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FROELFH. This study was undertaken (1) to idantify current practices

in the organization and administration of supsrvised practice programs

for training counselors on the master's level in laboratory and cooperst-

ing secondary schools, (2) to ascertain what experiences the couneslor
trainores in charge of and secondary school counselors who pasped through
thess programs feel should be eomsidered in developing 2 progrenm of supere
vigsed practice, () to determine what supervised experiences mre actually
being provided in these programs, and (4) %o present such proposals as
ecan be deternined by an anelysie and interpretation of the data which may
be useful to counzelor Yrainors and supsrvising counselors in sssessing
and improving existing programe of supervised practice or in starting new

VRO B

MEITHOD., The data for this study were socured by & questionnaire consiaste
ing of two types of items., Part I contained nine items which were designed
to obtain from counselor trainere information concerning the organization

and administration of supervised practice programs at the university level.



Part 11 was made up of a 1dst of 109 conerete training experiences which
a student counselor may underso, the yurpose of which was two-folds

{1) %o determine what supervised experiences are currently provided in
supervised practice programs and the wvalus of each of the 109 experiences
in the preparation cf couanselors aceording to the opinions expressed by
acunselor trainers and (Z2) $o zscertain what supervised experiences
geoondary school counselors whe passed through theme programs underwent
and their opinions as to the value of each of the 109 experiences in
supsrvised preparation. Twenty«.four counselor trainers and 40 secondary

gchool counsslors supplled the data for this investigation.

PINDINGS. Heports of counselor trainers on current nrovisions in the
orgenization and operation of supervised practice programs revealed
many similarities ae well ae wide variations. ™higz 4s &0 be expected
in view of the fact that theme are, for the nest part, nrilot programe
operating without precedent.

Fifty-one of the 109 experiences vhich counselor trainers and goune
selore wers asked to evaluate were identified for initial considsration
in developing a program of supervised practice in counselor preoparation
according teo the responges of bhoth groups of subjectes. These include 38
items of most importanse, 5§ itams of sscondary iwmportance, and 8 items
of least importance. The remaiping 55 4tens were classified for subnew
gquent consideration in developing suoh a progranm.

411 of the 109 experiences in the checklist were practiced to soms
extent in the programs included in the investigation, Performance ranged
from & high of 96 per gent to a low of 4 per cent. In other words, some

items were included in =as many as 96 per cent of the supervised practice



programe while othars were parformed in as fev as 4 per ¢ent of the prow
grane. Percentages of performangs for the remaining items fell betwesn
Sthese two extremes.

Comparisons between groups of the rask order of the walue of each
f1tem ae doterminod by assigning weighds %0 the responses of sach group
of gubjests and ranking the weighted scores rewealed rank &mama_
ranging from O %0 58.8. In genersl, closest agreement ves shown fop
1%ems portalining to intorviewing, advieing, and counseling while widest
difforences were revealed for certaia iteme pertaining %o sseuring,
pramnng, and Adeplaying ccoupationsl and sducational infermation mae
teorials along with Stems dealing with sohesl and community relationshipe.

Coeffiaionts of correlation of the responses of gounselor trainers
and ecunselors o the queries on performance and value rovesled Shat,
for the most pars, sounselor trainers are mors satisfied with the ex-
parienses currenily provided in their programs of mpm practice
than ave counselors with the sxperiences they undervent.

Pages in tlesis, 308, Words im Abgtmeot, 570.



ACENOWLEDGMENTS

During the past decade the phencmenal spread of guidance in the
publie schools has added considerable prestise to the office of the
secondary school counselor. Guidance promises to be of even greater
importance during the next decade when the largest enrollment in the
history of the nation's schools moves from the elementary to the sec-
ondary level. It is expected that these pupils will bring with them an
astounding number of problems which will provide an added challenge to
already overburdened personnel departments. How well the challenge ia
met will depend, 4in large measure, upon provisions for the training of
adequate mumbers of competently-trained counselors to serve the sec-
ondary schools of thisg country.

This study was undertalken to meet the apparent need for a logically
rlanned program of counselor preparation. BSuch a program assumes, among
other things, an opportunity for the prospective counmelor to examine his
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existing programs of supervised practice for possible solutions to
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CHAPTER I

IITRODUCTION

The guidance movement has besn characterized as one of the most oute
standing developments of twoentieth-century education, At the same time
it has proved one of the most controversial. In spite of the contro-
vorsies with which most of us are familiar, it is a2 fzeot that guldance
is becoming welleestadlished in educational theory and practice.

Since its inception in Hoaton nearly halfwa-century ago, galdance
has spread 0 hundireds of school aystems throughout the United Htates.

In the past decade alone facilities for guldance at the secondary level
have at least doubled to the point wvhere nearly half of the pupils in

the United States are anrolled in schools having a counselor. Today, in
nany of these schools, guldence 4z approaching a status of prominence and
respeatability equal to that of some of the more traditional school active
itlesn.

Although guidance ie becoming well-established in more and more
secondary schools, educators are nodl yet cortain of its precise function.
The activities carried on in thess schools under the caption of gunidance
illustrate the diversity of viewpointe. In some sehools guldance ¢ in-
toerproted to mean personsl eounsel by pringipale and temchers. Uther
schools differentiate guildance into types, such as educationsl, vooa-
tional, personal, eoclal, and leleure-time. Still other schools conceive
of guidance in terams of specific functions, such as imperting educational
and vocational information, aiding in the development of desirable
gsocial skills, advising regarding the cholce of 2 program of studies,

assisting in the selection of an cocupation, “elping to discover and



develop epecial talents, and the liks, These viewpointas have one idea
in commong they ameelk %o provide adequate educationsl cpportunities for
81l the children of gll the peoople.

Aetivitios of 4the sort enumeratsd in the foregolwny parsgreph are
carried om in a major poartion of our secondary schools, some of them
rather informaily by classrovm teachers and adminisirators, and cthers
quite systematlcslly by persoms with training of a technieal chaprscter.
The latter schools more often regerd guldancs as an act of wiill requir-
ing the services of professionsily trained socunsolors.

™aring the pest decade pshodlas employing counpelors have etesdily
ineressed in number, Wut the development of faoilities for supplying sde-
qate numbers of competently trained counselors has been slow. %o etaff
thelr programes many schoole have nad to reecruit clasgsroom teachers %o
serve in the capacity of coungelors. This preetice, while neceesary, has
proved costly and time~consumlisng, for it 'sme teken many of the betiery
teachers from the clagsrooms and placed them in positions whieh recuire
additional training of & somswhat diffarent nature from that ocrdinerily
acgquired by teachers.

The most promising acurce of guidance personnel at the monmendt apw
pears o be that of counseloretraining institutiona, For some time now
those institutions have offered eourses designed to provids ehudonts with
he necessary skills and competencles for ecounseling, but these have not
proved %00 satisfasctory. ¥With the growing demands for wore competent
personnsl, however, counselor trainsrs and aunthorities in the fleld of
guidance are basoming inereasingly concerned with & constantly recurring
gueation: ¥What should econstitule an adeqrate progran of eounselor pre-

paration?



In searching for an answer personnel auvthorities are examining the
content of the present guidance curriculum; they are viewing more closse
1y the activities and mecomplishments of a2 mamber of pilot programs;
they are encouraging, and engeging in, research and ars exchenging ine
formation move freely; they are sccumiliating a gubstantial body of
information with whieh 1o eveluste present progress and to plan for the
foture; end, in immedimte response to the challengs of publie schools rli?er
nore competent personnel, they are devel oping = program »f cwervised
practice sinilar to that in teacher training te enalle prospective coun~
selora 1o develop and improve counseling skills in actual counseling
situations.

Wiile all of the sctivities enumsrated above are vital to the jme
provement of counseling as a profession, the provision for a period of
supervised practice, or an internship ss 1t iz sometimes called, promisce
to be one of tha moet significant developments to deote in the preparation
of comngelors. Aimed a2t 2 more realistic approach t¢ training at the
pre-garvice level, eupervised practice provides for the piludent an upw-
portonity (6 experlsnce under competent superviaion the variely of duties
end fupvetions actually invelved in tlhe day~to-day work of the counsalor.
™is experience, it is bel ieved, enables the student counselior Lo refine
ekills learned in the college clasercom anl 4o develop ofhers which can
be acsquired only throaugh setusl prsctics,

Although there ias eomnon agreenont coneerning the desirability of
suporvised praciice in ccunselor preperation, 1ittle 1s knowm about vwhaet
iz sctually belng dune. The present study undertaires to investirate
suparvised practics in eelocted counselor training programs throughoud

the country and to determine current and recommended provisions in the



organization and operatliun of these programs.

STATERNNYT OF THE PROTLIEM

This study ie essentizlly a survey of current and propesed practices
in the orgenization and operation of supervised practice programs in
galected counselor training institutions. It has these objectives:
{1) to identify current practices in the organization and administra-
tion of supervised practice programs for training counselors on the ma.s-
ter's level in laboratory and cooperating secondary schools, (2) %o
ascertain what experiences the couneelor trainers in charge of and soecw
ondary school counselors who pagsed throuzh these programs feel should
be considered in developing a program of supervised practice, (3) to
detormine what supervised oxzperiences ars actually being provided in
these programs, and (4) to present such propossls as can be deternined
by an analysis and interpretation of the datas which may bve useful %o
counsel or trainers anl superviging counselors in sssessing snd improving

exigting programs of supervised practice or in starting new ones.

PROCEDURE AND METHOD

In defining the problaem Initizl attentlonm centered arcund $wo broad
areas of couwaselor training: (1, tie vrganisstion and adminisivaiion of
acunsalor training prograss and {2) ths nature and content of the counselor
training currioaiun.

It is gounerally recognized that there sre several types oi counssiing
positione, each & gpoeelsliy, cach reguiring a special dype of preparation,
The vocationzal cvungelor, Ior czample, performe funciious vasily tillere

gt froxw the clinieal counselor. The same 1s true of the Ligh schosl



counselor, the sollegs 2dvlsor, anl the ddreqtor of placement, £0 nars
s few, Counselor itralners conceruned with thwse 1ifferasnces have bezun
to expand toeir facllities to provifie specialized trainivs for the

various types °f tralmess. Itudente asplring t3 heecome clinle:l soun-
selcrs, for sxample, are recolving tralning ir psychology lahoratoriee
under the directlion of compotent psyelclogieta; placenent traireecs =re

208w

o

éeveloping and refining thelr gkills thremgh sctusl experienss in »
ment Lureaue; meny ¢f the functicns of 4le school eounselor nre being
perforned by irzinses in eesondary sechools under the superviszion of
regular schocel ccanselors, and go on,

These develipments heve recossitabod a rovision of crgenizetionn)
strueture snd adninistrative procedures. Oecurlng facilitles, ealinting
the ald of swpervisory porsonnel, Ceveloping time sclednles, and planning
for continnity of training zre only a fzvw of the functions which muzt he
performed for sach type of trainee.

Thewme programs are actually in operatiorn, bu%, to dats, no adegucte
siadomont concerning the eircebure and condent of ths warious {ypes of
prograxs heas beon formmlated. Since the lavestigstor was primrily
ivteronted in the proparation of ceunselovs for work in secondary sahools,
it wag decidad to 1init the study to an invaestizailon of $he oroanization
aud conient ol supervissd practice progrars for $raining comsslors in

saboratory and cooporating secondary schoeole.

An sxtensive biblicgraphy dealing with 2ll acpocts of counselor

preparation was complled. The sources most helpful were Resders Guide



o Periedical Literatura (:5:»3}.1 Tduentional Index (13}, Oecupational
Index (29), Guidence Index (21), and Paycholosical Abstragts (31). Kr.
Frank Sievers, Speclalist in the 0ffice of Bducation, offered waluable
suggestions of unpublished materiale on the subject. These materials
wore securad by correspondence. The bibllography was uvsed initially to
determine previous studies that had bheen made in the area of counselor

training.

Sonferences
Conferences were held with authorities in the field of guidance and

personnel, with counselor trainers, and with advisors in an effort to
clarify the problem and to gain s better understanding of the broad area
of counselor tralning. Dr. Roy Anderson, Professor of Guidance at

Horth Carclina State College, Raleigh, Horth Carolina, and Dr. ¥William
Perry, Counselor Trainer at the University of North Carolina, were helpw
ful in reviewing previous exeriences with supervised practice programs
and in pointing out the major diffimlties confromting directors of
counselor training in their efforts to provide actual experience in the
training process. Dr. Alvin Schindler, Dr. R. Lee Hormbake, and Dr. John
Kurtz, advisors to the study, raised pertinent questions in connection
with the problem and pointed out areas for further investigation. ‘These
conferences helped to clarify the problem and ¢to estadlish the most suit-

able research procedures.

identifying Superviged Practige frogrems

Froelich'e (uldence Workers' Preparation (19), a tulletin listing

1This type of entry is used throughout the text to refer to general
gsources. Direct quotations are footunoted.



ingtitutione offering practicum coureee in counselor training, wes coe
sulted initinlly in sn effort to identifr eunervised nractice prograne.
The investigator, having intirste Imowledge of some of the programs
reported in theo bulletin, discovered thst several insgtitutions were
erronecusly includad. Moreover, since the bulletin is a 1949 publiocsa-
tion, it does not include %he progrsms initisted in the past two years,
It wag declded, therefors, to cmtact State Directors of Guidance for
the desired information.

Letters requesting the names of institutions providing supervised
practice in labdoratory and/or cooperating secondary schools and the coun-
selor trainers in charze were sent to the 38 State Directors of Guidance
{sppendix A), All State Directors responded and reported 2 total of
50 institutions having such programs. In consulting with persons af-
flliated with three of these institutions it wae learned that emphasis
was placed upon training in psychology cliniecs rather than cooperating
secondary schools. In the ten states not having State Directors of
fuidance, Froelich's tulletin, referred to above, and the (ffice of
¥ducation files were unsed tc aupply the names of pertinent institutions.
Altogether fifty-five institutions were identified.

A preliminary survey was made of these institutions to werify those
reging laboratory and cooperating secondary schools for tralning counselors
at the master's level and to determine the typee of experiences provided
in each. The survey was for the purpose of seleeting counselor training
programs to include in the etudy and to enlist their cooperation.

Since counselor preparation to be meost effective mast be predicated

upon the functions performed by the counselor and the compestencies needed



by him to assame his responsibilities, 1t was decided to incluvde in the
study these institutions which provided the wldsat range of supservised
experiences in terms of the beaic elements that go to make vy &an organ~
ized program of guidance. The basle elemenis of a guldance program,
comadnly referred tc as mervie@é; sira of two typss. They are listed in
parallel fashion below. Individuals familiar with these two t7pes of
servicoes know that they are esgentially the same, since the slements that

&0 Yo make up one type are inherent in the other.

Type 1 Type 2
Services to individuasl pupile Occupational information
Services to pupilas in groups Personal inventory
Services to the ingtructional staff Counsel ing
Services to the administration Exploration and use of traine-

ing oppoertunities

Services to the community Flacoment
Resaarch services Followup

In discussing the feasibility of the eriteria with authorities in
personnel work it was pointed out to the investigator that the initial
efforts of most counselor trainers to provids actual experiences for
their trainees appeared to canter in interviewing and testing and in
test interpretation. It was emphasized that, while these activities are
inherently a part of both types of services, it would probably be wise
to include them as disztinctive Ltema.

It was further recognized that services $c the commmnity was &
hlanicat® term uweod to descrilbe working wiih parente and advits on ths

one hand and with community agencies and organizations on the other.
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wes made up of = 1dad of concrete tralining awmariences whisk a student
couneelor may underso.

In ¢upstructing Joxrt I, & study was mede cof ragional conferense
reportg by detemmine wiich guesatlons eoncernins the orgeniraticn and ad-
mianietratlion of supervised proactige programs were asksd moat frocuently
by coumselor irainers. Fine questions wers 214entifled »nd incdinied in
the cosckiist.

in developlng Fart II, 2 search was nede of gnidance literature to
locate and define poseible sxperiences in which student counselors may
engage in practice schools. In deciding which items to include, valuable
agsistance wme rendered by several suthorities in the field of guidance
who discussed the foeasiblility of certain smrervised experiences., ZEspe-
elally nelpful were D (Lifford Froelich, Svecialist in the Office of
Bducation and Direstor of Counasslor Traininz at Johns Fopkine Tniversity,
Dr. ¥1llism Pervry, who at the time of the stady was developing a program
of supervised practice at the University of Forth Carolina, and Hr.
Franic Slevers, Specisliet in the Office of Pluestion.

Part I1 finelly consicted of 100 iteme prouped in seven aresc., In
grouping the items, it wae founl that the neost vorkadble plan wes a2 come
bination of the two types of services reported in the nreceding section.
The items were grogpsd, therefors, unler these headings:

1. Ocoupational and educations) information

Ze Personal inventory
Ze Interviewling, advizing, and cmnseling
4e Orientstion and placement
S5e. ¥ollownp

6. Bechool pvd community relationshipe

7. Research
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Thie plan, it was believed, did not in any way vitiate the results of
the preliminary survey.

Select groups were used experimentslly to "test™ and refine the
instyument, including members of the University of Maryland staff, the
0ffice of Education, and groups of counselors, principals, and teschers
affiliated with the Maryland Public Schools. The checklist, & copy of
which is included in Appendix D, was revised snd improved ss a result of

these exporimenta.

Zhe Suyvey
Copies of the checklist together with epecific instruction for its

completion were distributed to each of the 35 cooperating institutions,
At the mame time counselor tralners were asked to supply the names and
addresses of persons currently counseling in secondary schools who re-
ceived actusl oxperience in theilr pre-service preparation (Appendix E).

Twenty~five institutions returnsd the checklist together with the
namnes and addresses of B7 secondary school counmelors. One of the 285
checklists wae rather perfunciorily completed and had to be discarded.
Three of the lnstitutions returned the incompleted form, stating that
their programs were in the formative stages and had not yet begun %o
function. Seven fzalled to respond. The final representatiom, therefore,
consisted of 24 institutions. Althongh a letter of followup {Appendix ¥)
brought additional replies, these arrived too late to be incorporated
in the talmlations.

Part I1 of the checklist was mailed to the 57 counselors reported

by counselor traivers as having corpleted the supervised practice course.



Fartyg counselors responded although at the time of this report returns
wore 2till belng received from counselors who had changed residence.
It wae felt that the 24 counsglor training institutions and the 40

counsalors consbituted sdequalte samplings of the twoe groups represented.

Apalysis and Interpretation

Simple statistleal procedures were applied in analyzing and intere
preting the data. Prevalent practices with respect to the organization
and administration of supervised practice programs were identified as
shew: by responges of counselor trainers to the questions in Part I of
the checklist., Responses of counselor trainers and counselors to the
items in Part 1I were treated separately and also compared, Those ex-
periences wvhich both groups felt should be eonsidered in develcopling a
pregran of superviged practice accerding t¢ established criteris were
conbined into what weas considered a dbagic core of training experience
for use by prazetice schools.

Tre rmamber of items added by cournselor trainers in Part II wes not

considered sufficisnt to warrant a follow-up survey.

KEED FOR THE STUDY
With the phenomenal spread of the guidance movement in pudblic educa—
tion, there has been a corresponding increase in the demand for profes—
sionally trained counselors which counpelor training inetitutions have
been uneble to meet. C(onsequently, counselors have been reeruited from

other gources. In publie schoole, for example, it is common practice to

Eﬁaporta from four counselor irainsrs and thres counselors were re-
celived too late t0 include in the study. Thase were compared with the
final tabuwlations and the results were found to be substantislly the same,



4% GATIIE 03 UbWME 08 gou ‘suexioxd emer] SUTHEE® 03 POOU &duwpInd ug
BIPUDIROBOE  vETOOYUOB Sxupnovss Jursexedood puw Lx03eI0qET Ul ovuopsodre
Teot3orad ewcs XSJJ0 BUOTINMGFIBUT podpumi-~g~3ITey L1Iesu Awpoy *sT(i4s
93y supgex pus Lpuis of puvw ‘Auydosoryyd syu eziusiio o ‘oFpslaouy B3y
93UPTIOSUND 0fF FUIPNGS SYF OIQSU9 0§ AB] ul <sujawd Joywal DYG o SO PeU
uy djysuxeiuy 9y 0% sayiuie pojged eopq9exd pestasedne ® J0F POIE 8Y
JugLiudooes L1Iaisvesvul ol sepousFe SurlITgaed TUR SIOUWIBIY JoTO8UNCD
jug swerSold Fuyutely Jolesunsd TIw uy Ieriwis ‘saed jsow sy Joy ‘eaw
288IN00 BBVY] EOTROIIIND PUWRPIAD 8yl JOo 8e8INCD JXwindesx ouy UL STITAS
ue3l20 8do[eA9p PUR UOFPBRIOIRVT JO A307L%A OPER ® ereyled Jolesunod
sayyvedsoad v -Laevsseveu saxwedde Fujutwry Tsuopsseoxd yJo wexPoad peuweyd
~£13uexevyod v ‘Teuwwosyed pejiriend uyta stooudvs Liddns o3 Jepxo ul
‘U0 X? surnued eansuy 03 Jepso uyl waxoxd o
Lyp1end pue sIngonIss FuiueLy JSCISBUNOD JC ASTA TUOTLITID ¥ exwy) 0 pPesn
gseTaTLo3TR Touuosted B3I0JFO ITOUL PULIKS SWOLLNQFYBUT 8Y  uojsuedxs
xoujdany usae spuested puwmeyp eful ‘Supacx? TITIS 8T PUBEED ou3 ‘IIea swu
judgno ey pue ‘sivel juedex Uy @8I II0CF YY) DPOEBEOIOUT SAWY SUOCTY
«n4 33803 Juiupedg Jopesumo? Winrouilv cTeuucsed peupsay ATreucyssejoad
3o eXsquni X93%93F JoJ peou anoiaqe oyl dn guiod seviyowad eseyy
CTOTIOIUT USHY SATY FUTUTRIS
pur SUOTIECTITIERE Xyeuq ueqo el csagiesutned Jo L3poedes suyy wy
eaxse o3 sucsxed uUpwIqe 03 BLOOYUS olqwUe 0% spvuwsdeqe Ul pIey USeq B®Y
820 TOBUTOO JO WOISBOTJITI00U 93%4L8 ‘seowersut LAueuw uy ‘zescedo) *siaoies
~0nov #% LA{TAFeLeCOUS UeTeouUnE wed Leuyy vavgeg pedeTeasy 8q JEmm URIUA
PU® 8808500 LITIEUTPIO 30U Op A6y yojus Jupleswmne? og srirnced 8 LTTHe
WTEE60 Gi4B 8X6Y] 2UNg poasgreq Lirt=asue’d vy 33 *u363Te10ede Io HJI0A

QUG We g Of WITBEE PUY 60 [6RUNRCD SLUTPINT, SIOUDes; I9%9@q oyl Teqwl

1



stondardization of prectices zs to estallidsh 2 flexille bub beszic cove
of professional training regirements,

In & recent sorvey of counselor ireinirg institutions the investie
gator discovered slgnificant differences in supervised practice progrowms,
It wos found that wide varistions existed in the nature end scope of
supervised expariences, in administrative practices, and iu the facilie
ties utilized by wvarious institations for training the same types of
nounselors. This is not surprising in view of the fact that these pro-
grams are largely experimental and the counselor trainers are faced with
their own psouliar prodblema and needs. Besearchers need ¢ exmmine these
efforts to discoveor distincitive choraeteristics and common cores of agree-

mont and to enrich the diverse experiments.

2481IC ASSUIPTICNS

The gtudy evclved from soveral basie concepis. These aret

le A soherently-planned, adequately-administered program of pre-
service education ls & prersquisite to profeasional counseling,

Ze The realization of desirable oubtcomen of counsel or trsining 1is
dependent, in large messure, upon the acquisition and improvement of
counseling skills through the actual application of $echnicues snd pro-
cedures learnsd In the college classroom.

Ze Supervieed practice in counselor training provides for the
atudent an opportunity to gain valuable prsctical exerience undsr come
petent supervision and to assume responsibilities doth in dealing with
real problems of pupils and in thoso aspects of the schosol program in
which he will be expected to partisinzte as a pranilticner.

4, The walue of supervised practice in the pre-service education
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of coungelors is dependent, iu largs moasure, upon the nature and scops
¢ oZxperiencos.

e Hajur responelbility for tralping publiec schoe)l covnselors rosts
with those in charge of %ie tescher edusation progranm.

G. Gupervized counselling experisnce should take plsee larsely in
public schools and at levels at which the student counselor expectn ¢
WOr K.

7. fShe opiuicons of counselor Strainers actually engaged in sdminie~
tering programs of supervised practice and thosa of cownselors wiose pre-
service education inciuded a peried of actual ewperience are more Lighly
regarded than are those of persons hawing had no associatien with sach

DY OZram,

DEPIIITION OF TEDMS
In order 4o ingure common undersbanding, 1t is necsssary %o srree
en the use of terma. Tor the purposes of this study the following dofinge

tions obtain.

£0F txeining program is an organized group of coursss and
counseling oxpsriencos designod to prepare a stuldent for proefassional
astunael ing.

Supsrvised prasiice prosmran refers to that part of the comnszelor
trainlng program which onables the studeant to galn actual counseling oxe
parisnce unlsr compstent superviaion,

Student csunselor is a2 perscn enrolled in the supervisad practice
program.

r of Goupselor ZTrainins is 2 perscn charged with the adminis-

trativn of the counselor training program st the college or university.
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Director of Counselor Tralinines and Coungelor Trainer are ueed inter-
changeably.

ng gecondary gchool is used to indleate a publicly~supported
secondary school working in cooperation with the university to provide
supervised counseling experience for student counselors.

