,

Tndividusls seem prone to suggest sdditicnal governmentel services
vithout being willing to accept sdditionsl taxes to pay for such services.
Again, people seem prone to sccept and deYend their rights ss cltizong with-
sut agsuning their duties and responsgibilities a2s citizens., Pupils enabled

to study the fiscal reletions of the government sre able to understand thelr
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obligations and to sssume thelr responsitiliities ns active cltizens in the
communlty. 7The relationshlp between sciive participation in ths school
community and asctive partiecipstion in the non-school comaunity can and
should be made clear to the student, The government is not something
apart from the student, but is revresentative of the entire populetion,
abtenpting to serve the whole psople, and interested in obtaining the good
wighes snd support of every individusl in the community.

Suggested Problems, With diseusgion in VWashington, D. C¢ currently
interected In possible home rule for Washington, the study of the provlems
connected with the local government seems especlally pertinent. Some of
thene problems sre suggested herein,

A, Bhould the District of Columbia change its local form of government?

1. VWnen and wiy 4id D, €, turn to the comaission form of govern-
ment?

Ze Whot ie the comnission form of government?

3. VWhat sre the powers of the comnigsiocners?

4e Vho are the present commiasioners?

5. What ere the duties of the commissioners?

6. What sre the advantages of the commission form of governuent?

7« VWhot contrivutions hove the conmissioners made to D.C.T

2., VWhat sre the criticisms made ageinst the comalssion form of
governuent?

B, V¥What is the work of the Police Uepurtment?
l. W%¥hat is the organisstion of the Police Department?
2., How does the Police Department try to orevent crime?

3. To what extent does the Pollce Departament co-operate with
Police Departments in other cities snd states to combat crime?

4s To vhat sxtent does the Police lepertument depend upon the
help of the eltizenry?

5. V¥What are some of the problems of the Police Department?
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C. How is adequate construction snd memintenance of sireets related
to efflcient city iifel?

1ls VWhy are well-kept streets necessary for trensportation of
people and goods?

2, How are well«kept streets related to the beauty of the city?

3., To what extent hsg the increase of motor wshicles added o
the problems of the street department?

4o VWhich govermment ofiicisls are in charge of the street
department?

De Vhaet 1s the relstionship of the District Government to the United
ttates Congress?
1. Why does Uongress exercise authority over D. C.?

2« Yhere in the U, 5. Constitution is there vrovision for such
authority?

3. What provisions does Congress make for legislsting for D.C,T

4y How would s citizen proceed to make his wisnes known in regard
to legimletion for D. C.7

E. W¥het is the relsticnship of the Ligtrict to the United States
President?

1. ¥Why is the President given zuthority te name the D, C. com=
migsioners?

2+« How doesz the President assist in lavemeking for B, C.7
¥, 8nould the District have home rule?

l. What are the srguments favoring home rTule?

2. What are the srguments opposed to home rule?

3. Is & constitutional smendment needed to grant home rule?

4o %¥hat are some of the suggested plans for home rule?

5« ©hould the people of the Digtrict be permitted to vote for
the U, B. President?

6. $Shovld the people of the District be permitted to vote for
U. S, Hhepresentotives or a delegute to Congress? ’

7« Will the U, S, Constdtution have to be amended before D. C. is
peraitted to vote for President or Congressmen?
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Hov does the District Government obtain revenue to carry on

its dutles spnd responsibilities?

He.

I.

1.
2.

3a

die

5e

¥hat is the budget for the present fiscal year?
How is the budget prepered?

¥hat zre some of the tuaxes, fses, cpeclal assessments,
licenses, etc, which azre levied by the Do C, government?

¥hat are some of the chief expendlitures of the I, U. governe
ment?

To whe! extent snd why does the U, 8, Government contribute
to the expenses of the D. C. Government?

¥haet 1s the work of the School Board?

1.

7.

How sre School Board members selected?

What are the cualificstions for teschers and aduninistrators?
What provisions have been made for the welfare of teachers?
How does the School Board obitain funds?