Laboratory school is similar to the cooperating eecondary schcol ex-
cept that 1% 1s established and maintained on the campus by the college
or valversity and is uwauslly a tultion school.

Pragtice school ie used interchangeabdly with laboratory school and
cooperating secondary schecol.

r is a person charged with the organization amd

administration of the guldance program in the practice school and under
vhose immedinte supervision the student counselor gains inltial counsel-
ing experience.

cop are activities in which the siundent counselor

may engage in the practice school under the immediate directiom of the

supervising counselor.



CEAPTZER IX
REVIEYW OF THE LITHRATURE

A search wae made of guidanse literature ia an effort to lccate
publications relzted tc the prodlem under investigatioa. Principal
sources used were Hoaders Guide 3o Periodicsl Literature (32), Aduga-
4iona) Index (12), Qcoupational Index (29), Cuidance Index (),
Esycholosioal Abstrachs (31), and Jutdance } ' Gualifioations
A Raview of the Literaturs (19). In addition to these, numerons educa-

tion journals, guidance periodiecals, and regional confeorence reports of

guidance directors vere examined for pertinent items,

The most valuable materisle found were articles and unpudbiished
pepers, slthough some research etudies pertaining to the broad area of
counsel or yroparation with implications for supervised practice programs
were located. This ochepier presents & roview of theory and rseearch ro-
lated to the preparation of counselors in laborstory situstions, HRee
search studies, articles, and unpublished documente have been treated
under separate headinge. Those data pertaining directly to the topie

under investigation have been included.

Research Studles
In #Graduate Training for Rducational Personnel Work® (26), Corinne

LaBarre reports on z sarvey conducied in 1948 of institutions offering
graduate training in persomnel woark. The major purpose of the study
was to locate training facilities for personnel workers in colleges and
universities throughout the United States.

Among the signifieant findings were:
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1. ©Ome hundred ten of ths 271 Institutiona responding to tie gues-~
tionnaire indicated that they offered an orgenized program of graduate
training for educational personnel workers.

2. In 56 inetitutione, training programs for eduncational personnel
workers accommodatad etudents preparing for work st tho elemsntary
level, 88 for seeondery echools, and BE for colleges and wniverzitics.
It shouid be pointed out that some of those inctitutions trained per-
sonnel worlare %o perform at &1l tirse lavele.

2. COraduate training was offsred for ecounselors and specialists dy

the various cocllezes and univeraities as followst

82 zeneral 3 marriage

81 wvoeational 18 religious

35 placemant 28 group work

21 residence hall 22 rehabilitation

4, Practice tralning was supervised and administered at 47 $nsti-
tutione in conjunction with faculty counseling programs; 49 supervized
thelr work through college clinies; while 42 of fered supervised practice
in neighboring pullie schools.

8. Frequencies were checked as follows on various types of practice
experiences: 85 offered experience in testing, 72 in interviewing, 70
in counseling, 51 in remedial work in reading, spsech, and hearinz, and
30 in group work. Of lesser importance was supervised experience in oc-
cupational information, scoring tests, psychotherspy, case work in pey-
chiatyy, case studies, Job evaluation, research, and the like,

This oft-¢uoted study pointed wp several significant facts. In the
firat place, 4% revealed the lack of echerently-planned programs of
supervised experience for training personnel workere. BSecondly, it dis-

closed offorts tc traizn pudblic school counselors at levels at which they
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expect tc work, An? thirdly, it showed laek of agreerment concerning
pasic training reguirements of persomnel vorksrs, Testing, interview-
ing, apd counseling received mejor emphasls while many of the suppor ting
activities wors virdtually ignorad.

Ty rovealing weslmesses in the counseloer traiping structurs this
study has had a profound influence upon bringing aboul 2 wore critisal
evaluation of supervised practice programs and training facilities. 1t
hee pointed up the need for additional experimentation sni reseanrch,

In & publisted doctoral Jdigmertation, entitled,

swork (9) Tachel Dunawsy Cox adds to the plethora of investigations deale
ing with counselor functions. The investigeticn sought answers to
several questione. Amorng those vere:

l. ¥uat functione are performed by & grour of selected counselors
in pecondary schoocls?

2. Yhat experiences lie back of the competency these counseiors
bring to ths performance of their functions?

3. What patterns of functions are revesled dy thia study of thase
counseloral

In this investigation the anthor used the gquestionnaire teechnique
in addition to the czse study approach in which she interviewed many of
the 100 counsmelors included in the investigation and observed their work
over a period of time.

0f the findings, tlree appear noteworthy.

1. The study revesled that counselors, by and large, were concerned
with the total devel opment of the pupil. A majority sought to provide
sducational, occupational, social, and emotional guidance through a thor-

ough study of eagh irndividual and by utilizing all available techniques



and resonrcss at their disposal. T.o szervices proviled assistance in
the nrans of personal counseling, group work {crisntation to schoul,
vocationsl information, socisl hygiene, and so forth), cooperative and
administrative relotlonships, wlaeenent, snd followup.

2. The moot imporitant experiences sgresd wpon Ly the counselors
were in the area of “umen relstlons. Opsclel gigniflosnce was aiituched
to ereriences with ofllesgnez in teacd:ing and coungeling aud wilh chile
dran they bad frucht and ccunseled, zmong osthore.

Ze FPanction patterns waried wilely,., BSome pounselurs were congerved
with relatively sirmls responaibilities 4n the area of placement and
ogcoupstionel information, while the performasnce of cthers showed highly
compley patterns invelwing svery zres of the enild's iife. While oaly
14 per cent of the comnael ora had had gupervised experience all feit the
need for mash training in thelr pre-service education.

e fact that functlons were measurad in terms of types o1 guidance
reveals a step in the trangition frou guldance concelved ay personal ade
vice to o coneent of speoeific functions., From this energed the "broadw
areas® spnrosch $0 ecounselor vreparstion in which tralning requirements
vere conceived in terme of areas of competency rather than course ful-
fillment. This concept 1s discussed more fully later on in the chapter.

Ferhaps the moet siznificant faet brought out in thils investization
is the wide wariaticn in functions performed dy secondary schocl counsele
org. This illustrates the diversity of viewpolnte concerning the purposes
of guidance. To some guldance apparently means dispensing cccupational
information while to others gnldance consietes of helping ths pupil with

prodlens in all areas of development.



Buch diverse opinicns indicate the diffieculty of esetablishing a
complete program of counselor preparation appropriate for all prospective
coangselors. They indicate further the deeirability of a flexibls but
basic core of training requirements predicated upon the functions per-
formed by most seccndary school counselorz. Huch z basic core would
gimplify training and at the same time would enable the counsel or to de-
velop supporting skills peculiar to his job as the need arises.

Parthermore, the faet that the most important experiences agreed
upon by counselors were in the area of human relations indieaites a need
for considering this ares in developing a program of supervised practice.
Especially is thie true if one concelves of the counselor as a colleague
of the teacher and school staff. The smount of emphasis, however, will
depend upon work experlence reguiremente in teaching and other occupa~

tions.

Articles
George A. Plerson, in "Utilizing Internships in Preparation of

Coungelors® (30), reports on the difficulties which confronted the staff
at the University of Utah in eatablishing & program of supervised practice.
The staff, according to lir. Plerson, began their program by asesuming
neively that stulents assigned to supervising counselors in Salt Lake
City high schoeels would receive profitable counsel ing experience. It was
soon disgovered, howevey, that trainees were being agked %¢ perform ac~
tivities often umrelated to counseling. For example, they wers asked %o
ctheck attendance, issus work permits, patrol halls, and supervise lunch
roons.

As 2 result of these srperiences a etmdy of the role of the counselor
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in the Sx:1t ILake Clty schools was undertaken. From this etudy, in vhich
principals, vice-principsle, counselors, and deans rarticipated, emerged
a plan for sstablishing internshipe in the public schools at the alemenw
tary, Junior, and senior high school leovels.

Yhe article concludes with a 11zt of generalizations pertalining to
the internship as & device for tralning prospective schonl asounsslors.
They are}

1. Counseling internships must be developed and they must be devel-
oped for a specific tralning purpone.

Ze Supervizing counselors must be adequately treined and gxperl-
enced, and they mmst be willing to accept the added responsibilities of
teaching the intern.

3. Supervising counselers should be operating within g welle
orgenized and effective guldance progran.

4. SBapervising counselors should pemmit their interns to sarry
real responeibility for their cases.

5. Supervising counselors shonld take the responsibility for making
the internehip an educational rather than just a work experience.

6. The intern should be assigned to his internship on the basis of
his partimlar needs and the unigue training opportunities provided by
& particular intership situation.

7. The intern should be thoroughly familiasr with couneeling and
testing techniques before he is assigned to his internship.

8, The intern should serve in the same intemship experience long
entugh $0 become competent in at least that situation.

9. (ounselor trainees should intern firet in a general counseling

pituation.



10. Counszeling and tesbing technlisues shonld be veed o aselect
studsnts for counseloer training,

1l. Yhe inwmedinte responsibility for supervising the intern shomld
rest with the superviging counselor,

12. Loeal schoel adnministrators aad cownselors ghould particinats
in the Jevel coment of adegquate interahlp siteations,

Thie is one of the most significant articles to date in that it is
the first attempt %o develop & framework for orgsanizing progvame of
supervissd practice in counselor training, The generalizstions smphaeize
the parpose of the internship, the role of the supervising counsselor and
intern, soelection and asesigmment of the intern, and ths need for uitilizing
all persons concernsd in planning the progrsm.

Although these goncralizetions zpply prinerily te ths organization
and adminlstration of the supervised practice program the implicetions
for the careful selection of content are spparent, One nmight conciude
from the article that the success of sopervised practice in counselor
preparation will be in direct proportion to the amount of time and care
ezercised in planning and administering the program,

In April 1548 the National Tocational fGuldance Assoclation lssued
a report on the standarde of counasslor traiming. In September of the
same yoar the Eighth NHational (onference of State Supervisors of Guidance
Services and Counselor Trainers adopted a similar report dealing with
trhe duties, standards, and gqualifications of counselore. 7The similarity
of the two reportes led to & Joint meeoting in 1945 of vepresentatives of
thess organizatlions along with thoss of other sgenciles who were invited.

Leonard Miller in "¥inimum Treining Standards for Oounselors® (27)



repcrts on the 19492 meeting of the Joint Committee on Couneelor Prepara-
ticn, The committee wme composed of representatives from each of several
professionsl groure and publis cgencier connarned with counseling snd
gnidance. The orgenizatione represented were: Aperican Psychological
Associstion, Office of Yéveation, State Supervisore of Gunidance Services
enc Cowneelor Trainirg, Velerenes! fAdministretion, United States Empl oye
mant Tarviee, American Gollege Perzonnel Aseceiation, and Hational Vocae
tionel Culdance Aseociation.

The yarpeese of the mesting wee 0 agres on the basic comtent of
edeguate profeenional training for acunselors, The eommittee agreesd on
seven "core” flalds of knowledee essentlinl in vrevering for professional
comyotence in sounseling and gnidanne work on the graduate level., In
April 19490 the Jjoint committes published 1ts findings in a booklet, en-
titled, Qounselor Preparystion (7).

The seven figlds recommended in this booklet along with the corres-

ponding areas recommended in Duties,

Lounselors are listed in varalle)l fashion belows

: mm and Cmalifie i

Frineinles Philesophy and Prineciples
Understonding the Individusl The Study of the Indiwidual
Growth and Tevelopment of the Ine
dividusl
¥duestional and Cccupational Collecting, Bvaluating, and Using
Informztion Occupati onal , “ducationsl,

and Related Information
The Counseling Process Teshniques Used in Counsel ing

Sapervised Experience in (ounsel-
ing
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""’g;§§ i@ﬁs Y R il 2 i) o
tions of Counselors
Adminietrative Relationshipe of Adminiestrative and Community Rew
the "uldance Progranm intionsuips

Taasarsh ond fralnstion Pro-
cedures for Counselore

These two publications are significant from at least two viswpointe.
Firat, both set forth recommendations in terms of brosd areas of knovledge
and experience rather than speeific courses to be taken. The bhroad-aroas
approach, as it is called, enasbles each institution to orgenize its cur-
riculum in terms of facilities available and needs of students. Sscond-
ly, agreement on the areas in vwhich training should be organized apvearse
noteworthy. The asimilarity of areas created considerable interest on the
part of other professional organizations in that areas of competencisa
in training were emphasized. As a remlt of these reports gounselor
trainers have begun to organize programs in terms of broad sreas rather
then cocurses.

At the June 1949 Conference of City School Superintendents, Frinei-
pals, Mrectors of fuidance, and Counsslors held in Pittsburg, Hansas,

Fe o ¥illlamocon discusged the tople "Supervised Txperiences in lounselor
Training Pregrams” (45}, In this report Mr. Yilliemeon strezse’ aix
aspects of desirable practical training. They are: interviewing chiilles,
cead reading, case conferences, supervised experiences, intermaliips, and
group therapy technigues. All of the aetivitiss were conceived of as the
noneel zegroom type.

The repord included the folloewing sugpestions:

l. A number of methods should be used to train counselors t0 in-

terview in a mapner which l¢ netural to their pergonalities and which



is adaptable to the individual differences represented in different
clients. The training should include at least one mctivily a week and
the training time should last over a periocd of $wo years.

2. The gradvate student shonld be aseigned the responsibility of
reading an extensive case once a week and of makirg snalywses in terms of
interpretation, dlegnosis, and treatment,

3. Counselors-in-training should discuss in conference a variety
of cases considering al ternative interpretations and possidble courses of
section in dealing with different types of counseling problems.

4. Supervised preparation should include some experience in an
institution for the feeble-minded, in an institution for emotionslly
disturbed patients, in 2 business perscnnel office, in an elexentary
school, in 2 high school, and in a college.

5. The internship should be integrated with the entire period of
preparation. This would consist of internship experience in modified
form from the first year of training through the last,

6. A part of the counselorts training should be spent in a com-
manity agency learning group therepy technigues and group processes,

In these suggeations four important faets or irplications stand out.
Firet, the student should receive supervised experience in areas directly
related o the counseling process. Secondly, the student sghould gain
wide experience in a variety of situations. Thirdly, the internship
should not be 2 concentrated period of training but should be extended
over the entire currieculum. And fourthly, counseling cannot take place
apart from the soclo-sconomic-psychological setiing of the client for

which the counsel or must dbe trained.
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The sreatest dlfference between thess recommendstions zmd thoze of
other guldance experts ie¢ in the scope of experiencess Instssd of preparw
ing the counselor for any one level the author muggests several types of
experience in & vasriety of situations requiring a longer periocd of pre-
parabtlion. This spproach iz bzsed on the premise that the counselor is
semething of a general practitioner and shonld be prepared to function

at any level, Thue an 0ld concept in a new sedting.

At the Little Birch Laboratory Conference held at Milrose, Hinnesotas,

Avgust 1948, the Committee on Supervised Practice issued the most com-
prehensive report to date on what ehonld constitute an adeguate program
of supervised experiences in counselor preparation. The committee con-
sisted of state directors of gunidance representing five mid-western states
and was co-chaired by Willie X. Dugan, University of Minnesota, and

Ray Pryan, Iowa State College. The report is entitled Superviged Prac-
tice in Guidange Services (41).

The conmittes considered four sspects of progrem devel orment. They

are: the role of supervised practice in guldance services, competencies
to be achieved through supervised practice in guidance services, sug~
gested methods and techniques for achieving these competencies, and
sugeested materials, bidliography, and other practical aids for developing
a prograwm of supervised practice.

The role of supervieed practice, as saggested by the committes, is
embodied in the following purposes:

1. Sapervised practice in guidance services should enable the

trainee to davelop & background of real experiencs.
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. FBupervised practise should hely the trainee zet an over:ll pice
turs of the relation of the guifance services o the many other 2rrvices
rerfermad by the scrool.

3s Dupervised practice shouwld bulld confidepce on the pard of the
trainee in working with pupils snd teachers.

4, The vapervized practice perisd provides opportunitise for evalus-
tion snd for additicpnal training.

These purpoges might well spply to any type of internship trainirng
at the pre~profesalonal lewel.

Perhape the most significant irplication at this point, however, is
that the supervised training periocd shonld be as resl as counseling 1t-
self and should gontaein all the elements thereof. According %c reports
few inatitutions, if any, have sttained this goal.

The committee listed 25 competencies im which the counselor in traine
ing &t the graduste level should be able to demonsirate proficlency in
addition to mastery of I7 competencies that have tc do with pupil adjuat
ment at the undergraduate level. The 25 competencles 2% the graduste
level are listed werbatinm from the report.

Ao Go@eteneies needed %0 work with pupils

1. The sbility to wake intensive case studies.

2. The abllity to help pupils resclve their conflicts.

3. The 2bility to orgenize and direct a systemstic testing
pProgran.

4, The 2bility to seleet or deviss forms for the eeconomicsl
gathering and resording of data.

Be The abllity to orgenize records and estadlish procedurss
for effective and economieal utilization,

6. The abllity to utilise school rescurces to provide adequate
remedial work.

7. The ability to match Job remirements with pupil abilities
in individual pupil placement activities.

g, The abillity 4o use group procedures for guldance purposes.

9. The a2bllity to organize and direct a systematic program of

evaluation of guidance services throagr the abllity to plan and develop
an effective pupil follow-up pragram,



1C0. The ability to prevent or reduce emotional upsets caused by
papil-teagher conflict.

B. dompetencies needed to work with staff members

11. The abilily to orgenize, initismte, or improve a guidance
Program.

13, The ability to give lesderahip in guidsmrwe commliitea work.

13. The ability %o gain the support of school personnel in the
improvement of guidance services.

14, The ability to condust tescher group conferences on problems
related to puidance services.

15. The abllity to organize and lead group and forum diecuasions
on pupil problens,

16. The ability to organize and carry out a program of in-
service training.

17, ‘'The ability to interpret and present effectively the resulte
of a follow-up program.

18, The ability to zssist individual teachers with specifie
pupil problems,

19. The ability to conduct research and evaluation studies on
all phases of the guidance program.

C. Compatencies need %0 work with parents
20. 'The ability $o organize and direct parent conferences.

D. Competencies needed to work with commnity
Zle The ability to develop effective relationshirs with employers
and other community groups.
22. The ability to plan and direct community cccupationsl sur-

Yeyta

238. The ability to explsain in an effective manner the schoolls
progran,

24. The ability %o galn support of the compunity for the guidance
program,

25. The ability to ldentify other guldance agencies in the cone
munity and $o develop 2 guidance program that utilized the awailable
services of themse agencies.

It can readily be seen that supervised practice at the graduate level
becones a period during which the trainee becomes skilled not only in the
use of tools and techniguas for working with pupils but aleo in the com-
petencies needed to work with school personnel, parents, and the compuni.

ty. Such a concopt visuaslizee the trainee sctually as a member of the

1W mugg dn Guldence Services (Report of the Little
Pirech laboratory Conference, Helrose, Minnesota, Auguat 6.8, 1948),
Phe 8.10,



school staff in which all the duties and responsibtilities of the school
coungelor are assumed.

The committee listed 22 mothods and techniquse for achieving these
competencies a2t the graduate level in addition to 10 others for ase at
the undergraduate level. The 22 methods for achieving competencies at
the graduste level aret

1. Experience in evaluating, comnseling, and guiding student planning
and regiestration procedures.

2. Practice in organizing, developing, and carrying through pupil
orientation procedures.

2. Practice in administering, scoring, anl interpreting group and
individusl tests such aa schelastic, reading, sptitude, special aptitude,
interest, and personal adjustment.

4, Practice in rescording appralsal data and other cumlative
record information.

5. Practice in working cooperatively with teachers in the use and
exchange of ganidance information about pupils.

6. Participation In a muxber of case study confersnces and respon-
sibility for conduoting a case confarence.

7. Practice in the solection, crganization and use of occupational,
educations]l, and personal information, including auvdio-vigual aida.

8. Practice in reviewing student appralsal information and making
preparation for a counseling interview.

9. Pragtice in counseling pupile on personal, soclal, and vooa-
tional problems.

10. Practice in writing case notes and interview summariss,

1l. Practice in folloew-up work with pupils, teachers, and parents.

12. Practice in group activities with guidance implications, such
as school elubs, social functiona, occupational courses or units, howe-
room programs, caresr days, community cooupational surveys, and other
group activities.

13. Practice in referring to training opportunities beyond high
schooi, sach as e¢olleges, business, technical and vecasional schools,
apprenticeship and other on-the~Job possibllities,

14, Practice in reviewing records of follow-up studies and surriculum
implications.

15. Practlice in job placement of students and somsuniiy contacts
with employers and placement agencies.

18. Opportunities for supervised work experience in industyy and
business during graduate training period when deficlent in this area of
preparation,

17. Partiecipation in the development of group meetings with class-
rocm teachers for in-service training purposes.

18. Psrticipation in the arganization and devel opment of gnidance
ETOgYRES

19. Participation in the ewvaluation of a guidance progranm.



20, Farticipation in researc: conceming guidance activities.

21. Interviews with teachers to ascertain the extent to which they
use guidance daba adout pupils.

23, Viaitaﬁi&n and survey of guldance practice and services in a
typleal achool,”

These methods antail making supervised practice a neriod »f real
exparience in which the traince aetually engages in all sotivities perti-
neat to tiw Jjob of the counselor. This idee, along with many of the
methodr and technigues used in the superviged practice program, hes been
borrowod from other fields, namely, teaching, medicine, and law. As
time goes on educators are likely %0 ses the accurmlation of a substantial

tody of guidanee theory supporitsd by facts resilting from practice and

sxperimentation.

This chapter has presonted a review of 2o numher of studies, articles,
and unpublisted meterials related %2 the topie under investigation. Some
of these publications emphasize the need for an organized program of
supervised practices in e¢cunselor preparationg others smggest guides for
effective organization and administration of such a program; still others
indicete the nature of the content of the vrogrzm. They 40 not diselose
what is cetually being done with respect to the orgsnization and content
of existing programs of superviesed preparation in ecounselor training.

Hor do they reveal the opinions of persons actually engaged in these pro-
grams as ¢ wvhat experiences they feel should be included. They do,
however, suggest the need for research in this direction, Together, there.

fore, they form a valuable 1f measger basis for the rcurrent investigation.

~

“Ibid., pp. 13-15.



OEATTE 1T
TAL PRERELIVINANY SUBVLY

A proliminary survey was nade of coungelor training fnstitullons
throughout the United States $o idontify those using laboratory and/or
gooperating secondary sonools ia the preparation of counselors and to
detornine tha scoue of sugsrvised ezperiences provided for siuvlent
sounselors in each of theése programs. The survey wae prinmerily for the

parpese of geleoting the betivr yrograns to inciwde in the study.

IDERTITTIING SUM

HAVISED PRACTICE PROCTAME

Since no adequate, up~to-date listing of institutione offering
supervised practice in counnselor training could be frund either io
guldance literature or in the Uffice of Fiucetion, it whs decided, first
of all, to contact State Directors of Guldanee. The 38 State Directors
were requezted by letter to supply the namee of inetitutions providing
guperviesd experisnce in laboratory and cooperating szecondary schools
and the oounselor trainers in charge of each. Froslich's Guidance
¥orkors' Preparation (19) and the Offiee of lducation files were cone
sultsad for the remaining ten states, namely, Alabama, Florids, Indiana,
Kentucky, Yeveds, Wew Mexice, Uklahoma, Fhode Islend, Tennessee, and
Toxas,.

These thrae sourcee yielded s total of 58 dnstitutions. The ineti-
tutions according to states are listed below. The entry, none, is used
to indlcate thoee states which were found tc have no such programs,

ALABAKA ¥ons

ARIZCHA Arizons State College
Univereity of Arizona



ARTANSAS Hone

CALIFOREIA Stanford University
Univeraity of California, Berkelsy
University of Galifornis, Loe Angeles
Univeraity of Southern California

DOLORADO University of Colorado
University of Denver

COWNTBCTICUT University of Connectiosut

DELAYARE Hone

FLORIDA Florida State University
University of Florids

GRORGIA University of Georgila

IDAHC Hone

ILLINOIS Bradley University
¥orthwestern University
Universitsy of Chicago
University of Illinois

IEDIARA Ball State Teachers College
Butler University
Indlana University
Pardue University

T0%A Iowa Btate College
State University of lowa

KARSAS Fansas State College
University of Kansas

KEHTUCKY tniversity of Xentucky

LOUISIANA Hone

MAINE University of Maine

HARYLAEDR Hone

VASSACHUSETTR Boston College
Beston University
Springfield College

MICHIGANW HMichigan State (Gollage

University of Hichigan
Wayne University



MINUESOTA
MISSIHSINE]Y

HISSOURY

MONTAKA

NEBEABEA
HEVADA

KW HAMPSHIRE
NBW JERSEY

WEW MEXIO00
HEW YORK

KORTH CARCLINA
HCORTHE DAKOTA
CHIO

OXLARCHA
CREGCH

PENESYLVANIA

RHCDE ISLAND
SOUTH CARCLIEA
SCUTH DAXOTA
TEHRRESSER
TEXAS

UTAH

University of Minnesota
Univereity of Mieelissippi

Cantrel Missouri State College
Tniversity of Migsouri

Montena State College
HMontane State University

Kone
Hone
Hone

Rutgzers University
Seton Hall University

Hone

Columbls University
Hew York University

Xone

Hono

Kent State University

Chio State University
Ohio University

Hone

Cregon State College
Fenngylvania State College
Univeraity of Pemnsylvania
University of Pittsburgh
Eons

¥one

Eone

¥onn

University of Texas

Brigham Young University
University of Yish

Utah State Agrieultural College
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TROET Tions

VASIIOATER Jtals Coliege of Lashington
valversity of Vaghington

WEST VIRGIRIA Tone

WISOYISIN ifiarguette Univeralily

Univeralty of Wlscauain

TR Universilyy of dyoming

DETERMINING THE SCOPE OF SUPFERVISED RXPERIBNCES
A guestioanaire containing thires liems wae developed for use in
the preiiminary survey. The questionnsgire had a threefold purpose:
(1) $c¢ verify the names of instiiutions using ladoratory and cooperating
secondery schools as reported Uy Sitate Lirecicrs of Guidance, (2) to
determine the spcope of gupervised experiences provided in the various
prozrams, and (3) to locate in publications any articles describing
thege programs., As was pointed cut previcusly the slx areas in Item 1
were adapted from a list of guidance services in common usage. These
areas were considered appropriate for detemining the scope of experiences
in mpervised practice programs. The guestionnsire also contained a seow
tion for ctunselor trainers to inlicate 1f they would, or would not,
assist in the study. The three principal itesis ia the questionnsire are
reproduced bhelowt
1. Fublished reports from a number of institutions suggest several

areass in vhich couneelor trainers are seseking to develop compe-

tensies in thelr student counselors on the masterts level

through supervised practice or some form of practical tralning,

These are listed below. Flease indicate which of these, if any,

apply to your program, Add others in your program of which

these are not adegnately desariptive.

a. Competencies in interviswing.