What is the suthority of the School Board?

Vhat is the relationship of the Bchool Board to the District
Commissioners?

Whnat are the powers of Congress in regord to D. €. schools?

¥hat are the civic responsibilities of the individusl?

1,

3.

A

5

Ea

How doeg the citizen's obedience to the laws help the welfare
of the entire community?

Why does the government depend upon the co-operztion of the
citizens in obedience to laws?

¥Wny is the individuslls concern for others of prime importance
in group liwving?

How can the indivicusl promote reepect for mublic and privete
property?

To what extent does pride in the community promote the welfare
of the comaunity?

How does participatlon in ecivic groups encourage the individuells
responsibilities to the community?



Activities. Pupils ana tenchers will suggect meny activities by
waich the clasg would profit. Thie project hae prepsred a list of active
ities as suggesilons for cosslible use hy teacher and clseeg. No class will
probably be able to surtlieinste in all of these activities, due to the
limited time avnilable for the unit. The sctivitdes ars grouped scecording
to whether they seem bezt fltted ss Indivicual projects, or projectis for
small groups, or projecis in which the entire class participetes &s 8 group.

A, TIndividual projects.

1. Have each pupll vielt one or more of the following: District
Building; Municipel Centery U, &. Capitol; Franklin Admin-
istration School Building.

2, Students to meke posters as models, or plan exhibits to
encourage locsl cleaneup campuigns, or any campaign to improve

the community.

3« Pupils to make street maps, showing the streets in the school
ETes, \

4o Students to use library facilities for informetion on the
biographies of the commissioners, the Superintendent of Police,
and other government ofiicials,

B, ©msll Group projects.

1. Some pupils to atiend & civic sssocistion meeting, and report
on the association® mitenpis to influence governmeont ofiicials.

2. fome vurdls to attsnd & meeting of the Dosrd of Trade or som
other organizstion which has as 1ts orogrnm a discussion cf
slang for home rule for the District of Columbia,

2. Students to invite 2 speeker to pddress them on & tooic related
to the government of the Uistrict of Columbia, the to.ic to be
be chosen by the class.

L+ & committee to draw up & list of puggestions for the entire
student body to lmprove the immedizie school community.

5, Puplils to sattend Police Boys Club anc to report on the sctivities
of asuch club.

6. Pupils to report on vericus . dnne for home rule, using library
facilities,

7o Students to bring in disgrems or charts depicting the organi-
zation of government buresus in the District,
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10.

11.

12,

127

Studente to sitend onen meetings of the Board of Educeotion,
end, vhen desmed necessury, ask for hearing from members of
the Board,

Studente to report on the guslifiecations for salection of
teachers in the school system, thelr salary schedule, retige-
ment orovisions and tenurs.

Some of the students dramstize the future o7 the District
government, Such topics ac the following might apoesl to
the ghtudentss

Our Community in 1970

The City of To-morrow

Qur Childrents ochool

Some 2uplils to interview lesacers in the community to obtain
their viewpoints on problems in which the class wsy be intercsted,
guch 28 maintaining the durl segregated schoocl sysitem,

Pupiles to orgenize into commitiees, ecach commlttee to be re-
sponsible for some community problem. Problems such as the
following may be inveetigeted,

2, Fimscsl probleme of the District.

b. The budpet of the Listrict.

c., Tultion seyment for non~resident students.

d. Trafiic problems in the District.

Ce Projects for the whole clessg

1.

3.

f’#a

5e

6.

Studente select & dally psper end follow the mctivites of

cre of the departments of the District Government, such se
D. C. Police Depsritment, or V.G, Street Uepartment.

Intire clage to visit the United States Congress, House of
Fepresentatives, on District lay.

Students to prepars snd melin tein & miletin bozrd of news-
paper clippings, articles snd pletures illustrating rctlivitics
of Digtrict government szencies.

Students to prepere erticles for publicetion in school newse
paper, suggesting cossible reforms in the community.