————————
R

Y. Competencien in testing and test lnterpretation



2. (ompetencies in working with pupils

1. Oompetencles in worting it tho schiocol stalf
e. Uompadtoncies in working wiih arents —
f. Competoneiesn in working with the commanity .

2. Do you use campus laboratory schools and/or cooperating second-
ary schools to develop competencies in these areas?

Yee Yo

A ————

3. If a report descridbing your program has been published, please
vive date and title of yubliecation.

The checklist together with a letter explaining the nature of the
investigation and requesting their cooperation was mailed to counselor
trainers at 55 of the above institutions. In consulting with persons
closely affiliated with the programs at Lew York University, Columbia
University, snd the Unlversity of Chicago, 1t was learned that emphasis
at these inatitutions wes upon clinical training in peycholegy clinice
rather than supervised experlence in cooparating secondary schoole.

These institutions vere omitted, therafore, from the prelimimary survey.

Raplies were received from 51 of the B5 institubtions contacted. Of
these, 47 returned the checklist and 4 {udicated by letter that theiy
programs, while planned, had not yet begun %¢ functien. These include
the University of (aliformia, Los Angeles, the University of Southern
Califomia, the University of Ceorgia, and the University of Florida.
Iowa State University, the University of Wieconsin, Indisna University,
and the Unlvarsity of Texas failed to respond.

Responmes to the checklist ars presented in Table 1. Oolumm 2 shows
that 44 of the 47 inatitutions used laboratory and/or cooperating second-
ary schools in their programs of supervised practice, the exceptions being

Kansas State Colleze, Montana State Unlversity, and Arizona State College.
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Golumn 3 revesls the scone of sunervised experiences provided =zt cach
institution according to the criteris used. The slx areas correspond to
the criteria in Item 1 of the questionnaire, Sinee most programs pro-
vided experiences in 211 six arozs the tadble gshows only those areas in
which supervised practice was not provided.

It car be seon that nine of the institutions provided supervised
experience in only three of the elx areas, These zre Stanford University,
Fansas State College, the University of Yalne, the University of Mimnnesota,
Kent State University, Brizham Young University, Marquette Univeresity,
the University of Wyoming, and Montana State Tniversity. Utah Stzte
Agrieultursl College provided experisnce in four arcas. The remaining
Z5 institutions provided opportunity for supervised experience in all
six areas, although the program at MNontana State Cellege was avallable
to undergraduastes only.

Only one institution, Brigham Young University, reported s published
desaription of itz program.

It was decided %o include in the etudy only those inastitutions which
provided eupervised practice in laboratory and coopsrating secondary
sohotls on the masterts level an? those whose programs enabled etudent
counselors to gain experience in all six sreas. The latter stipulation
wae made because it was felt that opinions of counselor trainers with
experience in developing limited programs were less valid for the pur-
poseg of the study than those of counselor trainers with experience im
developing and administering very extensive programs. Thirty-five in-

gtitutions were sclected, therefore, to partifipate in the study., These
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TABLE 1. RESPONSES OF COUNSHLOR TRAINERS TO ITHMS 1
AXD 2 OF TEE CHECKLIST

Kame
of

Ingtitution

b R— 3

Ingtitutions

Using Areas of

Laboratory
and [or Supervised
Cooperating
Secondary Fxperiences
Schools

Yea

¥o 1 2 3 4 85 &

Arizons State College
University of Arizona
Stanford University
University of California,
Berkeley
Univereity of Colerado
niversity of Denver
University of Comnecticut
Florida State University
Bradliey University
Horthwestern University
University of Illinois
Ball State Teachers (ollege
Butler University
Pardue University
Iowa State College
Kansas State College
University of Xansas
University of Xentucky
University of Maine
Boston (ollege
Boston University
Springfield College
Michigzan State College
University of Michigan
Wayne Univeraity
University of Minnesota
University of HMississippi
Central Missocuri State Col.
Univeraity of Missouri
Hontana State College
Montana State Univerelty
Fotgers University
Seton Hall University
Fent State Universliy

R
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TABLY 1. RHSPONSES OF COUNSELOR TRAINERS TO ITEMS 1
AXD 2 OF THE CHECKLIST

L 2 3
Institutions
Hame Using Areas of
Laboratory
of andfor Supervised
Cooperating
Inetitution Secondary EFxperiences
Schools
Yos Yo 1 2 3 4 5 6
Ohio State Univereity X
hie Univerelity x
Cregson State (ollege x
FPennaylvania State Jollege x
University of Penneylvania x
University of Piltteburgh x
Brichen Toung University x x ® X
Tniversity of Uteh x
Utah State Agricultarsl Col. x X =X
Stete College of ¥amshington x
University of Washington x
¥arquette University x T X %
x X X =

Tniversity of YWyoming

are listed bel ow.

University of Arizons
University of Californis,
Berkelesy
University of Colorado
niversity of Denver
Bell State Teachers COollage
Batler Tniversity
Purdue Univerelty
Iowa State College
University of Konsas
Dniversity of Kentucky
EBoston Gallege
Posten University
foringfield College
Michizan State College
Tniversity of Michigan
Wayne University
University of Hississippi

Universlity of Connecticut
Floride State University
¥eorthwestern University
Bradley University
University of Illinois
Central Missourl Siate College
University of Miasocuri
Rutgers University

Seton Hall University

Chio State University

Chi¢ University

Cregon State (ollege
Pennsylvania State College
University of Pennsylvania
University of Pittaburgh
University of Utah

State College of Washington
University of Washington



The preliminavy survey used in 1dentifying mapervised practice proe
grams to ineluwde in the investigation has been deseribed in this chapter.

The manner in which 35 programs ware selected for the study has been

discussed in detall. Becsuse of late responses and feilurss to respond

in the final survey, this number wans later reduced to 24. Thoase 24 ine-
stitutions are listed in the shapter which follows.



CHAVTER IV

HURVEY OF CQURRENT FPRACTICES ARD CPINIQHS

fhis chapter troats the murvoy ¢of exlsting and proposed praciices
in the organizatlion and operation of supervised practice programg for
the preparation of counsal ors. Hespounses of gounseleor trainers o the
qusstions in Part I of the checklist and thoge of counselor trainers
and counselors to the items in Part I1 will Pe amalyzed in relation to

the purpoges of the ianvestigstion.

THE SURVEY INSTRUMENT

he checklist used in the siudy was depigned $9 secure dsta in two
main areas, FPart I conasisted of nine guestions dealing with the orgeoni-
zation and adninistration of supervised practics programs--quesiions
which have becn asksd repeatedly by counselor tralners in reglonzl cone
ferences throughoud tho United States. FPart II contained 109 conerets
training experiences calculated to develop skills and competencies in
seven guldance service areas. These experionces were identified throush
a study of guliance literature.

Instructions accompenylinz Fart I of the chackllal requested counselor
trainsre 0 check the adminlatrative practices which applied to tneir
programs. Instructions $o Part Il requaested the subjects, bth counselor
trainers and counsslora, to checglt the experiences performed in their
respeotive programs of supervised practies and to inddicate the degree of
importance they atiachsd %o sach, regardless of wnether the experience
wag performad in theilr program or not. The thrae items for measuring the

degreo of importance are desaribvad below.
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VFEORSSARY - This oxperience is epsentisl. It ie not provided

sdeqm tely in crurse work and should definitely be obtained

vefore the counselor begins professional practice.

DESIRABLE -~ This experience is worthwhile. It iz not provided

adegquately in course work and would be valuable in preparing

prospective counselors for professional practice.

HOT ERCBSSARY - Thie experience is unnecessary. It is pro-

vided adeguately in course work or else may be obiained later

in professional practice.

Because of the varied interpretations of counseler Tunctions and
training requirements, 1t wee considered virtually Smpoesidle to formme
late an all-inclusive list of tralning experiences, Space, therefore,
was provided in each of the guldsnce servics areas for counselor trainers
to add and evaluate experiences provided in their programs which were
not included in the original 1ist. Moreover, counselor tralners were
asked to indicate any additional guldance service areas in their programs
not adequately covered in Part II. The chacklist together with instruce~

tions for its completion is reproduced in Appendix D,

SECURINC THE DATA

Coples of the checkilst wers distributed to each of the 36 inatitu-
tions selected to participate in the study. At the same time each
couneel or trainer was askad to supply the rames end addresscs of several
persons currently counseling in secondary schools who previcusly com-
pleted the practionm course as a part of their pre-service preparation.

Twenty-five instltutions reeponded. However, the checklist returned
by Horthwestern University was rather perfunctorily completed and had %o
be discarded. Three inetitutions.-the University of California, Los
Angelea, the University of Hichigan, and the Univerelty of Missisasippie

indicated that thelr programe were in the formative stages and had not



Yot begun to function. Seven falled to respond. These include the
University of Arizona, Ball State Teachers College, Butler Universilty,
Purdue University, Seton Hall University, Ohio State Universiiy, and

the University of Washington., Fioal representation was limited to the

24 institutions listed Delow. According to the criteria used in selecw
tion thess institutions, it was believed, constituted an adequate sampling
of the outstanding supervised practice programs in the United States.

Boston College

Boston University
Iniversity of Colorado
University of Tenver
University of Connecticut
Florida Stete University
Fradley Unilversity
University of Illinois
Iowa State Collegze
Univerasity of Kansas
University of Kentucky
Mishigan 3tate College
Wayne University

Central Missouri State College
University of Missouri
Chio University

Oregon State College
Pennsylvania State College
University of Pennsylvania
Univeraity of FPittsdburgh
Rutgers University
Springfield College
University of Utah

State College of Washington

In reeponse to the request for the names and addresses of personas
currently counseling in seaondary schoole who completed the practicum
courss 1n their pre-zervice preparation, ecounselor trainers at the fore-
godng inetitutions submitted a list of 66 counselors. Of these, 9 re-
ported by Florids Stete University were discarded as a result of the
following comment by Dr. i, ¥, Cottinghars, Counselor Trainer at that

institution: ‘f®Hone of ocur people have located in secondary schools,
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vractice be offoraed as a sanarate course? Mot eamount of credit should
be allwead for supervised practice? At what polnt in the training
szquenae shonld swparvlisel nractics ccaurt Part I of thse ochecilist
sought to destsmine current nractices with respect %o thess and othory
wvital guestions ralating to ths organization aud sdministration of supere

vined prascticn programa.

Administrative Responsibility for Superyised Fractice Frograms
Tadle 2 shows the colleges, or departments, primaryily responsible
within counselor training institutions for supervised practice progranms
in laboratory and cooperating secondery schools.
TATLE 2. Oolleree and Dapartsents Primarily Responsibls

for the Administration of Supervised
Praatics Procrame in Pracstice Schools

collcge'ar Department o Fumber of

Hegponsible Inatitutions
Elaecation 18
Psychology 4
Cther 2

Eighteen of the 24 counselor training institutione reported superw
vised practice programs for tralining counselors in practice schosls to
be a responsibility of the college or department of education. (ne of
the 18, miohigan State College, reported that although the practicum
course is offered through the ¢ollege of education, it is actualiy taught
in the lastituts of Counseling, Testing, ani Guidance. Ireasumably the
institute is organigationally a part of the college of education.

o ifsatitutions whilen sepihssized ¢ o8 olinical aspects of counseling,
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practicam tralning is centered in the depsrtment of psychology. State
gollege of Vashington, the University of Denver, the Univerzit; of
Kentucky, and Florida State University reported such an arrangement, sl-
though in the latter two institutions the depariment of psychology works
in clomse cooperation with the college of education,

Iowe State Oollege and Springfield College have zomevhat different
arrangemonts. At the former responelbility for practicam training is
shared by the Department of Yocatlonal Miucation and the Department of
Paychology, while at the latier regponeibility is centered in the
Culdance and Personnel Zervice. In the remaining institutions supervised
practlies i=s orgenizaticnally & part of the college of education.

The procedure of eentering responsibility for supervised practice
in the college of education racognices, it would appear, the close re-
lationship between education and counseling. It should be pointed out,
howaver, that ia some instances the college of education and the depart-
ment of pesychoelogy werk in elose coopevatlion. This arrangemsnt enalles
the student counselor to utilize the personnel and facilities of both
departments and at the same time permite contimauity of $raining., It 4s
too eaxly to label thlds 2 {rend, hovever, since in most of the institu-

tiones eupervised vractice prograns are organired and administered in their

entirety by colleges of edusation.

Reports from counselor trainers indicate substantial agreement as
to the curriculum plan of organization for supervised practive, Table 3
shows the manner in uhich these programes are organized at the 24 counselor

training institutions.
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TABLE 3. Curriemlum Orgenization for Bupervised Practice at
24 Counselor Training Institutions

Organization Jumber of Institutions

Supervised practice cffered as a

separate course 22
Supervised practice offered az part

of another course, Or courses 1
Other 1

Twenty-two of the 24 institutions offer supervised practice as a
separate course., Four of the 22 also offer practicum training aa 2
part of other courses. Of these, the University of Colorado and
Penneylvania State Oollege reported that some practice is given in all
courses in increasing amounts as the training sequence progresses.
Bradley Univereity includes some practice in Technigues of Counseling
and Testing. The other, Florida State University, combines practice
with the course, Organization and Administration of Guidance Services.

A% Rutzers University practice is inclvled in & course entitled
"Practicunm® but the remaining content of the course was not disclosed.
The University of Pennaylvania provides noncredit experience om an in-
dividual baeis.

Agcording %o these reports supervised practice 1ls organized as a
geparate course in a majority of the programs studied. In some in.
stances, however, supervised experlences are aleo exbodied in the regular
eourses of the gouidance curriculum.

These practices represent two opposing viewpoints in organization.
Personnel anthorities who subscribe to the separate course idea bhelieve

that supervised practice should be the culminating activity in the
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counselor training curriculnm. In this menner the student 18 sble to
consclidate his knowledge, to organize his philosophy, aud to study and
refine his skille in one fipal intensive application., Thoge who endorse
the latter procedure feel that supervised practice should parallel and
be integrated with the entire period of training. Such s plan enablee
the student to perfeet his skills ae thay are lesrned in the classroom.
It should be pointed out that the separate course idea is comeider-
ably easler to organize and adminicter and requires fewer administrative
personnsl. This together with the fact that supervised practice is zush
4 new venture may account, in part, far its prevalence in practice. As
these programs become more firmly established one is likaly %0 see addi-

tional experimentation with the intesrated procedure.

For nearly a decade now guidance suthorities have advocated a full-
time internship zs the culminating activity 4in counselor preparation,
but according to the study the idea sppears to have gained 1little
acoeptance in actual practice. All 24 of the institutions of fer practie
cum training as a part-time course load for etudent counsel ors. However,
the University of Fentueky and the University of Colorado reported an
arrangement vheredy students can elesct to devote full time to supervised
practice for which full credit is permitted. Since few students are
sble to devote full time to the intermship the arrangement is not con-
sidered very feasible by the counselor trainers in charge.

At the present time there is insufficlent evidence for or against
establishing fulltime intermships. The expansion of training facllities

and the irprovement of certification reguirements, however, are likely
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to give impetus to a more critical study of the value of intensive ine

ternghips,.

Another guestion frequently debated in regional conferences cone
gerns the length of the supervised practice periocd and the amount of
credit permitted. According to reports from the warious institutions
the periocd ranges from one academic quarter to a full echool year and
the course credit from O hours to 12 semester hours, Table 4 shows the
amount of credit earned by student counselore in each institution. Une
lese cotherwise stated, credit hours are an index to the length of the
course,

Two instituntions provide opportunlity for students to earn additional
course credit for supervised practice. DBoeston University permits stu-
denta to earn uwp to 12 samesgter hours, while the University of Denver
enables students t0 receive a maximam of 10 quarter hours, The University
of Colorado reported a similar plan to be effective in the fail of 1951.
The plan will range from 2 sensster hairs required to B semesier houra
optional. The University of Pemnasylvania offers non-credit experience
on an individual basis, while Bradley University failed to report.

Host institutions provide the equivalent of one term of course
credit for supervieced practice. However, a number of counselor trainers
expressed the helief that the practice pericd and academic credit should
be extended. There is evidence that this expansion may take the form of
a minimom houre requirement with additional hours optional. Sueh pro-
visions now exiet at Boston University and the Unlversity of Denver and

are contemplated at the University of Colorado.



MARTF 4, Amount of Credit ¥arned by Students for Supervissi
Practice 1ia 24 Counselor~Training Ingtitntione

kame of Institution

BDoston College

Bogton University
iniversity of Colorado
University of Denver
University of Conneeticut
Floride State University
Bradley Univarsity
Univerasity of Illinocis
Iowa 3tate Uollege
Univereity of Eaneas
University of Xentucky
bMighigan State College
Yayne Univereity

Central Hisgouri State College
University of Missouri
Ohio Univereity

Oregon Stats College
Pennaylvania State College
Univereity of Pemnaylvania
University of Pittsburgh
Eutgars Unliverasity
Springfield college
University of Utah

State (ollege of Washington

Hean Amount

\B W (AN B¢ I &

AN SN

3
Yo eredid
-

NG

£

3. 07

b

4.17

#iiawimn of 123 semestsr howrs
#aximan of 10 guarter hours

It is interesting to note that the mean of academic credit allowed

for supervised practice at institutions operating on the semegter hour

system is 3.07, while the mean at institutions operating on the guarter

hour plan is 4.17. Actuslly students at the former institutions receive

10 per cent more credit than those at the latter.

Presumably there ie a

corresponding increase in the amount of time spent in supervised practice.

These variations in scademic credit allowed may be due in part to the
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fact tuat in some institutions euporvised prachice is not only offered

a2 2 serar~te courss but in some amounte in other courses.

Skudent-Counsalor Supervigors in Practice Schools

In 2 majority of ths practice schools the immediate supervision of
student counszelors is carried out by school counselors, although in some
instances principele, counselor traineras, and professors of education
serve in & supervisory capacity. Table § ghows sucervisory personnel
as reported Ly the 24 institutions.

TABLE 5. BSupervisory Personnel as Reported by 24 Coungdl or
Praining Institutions

Student-Counsel or Humnber of

Supervizors Institutiong
Seheol Counselor 11
School Counseler or Frincipsal B
Prineipal 1

{3

School Dounseleor and Counselor Trainer

i

Coungelor Trainer or Professor of Bdacation

Gther 1

Lt Beston Collegs, Michigan State College, Florida State University,
Iows. State College, and Chic University, principals superviee student
coungelors in practice schools not having regsular sounselors. In vractice
echools utilized by the University of Denver, supervision is done by
principals exclusively.

Supervisory functions are shared by echool gounselora and professors

of education at the University of Jllinois and Springfield College,
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elthough: the lattor institutions reported izt 2indert councelors are

worlk seminars. DPresumably much of the sunervision takee plaee at the
eaollage.

Supervieion is provided ezciusively by counselor trainers ab Cregon
Stote College and Ceniral Hissourd State College and by professors of
sducatlion at the University of Kaneas and the University of Pitteiergh.
Weyne Tniversity reported thal supervision varies in scecordancs with
the poslition of the student btut failed $o indicate the types oi superw
visory poreonnsl. The remaining institutions uee reguler counselers in
gll prastice sehwols.

Tne matcomes of sapervised practice are dependent, in large messure,
uwpon an asdemiate plan of supervision. Fersopnel authorities agree that
irmediate responsidility for supervising the student counselor should
rest with & well-irained supervising counselor who should be cperating
within a well~organized and effective guidance program. Such a plan
analtlea the atudent connselor t0 assume the responsidbilities of counselw-
ing as they actually cecar and at the same tiwe insures constant super-
vigion without interruption. The practice of using principals aad
counselor trainers, vhile unouestionslly necessary in cooperating schoole
not having regular counselors, lm herdly commendadble, Such s praetice
often renders supervision difficult in that this important funection may

easily be subordinated to administrative snd teaching duties.

fiongideravie vardaticn eriats in thy stmdent-comnselor load recome

monded by eounselor trainers for supsrvieing personnei. For schoel
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TABLE 6. Student-Coungelor Load Recommended hy Counnselor
Trainers for Supervising Personnel

Rame
of

Institution

Supervised by

ashool Connselor

Zehool Prineipal

>
w

Sehool Counselor

or Prineipal

Trainers
and Collsge Staff

College Staff

Counselor anéd

{oangel o

Boston College

Beston University
University of Colorado
Univerasity of Denver
University of Connecticut
Florida State University
Bradley Unlverasity
University of Illinois
Iowa State College
University of Yansas
Univerasity of XKentucky
Hichigan State (ollege
Wayne University*®

Central Missouri State College
University of ¥issouri*
Ohio University

Oregon State Collegs
Pennsylvania State College
Tniversity of Pennaylvania
University of Pitteburgh
Rutzers University
Springfield College*
University of Utah

State Cellege of Washington

8y €2

M e

N =G

eI

(2

30

*Failed to repors
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the investigator, it is improbable that this practice will gain wide-

spread endorsement in the near future.

y of Cownselor Trainer Yisitetton and Observation

Reports showed little agreement concerning the question of freguency
of counselor trainer visitation and obserwvation of student couanssliors in
the field. Practice ranges from daily vieite to no contacts a% all.
Table 7 shows the frequency of field contacts as reported by counselor
trainers.

PABLE 7. Frequency of Counselor Trainer Visltation and
Observation of Student Counselors in Practice Schools

Visitation and Kumber
Observation of
Interval Institutions
Veekly 6
Biveekly B
Yonthly 4
Ones during tralning period 3
Hone 4
Other 2

Counselor tralners visit and observe stulent counselors weekly at
the University of Kentucky, the University of Missourl, Putgers, State
College of Washington, the University of Denver, and Michigan State
College. At the latter inetitution, however, contacte are less frequent
in practice schools having regnlar counselors.

Bilweekly vislte and observations are made in practice schools at the

University of Illinois, Pennaylvanis State College, the University of



Connecticut, the University of Colorads, and Chio University.

(ounselor trainers at Centrel licsouri State fcllege, the University
of Utah, Bradley University, and Florida 5tate Universisy schednle
vigits on 2 wmonthly baeis.

Boston Univeraity, lowa State College, and Springfield College re-
ported at least one contmet during the trainiing period, although student
coungelors 8t the latter institution make freguent use ol the talephone.
411 three, however, recommended more frequent contasts.

Daily contacts are made at Oregon Sitate (ollege, while at tihe Unie
versity of Konsas the counselor ftrainer observes every interview by the
student counselor.

¥o visitations are made at the University of Pennsyivanisa, Loeton
College, the University of FPittsburgh, and Wayne University.

Visitation provides an opportunity for the counselor trainer %o
see the student counselor in action. It enables him t0 evaluate the
work of the student counselor as he actually sppiles hie akilis znd te
meke onwthe-spot recommendations for any nesessary changes in technique
or proceduras.

How eften these vigits should opeur depends upon a mumver of faeotors.
In the firet place, the avallability of competent supervistry persoansl
may detsrmine the number of visite., In cooperating schoola with trusse
worthy sarervising counselors wisits need not ba too fregquent. Probably
viwedkly or oven monthly vislitc are sufficlient. 1t stands to roanon
that student counsel ors ahould De vislted more often in schocis not
having supervising counselors or in which vrincipals provide the only

supervision, A glanece at Table 7 reveals almosd the oppositas ¢ be trmae.
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in general, coungelor trainers visit nore freguently in schoole raving
regular counsslors.

Secondly, the length of the training period may determine the free
quency of visite. Where mmperviesd tralning is intengified aad concen~
trated into a very brief period frement contacts may be nocessary,
while fewer visits may suffice vien the training period iz Ior: ané
drawn out. Agein the table shows almost the ooposliie te be fvwo. Coune
selor trainers tend to wvisit more often in iustituitlons providing one
semestorr of supervised training then these in ingtitutions whign neriod

of tredining fg one zcedanic guarter in iengt:.