Students to write letters to the delly newspaper expressing
their opiniong on controversisl ipsusg.

Plan series of debeites. Some of the follovwing queztions might
be of interest to the group: ‘
s. FResolved:s that people of Weshington, D. G, be per—
nitted to heve home rules
b. Xesolvedt that people of VWashington, D. €. be per-
nitted to slect the comaissioners,
c. Resolved: that the seleg tax be abolished,
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7. Students to plan and conduct an assembly for the entire
student body, in which a psnel discusslion on local government
will be discussed.

8. Discuss verious mspects of govermment sctivities, such as
the work of the street department, the work of the police
department, ete.

Eveluction. Becanse evolustlon will be o continuous process, some
general suggestlons rather then specific suggestione for evalustlon are here—
in presented. Porhops the best oriterion for evelusting the unit would be
to gvsluste the individuasl esg he fits into hig sdolescent end adult social
groups. 1f the pupil isg &bt presznt =z good citizen, snd in the future will
co~operatc with nis fellow citizens, will sssume respgonsibllities and will
participste actively and intelligently in eclvic affezirs for the welfare of
the comuminity, that pupil has sueccessfully sbsorbed the values related Lo
the unit on the government of the Distriet. During hisg school days the fol-
lowing technigues of evaluation uwight be hﬁlpful;

"1. Records of student participation. Teacher and students to complle
liet of community activities in which the child participotes, such activities
centered sround the school, the church, civic orgsnisations, pleces of en loy-
mént, the home, etc.

<« School records. Hecords kept by the teuschers, school administrztors,

guldance counselors, concerning the citizenship of the pupil,

3. Student~constructed cherts of his own status es & cltizen, his

strengths and his weaknesses, with plan for continued growth.

4+ Teacher-constructed test:s, to evcluate inflormstion, attltudes, skills,

appreciations, beliefs, snd ebility to think critically.

5. Teports asnd observetions by perents, Conferences with parents

might revesl the growth of the ¢iild in situstions outslde of the school.
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This chapter reports the co-operstive prucedure in assigning
tdp:laa in different areas and in developing & resource unit., This
chepter indicates the technique of implementing the results of this
research, Assuming thet the oce~operative procedure will be folicwed,
more such units might be developed., If the co~operative procedure 3ll
not be used, the individusel tescher can develop further units on her
own initiative.



CHAPTER VI
CONCLUSIONS AND RECOMMENDATIONS

This study was conducted to develop and utilize the co-operative
technique in deternining what should be taught about Washington, D. C.,

and to decide how the lsarning should be orgsnized.

Summery of Reisted Theory and Fesesrch

Belated research indicsted that the recogniged lesder. in the
areca of the tesching of social studles fovor the need for teaching local
history and community problems.
Qbjectivess Some of the objectives for such teacﬁing mey be stated
az follows:
1. The pupil, in studying his environment, learns to under tend nistory.
2. The past becomes real to the pupll when he sees the influences of
the past upon hig immediste environment.
3. Understsnding community history anc problems enables the pupil
to become a more competent citizen than 1f he did not have thel understanding.
4e Beclal studies receives great motivation with study of community
history and problens.
5« Puplils develop an interest in current community problens and
possible solutions.
6, The pupil recelves {raining in hanaling historical sources.
Outcomegss The teaching of locel history end community problems has
gpeciiic outecomes, which may be statec a8 Iollowss
1e Aclive parvicipoition by tue pupll in commilty ilvorovement projects.
Ze FPupil undersTandling ol AMeriCad CULLUTE & praCuiced il UWie COomw
munity.

3. Pupil development of a wvholesome Ifremework of values.



4o Pupll gaining socisl competence to participste in commnity
ailalrg.

5« Pupll pride in his comeunity.

Curriculum fevision. Zducators dissgree a3 to the mesns and

mnethods to revise the curriculum., Some writers would limit revision {o
the few curriculum specislists, while others would allow the children
themselvey to declide the materlsl to be studled, Host of our present
theory and research indlecste that many people should be included in cur-
riculum revision. Curriculum experis, subject matter specialiste, research
workers, soclologists, psychologlsis, tecchers, school sdministrators,
parents of school children, other interested adults, and cnildren, all mey
be employed successfully in chenging the curriculum., Ouch revisicn, uniere
taken co-operatively, hes adventeges of promoting democratic provedure,
of promoting interest in the currieculum and of promoting mubtusl undoDe

stending and respect smongst the particlipants.

Summary of Procedure

This project used the co-voerciive tecanicue in order 4o make
recommendations ¢ to whet meterisal should be included in 2z viudly of loesd
nistory and government., 4 guesticunsire derling vith subject mutter which
could be included in such & ziudy was prepered.

Seven hundred coples of the guesilonneire vere filled in by selected
respondents. Those respondents included three hundred high school seniors,
one hundred of thess from thc colorsd upils, the other itwo hundred from
witite pupils, the approxiumsie proporytion of coleored puplls to whilte puplils
in the zenlor hizh schoole, Two hundred tercherg from the junior end senlor

1 am [P v wom bs B e [ 3.4 PO e o . . . 2
L oth b ;3 t s epresented
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nine separate subject zreas, The remeining two hundred questionnaires come
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from adults interested in curriculum rewvision, and represcated in equal
numbers five different occupetionsl groups. Each respondent listed his
occupstion, age, residence, lenginh of resldence in the D, C, ares and
level of educstion. Each respondent checked the items on the questiine
neire, rating esch item ne beling elther indispensable, or worthwhile, or
unimportent.

Replies to the questlonnsire made up the raw meterisl for this
project, The replies to each item vere punched on International Business
Mechine csrds, and tabulsted as to hov meny times an iteam was given a
rating of indispensable, or worthwhile, or unimgortant. Thirteen diffevrent
tebulations were made, to find total returns for sepsrats clzgsifications,
such &8 occupations of respondents, sge, level of educction, length of
residence in D. C.i area snd present residence, Tabulestions based upon
replies of teachers were mede sepuarete from the replieg of adults. Come
parisons therefore could and vers made betveen puplls, adulis and teachers.

Three separate tables wore made os followss Table 1, to include
21l replles by the seven hundred respondents, ond classified according to
seeupation, asge, residence, length of residence and level of educaiiong
Table 2, to include replies of teschers and classified according to ape,
residence, length of residence and level of educetioni Table 3 to include
repliss of adults and classified according to age, residence, length of
residence snd level of educastion, The replies to the questionnsire, aflter
being punched on cards snd tabulsted according to total replies for ench
item, had to be converted to a Tiwve-point scale for erce of interpretation.

The five-point scale used the follovwing procedure. Wiere the dif-
fersnce between the number ol respondents who checked an item as 1 vas
grester by 480 or more than those who checked thnt item 88 3 (based upon

200 guestionnaires), then that item was glven a rating of 1 on the conversion
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scale., VWhere the difflerence wus grenter oy 40 to #79, 1t was rated ss
23 vhere the difference fell between o to 39 it was rated zs 33 the
difference between -1 to -40 was rated as 43 the difference between ~43
and bzlow wag rated as 5.

Once the tables were completed, it wes noted thut the topic of
“Gavarnmﬁntycf De Co* roceived & very high rating from all groups. That
touic was chosen, thercfore, for development into & resource unit., A
comalttee of six Ds Ceo public secondary gchool teachers advised znd sug-
zested as to which activitles could be included in the unit. They also
revomnended just wnere in the prezent ecurses ol study ths resource uniy

could be fitted without upsetiing the established social studies curric-

ulume

In determining what ltem was considered indispenssble, the project
turned to the tsbvles for the totel responces of the entire seven hundred
‘respondents. Items which received s roting of 1 on the tables vere cone
sidered indispensable; a rating of 2 was considered importint; z rating
of 3, worthwhile if tinme were sveilable; & ruting of 4 or 5, the iten could
be left out entirely.