A large majority of the counselor trainers provide opportunity for
student counselwrs to come together at the college or universiiy to
d4ecuns pertinent problems in connection with their practice itraining.
Table 8 shows the number of institutions which hold group meetings of
student counselors according to periodie interwvals.

The Univerasity of Mlesouri and Oregon State College schedule group
meetings of student counselors semiweekly; the University of {olorade,
blwnakly; and Central Missouri State College, ths University of Conneeti-
cut, and Bomton Collsge, at monthly intervels. 4t Hichigan State Culilege
student counselors come together three times each week, while at Soston
Univereity two meetings are held during the training period, one near
the beginning end the other at the cloge. No provisions are made for
gronn neetings of stndent counmelora at Florlda State Univereslty, Iows
State College, Fradley Univereity, and the University of Penmeylvanis,

although frement contacts on an individual basie are made by counselor



TATLE 8. TFregquensy of Stulent-Couneselor Zroup Mesbings at 24
Counselor Training Institutions

Tine Samber of
Intervals Institations
Semiweakly 2
4aexly iz
Biweakly i
HGontaly S

o

Jther

trainere at the latter thres institutions. The remaining twelwe institu-

%

$its

one provide opporturnity for weekly meetings of students in tysining.

Jost personnel anthorities agree that student comnselors should
have an opportunity to meet and discuss their counsel ing experisnces
and tu view common prodlems in an atmosphere of trust and rmatual under-
standing.

Although no statement concerning the desired frequency of groun
meotings has been formmlated to date, the faet thet fifteen of the Hro-
srang studied provide opportunity for atudent counselors to assemble al
least once s week is significent. Such & practice appears souvnd in view
¢f the fact that many trainees are supervieed by principals, counselor
trainers, and professors cf educstion, 2ll of whom serve a dual function.
Ao with pine of the institutions, fewer then weekly meetings may be suf-
ficient, depending upon the acadenic gualifiecations and counseling
proclivities of the trsinees and provided supervising couneelors have adew

guate tine to agsist trainees with problems as they actuslly arise.
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Time of Occurrence of Supervised Eractics in $he Guidance Curriculum

Although counselor trainsrs have advocated certain course offerings
during, and even following, the practicum course, the study reveals that
student counselors, for the most part, complete the remsining courses
in the guidance curriculum prior %o ths period of supervised practice.
Table 9 shows the time of ocourrence of gupervised praciice in relation
to the remininz courses in the guidance ourriculum,.

Since specific gulidance coursen differ from one institution to
another both in title and econtent, counselor trainers were requested to
indicate within broad areas the types of courses usually offered prior
to, during, and following supervised practice. The brosd areas are
listed below:

Area 1: Survey Courses in Cuidance and Counseling.

Area 2% COrganization and Administration of Guidance Programs.

Area 31 The Paychology of Adolescence, Mental Hyglene, or other
areas of child growth and devael opment.

Area 4: Teats and Measurements.

Area Bt Technigues in Analysis of the Individual.

Area 6: Occupational and Edusational Information.

Ares 71 Technlques of Counseling.

The areas are referred to by nmumbers in the tadble. These areas
closely parallel those advocated by the Offiase of Education and the
Hational Vocational Culdance Association.

Although student counselors at a majority of the institutions com
plete guidanca courses in most of the areas prior to the period of
supervised practice, the table reveals that many programs provide oppor-

tunity for trzinees to engage in both course work and supervised iraining



Remaining Courses in the Guidance Curriculum -

Course Area
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Bosgton College

X - X2 X2 X

Boston University X _ _ _ X X X X X X _ x _ z
University of Colorado X _ . x x _ x _ _ x _ X X
University of Denver x _ _ x _ x _ _ x _ _ x _ X
University of Connecticut x _ _ X _ _ X _ _ X _ XX : 2
Florida State University X _ _ _ X _ x _ _ x _ . _x _
oradley University X _ _ X X X x _ x _ x x
University of Illinois X _ . X __ ox__ _xzx _
Towa State College X _ _ X _ _ % __ X2 _ _ x__ x
University of Kansas x _ _ x _ _ x _ x X _ x
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girnltaneonsly., Thie ia true toc some extent in 15 of the 24 inetitu~
tions gtudied. It is generally recognized, however, that students
shonld have an opportunity to familisrize themselves with the gnidanee
functions and the skills necessary for counseling pricr to any attempt
at thelr application. In the opinion of the investigator it would he
fortunate, indeed, if a student comld, through study, become familiar
with & ekill and perfect it in practice immedistely thereafter. C(oun~
seling, however, is not such a singular process, for it recuires the
use of many skills applied simumltanesously.

In nine of the programs etudied student counselors complete all
courses in the areas listed prior to supervised training. Personnel
sxperts whe sabseribe to this point of view feel that such an arrange~
ment enables the trainee to view the interrelationships of counseling
and teaching ard to perfect in one finel applicstion the skilla learned
in the classroom. They have not yet come to the point where they are
willing as in medicine to set aside an intensive internship althoush for
some time now such a practice has been advocated.

In practice vhether or not course work and supervised practice
should ogeur simultanecusly or the former should precede the latter dew
pends primarily upon the philosophy of the counselor trainer. Up to the
present time no atudies have been made which prove one method superior
to the other. Perhaps additional experimentation and research will pro=-
vide the answer.

Thirteen o©of the 24 institutions reported additiomal course offerings
in the counselor training ocurricalum. The University of Denver offers
courses in individual mental tests and abmormal peychology; the University

of Connecticut, the University of Missouri, Boston College, and Springfield



Collegs, courses in eptatistics; State College of VWas ington, courses

in clinical counselipg and oxperimental psychology: the University of
Kentucky, & practicum course in the use and interpretation of teste;
Bpringflield College, a course in research; Central Hissourl State (ollege,
courses in individual inventory and individual testing; and the Valvere
sity of Colorado provides & course im grouy technigues. ALl of the
foregoing are completed prior to practicum trauining.

Oregoen State CUollege provides seminare in guldance and sdjustment
probilems along with suwpervised training. Hichigen State Oollege offere
research seminars in guidance during and following the practice pariod,
while the Universify of Dissouri schedules guldance geninmars throuhout
tue counselor training currienlun. The University of Eansas offers
courees in advanced counseling and counseling thecriegs folleowing supere
vised practice.

It is interesting to note that two institutions include abmormal
and experimental psychoiogy in tho guidance classification., Aside from
$hease two, virtually all of the remaining courses may be classified in
one of the seven areas with the possible exception of the seminars whose
content was not revealed in the reporis.

AHALYSIS AND INTHREPRETATION OF THE RESPCHSES OF COUNSELOR
TRAIUERE AND COUNSHELURS TC PART 11 OF TiHE CHECKLIS?

This section presents an analyeis and interpretation of thes responses

of counselor trainers and mecondary school counselors to ths items in

Part II of the cheekliet.

. of Furposes
As stated origimelly the major purposes of FPart I1 of the investigation



aret {1} to determine what surervised oxperiences the counselor trainers
in charge of and secomdary achool coungelors wWio passed thrioush the 24
suparvised practice programs represented in this investimation faol
gshould be ineluded in the period of supsrviszed preparation and (3} to
aacerizin vhat superviesl experiences are deoing provided in these programs.
In line with thees purposes counmselor traiaers and eounecior: wars
asked, first of all, to expraess thelr c¢pinions ae to the wvalue of szch
¢f the 102 experionces in the preparaticn of counselora. In suizesaing
values the subjeats were requastod Lo rate zach iten according o a
trichotony coneisting of gagessars, desirable, anl pot negessarys sate-
goriea, Sesmdly, both zrouss ware agsked to indicate hivieh of the exe
pariences in the checkliat were performed in thelr nrograms of suzervised
practice. Responses of coungelor trainsrs and ccanselors to thase two

gueries gonstitute the data treated in this secticn.

Erinoival Procednres Used in Analyzing the Data

Two principal procedures were used in analyzing the data. First,
an effort wae made to identify items considered of moet importance or
value, items of secondary importance or wvalue, and items of least im-
portance or valus by (a) counselor trainers and (b) secondary school
counselors. Secondly, frequenciss of performasrce according to reports
of counselor trainers were translated into percentages for the 109 items
to determine the per cent of counselor training institutions which ine

clude sach item in their programe of supervised preparatien.

Additional Frocedures Used in Analycing ¥he Data
Two additional statiastienl procsdures were used in snelyzing the



data. Tirst, row scorss were derived €or each item from weights ss-
sisned to Lo necessnry, doasiratle, 2nd not neeessary $richotomy to
detariing the relabtive Lmoriance of 4toms within eronps and to provide

a messure of comporison betwesn grouns, Fecondly, performance of the
expericaces of Avreas I Fhrowsh YI in the prosrsms included in the estudy
were correlated by arssa with cvprecsed velnes of these experiences %o
escervadn the degree of relationghin between actusl practice and the opine
ions of each group of mbjectz or to whish items should be vracticed.
Since area Vil cuontained enly one iter the eorrelstions] technicgue used

was nob euvnsidered appropriste for this aren,

The raw data compiled from veports of the 24 counselor trainers and
the 40 secondary school oounselors are shown in Appendix K, Coiumns Zed,
inclusive. 1In the appendix it may be observed that the 109 items in
Part 11 of the checklist have been renroiuced in Column 1., These are
the itoms to which counaelor trainers and counselors responded, Columns 2
through 5 show the frequencies ¢f ressponses of counselor trainers %o the
performance and value jueries and Columna 6 through 9 contain similay
data for counselors. In Item 1, for exawmple, Column 2 shows that 20 of
the 24 counselor treiners indieated that thia exverisence is performed in
their programe of supervised prastice. Hineteen of the total rated this
item necessary (Columm 3), 5 rated 1% desirable (Column 4), and no one
congidersd 1% not necessary (Column 5). In Column 6 it mey be seen that
%4 of the 40 counselors engsged in this experience during pre-service
preparation. Of the total, 23 reted the item necessary {(Column %), 12

considered 1t desirable (Columm £}, and 5 regarded it as not necessary
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e formals chi aguare = (fg - fh)? wes use® to test the muli
Th

hypothesis of pure chance distritution of fregquencies into three walue
clasges, viz., %3 1/3 per cent for nesessary, 33 1/3 par cent for de-
sirable, and 33 1/3 per cent for not necessary. In the formula f4
reprossnis cbserved frequencies and f, hypothetical frequencies or the
frequencies which would be expected in terms of the hypothesis tested.
Since ohserved frequencien for the varions itema 413 not $otal the sane
in svayy ins tancs hypothetical frequencies were calculated for each item
on the baels of 1/3 I of the subjects responding for each group.

A sample problem will serve $0 1llusirate this teehnigque. In Item ],
Appendix X, 1t may be seen in Columne 3, 4, and § that 19 counselor
trainers rated this item necessary, D rated 1t deeiradblie, and no ons re-
carded it as not necessary. These dsle are the obeerved freguencies or
the frequencies that actually occurred. OUme-third X, or 8, represents
the hypothetical frequency or the freguency which would be expected for
gach value class in terme of %the hypothesls beilng tested. The computation

would therefore remds

o n (£0 - £1) (£o ~ Tp)~ (£, = )"
h
19 8 11 1231
5 8 -3 4 184 = 04,080
0 8 -8 64 )

Chi square in this case is found to de 24,280,

Chi squares were compubed for all the ltems in the checklist from
the frequenciee shown in Appendix X, Columme 3, 4, and 5 for counselor
trainers and Columme 7, B, and 9 for counselors. The chi squares derived
by these computations have been brought together in Columns 12 and 13,

respectively., ¥For example, & chi s=quare of 24,250, which was derived



from tiw frequencies in Colwmne 3, 4, ané 5, may be noted for counszslor
trairers in Column 12 opposite Item 1 while a chi aquare of 12,353, which
was derived from the frequencies in Columns 7, 8, and 9, may be noted
for counselors in Column 13 for the same item. The remaining chi squares
in these two columns were computed in similar fashion. The actual com-
putations for counselor trainers have been reproduced in Appendix L while
thoge for counselors are shown in Appendix ¥,

In interpreting chl squares, criterias for the acceptance or rejec-
tion of hypotheses are arbdbitrary depending upon the investigator and the
problem. Some investigators, for example, adhere strictly to the ,01
level of confldence. This means that a chi equare at the .01 level would
occur in the long run in only 1 out of every 100 random samples, 4if the
hypothesis were $rue--in this case that $the freguencies in the necessary,
desirable, and not necessary categories are evenly distributed. Ee-
peated rejections under similar circumstances wounld result in false
rejections only about once in every 100 cases. Other investigators use
a more libveral interpretation and reject hypotheees at the .05 level of
confidgnce. 4 comventlomnl rale obeserved Ly many experts and one cone
sidered most zpproprints for $his imvestizgation fa:  {2) %o reject the
nall hepothesis for ol sguares at or greater than the .01 level of cone
fidence, (b) to regard the difference as one of doubtful significance for
chi squares between the .0l and .05 levels, and (e} to accept the nuil
hypothesis for chi squares at less them the .05 level.

Fisher's Table of Chi Square (15) was consulted for confidence
levels. Degrees of freedom were calculated by the formmls d.f. =

(r -1) x (¢ - 1), where x represente the number of rows and ¢ the pumber



ec

ef columns. In the e¢hi sguare illustrated above 1t may be noted that
there are three rows and two columns, Thus, (3~ 1) x (2 « 1) = 2. o~
grees of freedom in each instance wes found %o he 2. According to the
table, therefore, chi squares of 9.0 (.01 level of confidence with 2

degrees of freedonm) or ahove were regarded as having probadle sigsnifi-

cance. In the analysis these items were arbitrarily consldered the mopt
t in terms of ghi square probability. Chi sgquares between 9.210
and 5,991 (.05 level of confidence with 2 degrees of freedom) were re-
garded ap suspsct. In the analysis thepe items were arbitrarily gone
sidered of secondary importance in terme of ghi square
squares which fell below 5.991 were rezarded as lacking in significance.
in the analysis these items were arbitrarily comsidered of lsest jmportance
An terms of ghi squarg.

It should be pointed out that a chl sguare at the .01l level of cone

Chi

fidenoe for an ftem is no indleation that the item is one of the most
important to inclule in a program of supervised practice. If by examining
the cells in the chi square computation of an item which shows significance
at the .01 level it 4is found ¢that the frequencies are predominantly in
the not necessary eategory and that thie cell contributes most to the
significance of the item, it may be assumed that this item is inappropri-
ate for use in 2 program of supervised practice. The items, therefore,
are significant at the variouvs levels of confidence only for consideration
in developing a program of supervised practice.

In the analysig no attempt has been made to separate the items into
necesaary, desirable, and not necessary groups. The reader is at liberty
to make his own interpretations here.

Levela of probability for the chi souares in Appendix X, Columns 12



end 15, are showe 4in Teble 10, Columns 8 snd B, reepectively. In
Colurn 12 of %the appendix, & chi square of 24,250, which is above the
1 per cent lewvel of confidence, may be ncted for Item 1 and a chl sauare
of 9.000, which falle between ithe 1 per eent and 5 per cont levels, for
Iten 2. In Columm 2 of the table, thersfors, a ) hae been placed op-
poelite Item 1 to indicate a chl sguare 2t or greater then the 1 per sont
level of econfidence for this item while m 1-5 has been placed cpposite
Item 2 %o indieate a c¢hil squarse detween the 1 per cent and 5 per cent
lavels for that dtem, Binilarly, = chi square of 12,383, vwhich is above
the 1 per cent level, may De noted for commsslors 4in Itam 1, Column 13,
of the sppendix, a shi square of 7,401, which ie between the 1 nor cent
and 5 per cent lewvels, for Item 2, and a chil square of 2.480, whish is
below the 5 per cent level, for Item 3. In like manner a ) has been
placed baside Item 1 in Column § of the table, a 1-5 heside ltem 2, and
a =3 beside Itenm 3, and so on. Ia the interpretation the 1's denote items
sonsiieraed of most importance, the 1-5's denote itema of secondary inm-
portance, and the -5's denote items of least importance.

22 of ths 103 jlemg in the 24 gounseclor
training institutions. The performance of the 109 items as reported by

enungelor trziners at the 24 institutions was calculated on a percentage

basis to determine the extent tc which sach item was practiced and te
provide a measures for comparing verformarse irn one ares with that in
another. FPercentages were used because of the faet that frequency of
responses varied from item to item, althoush in most instances the eube
Sjeets regponded to all the itema. It zhould be remembared, therelcre,
thet the per cent of performanpe for each 1tem ie baged on the number of

responses to the 1tem.



Percentages were calculated from responses in the degrees of ime
portance, oOr vslue, columns. The summation of frequencies in the
necessary, desiradle, and not necessary categories Tor any one item was
interpreted to mean the mumber responding to that item. It was assumed
that counselor trainers who expressed an opinion as to the wvalue of an
iten aleo responded to the gquery on performance for that item which re-
quired a check only if the item was practiced. In no instance was
performance checked and value omitted. The percentage of performsnce for
aach item was derived by dividing the number of responses into the fre-
quencies of performance.

This technique may be 1llustrated wvery sinmply by using the responses
of counselor trainers to ltem 1 of the checklist. In Appendix X,

Columns 3, 4, and 5, it may be noted that 24 counselor trainers rated
this item, if.e., 19 £ 54 0 = 24, Column 2 shows that this item wae
practiged in 20 of the 24 institutions. The percentage of performance
was derived by dividing 20 by 24 which gives .83. This percentege has
been entered in Column 14 of the appendix opposite Item 1. The percentage
of performance for sach 6f the remaining items was derived and recorded
in & gimilar manner.

The percentages in Appendix K, Colupn 14, have been brought together
in Table 11 to provide a clearer pleture of performance in each of the
seven areas and in the checklist as a whole. It may be noted, for ex-
ample, that twe items in Area II and four items in Avrea 111 are performed
in from 20 to 99 per cent of the institutions while noms of the items in
the remeining areas are as widely practiced. On the other hand, ons item
in Area I, two items in Area Il], three items in Area IV, one item in

Area V, ard smeven items in Area VI are practiced in fewsr than ten per



eent of the institutions. The extent of performance of the remaining
iteme falls at varicus intervals betwesa these two extremes. A more
complete discussion of the extent of performance of gspeecific typee of
1teme is nrovided in the analysis.

In Table 11 it may be noted, also, that the mean levels ¢f per-
formance expreased in percentages have been computed for each area and
entared in the respective columns. Area I1I, for example, shows bthat
the mean performsnce of the 16 items comprieins the Interviewing, Ad-
vising, and Counseling area is 68 per cent while the mean performance
of the 23 items in the School and Community Relationships area is 29.7
per cent. Psrcentages for the remaining areas fall between these two
extromes, In the anmlysie the mean scores were used merely as a general
neagure of comparieson bhetween performance in the several areas.

Salculation of the rank order of responses Dy gounselor trainers and

secondary school counselors., Arbltrary weights were aseigned to the

nepessary, desirable, and not necesszry trichotomy in order tc determine
the relative value of items as expressed by each of the two groups of
gubJjectis. The following welghts were sssigned to each values

2 for each frequency in the necessary column

1 for each frequency in the desirable column

O for each frequency in the not necessary columm
While it cannot be saild with certainty, according to acceptadle standards
of resmearch, that the term pecegessry infers a value twice that of the
tarm degirable or that the term not necesgary implies absolute zerc walue,
the weights assigned provide concrete meaosuvres of relative lwportence in

tarms of broad categorles which lend themselves to statistical handling.

The formlae used %o compute item values wee 2(EH) £ 1(#D) £ O(EEN),
13




wvhere ¥ equals freguoncies in the necessary categary, D those in the
desirable category, and ¥X those in the not nscessary category. g
indicates total responses to each iism. The wvalue, or welghied score,
for cach item may bhe rogarded as the average of the summation of the
prodacta of the fraguenctes maliiplisd by their aesigned welghia.

The welighted seore for each item was derived by substituting in
the formala the raw dats compiled from reports of counselor {rainers and
couneelors., For example, in computing the welghted score of Item 1,
Aprendix ¥, for counselor trainers, the raw data in Columme 2, 4, and 5,

were subetituted thuat

Welghted score = (2 x 318) 4 (3 x5} £ (& x 0}
A
= 43
24
= 1.792

Similarly, the weighted score of I%an 1 for counseiors waes computed by
subatituting in the formila the raw data ian Columms 7, 8, and 9:

Yoightad score = (2 x 22) £ (1= ;31,{ {0 x B}

40

e
e

40
> 1.480

The welghted scores remulting from the foregoing computations have
besn brought together for the respective groupe in Appendix X, Columue 10
and 1l. In Column 10 4% may be noted that Item 1 for cocunsclor trainers
roceived & weighted secore of 1.792, Item 2 a score of 1.500, aml Item 3
a score of 1.174. Similarly, for counselors a scors of 1.4850 may be noted
for Item 1, a seore of 1.350 for Item 2, 5 score of 1.000 for Item 3, and

sc on. These scores were computed by the method devcribed sbove.
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In dstermindine $he rank order of itazme the welghted scores fox
counaslor $reinera snd Yhoss for sounneloprs wers ranked ia order from

hizhent $£2 Yowesds, The Rizheast seore in cagh: series woas assigued a rank

o

of 3 =md the lewest seors a2 rank of 107, Intermediate ranlcs werc ase-
sirned to scores botunen these tw oxbremss. Vhere iwo or moie scores
in = sories were found %o be the same size, theay vere sasigned ihe
averzoe of their ranks in the sories, For example, 4%t will be noted
that the highest geore in Ceolumn 10 of Appendlx ¥ 1s 1,558 which occurs
hoth in Item 77 zrd ia Item 42, Those sooree were assigoed the average

of their ranke 1 and 2, which 19 1.5. 1In like manner there are three

1.83%'s in this zaclumn, and as there are five scores higher than 1.8383,
these three scores were assigned the average of ranksg 6, 7, and &, or
7. The ranks of welghted gesres in Colummn 11 were computed similariy.

The rank order of iitem walues for counselor trainers and coungelors
are shown in Table 10, Oolumns 2 an’ 4, rospectively. In Colaen i, it
may be ohserved that according to responsas of coungelor traliers Item 37
and 47, with equ) renke of 1,5, were the top-raniing items in tepms of
walghtod scorca; Items 21 and 44, with ranks of 3.5, were next in ime
portance; and s0 on. In Column 4, Item 36 was the $ope-ranking item aoc-
gording tc responses o counselors; Iters 42 and 43, with equal ranks
of 2.3, woere next in importence, and so0 on through 100,

Banking items in the manver deserihed above provides a weasure of
the relative importance of iftems within grouse and reveals specific items
iv whish eloseet agreement and widest differences of oplinion ceour Lo
tween groups. It 1z recognized that there are wore rigorous meiaods of
ashizving this Tt the rank order method waz regarded se sdequate for the

purposes of this inveastigation.



In the snslysie the rank order method ip included with the die-
cussion of items grouped according to the chi square giatietie. Hovever,
since items of chi square significance at the 1 per c¢ent level may rank
either hich or low sccording to the rank order method no relationship is
intended between the two. The reank order method iz used merely for cone
vonience in comparing responees of itema within and hetween groupns which
the chi square statistic does not provide. It iz not intended to con-
flich with or contravene the chi square statistic.

Coefficient of correlation of perf 8 and value. Coefficients

of correlation of performance and value were obtained for Arecas I

throngh TI in the checklist to determine the relstionshipy between the
extaent to which the items were practiced and the values of the items as
reported by (a) counselor tralners and (b) counsselors. Sinee frecuency
of responses varied from item to item, percentages of performance were
corrslated with the weighted scores derived from the ratings of sach
group of subjects.
‘ - P

Coefficlents were computed by the formmla, rhe = 1 - ﬁ(gng 3 B
The percentages in Appendiz X, Colunmn 14, were correlated by zreas
with the weighted scores in Column 10 to determine the relationship bew
tween the iteme practiced in the counselor training institutions and the
values of theee items ms expressed by counselor tralners. The percentages
in Column 15, wrich were derived from the data in Columna 6 througsh @
in exactly the same manner zs ithe percentages in Column 14, were correlated
by aress with the weighted scores in Column 11 %o szhow the relationship
between the items sxperienced by counselors an! the valuss of these items
a3 expressed by ceunaelgrs. Aetual computatlions are shown in Appendix ¥

and Appendix U, respectively, the results of which have been brought
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together in Table 12, Columne 2 and 3. For example, in Column 2 of the
table a coefficlent of .59 may be noted in Area 1 for counseior trainers
and in Column 3 a ecefficient of .56 may be noted in the same area for
counselors, and so on through Area VI. Since Area VII contained only
one item the correlational technique used wae not considered sppropriate
for this area.

In interpreting the coefficients an effort was made: (1) to determine
the degree of relationship indicated by the coefficients within groups,
1.6., by (a) counselor trainers and (b) counselors and (2) to make such
observations of intergroup comparisons as the data warranted. Ho atbempt
has been made to give a definite mathematical interpretation to the degree
of relationship impiied by a2 coefficient of correlation of a given magni-
tude. General comparisons were considered adeguate for the purposes of
the investigation,

With the restatement of purposes and the clarifilcation of analytical
procedures, the discusesion now turns to a detsiled analysis of the data.
The data are discusszed under nine major headings in accordanes with the
purposes cutlined in Fart II above. The nine headings, together with
the total number of items under each, are enumerated below:

1. Items comsidered of most importance in terms of chi square by
both counselor tralners and counselors -« 38 ttems.

2« Addlitional items considered of most importance in terms of chi
square by coungelor trainers -~ 19 items.