Indispensable Items, Items which were considered indispensable,
te be included in the ccurses of study, are as follows:

I. Higtorical Deckground

l. Esrly settlers

Ze ¥hny the site was chosen for the capital
3+ D. C, in the Civil ¥ar
4o Changes in locel government during Reconstruction Era,
59 Effect of World Wer I upon U, C,

6e Eifect of Vorld ¥War II upon D, C,



1T,

IIX,

Economie Life of L. €.

1.
2e
3.
be
5s

Ee
Ta

Vocetional opportunities

Opportunities for employment with U. 3. Governnamt

Opuortunities for empleyment with b, C, Government

Opportunities and requirements in clericel and @ales eccupations

Opportunities and requiremente in profescicnel snd semi-professional
oceupations.

Sources of foodstuifs =and water supply

Cowoperstion with regions to meintein heslth

Educational Upportuniities in D, C,

1.
Ze
3.
o

Se
6.

Opportunities in genersl secondary schools
Opportunities in publie schools
Opportunities in vocstionel schoolsy curricule offered

Opportunities in colleges and universitiesy their general
curricula and speclallzed schools.

Special schobls

Libreries

Government of D, C.

1,

2
3e
by
5e
6.,
7
8,
9.
10,

The comnigsion form of governmentj powers end dutles of come
missioners.

The work of the Police lepsriment

The relation of D, C, to U. 8. Congress

The relation of D, €, to U. S. President
Plasns for home rule for D, C.

Sources of revenue foyr the D. C. government
Qualifications of D. ., teschers

Sources of funds for school supuord
Authority of the School Bosrd

Powers of Congress in rcgard to schools.
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1l. Civic responsibilities of the indivicual
8, OUbedience to laws
b. Conecern for others
ce Lespect for public and privete property
de PFPride in the commmity
e, Participetion in groups concerned in promotion of
civic affeirs
V. Hoalth and Welfare of D. .
1. Public clinics
2e Role of D. C, health department
Vi. Controversiel socisl problems

1. Causes of crime and delinguency; ways in which crines end
delinquency may be decreased.

Ze Tne improvement of housing} ways of accomplishing it.
Important Xtems, tems which were considersd as being more important
than worthwhile, tc be given serious considerstion for inclusion in the
courses of study, are as followss
I, Climatic Conditicns of the District
II. Historical Bsckground
l. #arly explorers
2. The effect of the War of 1812 on U, C,
3. Changes during Reconstruction Zva
4o Changes since Reconsiruction deays to the present
5, Growth of D, C. and suburbs
TI1. Economic Life of L. C,

1. Opportunities for employment in adjacent Maryland and Virginla
countieg,

2. Opportunities and requipementsg for craftesmen, operstives and
laborers.

3. Economic relstionship of D. C. to surrounuing region
4« Board of Pyade
5, Chamber of Commerce

6, The Americen Federation of Lebor



IV. Educetional Opportunities fvsilable
1. Museuns
2« Newspspers asnd magezines
3. Public bulldings
Ve Government of D, €,
1. School edministrstion
2¢ Selectlon of School Bozrd members
3. Selection of teachers
4e Gueiificetions of adminietrators
5. Anthority of the Commligsioners
VI. Health and VWelfare Facilities of D, C,
1, Sources of funds for maintensnce of hospitels
2o Private clinics
3. Group hospitslization plans
he The community chest
VIi, BRetirement System in D. C,
1. Civil Service retirement
2« Soclal Security retirement
VIII. Controversisl Social Prohlems.

1. Re~organiszation of govarnmént of L. C,, including extension of
suffrage

Ze Soclalized nmedicine

the responses on which groups differ:d, mention is made only of comparisons
where significant diilerenceg occur, These diifferences srye as followss

1. Compering the replies ol students, teschers end svulte, the students
were inclined to gzive a lower rsting than did the teacners to several of
the items, while the adults took s middle ground, The highest agreement

between sny of the groups to the total responses occurred among the adult group.



2, Significant differsnces smong the three groups were rare, the
groups tending to sgree rather thzn to disegree on wmost of the items.

3. Pupils and adults showed & lack of intereszt in the history of
the ﬁ@ighhorhoad in which the ehild lives, or in the history of the school
in waich the child iz enrolled. Teanchers roted these ifteme higher than

did either the pupll or the adult group.

Cos

4e A1l groups emphasized ths importence of vocationsl guldance as
to including in the coursss of sbudy rwterisl in releatlion to oprortunities
for smployment with United Stater and Listrict of Columbla Governments.
Teachers slso enphasized meteriel releting to opgortunities for employment
in adjacent Maryland and Virginis counties, while pupils gnrve this sane
item 2 rating of worthwhile. D. O, residents agreed with the pupils, while
the suburbanites sgreed with the bteschers,

5. Pupils showed little interest in lesrning shbout opportunities for
farmers, craitsmen, operatives, lanborers or domestic workers. HNewcomers
o De Co rated these items higher thun 4id those who howe lived in the arem
for longer then & year. Physiczl sducation teaschers reated es indlispenscbis
the item on farm opportunities, vhile the zocinl studles teacher rated
the spame iltem as not being worthvhile.

6. College gradustes believed moterial on transportation fecilities
should ve left out of the curriculum, whils the totsl respondents believed
such meterisl was wvorthvhils,

7. D. L. residents checked as worthwhile the item on the expansion of
the residentlsl ares to Hie surrounding region, while the suburbanites

thought guch item was indispenseble,

=

8. Students showed little Intersst in muterlial on indesendent lsbor

unions, apprenticeship syvstem, von-union workers and consumer organizations,

whereas teachers end adulte gave & higher roting.
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9. All groups emphasized sducatiomal guidance, ac to currlcula
in public secondary and vocaticnal schools, colleges, universities,
special schools and libraries. Other educution uedla, such ag theaters,
orchestras, botanic gardens, were considered less important, whereas
moving-picturse houses were conslidered as bezst left out of the courses of
study. Art teachers disagreed with all other occupsational groups, by con—
sidering th:se media (except for movies! as indispensable in the courses
of study.

10. Respoadents emphasized the inclusion of iteuns on the government
of D, C,, the powsrs and duties of the commissioners, plans for home rule,
relstion of D. C., to U, 3, Congress and President, and sources of revenus.
Adults, puplls and teschers would include items on the selection and quali-
ficationg of teschers and school administretors, the authority of the
Schoel Board, end the powers of Tongress in regard to scheool. The respond-
ents showed lesg Interest in including nmaterisl on teacher welfare pro-
visions and salaries,

11. The sdults in . the elericel and sales group gave a low rating to

the item on community chest, while other groups. raied this item somewhat

Im entation of the Findings
The co-operative technique was used to implement the findings of
the questlionnaire. A committee of Washington, D. C. public school terchers
distributed ell the topics on the gquestionnaire according to grade levels,
The Resource Unit. Topics on the questionnsire lend themselves to
the organizstion of rescurce units. A resource unit to illustrste the pos-
silibities of such unit organization wes prepsred. DBecause of the interest

shown by the respondents to the topic of the government of Wesihington, D. C.
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and because the topic is already & port of the present course of study,

this project chose thaet topic for the development of the resource unit,
Objectives for such a unit would inciuie puplileundersisnding of the fol-
Llowing.

1, relstionship between Federsl and D. C. governments

2« problems connected with possible home rule,

3, f{iscel problems

4, schooll's part in comamunity life

5. pupll responsibilities to his community

6. need for porticipation in orgenizations promoting civie affeirs

7. vocetional opportunities in D. C. government

8, influences of government in improvement of living

9, nesd for continued intersst and selfi-education in the activities
of locsl government,

10. pupils' sctivities are part of communities'! activities

The scope of the unit was mede purposefully broad, meinly because
the locel government situstion is now in o stete of flux due to home rule
agitation.