3. Additional items considered of most imporiance in terme of chi
square by coungelores -~ 24 items.

4., Items oonsidered of secondary importance in terms of chi sqguare
by both counselor trainers and counselors - 5 items,

5. Additional iteme considered of secondary importance in terme of
ehl sgoere by counselor trainers - 11 items,
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Y1 School and Commnity Relationshipe &

Perhapa the most significant cbzervation at this point is the faect
that over 50 per senit of the most important items are contained in
Areas 11 and I1I. A glanez at the cellszs in the ohi sguare eomputations
for these items reveals a predominance of opinion in favor of the need
for tralning with gresteet emphaeis upon interviewing, advising, and
counsel ing ani the persomal inventery second in Lmportance.,. This is
not eurprising in view of the fact that most experts in personnel work
look upon the courgeling procese as the moet important single service in
organizsd guidanee. Since Counseling is dependsnt vpon adegate, up~
to~date information, the peraonal inventory is generally regarded as

e most fmporiant sxmporting serviges.

Hoteworthy, tco, is2 the relative importance of Area V] as compared
to the supporting services comprising the remaining areas. This womld
sppear $o inficate very clear-cut epinions among counselor trainers and
sounsalors ag o the nesd for training in devel oping effective working
roiationships within the school and community. It shonld be pointed
ount that the nower emphasis upon the counsalor as a colleasgue of the
toacher is fast growing in popularity, whish may account, in part, for
the relative importance of items irn the school and commnity relationships
area.

0f lesser importance sre the ccoupational and edueational informs
tion, the followup, an® the oriemmtation and placement services. Among
the ccunselor trainers and counselors participating in this investigation
it ie spparent theot agresment ae $0 the need for tralning in these areas

is not vexry widsspread.
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Gther significant observations will Yo made as the individmal ftems
are discussed.

Hecupationa] and oducciional informetion. In the oceoupationsal and
educational information area the five ltems regarded s most imporsant
in terms of c¢hi sguare include Items 1, 4, 5, 16, and 2. These items
are concernad primaxily with the oricntation of the gtudent counselor to
the rescurce materials 4n the oceupational 1ibrary and with saourin; and
fmpayting information about local Jobe anid Job opportunities., Asids from
orientation, the mozt ossentlal skille, it would sppear, relate princivale
1y %0 the wolleocilion and uwase of oceccupational ianformation, although the
tecimiques in the performance of these functiong are limited to persocnsl
surdeys by the frainee, interviswe of successful business and profeseional
people by the pwpil, and vimael alds, This iz rather surprising in viey
of the fuct that the ocvunselor has avallable a variety of teachniques
generzlly regarded as usefuwl in securing, prosessing, and imparting ine
Tormation some of which are equally d¢ifficult {o epply.

In order of rank it is interesting tv note that conneeler Irainers
and 0 & lesser sxtent counseloras ressrded Ites 1 =g substantizlly nore
inportant thad Ilteas 4, 5, 15, and 20, This disparity my be sttributed
to the fact that 2 knowledgse on the part of the trainee of the resources
at his disposal is indispensable $0 successful training 4in the uss of
tesnnigues. It should be noted also that counselor trainers rated these
five items consisgtenily higher than counselors. I% is quite aparant
that counselors parsicipating 1la this investigation feel less need for
training in ihe skills reguired o discharge these functions in thedir

raspective progrens than counesglor trainers.
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(1) lecoming a a8 i0b ¢ mm o sz tion % duce 4 ongt 2&_.
formation materials in $he library. An axiom often stressed in vocational
guldarce fs thet a knovledge of the cecupational mateoriale at hand is
indispeasailie o effegliive coumnseling. This sxiom, it wwld cppear, ape
plies agqually well to preparation for counselling,

In the regulsr coarses of the guldsnce curriculum the prospective
aouneelor will, in all probability, Le latrodused te a variety ol rssvurce
sitoriais in the furm of pamphlets, Job descripliouns, ccrupatiomal Lrisfs,
culiege and trade echocl bulletine, bibllograpiical refersnces coatailviag
iiste of up-to-date materials, ami other materialis of a highly spscilic
nature for use in counseling. iHis claesroom experiences will iikely be
congarnmated in combinineg these meterials iato functionslly ralatsd cooue
patiounl femilies based upon the {ield~level concept. Such experisnces
aye deslgued tc fawiliarize the student with the general featurss of large
groups of occuprtions and tv ensable nim o scguirs & plan for cocupational
studye

In the practice schoel he wiil coms in contact for the Tirss Sine
with aii ocoupabivoal snd educeticnal infwmetion service spyropvictsly
desizned for the puplls of & parileular schooel. There may be, for ex-
ample, a prepouderance of matevials deveied t0 mining, menufescturing, or
tue Lwullding trades with scesroely any information dealing with smgricul-
tural, clevriesl, or sales pursaits. Oun the other hand, professional ané
manaearial cccupaidones may be predominaniliy zepresented with virtually
little information ova wkilied and ssmiskilled trades. Such a dispropurtion
refiscis the needs and demmunds of tae locali scnool and reveals something

of tne vccupational strueture of the eommunity.
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As the trainee assumes counseling responsibilities, he will need
to know what materials are avallable in the occcupational and educational
information library of the practice school to which he is assigned.
¥While it eannot be said that this experisnce lesds directly to the de~
velopment of a particular skill, 1% is very vital, it would spyear, to
effective training.

(2) Serveying Job cpportunities and cataloging Jobs in gelected
industries. Loecal industries provide one of the most fruiltful sources
of occupational and plocement information availadble tc the school coun-
gelor. In order to do an effective job of vocational counseling the
counselor must know at all times what jobs and job opportunities arvre
open in these industries for pupile and high school graduates. ¥hile
such information may be secured, for the most part, from secondary
gources or from the personnel departments of the respective industries
upon request, at times it 1s more expedlent to obtain the information
from primary sources by perasonal contact. Both methods are used by
counselors,

The wvalues accruing from practical experience in surveying jobs and
Job opportunities may benefit both the trainee and the practice schoel.
In the first place, the trainee has an opprortunity to increase his know-
ledge of the more stadle aspects of job study, such as definitions of
occupations and descriptions of industrial processes which need not be
revised as often as hiring specifications, wages and hours, exact duties
of jobs, and the like. Secondly, the trainee as an agent of the school
iz in a position t0 interest wvarious industries in the vocational aims
of the school and to enlist their geoodwill and support. Thirdly, sauch

experiences reveal to the trainec something of the occupational structure
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of the compunity, the economic status of its membere, and other informaw
tion of vital importance as a basie for counseling., Fourthly, the in-
formation obtained ecomtridbutes to more complete, up-to-date school files.
And £ifthly, other things bDeing equal, the trainee who has an opportunity
to participate in the development of occupational information s likely
to be more mdept at using it (37).

(2) Selecting znd showines pertinent motion picturse, silies, and
film gtrive on occupations 1o Anterseted groups of pupils. The impli-
cationg cf using flime in impariing occupational information were
recognized ae long ago as the 1930's when various suthorities compiled
long liate of motion pletures devoted primerily to cocupations. Since
that time hundreds of occcupationnl filme and film strips, beth free and
ren%al, have been made avamilable $0 counselors throughout the country.
¥hile gome of these fllme have not been prepared according to the best
educational principles, many of them have proved valuadble alds in bring-
ing to pupils vimel impressions of working conditions, materials handled,
dutiee performed by workers, and other fazects not otherwise avsilable.

Filme are about 2s gecod or ag bad as they are appropriate. lany are
prepared to show processes and produste dbut reveal little about the worker
aad the jobh. Some give very blased impressions which the counsslor must
correct. Others are prepared primarily for advertising appeal and enter-
tainment and are practieslly worthlesa forcounseling purposes. Ewven good
films must be supplemented by data from other gources. Filme are valuable
aide, therefore, only if they ars selected carefully.

Severzl factora influence film selection depending, of course, upon
wvhether the films are planned ap exploratory activities or for more im-

medlate use in counseling., In deciding upon films to show the counselor
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mos% take into account, first of all, the interests and needsz of pupile
who expect to view them. Films deplcting airplane manufacture in

Bal timore, oll drilling in Cklahomm, or strip mining in Chios zre hardly
appropriate for aseisting youth resiling in rural North Csrolinas to choose
and plan a career. Although such fllme are sometimes used to dbrozden

the occapational horizons of pupils, disereet mdzment must be exercilsed
with respect te the namber znd Yrpe ¢f such films shown. Healisus Lo

say, scme pupils develop an enthusisstic interest in all films, regard-
iess of their subsbance, in order to aveid the tedium ané regimen of the
ciassroom. The counsel or mist guard againet these transient interesta.
Secondiy, pupil interesis are revesled in work hiagtories, extra-curricular
participation, intersst iaventories, hoblics, and meny of the activiiiss
in which they eugage. BSchool records, therefors, when combined with
stated interests offer a clue %¢ ths appropriateness of films, Tnirdly,
singe pupil interests center around occupations in their immediate on-
vironment, filme ghowlng occupations charsceteristic of those in the loesl
community are almost always appropriate. And fourthly, surveys of occou~
pations entered by former gradusies may be reviewed as a fzctor in
selection, although it should be realized that this ig an iumpsreonal
device to be used with the utmost caution.

Unce nmelection has taken place the counselor must make certsin that
the film is properly used. If at all possidle he ghould preview the film
in advance. In preliminary discussion he may explain the genersl features
of the film and togetler with the pupils develop & guide of things to
look for and formulate questions to which answers are desired. Tollowing
the showing, group discussions and individual conferences may be held to

clsar up sny misunderstandings or false impressions and to aid emch pupil
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in intorpreting the Information in the 1ight of hiz own vocational goals.

Yiewed thuaely, films bocoume an integral vart of the counseling nirode
codure os well as an instructional ald., A knowledge of principles
uadarlring the use of films nz a couvneeling aild 4is sssential but insuf-
ficient in it36lf 40 irnsure affective and efficient nse., The devel opment
of compoisnce ia the use of films as an instrument of guidance can be
greatly facllitated throurh practiczl oxperience, The nractics school
nrovides =n approoriaie satting.

(4) ixranging for pupils o interview gnoceessful bupinpess aod pro-
fogsionel paople in the communliiy. In vocatlonal orientetion snd counseling

the practice of arrangirg for pupils to interview muccessful businese end
rrofeanionz) paople has been rather widesnroad., Although often nisnzed
haeause of lack of nlenning and preparaticn, the interview iz, noverthe-
leag, = valuable dovise 4in oriontins nupils té ths occupational opnortuni-
tics ahend and In providing experience in spproaching employara.

Arranging for intervisws bhatween vunils and dDusiness and professionsl
ra0oplo entaile more on the part of the counselor than merely making the
econtact. Ths interview mast he carefully rlanned and syastemntieslily
carried ocub if the puril is o profit meximlly from the experience. To-
gother $he pupile and counsslor may select the territory %o bz covered or
persone to be interviewed in advance. In preliminary discuasions thas
vusils nay sugogest cuestlons whioh thery wish answered., They may rrepare
an interview hHlank with snace for the name and address of the srployer,
tiie nature of the busineen, the date of the interview, and the questions
$o bo agked with anple svace o7 veplies. They nay spend sovera! meetings
comdusting sammle intervicws, learning what to 4¢ and what not to do in

improving their interviewins teclmique., T mployers may be sporocached by
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letter explaining the purposes of the project and ealisting thelir co~
speration. Ae the interviews sre completed interesting poiotes in Line
with and incidental %o the pwrposes wmay be discussed informeliy in the
clageroom. & written report may be prepared copies ¢i which shouid be
placed in the library for refersuce by future groups underdalins sinilar
prajecie.

Althcugh dircebting pupil interviews for guildanes purposes in toe
manner dgserived wbove ias often dome by teachere, counselors frecuently
use this deviee in so~called "group guldenge. It goes withoutl saying
tuat seme of them use it guite aifectively while many do not. kel of
tne ineompetency can be greaitly reduced, it is felt, by adeguete training
ia the practice scheol.

ferponel inventory. In the persunal inventory srez the elight ltems
regarded as mogt fmportant ia terme of cnl gguare include Items i, =23,
24, BB, 26, 30, i, and 53. COFf these, the first two are concerned with
orientation of the tralimee to the achool racorda and the teshniques and
procedures utilized by the school for obiaining pupil datz while the reo-
mainisg six items are vused upon lwctiens involving the acguisition spd
aexercine of gkills in oblaining and recovding information for uge in conne-
g8l ing.

In order of importance btnese itens were ranked among the wmner ong-
tidrd by bodn groups, ranging io renk from 3.5 to 36.5 for coanselor
trainers and from 9,0 to UD.5 for counselors. 4 comparison boatwesn grvuns
of the most important items reveals rank diffsreances ranging in scops from
£ for items 30 and 31 to 1§ for Item 35, Differences hers are substanti-
ally smalier than those for the important items discussed in Avea I,

indicating closer agreement on tue relative irportance of training in the
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The development of kills irherent in the foregeins function ie
dependent, in large wessure, uwpon & knowledge of the theory and mechanies
of a variety of informstion-gathering feehnioues. Tefinemont of meany of
these techniques must come avout through applicatlion. The prantice
schocl provides a realistic setting vhieh safoguards the vapil while the
trainee is iearning.

{3) Hegording pupil data. Once the data are obtalned they muat bhe
systematically recorded and kept up to date 1f the coungelor is to make
wise and efficlent use of them. One of the chief sriticisme of present-
day records is the perfunciory meansr in which they are kept. Records,
no matter how elaborately devel oped they mey be, sre uselese if allowed
to deteriorate intoe unrelsted bits of informtion., If properly main-
tained they supply in o form convenient for counseline a2 vaet amount of
information needed in undersianding ths vupil and in helping the pupil
to understand himaeli.

Supervised experience in recording datza about pupils ean bs made
educational and worthwhile. In thie zxperience two valuee are in evidence.
in the first place, it provides a service 40 the supervising counsel or
with limited clerical assisztance, = valve unjustifisd if cerried to the
extrens. Available reporte Indicate thal ths service metive ras prew
vailed in actual practice and many insiitutions have found 4t necessary
%0 reorganize their program® a2z a result. Secondly, and most important,
under proper supervision experience in recorikeeping becomes more than
a clerical service; it becomes &n educational axperience in which the
traines studles and evaluates each new entyry with reepoct to the easen~
tialness of data, the need for accuracy, the importzace »f distingnishing

vetween fact and opinion, and in the cese of narrative entries, the
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obligation to convey to tnose whe will use the records the exeel meaning
of the reporting personnel. This must be the major emphasis if the stu-
dent is tc receive maximum bewoflt from tralning in recordkeeping.
testing, sometimee regarded as a distinet service in iteelf, aifurds a

(4)

valuable scurce of data for use in counseling 4f the program is welle
adminigtered. The administration of the testing program is a profes~
slonal activity vhich requires special preparation. Although meay
teachers are qualified to assist in testing, the counselor, by reason
of his specisl training, will be in the best position to direet the tost-
ing program. To be able to do this efficientliy, the counselor st become
proficient in all phsees of testing (18}).

iAs a ruie, most students compilete at least one course in testing as
a prerequisite %o counselor ceriification. It should be pointed oul,
nowever, thai mastery of theory, however irportant, ie no assurzacs tuat
the student will be a good exsminer., It la a simple matier to look o
the physiecal features of the testing room, to guard sgainst interrupiions,
$o asgemble a supply of extra test materials, to arrange for adequate
proctoving, to provide adequate working sarface for easy manipuiation of
materiais~~in effect, %o observe all the necessary mechanics of prepara-
Yion in advance of testing. Bat it is more Aiffienlit to follow directions
e@metly without being rigid and stilted, to adhers strictly to time limite,
%o avoid arcusing undue emotional tensions among the test-wary, and to
make observations and regords of atypical behavior during the test Io»
use in interpreting the scores.

5ki1l in adninistering tests mwt be cultivated (18). By couwbining

thaory with practice in prewservice preparation, the degianing eounscior
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may be able to avold many of the pitfalls of the inexperienced examiner.

Teats, however welle-administered, are meaningless and may even be
harmful if there has been error in scoring and recording the ocutcomes.
While the mcoring and recording of most atandardized tests are routine
clarical Jjobs, all computations are potential sources of gross errors.
Computing raw scores, converting scores to percentiles, recording tabular
or graphic data-~in fact, all manipulations of scores must be done care-
fully and painstakingly to avold inacoursacies.

Begardless of who scores the tests and records the results, the
competent counselor makes a practlice of rescoring a few papers of each
scorer apd of checking entries on the permanent record to make certain
that no one is systematically scoring incorrectly or making improper and
incomplete entries. If the audit reveals consistent inaccuracies in
seoring by any one person all papers scored by that person must be re-
checked. Or, if omigsions are found 4in recording the resulis the errors
miet be corrected.

Attontion to these detalls during supervised practice may lead to
sound habite of scoring tests and recording results. Since this is pri-
warily a job for the cleriocal staff, discreet jJudszment should be exsrcised
with respeect to the amount of training time devoted to the actual scoring
and recording of tests.

interviewing, advising, and ccunsel ing. Twelve of the sixteen items
in Area 1ll--a greater percentagé than in any other area--were regarded
by both groups as most important in terms of chi square, They include
Items 36, 37, 38, 41, 42, 43, 44, 45, 46, 47, 48, and 49. Of these,
Items 36, 37, and 38 are designed to agsist the student to acguire pro-

ficiency in intervieving; Items 41 through 48 provide experience in
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eouneel ing, ineludinge writing case reports and meking referrale; and
Item 49 is crleunlated to develor cormpetence in assieting teachers and
others concerned 4o modify the school progzrems of pupils counseled in
accordance with counseling recommendations.

In order of imporiteance thoepe twelve {teme rank higher categsoricslly
than the moet important iteme in any other asres, with the excepticn of
the personal inventory. Flghest among these are the iterws vortaining
t¢ cbeerving interviews, condueting sample interviews, cocunseling, writing
case reports, and meking referrals, all of which rank amcng the uppar
18 per cent., Hcreover, these iieme shov conelstenily higher agrsement
with respsct tc the rank difference between groups than the remsining
esasntial, or most important, 1teme, althoush in neo instance doass the
rank differensze exceed 16, Reports of the subjects indicate that these
twelve items are performed in a greater percentage of the institutions
and with the exception of Items 48 and 49 are axpsrienced bty a greater
percentage of couneelors than any other items in this ares. 2By inspecw
tion it may be seen, alse, that the mean performance of the sixteen iteme
in this area exceeds that of eny other area.

From these data twe obmservations are pertinent. In the firet place,
the ctunselor trainers and counselors roprecanted Ln this stuly fesl a
craater noed for practiecal training in couneeling than in any other area
of organized guidance. Secondly, in the institutions sampled provisions
for practieal training in the counselinz service axcaed those for other
services.

(1) Interviewinz. The interview as the basis operating tachinigue
in counseling hag been variously desceribed as an art, a science, and au

sombination of hadbits, skills, and techniques. Mach has bsen wriltten



concerning the "do's® and "don't'e" of interviawing and many claims,
albeit disputed at times, have bsen sdvanced concerning proper structuaral
precedare and flexibillty in the conduct of the interview. Many writers,
among them Strang (40), Symonds (42), and Bingham and Moore (3), have
provided execellent discussions of the mechanles o¢f interviewing, the
role of the interviewser, the subtle dangers that lurk in his predilece
tions and attitudes, and the manner in which he conduets the interview.,
All of which points t0 the fact that luterviewing is indeed 2 complex
process and that there are numerous and varied cpinions ~s to how it
ehould be done.

(ne widely-quoted suthority regards the interview &8 "a serious cone
versation directed tuv a definite purpose other than satiefection of the
conversation itself® (3)., While this may serve as a working definition,
it should be peointed out that there are many intangidles in the fase-to-
face contact whiich contribute to the exchange of mesning., Infleection,
quality of volce, faclial expression, gestures, and general bhehavior
suplement what is said. The interplay of attitudes, motives, ideals,
and feelings play no small part in infiuencing the outcomes., From tha
standpoint of achieving the desired purposes, these intangibles are just
as important as the epoken word, whether the ianterview he a2 short cone
versation in whieh the pupil seeks information or a psychotheraveutic
contact.

Althoagh the interview can and does serve many useful purposes, 4t
is nsed by the counselor principelly as a technigus for securing snd im-
parting information and for counseling. It has proved = valuadble device
for determining opinions, attitudes, beliefs, gosls, and other dsta not

cthorvise obtainable from ovjective souvrees. It is nseful 4in imparting
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information about the curriculum, scheol customs, rules aud regulations,
test reenlts, schoel merks, cccupations and professions in which the
pupil showe an interest, and the like. And in counseling 1t is especial-
1y waluable 4in helpling the pupil to interpret the meaning of measses of
data ¢to the and tha% he will be helped to diagnose his own problems and
be motivated %o prescribé sad follow through a plan of action leading to
more satisfactory adjunstment.

It is generally agrsed $hat sugcess in conducting an interview can-
not be asgurod merely by reailing theoretical disoussions of it as &
personsl technigue or a long list of #dots" and donttts®, C(Competence
in interviewing mmast come adbout through expsrienge., In addition to
coarses dealing with the thaory of interviewing, therefore, many coun~
s2lor training instituticns endemvor to develop svme competence through
laboratory eaperionces in cheerwvation, practice, ani selfi-evaiuvation,
Other ingtitutions roly solely upcn the supervising counselor 4o provide
the necessary tralning. Regardless of who is responsible, the fact 1s
the beginning couneeler cannot conduct ¢he interview in the same manner
ag ths experienced prectiticnar. 7To protect and safeguard the counselee,
therefores, 2 pericl devotsd by tis student counselor to observing, con-
ducting, and evalusting inderviews zopeara to be a sound investment.

(2} Advisipnz 2ad gounsellng in problem sreas. The experiences in
Items 41, 42, 43, 44, 45, and 48, regarded by both groups as most ime
portant in terme of il sgusre, are the most decisive in the entire period
of traioine. They constitute the crucial test of wnether or not the stu-
dent 4s able to bBring together in final application 211 the skills and
rescurces at his dispeosal. Hls perfornmance may mark him as potentially

succasaful or as a2 failws. Unfordunately, there is no clear-cut nark
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of delineation at this point because of the perasonal factors involved.
Any efforts to draw the line muet remain philosophical until more zde-
quate criteria are evolved.

The coungeling process ig generally regarded as the heart of the
guidance program and the one to which all other guidance functions are
contributory. It is a badly misunderstood procsss and there are many
schools of thought as $0 just how it should be done. It is generally
agreed in most of them, however, that the adjustment of the individusl
who ias being counseled must come about largely throungh s own sfforés,
but they insist that their methods are best in bringing about the desired
end. As far as proof is concerned no school of thought can demonstrate
ite superiority beyond question.

The personnel worker!s concept of counseling will depend, in large
meagure, upon his theory of persomality. 1If he regards personality as
an integrative process in which particular functions lose their identity
within the total pattern, he may bs content %o uee techniques for idepn~
tifying characteristic behavior. If he accepts personality sas the social
stimalus value of an individual, he will likely be concerned with the
interactionas of the individual with other individuals and with groups.
If he regards persomality as the dynamic inner-organization of psycho=-
physical systems which determine a person's unigue adjunstments to his
environment, he may through non-directive and projective techniques seek
to discover ways in which an individusl orgenizes himself in response to
specifioc situations. From these and other modern pointe of view come
ideas that help to fashion counasling procedurse.

The personnel worker's approach to counseling mey mark him ae a

directive counselor, a2 non-~directive counselor, or a combination of these
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proficiency in controlling and directing the interview; they will ues
their suparior resocurces to disgnose and eveluate in advance the probleme
revealed by the data; and they will direct the action towsrds a pre-
determined aclution of the counselee's problems (38), Those trained in
non-directive methode will respeect the auntonowmy of the counselse; they
will place entire responsibility for understanding the problem and iis
golntion upon the counseles; and they will provide an accepting, un~
critical atmosphere in which the counselse can work through his probliem
in his own way (35). Counselors who do noi gubacridbe entirely to either
roint of view fall, in classificztion, somewhere between thesc twu ex~
tremes. In the opinion of %the {nvestigator the tralnee should be made
awvare of the fact that both tyres, ap well ae pany variasitions and mixze
tures of each, are required to deal with the variety o¢f problems he will
encounter in his daye-to~day work, &nd his training should be so adjueted.

Because ¢f the vast complexity of the counseling process end the
need for adsptation of techniques to fit particular caseos, the student
cannct become an officlent connselor merely by resding books on the sube
Ject. Counseling, like interviewing, must be experienced and there is
re substitute. Tven the most experisnced counselor constantly reviges
techriques and modifies procedures in a contimuous effort to improve the
cuelity of hie work. It gtands to reascn, therefore, that the counselor
ehould develop 2 reasonable degree of counseling proficliency tefore he
is certified %o funetion in the publie schools,

Altkough short of unanimity, counselor trainers and counselors agreed
by large majority that trainees should receive esupervised counseling ex-

rerisnce., The few dlssenting votes represgent opinions of those who
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evidently consider course work sufficient preparation for counseling.