A comnittee of six experienced Washington public junior and senior
high school teachers advised and suggesied sctivities which teachers may
unse in teaching the unit, The zetivities, claszified as to possible use by
the entire class, or by commitiees, or by individual pupils, included fileld
trips, reporta to class, wmap and poster making, penel clscuseionsg, dramati-
zation, etcs The teachers examined the entire questionnaire and mede definite
suggestione as to just vhere In the seperate courses of study the wvariocus
toples might be taught successfully. Decause there is no speparate course
on the teaching of locsl history and government, and becsuse the recommend=

ation has veen made to incorporate such subject motter in existing courses



of study, the comnittee mede the suggestions for incorporating the
seprvate topice of the entire guestionnaire, The rescurce unit on
MGovernment® was recomuended especlslly for Grade 128 - United States
Government. The U, S, History, Clvics, Soclology and Law courses could
511 stress materisl of this unit, in whicle or in part,

Bibilographnicsl neterial on the government of the District of
Columbie is extensive. In order bto assist the classroom teacher, the
bibliography listed in this resource unit is readily avelleble in the
Washingtoniana Foom, D. C, Publie Libravy, 8th and K Sts., N. W., Wash-
ington, D. C. The bibliography includes textbock, peamihilets, newspaper
clippings, reports of speeches, articles, coples of bills introduced
into Congress, etc., snd includes meterisl on ecch item of the topic.
Farthser resource units on esch oif the btoplics night be developed by teachers

in the future, The suggestions for the uze of all toples huve been incor-

porated in this projeci.

VWhile the materisl to be taught in the courses of study might have
been selected by one individusl or z small group éf persong, the materisl
a5 gelected in this project representy the viowpoint of seven hundred pepre
sons. This project concludes thet the do-operstive effort of many interested
persons provides a sound basis for selecting such materizl. Such cow
operative effort is democratle, fessible, snd promotes a greater interest
in zuch curriculum then if revision were accomplished by e few school of-
ficlalg.

In developing the co~operstive technicue several mediz might have
been used, such az the personal interview, group coanferences an. pamel

discussion. The guestionneire wrs uped exciusively s the instrument to



poll public opinion. 4 careful sampling, including pupils of the eighth
semester of the zenior high school, teachers of th3’$§86151 rubject aress,
snd interested adults of the several occupationazl classifications, cone
tributed to the total opinion by responding to the cuestionnaire, This
project concludes that such guestlonneire procedure ig economicel, and
provides date which represents the opinions of the groups invelved,

Resource units, developed witn the advice of & comnittes of exper-
ienced teaschers,; are oi definite help to the classroom teacher by suggesting
cetivities, outcomes, analysis, eveluztion zud bibliogrephy.

This project recomsends that further study in the ce-operative
technigue be mude for curriculum revision in 211 the high school subject
eycase It would prove interesting to utilize this technique in reviging
English grammar and literature eourses, blology and muthematics courses.

This project recomuends thrt further study be made In the reasons
why items on the questionnsire were rated ag they were by the respondents.
For inctance, some eductilionel lesders urge thot loeadl history teaching
begin with the study of the history of the neighborhood snd school in which
the pupil iz enrolled. Tet puplls and acdults do not feel thet such motericl
ig luporbant.

Only one resource unit buosed upon local history and government
wag developed., Several such regource units could be developed. Tae resource
units nesd to be evalusted aftur being put into use, in order to keep the
miterial up-to-inte, to delete and to ucke chsngseg where neCessary.

The preocedure of utililizing commitiees of tesacherg to formulste
reépource wnits con be developed further in curriculum meking. Such cone-
mittee sctivities mey be used for developing questionnaires, writing courscs

o

I study, stating objectlves for entire courses oif study, snd for continu-

ous evalustion of the curriculum.
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