(3) _Writins cese reports. Once the pupills problems have been re-

solved the counselor may set about the task of congolidating his notes

and writing his reporst. All too often this coneists of a folder of dig-
articulate notes stapled together and flled or at best a curt summary
containing littie more than a statement of the problem and the esction
taken. DBecause of this followup and research have been sericusly hampered.

Case reports serve three principal purposes. In the first place,
where there is a recurrence of the problem, the coununsslor has an in.
valuable record of what transpired in the initial conteacts. Without
starting anew he pan review previous procedures and aselst the pupil o
plan and carry out an alternate couree of action. Secondly, case reports
offer a means of gelf-evaluation. By comparing case reports with follow-
up data of former counselacs, the counselor is able to Judege, to some
extent, the effectiveness of the procedures and methods used and the
general qual ity of his work, Thirdly, case reporte are a valuasble re-
source in research.

Only recently have counselors begun to realize the importance of
keeping asccurate and thorough records of cases counselsd. By providing
this experience in a2 realietliec setting during pre-service vpreparation,
the student may grow into $he hablt of writing ceee reports which is une
questionably »n essential part of successful counseling.

(4) Referrine pupils. In his work the counselor will occasionally
encounter a pupil for whom his akills and the rescurces directly available
sre inadequate. If he is functioning in & well-organized guidance program
he may refer the pupil to any of a mumber of coeoperating services, notably

psychology and psychiatric clinies, health services, welfare organizations,
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anl employment agencies.

This raises an irportent question: ¥hen shonld refgrral be made?
The answer obviously lies in the ability of the counselor and the come
plexity of the prodblem. ¥ot every counselor is gquslified to handle the
mors severe case requdring clinical aselistanee, nor iz every counsselor
equivped %o provide vocztlion counseling for thet matter. The important
thing 12 for the counselor, whatever his specialty may be, o recognize
the limits beyond which he 18 2ble to funciion successfully and to refer
the pupll when these limite are reached.

Neferral entaills more then directing the counselee $¢ a different
gpecialistt (1) the counseling combact must be broken off, (2) clearsncs
mast be provided, and (3) the proper rescrds prepared and forwsrded.
Stepg 2 and 3 are routine procedure, bhut Step 1 sometimes chsllongss aven
the most experisnced counselor. The counseles who placees his aonfidence
in a counsalor and who pours out to him his inmermost feelings oxpests
to be helped. To be told in the midet of thas counaeling contazt that
His problem rocuires the services of snother gpecialist, unless dons with
the wtmost tact, may be p discouraging and humilisting exverience indeed.

Following = eet of rles 48 no assurance that referral will be suow
cesefully negotiated., The counsel or must draw upon hisz knovledge of
hwman behavior, his keensst insights, and his superior wisdom. To rush
1lindly through referrals iz o mark of inferior tralining and inexperience.
The trainse wnose proparation includes training in referral will likely
avoid many of the nitfalls of the inexperienced sounselor.

(8) Interprotinz %o teschers and others gomcerned suagestions for
ihe gducation or re-edncation of a jupll gounseled snd sesicting teschers
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Oftentimes counseling involves manipulation of the home, school, and
community environments in order to resolve pupil conflicts. VWhere dif-
ficulties arise, for example, from parental discord, sibling riwvelry, or
financlal inequitieg of an impoverished home, the connselor may csall upon
the vigiting teacher, the homs counselor, and the welfare agency and ine
terpret to them suggestions for effecting the necessary changes in the
home. There are, of course, civic organizations whose support he may en-
list in removing community influences which affect adverssely the lives
of youth in the community. When the source of conflict lies within the
restrictive requirements of an unchallenging currieulum, the stereotyped
methods of traditionagl claseroom teaching, rigid and personal discipline,
identical assignments, and other features of schoolwork which are the
very antithesis of the dectrine of individusl differences, the counselor
frequently enlists the cooperation and aid of the teacher in alleviating
the prodlem.

In any prograsm of correction involving instruction the counselor ia
responsible for interpreting to the teacher suvggestions for the educa~
tion or re-~sducation of the pupil counseled and aseisting her, if neces-
sary, to make the desirable changes. To do thie effectively, he must
relate the problem to certain conditions in the classroom in language
whioh the teacher can understand. He must explain clearly the changes
needed in the classroom to bring about adjustment. He must also help the
teacher with any difficulties she encounters in making the necessary re-
vigions, This means that he muet have intimate knowlsdge of the work of
the classroom teacher. He must know something of the problems involved
in meking differential assignments, in personalizing instruection, in

mod ifying content to achieve the sams purposes, in anticipating and
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sounteracting any unfavorable attitudes in the group resulting from
what may be misinterpreted as favors to the individnal--—in fact, in
changzing any aspect of eclassroom instruction which has direet bearing
upon the problen of the pupil. Moreover, he must help the teacher to
aversome thess problems as the need arises.

This function is an indisnensable vart of gsuldance. A successful
program of therapy 1s devnendent, in pars, upon how well it is accom-
plished., Perhaps the greatest danger lies in the fzet that the inex-
perienced counselor may take it for granted that the inexperienced
$eacher understande "counsaling languepge® and she, 4in order not to dige
zlay her ignorance, may proceed %o meke radical changes in her procedure,
hewever irrelevant they may be. A second danger is that the counsel or
whe through incompedency or negligence 18 unadble to assist the teasher
in earrying cut hie proposals is likely to lose the respect of the teacher,
resulting in nothing at all being done. These dangers can be greatly re-
duced by edequate preparation in the practice school.

Crientation and plscement. Among the 22 items in the orientation
end placement area, thres were considered bssically important in terms
of chi square by both groups. Of these, Item 55 pertains to planning
and carrying out an sctivity on visiting day for vrospective pupils and
their parents, Item 86 to holding rete-acquainted interviews with incoming
vupiis, and Item 60 %o providing pupils with materisle and information
ahout colleges and trade schoels in wvhieh they are interested. It shomld
e noted that these itams nertsin to orientation and that none of the ex.
periences in nlacement fall in the most important category.

In order of importance ltem 60 was ranked among the upper 2 per

cent by both groups while Items 55 and 56 received rather mediocre
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ratingcs. Apperently this ds, in vert, a rating of function eince the
gkills demendnd in the latter functions sre no less exacting with respect
to the type and gquelliy of training needed than those required in the
former. Althoush atunselor trainers rated these items somevhat higher
than coungel ors the differerces appear to he quite smnll,

I% shonld be pointed out that successful placement is jJust as dif-
fiomit to effect s orientation if not more aso, The lack of clesr-cut
opinions on the essentiznlness of itoms in the placement area indisates
thie relative unimporiance among guidance services of placement as s
funpstion of the aehool., Obvionaly the counselor trelners and counesiors
repreganted in this atudy 4o not regard school nlacement onh equal fterms
#ith the other guidance services.

(1) Danninz and garrying out an activity on visiting day for
nrospective pucila and their narente. Programs of school orientation
very frequently include visiting days designed to acqualnt proepective
pupils and rarents with thelr school., Throuzh conferences, dramatiza-
tiong, disnlaye, szsembliss, and other planned activities they learn
abont school vhilcsophy, policlass, customs, currienla, facilities, and
other sutstandins featuresz of the scheol., Although primary responsi-
Bility for visiting days rests with the adminigtration, the gunidance
davartzent nlays a major nart in planning and carrying out many of the
activities on the zgenda.

A% preaent there are no detailed blueprints for planning and carry-
ing out an activity on visiting day, but there are certain guides waich
may apply emally well to all =activities. In the first plase, the ac-
tivity should be made interesting. Conferences with parents and pupils

in which the counselor Jdominztes the entire conversation can be guite



100

dvli. On the other hand, & bit of humorinjected dy the counselor, a
pernmigsive a24nosphere, and an invitation t¢ conversation cen add gest %o
the wlhole discuscion, The eame is true of dromstizations, which cen be
enborrassingly undrametic, or any ather device for thet matter. In the
cecond place, the setivity shonld te as informative as possidble, Need-
lass to ss8y, no singls teahmique can best serve zll vurposes. A sour

of the building, for exampls, is more aprronriate and more entertaining
then 2 Algougzion of what the bailding emtains, In the third place,
$hae activity shonld sovwe the purnces for which it is intended, Dilg-
playing championshin trophiles and popting 2 record of winning %eams can
hardly be expected %o acmualint the vupils and parents with the athledis
program of the scheol., OfF couree 4Ff the Adleplay 1z inbtended o impress
the visitors with the athlstic prowess of the scheol 4t ssrves the purpose
qulte well.

Asroming reepomsidbillty for an activiiy on visiting day enadblea the
trainee to grin first-hand knowlelge of some of 4w nrobleme inveolved in
meking an actlivity interosting, informstive, and purpogeful., It should
be pointad out that the school staff could, in 217 prodbability, plan and
carry out 2 vislting day guite spuccesofelly wvithont the contributions eof
the bheginning counselor. On the other hand, the deginning counmeior vho
is adequately prepared for thia function can asmame his shere of tho
rezponsibiliity and hegin making contribuiions promptly. VWhile hardly

nacgessary, supervised tralining 4in the performunce of this funetlion Adven

alnted lntecviews with lncomine pupils. OGet-
acgualated interviews in whiash the new punil peramally moets his coune

selor and teachers and they in turn mes? hinm are standard orisntation
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practice in numerous schcols. These are usually brisf, informal con-
tacts lasting about five minutes and are, astrictly speaking, more in the
nature of social conversation than orientation to features of the school
such as thoge described in Item B85, The diatinction is made here be~
cause the get-acquainted interview, unlike the orientation interview in
Item 39, is classified a2 an essentlial, or most important, experience
according %o responses of counselor trainers and counselors.

The importance of the get-mecquainted interviesw may be attridbuted to
1ts time-saving feature as well as the purposes it serves. CGCermane and
Germane (20) regard this type of interview as a natural and gemuine way
for the counselor and pupil %o initiate their year's comradeship together,
Strang (40) feels that it helps to establish a friendly relatiomship which
will pave the way for future contacts and gives the pupll encouragement
to return whenever he needs help. Davis and ¥orris {(10) recognize another
purpose in that it ensbles the counsslor to single out pupils needing atw
tention and to determine wvhether future contacts should be held. Hegard-
lese of the prevalling purpose, the counselor's ingenuity, resourcefulness,
and gkills are brought into play.

It cannot be assumed that the beginning counselor is sufficiently
experisnced in human relations to conduct a successful get-apquainted
interview with pupils. A method which works with adul te may not work
with pupils and the exclusive use of one method for all cases is contrary
to the fundamental principle of cliniecal psychelogy, namely, that the ap-
proach mst be adapted to the individnal, W¥hile a positive approach ie
sound it must be applied with infinlte varlety, and not in a stereotyped,
mechanical manner (40). BSuch an approach 1s quickly detected by pupils

and word soon goes abroad that Nr, begins his interviews with
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"] want to tell you that I em here to help you this year,” or that
Mre. is likely to ask, "Won't you let me be a mother to you'e-
te which one pert youngster renlied, ¥"You'll have to ask my daddy about
that, "

The ability of v beginning counsslior to conduct get-acqualated
interviews may determine, in large measure, the success of his flrst
year's work. Situations such ag those mentioned in the foregoing paree

graph oan be aveided with adequate preparation in the practice sahool.

(3) Providings pupils with meterisle and informetion about gpeoific
golleres and trade gchoola. Pupils who plan to continue thelr education

hayond high school rely uwpon the counsslor to provide materials and in-
formation sbout specific colleges and trade scheols in which they are
interested. In anticipation of these demsnds the counselor periodically
eollects an sssortment of up-to-date bulleting, pamphlets, cataloges,
counrse schedules, and announcements from the various inatitutions within
the commnity and state. These are made available to pupile upon request.

Once the student becomes familiar with the occcupational and edaca-
tional information library (Item 1), the skille required in providing
these materials to pupils are neglisible, it would appear, and may be
acqguaired with a minimum of training. If additional facts are requeeted
by the vupils to supplement printed materials, the student may bsneflt
by learning about typee of information in which pupile are interssted.
Notwithstanding this value, there appears 1ittle jJustification for ine
tensive tralning in this experiance.

Folloyun., Iteme 74, 75, 78, and 80 vwere regarded as the most im~
portant experiences in terms of chi square in training to perform the

functions of the follow-up service, Of these, Item 74 ig concerned with
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assisting present and previous counselees to mke satisfactory adjuste
mente, Item 75 with assisting vupils in part-time work programs to make
satisfactory adjustmente, Item 78 with vparticinating in the planning
conferences of a follow-un survey, and Item 80 with partielpating in the
develovment of survey forms. These itema are equally distributed be~
twoeen individual followup and the follow-up svrvey.

in crder of importsnpe Item 74 wag ranked 26.5 hy counselor trainers
znd 25 by ecunselors which iz subsiantially higher than the remaining
three items. Conneslor trainers ranked these 66.5, 80.5, and 64, respsce
tively, aas compared to 57, 75, sand 77.5 by counselors. With resvect %o
individual followup ths subjects obviously feel a greater need for train-
ing %o perform counseling followup than followpr of nonwcounseises in
nars-tine work programs. This may be atiribhuted, in nart, to the fact
that many schools vhish hnve work-ewperience programs provide the services
of 2 goordinator to asslst with the problems of pupils in training, By
ohgserving the rank order of items in this area it may be concluded that
amphasis upon devel oping skills necessary to perform individusl followap
of present and previous counsslees now in achool should take precedence
over training in other follow-u» functions., Vhile counselors rated the
itexe pertaining to individual follownp comsigtenily higher and those
desling with the follow-up survey consistently lower than counselor trainers
the differences are not ountstanding in either case.

(1) Aseisting present and previous gounseloes and pupils in parg-
tire work programs %o meke gatisfactory adjusiments. Important as an
efficient coomsecl ines service is in helping vupile to think through their
probleme and $0 »lsn programs of adjustment and readjustment, personnsi

workers realize that in many instance= further asszistance may be necessary
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before therspy is effected. Accordingly, individual followup is genere
2lly regarded as an essential part of the counselinz process.

Individual followuy as distinguished from the follow-up survey is,
as the name sugsests, & service to individuals. It involves all persons
sssoclated in any way with the individual's program of adjustment. For
example, in the case of a counselee faced with a recarrence of educational
and scholastic difficulties, such as ineffective study hadits, ineuffi-
cient motivation, or underachievement, the counselor and the teacher are
key figures in assisting the rupil to remove csusee of dissatisfaction
which hamper readjustment. Or, in the case of a pupil placed in on-the-
Job training the coordinator and the counselor together with the employer
and teacher msy combine thelir efforts to render aid in digscovering and
renoving real and imaginary grievances and to make the employment & use-
ful and satisfying experience., Viewed thusly, individual followup ie
merely an extension of advising and counseling.

Aslde from the services to the pupil, individnal followup provides
a meagure of the effectiveness of other guidance servicees as aprlied to
individual cssesz. It enables the coanselor $o cstablish ithe efficacy of
techniques, to modify procedures, and to correct shortcominse of method.
Thies value is toc often overlooked,

Individual followup involves all the slements of counse ing. 1If,
for example, the followup of a pupll counmeled with reference to scholae-
tic difficulities reveals decided improvemsnt in his status, the counselor
theoretically re-sxamines the entire case to determine what was done
correctly and to discover pitfalls that wore avoided and how they were
avoided. If on the other hand, the followur reveale no imorovement in

the pupille status, the same procedure is followed in an effort to discover
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errors of technique, method, and ressoning snd how to aveid them subsew
guently. This method of self-evalvation is difficult. It is an indig-
pensabls part of counseling if the counselor is to improve ir service
and 1z valid in the last analysis only when applisd to real cases,

In guidance many gquastionable practices stemming from counselor
bilas, stersotyped methoda, and inapproprisie technlquee can be graatly
reduced, 1% would appear, throuzh appropriate experiences in pre-servigse
preparation, Likewige the ability to evaluate oneself objectively and
withont blas can be improved substantially. Supervised practice in in-
dividual followup can help the trainee to improve the quality of hie
work and to gain furthsr insizhte into problems involved in the read-
Justment of pupils without which the amateur counselor may mish bliandly
and carelezsly through cases and bring discredit to the guidance movement

and farther maladjustment $o pupils.
(2) Assisfing in the planninc gonfers

follow-up, is rogarded sz an essential part of the follow-up service of

s of & follow-up survey and
¢ of survey forng. The follow-up survey, like individual

organized gnidance, Basically a research technique, it provides 2 unea-
gure of the offectivensss of the total achool progrem or any part ithereof,

Although & detalled blueprint %o be followed in 2 survey iz Just as
impossible to perfect as a teaching method appropriate for all pupils,
the ocutline presented hslow indincates the general procedure usvwally fol-
loved. These items were ohtained by a stody of & number of surveys which
hzve been conducted in the past. The nine steps incluie!

1. PFPlenninz confsrences

2. Determining scope, content, and method

Z. Preparing work plan and dudget
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4, PFPrerarine forms

5. Enlisting, training, and ddrecting survey personnsl

6., Collecting the date

7. Fditing and talmlating the data

8. Interrreting the data and preparing the renort

9. VUging the rerort

In the school the follow-up survey it o staff function in whilch
membere of the school gtaff and soretimes rerresentatives of communiity
agenries participate. Ordinarily the counselor, by reascn of hie spesial
training, assumes important responeibilities both 2¢ a comsultaunt znd ze
a worker. To serve in thies cevacity he must be scmewhnt of an sziert in
survey work,

The euccess cof the frllew.up survey 1s dependent, in largz messurs,
uvon sound and judisnions planmning, In the preliminary atages, planning
conferences arg necessary to identify and define needs, to outline pur-
poses, and ta dsyelep the over-all strategy for cazrying out the survey.
The major bhody of versonnel eannot function sffectively unless and uniil
extensive and detailed nlans have been davsl oped by the planniag committee.
Ag She plans itake sghape, detalled survey forme must he deviged in accori-
anee with the purposes agreed uson. To avoid any misinteorpretation the
items mat bs statedclearly and explicitly in languagze whicl the respondent
san underatand,

Althouzh the fundamental knowledre basie 3o sunecessful followup can
bhe acouired throush study, thoe counselor sannot antialpate meny of the
problems which arise in conneoction with planning and preparing survey
forms in conformity with the unione purpeses of 2 pariicular sechool. %hile

any difficulties comld, 4n all prohabdility, be worked ocut by & process of
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tri=z)l and error, adegnate pre-service preparation would likely incresse
the effectiveness of the contributions mede by the beginning counsel or
and helpy to inewre g snoclthly-executed survey.

Training in survey woxk pormite the atudent to serve as a member
of & prefessiconal team zs it engages in the wastly complex and compre-
hensive task of selfi-evelunation znd self-improvement. The values accru-
ing from sxperlence in planning ccafercnces and in preparing survey
foras should prove worthwiille in subsequant practice. Theose itemas do
not, howeway, represont all the gkilis essential in the conduet of the
follow-Up SUrvey.

Sgtiool and commanliy relationsiips. In Area VI, Items Bo, 87, 88,
8%, 87, and 108 were regerded of most importence in terms of enil square
by both grouns. These diems arve designed to scquaint the trainee with
the ¢guidance fapctions of members of the school staff and to provide ex-
perience in developing effective working relationships through siafl
meetinge, cese cunferences, attenlance at school functions, apd consul te-
tion with teachers.

In order of lsportance Items £¢, 57, 838, and 89 ranked amons the
upner 0 per cent of the items in the cheecklist according t¢ responses
of both grours. Item $3, ranked 83 by counselor trainere and 45 by
counsalora, and Item 108, with ranks of 50.5 and 30.5 by the respective
groups, wars, for the most part, lower. With respeet to rank differences
between groups, closest agreesment is shown for Iltews 87, 86, and 89 while
tia Aifferences for the remeining iteme ave somewlat larger. Aside from
orientation, both groups obviocusly regard cesse conferences and staff meot-
ingas =¢ the most important tralning devices in this area, The disparity

of opinilon in Items 9Z and 108 emphasizes the fact, it would seem, that
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counselore fesl a grester need than counselor trainers for supervised
preparation in developing effective working relationshipe with members
of the teaching staff., In spite of recent emphasis upon pupil-staff and
parent-ataff relationships none of the items pertaining to these activi.
ties are inclnded in the essential group. This may be attributed in
part to the fact that some institutions list teasching experience as a
pre-~requisite to counselor tralining while others &o not.

(1) oxientation to the guldance functions of school personnel.
Theoretically guidance is a cooperative venture in which members of the
school staff aessume certain defined responsibilities. IJdentification
of the responsibilities of the various personnel by the student fe¢ in-
dispensable, it would appesr, to successful training. The importance
of this experience may be emplasized by the fact that not all echools
sabseribe to the same philoeophy, nor are their programs organized in
similar faeh lon.

A glance at the major types of programs willl reveal the diversity
of emphasis. Some programs are built upon the thesis that the classroonm
teacher is the only person intimately conversant with the pupil and his
needs and that she should, therefore, provide all the guidance services.
It should he pointed cut that this represente an ideal gituation and few
schools ean boast of such qualified staffs, Other schools consider
cguldance as a function of the specislist and assign to teachers only minor
supplementary roles. BEecause of the scarcity of specialiste and the in-
ability of schools to afford them these programs are not very numsrous at
the present tine. A third type of program represents the view that guidance
services should be performed by every staff member but that every staff

member should not perform every guidanae service. It recognizes the
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diversity of training and ability smong teachers and the varying lsvels
sf complerity of guidance work. Jertain fanetions, it is beileved, can
be rerforred by all teachers; certain functions should be pevformed only
by those teachars with speaial training; and certain functioms reguire
the skills of gpocisliste. In practice thers are alm nany variations
sad mixturog of thess three prototypesc.

Aplde from the practical wvalue of soelng the functional relation.
shirzs in a nrogram in asetual operation, erperlence in identifyine guide
ance responsibilitics of the various persomiel in the practice scrool
onables the tralnee to observe customary v ocedures and to aveld any
infreetion of privileges and prerogatives.

(2} Parsicivating in siaff meatioca. The staff meeting in ihe gnid-
anee progran fulfilles functions gimilar to the faculty meeting in the
school progran, yiz., o sesist in routine administration and to ifucrease
the officlenay of thoge in attendance and the effectiveness of the guide
anoe yrogran ae & whole. Ordinarily partieoipastion is limited to wombers
of the immediste guidence e%aff nnd to those representatives of the sehnool
faoulty who carry important guidance reeponsibilities. The counselor as
the major guidance fanetionsyy is responsible for iniftisting and condupte-
ing the etaff mesting.

In & traditional zense the steff meating is an ocoecesion for planning
in connection with prodblems involving the orgenization of ¢he guidance
ptaff, toole, technigues, faclilities, and resources into an effective
program for solving pupil's prediems and the administration of the program
efficiontly., %hen pguldenes is repsrded as Intesral with and not extraneocus
$o the school program the nlanes rmst be broadened te include the complex

connestiony botween the puidance program snd related, but sdministratively
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independent persons, agencies, and services, the contributicne of which
are essential teo the fulfilliment of the zuidance aime of the school.
Within the school, plans muet be made to promote & concept of the proper
function ¢f guidance consonant with the functions and odjectives of the
school, to0 &id the azdministrator to utilize the resources of the guldence
program in solving certailn administrative problems, to aid teachers to
spply the resources of the guidance program in solving certain instruee
tional problems, and tc utilize data from the guidance program whish
have implications for modifying the school progrem. Yith respsct to oute
of-scheol agenciez plane must be evolved o secure community understande
ing and aupport of the guidance program, to provide contimaity of the
coungeline nrocess through cooperative rolationships among the various
commanity sgencles, and 4¢ render such mervices to non-sahool zgencios
as are appropriate, feacidle, and consonant with administrative policy (8).
fuch are the functions of the stalf meeting.

The guccess with which the staff meeting is utilized in guldance is
dependent upon 2 knowledge on tho part of the counselor of the principies
and methods of effective organization and adminiastration and the ability
t0 trenglate these inte practice, 2 knowledge of the interreolatiounships
of guidanes progran with school and community and the ability to evolve
a workable plan for securing the necesaary cooperation, a2 kmowledge of
the limitations of staff plamning with regards to poliey affecting persons
and groups not corganizationally & part of the guidance departwent sund the
ability %o stop when those limitations are reached, a knoviedge of domo-
cratic procedures in grouy proeesaes ani the abllity to eomduct a staff
meeting along democratic linss, The necessary knovwledge may te acquired

in prsparatory courses dealing with the organization and adminisiratiom
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of the gmilZanee program ut none of the courses provide the student with
an. cpnorbinity €0 domonstrate ability in the application of this knowledge.
Tre @ifference may detemine the success of the entire guidance progran.

in csse gonferences. The case conference ig a

grouy case sty in vhich a numbar of nersons have been called together

to couszidar a1l v facts abont = pupil from as many anglee as possidle.
Usually mewnbors of the souneeling staff, with the senior counselor as
lesder, form the nucleus of the conference, although teachers and repre~
scutatives of szencies wio may be hdlpful in supplylng information or in
naking and earrying out recommendations are often invited.

The values escribed to the ceose conference are numerous and varied.
Cormzne and Cormene (P0) regard 4%t as the best "sure fire® stratezy in
initisating and carryine out a persconnel program. Strang (40) feels that
it makes teaghors and crunsel ors mire rupil-centered. Brown {(4) mentions
its value in yielding information about the pusil, in revealing probiens
that need asttention, and in transliading data into a constructive program
of guldsnes for tha puril. According to Fenton (14) the teachers change
in attitude tovard the mupil fe worth many timea the amount of time and
energy vhieh the conference demsnds. Hoppock (24) considers it an exe~
celleont dovice for training student oounselars. These are only a few of
the purposes %o be found &n gnidance literature but they 1llustrate quite
woell the lamediste valuee and ramifications of the case conference as an
ingtrumant of zuldancs and as a device for improving the quality of gmid-
ance in the school.

ezt to meotuel counseling the czse conference is perhaps one of the
mogt profitable scotivities available to the student counselor. He is

afforied ar opportunity te enltivate and establish effective working
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relationghips essential to successful training. He may see demonstrated
& number of valuable techniques for bringing about closer harmony betwsen
various persons and groupes in making guldance a cooperative enterprise.
He may gein greater insights into the meanlng, scope, and significance
of clinical procedures and the scientific ap:iroach. He may cultivate
friendehipe, accept and cerry out aseimments, contribute to and lead
diecussions by presenting a case, and throngh his own merits build a re~
putation of competence and integrity which will insure the confidence
and respect of his collsagues during the training period and in the years
to come., What aingle experisnce provides so many values essential to
effective gnidance in so brief a timo?

(4) Attending social and school funodiong in the school. The
services of the counselor will not be sought unlees pupils, teachers,
parente, and others who work with youth are aware of his work and feal
that be iz competent to render a worthwhile service. Obvicusly little
value will resmlt from the work of the counselor if no pupils come to
hinm for help. Likewise hies services to teachers and parents and their
contributions to the gulidance program will be negligible unless there
are relationships of matual confidence which encourage each %o seek wvolup-
tarily the services of the other. These relationships derive their im-
portance from the basic intercommections of the guidance program with
the 1life of the individual, the school, and the community. It is incumbent
upon the counselor to take the inltistive in establishing these relation
ghinsg.

Parties, luncheons, dan¢es, plays, and other events within the school
which feculties, board members, pupils, and parente attend rrovide a

guldance setivity frequently not apprecizted (10). Among others, these
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are oxcellent cceasions for the counmelor to get acqualinted and enjoy
friendshivs with persons whom he will serve and with whom he will work
in & professional ecapacity. In addition $¢ the personal enjoyment de-
rived by the counselor, which s viital to hie own mental health, the
impressions of him ae & person which he leaves with othera mey g6 a long
way towsrds making hiz work a suceessful and satisfying experience,

Two major valuea may be derived by the stuient from attending socinml
and school functions in the school during supervised preparation. First,
the relationshipe estadblished with pupile, teachers, and parents may
facilitate training and impress upon the stulent the importanee of these
ngsociations. DJecondly, the student may improve in sccial competence.
¥hile these values are doudbtless inherent in numeroues other contuacts
with pupile, parents, anil teachers, they may ba strengthened in the soclal
sotting afforded by this experience.

(5) Servinz ae a resdurce person, or copgultant, Yo teachers who
gcome for assigtence wilh problems about puplls and clsss work. The duties
of the counsslor wriech are escentisl tc an adegquate program of guidance
are usually grouped into three maln areass one of whlch deals primeipally
with services to teachers and other members of the staff in performing
better their daily tasks of working with individusl pupils. Although the
coungelor may at times take the initiative in ascisting teschers who are
réluctant to sak for help, ecome of the most worthwhile services are ren-
éered vwhen ths teacher requeste hie zssistence. The counselor in the
capacl ty of consultant to teachers who come for assistance with problems
about pupile and class work is regarded by Jonss and Hand {25) za one of
the nmost valuable sarvices rendered by the achool coungelor.

The following list is suggestive of the types of problems wihich



teschers ere generslly interested in and in which they need assicstance
in helping irdividoa)l puplls or groupst interpreting objective test
scores, reducing fallure and retardation, meeting individual differences
in the slaseroonm, neing cocupsiionsl informstion in subject centent,
inmproving study hadbits, coordinating classroom experiences of pupils
with part-time work programs, &nd visiting industrial and usinesgs
establishments. It ghould be pointed out that the effectiveness of taoe
service rendeved by the eounselor $o the teacher will be iz direst pro-
portion %o the relationshipes of mutusl confidence between the two. in
officions attitode on the part of the counselor or professionsl Jealousy
betweer the two is no inducement for the teacher to lay her sroblems e
fore the counselor.

T™he need for sunervised vrenaraticn in the performsnce of this
funetion iz elearly demonstrated in the responses of counselor trainers
and counsgelors. Although there are avmerous velues $o be derived, this
exzerience affords the tralnee an opportunity to focus attention upon
the zridsnos services teacher:z ares sble o render, %0 builil a measurs eof
gelf-nonfidcence in his adility to work with temchers and % aseiel $hem
with problems in the classroon, t0 deternmineg the validity of iz supgos-
tiona to teachers by viewing the results of those actually put inte
practice, and to improve in ¢the adbility to appreach problems ia s prag-
ticzal manner.

It should be nointed out that teachers who present the trainee with
a problem expect %o receive practical suggestions as to how it may be
allevisted. TFailure on his part to enzender the confilence of temcners
in his profsesional ability mey prove & barrier to successiul training,

In fact, the impressions gained by the tescher in her first vieil are



likely to influence the number of subsequent visite and the effective
neag of the entire experience in training. It seens imperative, thore-
fore, that the traines kmow something of the probvliems faced by teschers

and possidle solutions before this experdence is actuzlly uniertaken.

Additional lteme
by Gonngeloy Irsiners
Table 10 shows $hat nineteen additionsl items were regarded by

% s 2 s "

jerng of Chd Sguare

gounselor trainers as essential, or most imporsant, in terms of chl square.
These items are distritmted among five of the aseven major areas in tiw

cheocklist as follows:

I Cooupational and ®dueatimmal Information &
11 PForsonal Inventory 1
I¥  Ordentation and Placemont 3
v Followup »
¥l School and Community Relationships 8

The Tive additional Ltoms

regarded by counselor trainers as most important are related to experiences
dealing principally with obtaining gnd classifying occoupational and educo-
tiomal information materials and with dispensing information. They inslude
items 3, 8, 14, 15, and 1B,

IFigheat among the five items scoording to reports of counselor
trainers e Item 3 with a rank of 352 and Items 14 and 18 with equal ranks
of 53,8, Of lesser importance iz ftem 10 with 2 rank of 0.8 and Item 8
with & rank of 93. Here agein training in the functions of securing and
imparting corapationasl and educational informstion were rated substan-
tially higher than the erporience dealing with the proceseing of materiale.

This is understandable since proceasing materials in this instanse nepresents
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a service to the practice school if the trainee has had this experience
in the content of the guidance curriculunm.

Counselors rated these five itoms somewhat lower than counselor
treinere. Although the differences for Items 8, 15, and 18 are not oute
standing, substantisl differences are shown for Items 3 and 14 which
coungelors rated 97.5 and 102.5, respectively, ae compared to ratings
of 52 and 55.5 for counselor trainers. It s evident that counselors
fool less need for training in these two experiences than counselor
trainers anticipated.

net available in the sghool library. Virtmally all counselors devise a
list of publishers, govemment agencles, professional and trade associa~

ticns, educational institutions, and industries which suprly occupat ional
and educational information materials upon request. With little effort
this 1ist may be adapted to the needs of any schocl in the cauntry.

The act of securing materials from these sources requires little
akill, it would appear, beyond the ability to compcse corraespondence.
Although counselor trainers showed very clear-cut opinions as to the
value of this experience, the skills resulting from supervised prepara~
tion appear to be neglisible. A list of sources may be obtained in the
content of the guldance curriculum and the ability to compose eorrespond-
ence acquilred previously. This experience represents, for the most part,
a service %o the practice school. 7o be most effective supervised prace
tice met be an educational experience, not Just another work experience.

(2) Gleseifying materials acoording $o levels of reading diffionlty.
The variety of occocupational and educational information materials that

eross the counselor's desk from day to day range from highly technical
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bulletinzs to advertisements clipped from newspapers. Some materiale

are written in such scholarly lansusge as to render them useless to the
pupil of low reading 2bilily while otherez are written in asinmple style
and are gquite readable. As a service to pupils msny counselors classifly
incoming materials according %o levels of reading difficulty.

Ordineriily materinla are classified on the basis of the intelli-~
gence and adility required to read and comprehend the contents. 1In
doing this the counselor must draw upon his ability to analyze reading
matier and his knouwledge of testing. Scores on reading comprehension
and vocsbulary tests, for example, provide s clue t0 the readlng per-
formance of the pupil. They indicate the gensral level at which he is
able to comprshend materials successfully. Such %thinge as complexity of
sentence structure, voeabulary, graphical presentaticns, and the like
suggest the level of intelligence and reading ability required of the
pupil. The skills necessary to match the two are a valuable asset to
the counsel or.

Proapective counselors may find this tagk greatly feeilitated by en-
rolling 4in courses in remedisl reading andl the temching of resding. Horee
over, those with & teachinz background are likely to have greater insights
into this problem. At least they will appreclate the wide differences
amorg pupile with respoect to the sbility to read. The amount of super~
vised preparation, therefore, may depend upon the amcunt of practical
training and experience acquired previcunely in coursses and situations
related to thie function.

28 and gerrying out s dlsplay of materlsls for & specific
parpese. The dlsplsy of materials la regarded by some guldance experts

as an excellent teannicue for imparting educationsl and occcupational
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information in that it emables the eounselor to resch large numbers of
papils at the same time., It should be pointed out, however, that ine
formation wuch se that furnished in displaye cannot be regarded as =a
substitute far couunseling. Thnere iz a 1limit to gelf-analyels and one can
never be certain that the pepil ean, without clinical sssistence, make
the wisest cholices {(22). Wiile the dispiay may contain all the informae
tion needed in meking a decision, many pupile lack sufficient eveli.
underetanding with respect to aptitudes, ablilties, interests, drives,
and motivations v make sound cholces. If the displzy 1s $0 fulifill its
proper funcition ths counsel or must be propared to fellowup pupils oo an
individual or group basis, depeniing uvpon whether the informtion is an
influential part of ocoupstionsl cholce and planning or an exploralory
device.

Dispiays may range fros the bulietin board type ia whigh pristed
materials are collected from a varisty of sources and posted for tas
bvenefit of pupils to the exhibit showlng manufacturing processes. Their
effsotivensss will depend %o a large extent upon the skill and ingeculsy
of the counselor who must be prepared to Judge the suitability of each
item and the project as a whole on the basis of such gquesticns as the
following: ¥or what particular educational purposss iz it desisned?
¥hat are the chances that it will accomplish tiese purposest Is it ine
tersating? Comprehensible? Concretet Clear? Concisze? Dves it suggest
new questions, problems, materials, implications, applicsticret Is tne
information accurate and authentioe?

¥hile thae ability 1o answer some of thens gueetlons mer be ascuulred
satisfactorily through sample displays in the coliege cleagsroom, the

student cennot be certain that the disylay will accomplis the intended
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rarposes, that 1t will be Intersating and clear, or that 1t will eug-
zeast new guestions and problems in the minds of the pupils who oxpect
to view 1%, An accurate neasurs of the fulfllliment of these purposes
can be acquirsd only =zs 1% 13 spplied in an actual gmidence setting.
The affect tle display will have upon puplle is the best measure of its
effectiveness. 1% appears, therefore, that whiille 2 knowledge of tiw
»nrincinles and technigues involved in dlaplaying materialas il necessary,
the only agsurange that the atudent will be able to uge this knowledge
efficiently and wisely ie through actusl application. %he praciice
school is a reslistie sedtting and the precties pericd an opportune time,
(2)_Arrensins g pohool szasenbly for the purpose of dispensing go-
Suapetionsl and aducational infowmation, The schiool assemdly, like the

display, ie regarded by scme guldance experis as an excellent technijue

for diepensing information to groups of yupile. Thae suceess of the
assembly, however, will be in direct proportion to tie amount ol tine
spont and cars exercised in plaming and present ing the progran.

It is generally reccgnized that there zre certain selective {faciors
operating which influence the effcctivensss of the asssemily s8 ab in~
strument of guidanece. In the first place, the aesemdly, while useful
for exsloratery and orientatien purposes, sanrot bs regarded as a sabatie
tute for individual counseling or the group conference. In making occ
petional snd oducational cholces the information acquired by the pupil
is seldom, if ever, suffleient t0 enables him o act cutslde tie ccounseliing
cuniact, Secondly, assexbly programe of a guldance nature are ordinarily
directed %o suecifis sudiences. Frogoently the entire student body 1is
sseenhled 0 view programs which msny find uninteresting, dull, and asane

ingless. Thirdly, the zssenbly like say other techniqus serves a uvaigue
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to specislization within the broad area of his interests and adilities,
The ultimate purpose is, of course, selecting and preparing for an oc~
cupation and sscuring sultable employment. This purpose 1s reslized
most often by pupils o have had an opportunity 4o study cccupations
intensively (22).

Ordinarily teacrers, regardless of iheir quslificstions; are re-
sponsible for providing ccecupational and educational information in
subject content. That most teachers 4o not feel gunlified to present
such information in the subjects they tezch and in related fields is
evidenced by a stady of teachers in Nebrasks high schools (2). The study
also revealed that most educators 4o not feel that teacher-training ine
stitutiona prepare teachers to provide adeque te cccupational information.
While the fazuldt obvicusly lies with teacher-~-training institutions, the
counselor can 4o mach to rectify the situvation. He may either teach
the units himeelf or through in-ssrvice education prepare teachsres %o
asgume the respongidbility. Regardless of the instructional plan used,
the counselor sghould be able t¢ demonsirate the effective use of the oc-
cupational unit aze¢ an ingtrument of guidance.

In many ways teaching a unit in occcupational and educational infor-
mation is not unlike teaching a uwnit dealing with tramsportation or any
other subject, although there are certain fundamental differences. Such
items as plamning, establishing objectives, smploying asctivities, and
evaluating outcomes may be quite similar in both unitz. Or the other
hand there may be vast differences in content and purpose as well as in-
mediacy of uss., The informetion acquired by the pupil mst be coneidered
immediately in the light of his present vocatiomal plans 4f the unit is

te be most effective. This entalils a certain amount of diszgnoping,
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matching abilities with job requirements, eclaearing up ony falge irmprese
sione or misunderstandinge galned by the pupil, and helping the pupll
to maks plausible decisions, devendins upon how advanced hisz vocational
plans may be. This procese of zpplication becomee the vital factor and
one which depends for success upon the commetence of the teacher, or
counselor. The quality of sesgiztanse rendored 2% this ztage will have
& profound influence upon the wltimate happiness and well-bolng of the
individnal.

tedde from the ability and skill necessary e help the pupil apply
the knowledge, there are other waluee t2 be gained by the etudent voun~
selor in the ure of this technicpe, Firse, it offers hin an excelient
cpportunity to become acquainted with pupils he willl be expected to
counsel. Ffecordly, 1t ensbles hir to understand and apprecisie the di-
lomme that the aversge tescher finde hereolf in when asked to use this
technigue (23},

Personal inventory. Counselor trainers recarded one additiomel
item in Area II as hesicmlly irportant in terms of ohi square. This exe-
rerience--Iten Jd-wie desigsned tc provide trsctice in meaking summary data
sheets from transfer records for classroom and hommroom teachsra.

In crder of irpartance, Itemr 34, with o ronk of €2.8, was the lowagtw
ranking esesential itexr in this area according to counsel or trainers.
Ccangelore, whoge resnonses showed a rank of €3, alsc ccasidersed this
item reletively unimportant, The remaining eight items regardsd se es~
sential by counselor trainsers ranked among the upper ons-~third ian the
cheekligt, Aside from orientation, the cssentisl items discussed previous-
1y are vital in developing and meintalning the versonal inventory ssrvice

while Item 34 is bamed upon the function which involves providing tenchers



with informtion about pupils for use in the clasaroom. This sagoests
hat perhaps both gzroups regard guidance as more of a therapentic than
a preven tive zonsevd.

(1) Makine swmazy date sheeta from regords of jucominz zupiis for
glassroom and hoperoop teachers. The data sheet 1s intenied %o provide
a nucleus of significont informmtion to guide the tescher in lLier fniiial
contacts with the inconming pupdl uwntil such tiae ae shie can accumalste
her o repord. It is, in brief, 2 eynthesis of the cumulative pupil
porsonnsl record a2ad is designed o aid the leacher in her effcris to
holp the pupil to become adjusted to the now school and %o aaalsit nax 8o
adjnst teachiing and clasgsroom experiences accordingiy. ‘Wnlle mud: i the
incoming record is o transceript of objective faets and figures, scme
records inciude pearecnallity dsecriptions, ratings, and comsents by ore-
viocus teaclers. To he useful these mumst be brought bogetner into = co-
herent and uvnderstanB@able ploture.

Devel opiny summery data gheels from incoming records is calewiated
%o aid the teachor 10 apply the resources ¢f the gulidance program $o
classreom instruction. ¥While this 1is priverily a service to ths classe
room fezaner, 1t involvesn zktill in synthesizing and consclilatiag data
in an accurate, concise, and underctaniabie manner., Since {iuls function
is often performmd by a comnebenily-treimd clerical staff, depandiing,

o couras, upon the complesdity of the recerd, emuition should be exercised
with respect to the anount of time devoted te supervised prepsvatlion,

Orientation and nilacement. Three zdditionsl items in the orientation
aend placemsnt sres were rogorded as bagically essential in terms of ohi
sguare. Trese are Iteme B5ZF, 82, and €7. Itom 57 provides experience in

gupnlying teachers of sending schools with informetion aboul the roeceiving
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gchool while Items 62 end 67 invelve asaleting pupile to complete

college admission forms and employment questionnaires, Counselor traine

ers ranked these items 74, 63, and 70.5, respectively, as compared to

68, 65, and B2.5 by counselors, indicating rather mediocere importance in

comparison with the remaining iteme., Thig is understandable since the

skkills involved in theese activities are relatively eimple in application.
(1) Erovidinz teachers of gending schools with ipformat

sohool. Orientation ae a guidance function consistas of

helping & pupil %o become amcquainted with a new educational environment.
Theoretically orientation begine prior to the actual transfer., Teachers,
principals, and ecounselors of both the receiving and sending zchools
unite in 2 systematic effort to facllitate the transfer with the least
possible upset. As & part of this process teachere of pupils about to
be transferred supply them with printed materials supplemented by oral
inatructions to 2seist them in learning what will be expected of them
and what resonrces will be avallable to them in thae higher school. These
materisals consist of handbooks which descridbe the nature and purposes of
the institution, the physieel plant, the custome, rules, and $raditions,
the course and surricular requirements, deparimentalized instruction,
etc.} printed folders which liet mchedules of clssses) special editions
of the school newspaper with pertinent information about the receiving
school, and the like.

Counael or trainers rezarded experienee in providing teachers of mzend.
ing sehools with information adout the receiving school as an important
activity in the preparation of counselors. While the trainee may gain
additional insight into the process of orientaticn, the veolues accruing

from this sxperionce do not%, it would seem, Justify intensive training
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in this activity.

(2) Assisting pupils to gomplete gollose admisgion forms end emmlov-
Une of the recognized funcitions of orgenized gnide

ance is the facilitation of educatimal~vocational placement. In avplying
for placement pupils are freguontly required % submit a written statement
of academic aci:ievement, social accomplishments, vocational aims, future
plang, and such other dzta ap will enable the instituntion or agency %o
arrive at a declsion concerainz their fitness. Althongh the statemen$

is, in most instances, formal in nature the msnner in which the form is
comple ted frequently influences the acceptability of the application. A
perfunctory and incomplete statement, no matter how high the pupil's
qualifications may bLe, may disgualify hin from college admission or the
vocational placement desired.

Counselors in mumerous schools have used group methods extensively
in improving the quality of pupll applications. One of the most ussful
consists of having the pupils complete seample employment forms prior to
submlbting the formal application. Fmployars, who by previocus arrangee
ment consented to review the sample applications, have been brought into
the school to tell the pupils which applicants they would have selected
for interview if the aspplicetions had been germuine aml vy they wouid
have selected then.

Although projects of the foragoing nature have resulted in substane
tial improvement in the quality of applications, most pupile need in-
dividual assistance in marshsl ling and presenting facta about themselvwes
which are pertinent tc the actual placement desired. In training to
perform this function the sttaniion of the trainee is foecused upon worker

qualifications as they relste to the reguiremants of the job. Such
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exparience provides a measures of the effectiveness with which the pro-
syective counselor is 2ble to verform this functiom and permits hinm to
correct any fanlts that may exiet in method and procedure.

Followup. In the follow-up area Items 77 and 79 were regsrded by
counsel or trainers so most important in terms of chi scuare, It should
te peinted ont thet Item 77 im A technique of individnsl followup which
is employed by coordinators and to some extent by counselors to cireck
the progress and adjustnent of pupiles in vert-time work progrems. Item 79,
which pertains to the develonment of the follow-un cuestionnmire, is a
major 14em in the follow-up survey.

In order of importanece these items, with ranks of 70.5 and 65,
rospectively, fell somewhat below the midsaore a2ccording to responses
of counselor &$rainers., Similar ranks are shown in the responses of coun~
galors, Thess unimpressive ratinge may be attribated to the fzet that
iz individmal followvup, 2seistznce to non-couneelees in part-time work
prograng is regarded mite often 23 2 resronsibilisy of the coordinator
while in organizing the followeup survey the development of the gquestione
neire is ordinarily a funotion of g gneclal committee. The relative
unirportence of theee and relsted items suggests that, aside from voet-
coungeling zid to actunal counselees, followup hae not yed gained a
respectable vlace among the major functions of orgznized guidance.

(1) gopferrine with emplovers as %o the progress and adjustment of
pupii smmloyees. The practicae of conferring with esmloyers on the pro-

greas and adjustmeat of vapil emnloyses has, it woenld appear, twe prineival

valme s, Filras, it nrovides an onmportunity for the traines %o galin an
unlerstanding of the needs of the emnloyer as they affact program planning

in the school. Secondly, 1t sequaints the trainee with some of the



probleme of part-time work experience from the employer's point of view
which may be usgeful in present advisement and irn organizing future work
prograns.

While this experience holds some wvaluwe for trainees who expect to
work in schools having coordinators, it iz more wvaluable, it would seem,
for those who plen to work in schools not having organized work-experiencs
programs.

(2) gomstructing & follow-up guestionnaire. The follow-up question-
nairs is designed to obtain a measure of the offectiveness of certain
aspectes of the school and guidance programs. Asmuming a definition of
objectives in terms that permit measurement of their accomplichment, the
broad gensralities in which counsaling and school objectives are commonly
gteted wust bs translated into spscifiec guestions to which the respondent
can roply. These questions may range from the discussion type in which
the respondent 1= permitted to choose his own languags to the “yes® and
*po0? variety. The important thing is to devise questions according to
sound prianciples of guestionnalre construstion which will provide aceurate
and reliable data for the unigue purposes at hand.

Unlees cars iz exercised in training, a disproportionate amount of
$ime may be spent in devielng a questionnaire which if done in commitiee
would answer the same purposes in much ghorter time. In the opinion of
the investigator the practies of having the prospsctive counsslor develop
e follow-up guestionnaire would be valuable in preparstion, tmt the time
factor may preclude extensive training in this sxperience.

School and community relationshipns., Zight additional experiencesin
the achool and community relationships ares were considered of most im-

portance in terms of chi asquare by counselor trainers, (f these, Itemes 94,
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95, and 96 pertain %o the sstablighment of cordial relations with pu-
pila in the oractice school:; Items 97, 98, and 99 provids experience
in utilizing various medla %3¢ ssoure commnity understanding and supe
pert of the maldance program; and Itoms 104 and 105 afford an cppor-
tunity for the $rainee to develop satisfastory working relationshine
with members of the school faculty throngh rarticipation in in-service
tralning activities.

In order ¢f rank these items ranged in seope from 55.5 to 109,
Highest in importance were Items 104 and 108 with renke of 77.5 and
58,5, regpectively. Itewa 97 snd 98, with ecquel ranks of 85, and
Item 99, with & rank of 91, were comevhat lower, Of least importance
were Items 95 snd 26, with egual renks of 107.85, and Item 94, withk s
rexl of 10%.

By way of contrast a marked similarity in ratinges by counsel ors
may be noted for the itams pertaining to pupiletrainee relationships
with the cxoeptien of Item 26 which counsel ore ronted substantially higher
than counsel or trainers. Moreover, unlilke counselor trainers, counselors
ranksd thie itens pertaining tc commmisy relationships superior to the
in-zervice training expariences. In this case a comparison bstwesn groups
of the ranka of individual 4iens roveals sudbstantial differences in the
opiniens of the two groups. Assuming these experiences to be charscter-
igstic «f the Punetions npon whiek they are based, it iz obvicus that the
gounselor tralnsrs ragard preparation for narticipstion in in-service
tralining of teachere ag belng more importent then tre items in the remaine
ing clzesifications,

(1) Sepervising g siudy hell, begoming 2 plses gpomsor, and dirooting
& pupil zetivity, One of the axioms of guldance is that the counselor
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mast know and understand the pupils he counsels. Concomitant to this
should be added the fact that the pupll must respect and have confidence
in the counselor if therapy is to be effected. The pupil who comes to
the counselor not beczuse he wants to bubt because he has been sent is
hardly an apt subject for counseling., I1f, however, the pupil comes of
his own wvolition he indicates that he ism ready and willinz o accept
asasistance from the counselor in working ount hisz problem. The pupil who
has had an opportunity to Bulid up cordlal relatlons with the counselor
prior to the counseling contact is likely to present himself vcoluntarily
and to be nore receptive to any assistance the counselor may be able to
render (40).

Among the numercus suggestions which have been advanced as useful
devices t0 be employed by the counsel or in creating friendships with pu~
pils are supervising study halla, sponeoring classes, and directing
pupil activities. It should be pointed out that many student counselors
will have had these experilences previocusly in their teaching background.
The only advantage in having these studente repeat the sxperiences ap-
pears t0 be in dewvel oping relationships with pupile in order to facilitate
training. Aside from this, supervised preparation in activities which
are only indireotly related to counseling may force the siudent to forego
ascme of the mors vital experiences, especially vwhen the pericd of $ralining
is brief. The program, of course, may be adjusted adminlstratively to
include many of these useful but non-essential experiences. There is
evidence that some counselor trainers are adding such experiences t0 broade
an the base of counsel or preparation.

()
of the guidance program. Ouidance, like teaching and administration, is
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an integzral part of en adequate program of public education and, like
teaching and administration, it iz = cooperative venture in which numercous
constructive forces both in and out of school ere brought together in a
concerted affort o help youth %o participate effectively and with per-
sonal satisfaction in the enduring proceszses of human living. Among the
more important contributors are pupile, parents, community sgencies, and
youth~serving corganigations. Puplle, for example, may participate ef-
fectively in the formulstlion of guidence philosophy, orientation of new
pupile, liaison with home and community, surveys of commnity resources,
ecllection of guidance mmierials, and curricviar improvemente. Farentas
and parent organizations may contribute %o the development of guidance
objeciives, plen and execute campalgns to interest other lay people, and
provide information as a dirsct aid to counseling. Community agencles
and youth~serving organizations may provide medical and welfare aid, recre-
ationsl facilities, and vocational tralning opportunities, %o name a few.

Although the suecess of any organized progrem of guldance is depend-
ent upon the understaniing and suppart of these persons and groups, the
counselor as the major guldance functionary is responsidle for providing
the leadership necessary to elicit thelr eonmtributions in areas in which
their help is sought. Through newspapers, school publieations, and more
direct means he may securs the cooperation necessary to make guidance an
effective force ir the education of the child.

Familisarlty with the principles and technigquee of securing support
of the guildanee program fs a valunble asset, but because of the qual ity
of leadership demanded, the counselor cannot be sure of obtaining the de-
sired remlts until the prinsiples and technicuss are actually sppiiled.

Particularly ies this challenging in 2 school whose patrons regard gunidance
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as an aducational luwury or a uszeless item in the school tudget. 1n

such circumstances the counselor will need 3o apply methods that have
proved their worth. In districts whare the commmunity works closely with
the schosl and acnsistently supvports its policises, there will exiet the
demznd for continuous attention o naw opportunitiss for further cooperse
tion in the improvement of guildance services. The superior advantage

of ravinz hed preasticsl experience in the performance of this funotion

ie likely to be a valuadle neget to the beginuing counselor in wobilizing
and settirg in motlon, prormptly and effeetively, the constrauctive guidance
forces within the scheol and commanity.

Ap-service trainine meetince in the school. The dynamie quality of educa-
tion in & democratio socletly iz clearly demonstrated in the 2bility of

the schoole %o affect changes ans they are needed. One example of this
may bhe seon ln recent attempts to democrstize the schools, a task which
has profoundly affected the role of the classroom itescher. 8She has been
foraed to zlter classroom procedures and nethodz of instruction, to shave
ia the adninistration of the school, %o partleipate in the plannine and
constroction of school bulldinga, to perform many of the functions formere
1y looked upon zs gnidance, and to engage in mumerous other tasks related
oply iedirectly to instruction. The ability of teachers to keen abreast
of the ghifting smpheses iz nade possible hy continmons growth through
in~service eduvostion,

Althouzh the need for in-service education ususlly exists at the
loezl levsl, vesourzss at bHoth the local and a%ate levels are utilized
in plennins and condneting the training., In problems pertaining to

guliance ths coungelor is normally responsible for engazing the services
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of resource perscnuel. lis mubtuwal interests with guldance directors

aud supervizcry sersonnal atb tie state level and with representatives of
basiness, indusiry, asd youth-serving organizations in the immediate
zommmndty slaces his 1o the logical position to obiain their aild.

In supervised preparation for the performance of this fanction
several values are epparent. Firsd, the tralnee is presented wita an
cpportunity to esitabl isk fiiendships with pers@nﬁal 2t the siate lLevel
whlch mey be a valuable asset in subsequent practice. Secondly, he is
made aware of the variocus types of reecurce personnsl at the local level
wideh may be used to advanisge ia tne in-service education of teachers
ag thay work on guidance problems. Usually tibe friendaships created here
are only temporary. Thixdly, the tralnee galns valuable experience in
enlisting the cucperation of these persons. Xven so, the skilis involved
do net appear 0 feguire sxtensive practise.

(¢) Leading 3 Jiscusaion group is aa in-seyvige Yrsining meeting.
Another important ia-sarvice contribution of the counsdl or ie the leadere
ahip he provides ia discusaions and work groups. No guidanee program can
function very successfully without the concerted efforts of teacuers and
crunpolors.e Thos counselur, for example, is dependent upon teacuers for
infernmition about pepils and for carrying out recommendations with respect
to the sducation or re-education of & pupil counseled. At the same tiwme
teachors lovk to dho comseloxr for assistance with problems about pupile
and classsroos work. Acting in the role of ieader the counsslor is afforded
the opporiualty to vecoume 1ntiraiely acqualinted with problems of teachers
wilch gnables hin to see more clearly the interrelationships of guidance
and insgtroction. Ab the some tiee he con asquadint fsschers with the guidance

activitise inkherent in (e school progran, stimulste the improvement of
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roacnlar teaching azotivitiss, and elininate the impreesion thet guidgnce
is & new Tardsn deing placed apon the teacher.

In some schools teschere have ascented thn idea that teeaching amd
cvuansal ing are compl3mentary services whille in others they have not. Kee
gardless of the type of sehool isn whiech the besioning counselor finds
hineelf his in-service tasks are likely to be fasilitated LAf he has an

opportunity to cultlivate in an setual sotting thoze gualities of leaderw

ghipy necessary o work with tesschers.

oo Ap Zermg of Chi Scuare by

Table 10 veveals 24 £174i¢iomat {teme rosardied by eocunselors as
nost important in terme of chi square. These Ltems are distributed among
eix of the soven major aress in the chesklist az followat

I Cecupational and Yducationsl Information

23

11 Personal Inventory 1l
112 Interviowlngs, Advieing, and Counseling 4
I¥  Orientation and locenent e

¥ Fellowuap 2
Vi Schosd) and Comeranity Pelationships 4

It is interesting to note that these 1toms when combined with those
in the peml tinate section above reveal that counselore regarded nearly
87 per cendt of the total nnmber of itens as most fmportant in terme of
chi sguare. Fercontages of the total manber of esaentisl itema in cach
eroa are as followst Arsa I, 40 per centy Ares II, 60 per cent: isrea IlI,
100 per cent; Ares IY, 09 per c¢enty Ares ¥V, 00 per cents and Area VI,

%2 per gent, Thie sugporte tha provious oheervation that counselors were
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more clezr-cut in their opinions of the wvalue of iftems pertaining to
interviewling, advising, and e¢ounsel ing than c¢f those in any other arsa.

Segupstional and sévcrtiopsl information. %The thres mdditional
ftems regarded as eccssentisl 4n the ccoupational and educational informe
tion orea include Items 10, 17, and 19. Item 10 is concerned with proe
cessiny informaticne] materials while Iteme 17 and 19 deal with the
disponeation of irnformation,

in ordex of importance Item 10, with & rank of 102.5, is among the
lesaat important of the items pertaining to the processing of ovcoupational
and educational informstion materials. Moreover, Item 17, which ranks
53, is the highest and Item 19, with & rank of 89, ig the lowsst of the
items in thie area vhich deal with the dispensation of information. With
respect to these items the greatest training need e obviouely assisting
teachere to dispenss information while abstracting materials is one of
the lezst important.

(1) Abstracting cccupationsl and sducstionsl informedion materisle.
The technological advancemsnte of the past decade, the steady rise in

the novher of technical and trade schools, and the attempte o define and
clageify ceccupations have brought about a sharp increase in the supply

of occupstional and edunecational information avallable to the school coun~
selor. Soms materials are teree descriptions of only & few of the major
job eharscteristics. Others are written from a teohnical atandpoint in
language beyond the comprshension of the puril of average reading ability.
S$t411 others are long and wordy narratives which carry sdvertising appeal
in addition to job information. 1In order to aveid Bulky and cumbersome
files the counselor has the responsidbiliy of extracting the upeful items

of information and dlscarding exiranecus materials which are of no value.



¥hile the eounseloxr should unguestionaebly kaow how to abstract ma-
tari=le into connise and usadble form, this competency, it would appesr,
can be enltivnted sufficiently in cccupational classes. %Where this is
done, eursrvised experience in abstracting mzterials merely Lecoumes a
service o the prectice school. 1In such instanses ite value as an eduw
estional experiscce appears guestiocnable.

(2) Asgisting teachers %o use occupational and educational informa-
dion in sonngetion with their subliscie. Experts regard the use of

ogoupe tions]l and efucationel inforretion as & highly personalized matier

governed Ty conelderatione basic toc any type of adjustment, Although
rlaims rave been advanced that the individual with 2 vaet amount of

facturl informatiom will be able to make decisions ¢f hie own accord,

there iz as yelt no evidenge tc indieats that he will make the beast aducew
tional-vocational chelees, It s beon determined, howvever, that the
gtudy of occupatione tends to reduce the amount of time necessary to
reaclve educational and vocational problems (22). For this reason soun=-
golors ars locking %o teachera to supply pupils with the necessary informa-
tion.

Althongh many teachors have accepted responsidbility for providiog
pupiles with occceprtionsl-educationsl information, because of the lack of
praparation enly & few of them feel gualified to present oceccupational
information in the subjects they teach (2). Since teacher-~training insti-
tutions are not preparing their teachers adequately to present informmtion
in connection with their subjects, some schools are meeting thies need
through in-service training and through direct assistance to the tescher
by the coungelor. Not only mmet the counselor be able to teach cceupstional

information 4in this wenner; he must be able to demonstrate to temchsre the
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best ways of dolng it.

Supervised preparation in assisting teachers to uee occupational
and educational information in connection with their subjecte provides
e measure of the traines's ability to perform this function and at the
same time enables him to see the major prodblems involved. Such experi
ence should be a valuable asset in later practice.
g for groups of pupils o make vielts yithin the com-
manity to observe work procesges and to gollect materials. The occupa~
tionnl visit is generally regarded ss one of the most worthwhile technigues

(3) Arrans

for securing and dispensing occupational information. It guite obviously
serves a dual purpose in that the information is obtained from primry
soarces and is presented Yo puplils simultansounsly., This reduces the pos~
sibility of error due to faulty commnication and also insures accurate,
up~toedate informstion,

Although time~consuming, visits to local enterprises provide an op-
portunity for counselors and pupile alike to see, hear, feel, and amell
the environment of occupations in which they are interested. lo amount
of reading will leave the lasting lmpression of the sordid odors of a
button fectory, the dry, prickly heat of certain industriel processes,
or the cacophony of a buasy machine shop. Ho amount of claseg discussion
can adequately portray the remarkable fragrance of 2 perfumery, the quiet,
business~like officlency of a comrt of Jjustice, or the matiafying comfort
of an air-conditioned office. These are important considerations in the
cholce of an ocoupation but because of the time consumed pupll visits are
not always expedient. Experts recormend visits only when sdequate ime
presslions of & job cannot be gained from secondary sources.

Suceeesful occupational visits do not Juet happeni they must be
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planned. In the preliminary planning rmpile may be urged to read all
avallabls literature on the ocecupation under consideration and to formu~
late guestions to which they desire snswers. During the visit, they may
sesk, Tirst of all, to securs the Informstion deesired and then if time
rormits they may be encouraged to ask any additional questions prompted
by observations or discussions. A follow-up eession ie desirableée to
correct any misundercteniings o false 4rprossions gained during the
visit and to maks certain that sech pupll has an opportunity to interpret
the information in the light of his own occupational goals.

Alshouzh teachers are ordinarily responsible for directing the ceoe
capatlonal visit, counmalors uwee it on occasions in group guidance. It
gons without saying that aome of them use it @mite effectively while
others do not. Hach of the incompetency mey be reduced by supervised
preparation in the practice school.

Fersonal inventory. In the personal inventory area counselors re-
gardad Item 23 as essentizl in terms of chi square. This item is designed
to provide sxperience in acquainting new teachers with the records and
the tschanliques and procedures utilized by teachers in the school for Obe
ta2ining and reporiing pupll datsa.

In order of 1mpar£an¢& counselors rated this item 35.5 which is sud~
stantially higher than the rank of 65 amsigned by counselor trainers.

The relative unimporiance of this item 2s shown by counsslor traimer
ratings doss not substantiate the claim that the teacher should sssume

2 responsible role in the accumulstion of pupil data or elese it is zesumed
that teachers are trained to perform this funetion in the teacher~training
curriculum. From the importance attached to this experience by counselors

it may be assumed that there is a definite need for pre-service preparation
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a3l that $he counselor is the logieal person to prepasre tesechers to as-
suma thiz rasponsidbility.

& BoW Leachers wiih the records snd the echnigues
8nd progsdures utilized by teachioxs ir the gchool for obtaining snd re-
Rerting puoll data. The effectiveness with which any guildance program

eperctes depends in large messare uwpon the contributions mede by the
tsacier to ths vrogrom. She perkaps more then any other member of the
staff is in = position %o wiew &he pupll in his many relstionships, his
work and zlay, his conflicte with other pupils, his place in the peer
grouz, nls abite asnd attitudes, hie interests, and the many persomal
provioms that alfest his adjustment. This persomsl acguaintence enables
har to gain a vast anvunt of information about her pupile not otherwise
chiafneble.

™at teachers do not kmow hiow to collect and report pupil data is
evidenced by the mumerous in-gervice programs designed to assist them in
ths perferrance of this funetion. In sehool workshops directed by the
ecounesicr for the benefit of new teachera, as well 28 in summer clazses,
gpeecial emphasiz is placed upon rating seales, ancedotal reports, ques
tionnaires, and other personnel technigues by which the teacher may cone
tribate vital date %o the personsl inventory service.

Doubtless many begloning counselors have the neceszary ability %o
inatruat teachers in the vse of the foregoing techniques. Cthers may ex-
porience greateyr éifficuities. It is quite obvious that the counselors
porticipeting in this investigation feli a greater need for supervised
propavetion 4o this sxperience then the counselor trainers anticipated.

Iotexwiewing, advising, and gounseling. Counselors regarded four
sdditional itemg in ithe interviewlng, advising, =nd counselins ares ss
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most important in terms of ¢hi squsre. Of these, ltems 39 and 40 are
concerned with experience in the use of orientation and exit interviecws
and Items 50 and 51 with conducting classes in remedial resding z2nd re-
medial speech. It should be polnted out that with the inclusion of theae
four items coungeloraz regarded all items in thiz area as most emsential
in terms of chi square.

In order of importance Items 39 and 40, with ranks of 28 and 32,
respactively, received relatively high rstinge. On the other hand
Items 50 and 51, with raespective ranke of 103 and 109, vere the lowest-
ranking items in the checklist., Although there ils a marked parailel
betwoen the ratinge of counszelor trainers and counselors for these items,
the former rated the items pertaining to interviewing somevhat lower and
those pertaining to remedial clssses scmewhat higher than the latier.
Yoreover, both groups reted these iteme considerably lower than the other
items pertaining directly to interviewing, sdvieing, and counseling. These
are apparently ratinge of function in vart, since the skille requisite to
thelr performance are just ss exacting, 1%t would appear, as those in some
of the highereranking iteme dealing with intarviewingy and counseling.

(1) Conducting orientation interviews with ingoming pupils. Hducs~
tional orisentation i1s not thoueghi of az s single experience which the
pupil undergoes as he passes from one school level to another. Hather 1t
is regarded as & process consisting of a series of experiences which may
laest as much as one and sometimes two school terms (35)., These sxperiences,
which are systematically organized and adminisiered, are designed to
fecilitate the adjustment of a pupil to a mew school situation.

Although orisntation i effected principally by group methodis, some

schoole, especlally those with adequate staffs, use the intervievw zs &
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technique of orientation. While the purposes of orientation may be
readily achieved by the interview, i%tes tine~consuming feature togstiher
with the faect that it has not dbeen proved superior to group methods merks
it as an expensive technigue indeed, especially when large numbers of
pupils are involved. In schools where staffs are pressed with more im-
portant mattera, the orientation interview is reserved largely for cases
of late registration or transfers anxl is performed, for the most part,

by homeroom teachers (10). Some schools, of course, do not employ the
interview for orientation purposes.

The corientation interview, in which the counselor acquaints the new
pupil with the features of the recelving school, is largely directive,
making its execution somevhat easier than the fact-finding interview or
the counseling interview. Here the counselor presents information which
he feels will be useful to the new pupil and answere any questione the
papil may ask., The ease with which this may be aceomplished together
with the fact that group methods of orientation appear to serve the pure
pose just as well makes extenslive preparation in the nse of this technigue
unnecessary, it would seem. W
school before graduation. In common practice the counsel or who schedules

exit interviews with outgoing pupils seeks to facilitate the transition
from school to educational or voecationsl placement. The exit interview
in which the counselar considers with the pupil his entire school record
serves as a final check on the appropriateness of his edusationsl or vo-
cationnl decision, the important characteristies and conditioms which may
influence progress along the lines of his choice, and the changes which

need to be effected to insure prodabdble success. V¥Whille this 1s an important
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service to all pupils, the mosi important function of the exit inter-
view ig to render assistance to the pupll who plans to leave school he-
fore gradustion (3).

Statistica ghow that approximately 50 per cent of puplls attending
the fifth grade in public schocls drep cut before graduation. Frequently
the reason is an accumulation of grievances focuesed 2t & time when the
pupil had rather resign than submit any longer to the discouragements of
e school program which fells to meet his needs. VWhile meny of his
grievances may bs valid, others nmay be vagune and unfounded but real
enough to the pupll tc make him fesl that things will be bhetter outside
the school or that there are more attractive opportunities in employment.
The counsel or can render a valuable service by interviewing the potential
dropout in an affort to discover $he rezl reesons for his planned de-
parture and to persuade him %o remain in school 1f this seems bhest.

Wnen the faml%t lies within the school this may entail an adspitation of
the school program where fessible to fii the needs of ths punil.

The exlit interview is more difficult to exscute than tha orientation
interviev regardiess of whether it is applied to the graduating pupil
or the pupil who plans t%0 leave school before gradustion, In the ocase
of the former, procedurss in the aralysis and synthesig of data and the
prognoeis are directed toward a check of plang that have already bsen
evolved, Here the purpose is preventive. In the latter inatanse, Pro-
cedures sre directed toward the diascovery and elimination of causes of
adjustment difficulties. Here the purpose is therapsutie. Viewed thusly,
$he oxit interview is difficult to apply the ekills for which ssnnot be
acquired through study aloms. They must be refined in actual practics.

Supervised preparation in the use of the exit interview does not



differ grestly from that of interviews in other problem areas. The only
additional value lies in the fzpet that the trainee is afforded au CpLOT-
tunity to anply the interview for a different purpose. Cnly by extensive
practice in s warlety of eituations can the student hepe 6 aclleve the
competence nocessary %2 conduct the intervisy sugcessfully.

Eemedial 228 3z peoading and speech. Heading
dieabilitles and speech disorders may seriously handicap a pupii iu hie

(3) Zo

social, vorational, anid educational atltainmenis. For example, siutter-
ing and lieping or slowness of reeding in the case of a pupil who ie
capable of covering the material 2t & conaiderably faster rate not only
constitnte handicaps in themselves but they also gsnerate emotional dise
turbanees which have a decided sffect upon the pupills attitudes and
achievements.

fsading and speech disabilities are identifisd by means of observaw
tion ¢f the symptons known to be characteristic of pupils with ineffective
hahits, but the causes are usally complex and more difficald %0 detect.
Proquently theaze czusas are associated with conconmitant disebilities
whidh nmay ba ohysical or psychelogieal in neture, or both. This makes
the probler of Alssmosis more A1ffiomit, neccessitating the gervices i
gspecially trained personnel.

There ers twe distinet pointe of view among guldance experis regardw
ing responsiblility for remedial resding end remediazl speech., Wnile they
both recognize the important part played by the teacker ln identifying
pupilis in need of treatment and in cariying out a program of tierapy, they
dilsngree on the role of the counseler. There are these who bellsve that
the coungelor should be wellwqualified to dlagnose reading andi speech aif-

ficulties and to preseribe and administer trcatment. Cthers hold that



wvhile the counselor ghovld be zble %o 1dentlify the nature of the diffi.
culty, final dilagnosis snd treatpent should be unlerteken by special ists
end that such persons should be zvaellabie for referrals at all tires.

The relative unlmportance atfached $o Items 50 and 51 appears 0 indicate
that tha counselor treiners zn? counselors subscribe 4o the latter point
of view anl $hat Sraining should be pleonned secoriingly.

Crlantstion end o

and plagement sreés were classifiesd as wesd importand in terms of chi

1%« Ten additional itows in the crientaticn

gauare secording to the responses of counselers. These include ltems 52,
b4, 58, B9, 64, €5, €5, €9, 70, anl 71, It moy bo noted tial these iiems
£211 inte two dlstinet growps: (1) %those which wmey bHe classed as SGuch-
tional erientation 2nd placement snd (8) those vhich may be grouped
unfer cccunstionsl orientation and plscement. In the firet category
Items 5T ard B4 are concerned prinelipally with pro-entrance orientatioan
of proupestive yuplls to the receiving sehool, Item I8 with assisting
new puplle to eslect =miltadle curriewlas, asnd Item 39 with ascguainting
nay paslls with esources of inforzatiorn and assisiance in tha scenosoi. In
the seaennd category Items 64 and 835 pertain to oxperiences desiygned tu
ascauaind potential school learars and graduntsos wiith Jobe and Job op=-
portunitisz iIn line with thair mejor intereats, Items 68 and 65 to assist
papils %0 gvaluate thelr personnl qualifications in terss of job regquire
mants, Item 70 to heln pupils to rmesber Sechnigues aad procedurss useful
ia ssoaring employment, and Item 71 to arrange for pupils $6 contact
praospective smployers.

In the educations] orientation end placement classification, items 52
and B4, with ranis of 92 ard 104, raapectively, sre among the ioweor 1o

per cont in order of importance whlle Iteris 5F and 39, with respective
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rsnka of Z1.5 and 29, are among %the top~ranking 27 per cent. The wide
disparity of opinion in this insiance glves precedent to preparation
for performance of orientation and placement in the receiving school
rather than in the sending school. It should be pointed cut that with
the exception of Item 58 the skille involved are not ss complex as the
ratinge would indicate. This together with the fact that teachers in the
lower school may perform quite adequately the orilentation function inso-
far as it 1s peossible at that level would sppear to indicate that these
ratings are based in part upon functional responsibilities rather than
the exclusive perfection of skills.

In the ocoupational orientation and placement classification,
Items 64, 68, 69, and 70 ranked among the upper 35 per ceént in order of
importance, ranging from 21.5 to &8, while Items 65 and 71 received equal
ranks of 85. ¥hile the skills imnherent in the four higher~ranking items
mnay show marked improvement through application, the values afforded by
training in Item 71, which renked relatively low, appesr to be negiigible.
It is belleved, however, that Item 65, which also ranked low in importance,
is as difficult to execute as some of the higher-ranking iteme, This ex
perience iz similar in nature %o Item 19 hoth of which received similar
ratings. The relative nnimportance of these itemes indicates, it would
sppear, the low regard of counselors for supervised preparation in the
uge of the pupil visit as a technique of occeupational orientation and ex~
ploration.

The ratings of these ten items by counselor trainers show s marked
parallel with those of counselors sand d4¢ not vary more than 19 in either
direction. (reateat differences are shown for Item 54, which counsel or

trainers rated higher, and Items 58 snd 64, which counsel ors rated higher.
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As a concomitant wvslue, therefore, this expsrisnce motivates traines
orientation t¢ the practies schicol. Thare ie as yet no evidance that
such vieits on the part of the counsgslor are ¢r will becone widesoread,
Aside from the skills involved, iz the opinlon of $he investizgator more
study should be glven 30 the counselor vielt as a device in orisntation
before extsnsive prevaration in I1ts use iz unleriaken,.

(2) BReviswing the yecords of now pupils and assisbing Yasa 3o Llsp
Sontative gourses and ex ar programs gonpistont with thely
interesta, abilities, and erxperiences. The tendency today is for a large

part of the secondary school program to be general and required. The

subjects arae, for the most pari, geared %o the sow-calleldl common nesds of
papils, and while some effort is mads %o mest individual nseds through
sd jastzent of method, sontent, and pssignments, only in rars iunstanses
is he permitted to forego & required subject for another, regaridless of
how inapproprizte the required sudject may be. In ths seleetion of cur-
ricule the problem of guldance arices when the pupil chooses slectives,
i.e., those subjects and experiences vhich may be designated yogsgicual
and extrs

Wnile it is generslly resarded the pupills pre-
rogative to make his own declsions, i% i $he responsibility of the school
%o see Lo it that these decisions do not result fron the recommendsiicn
of a friendi, 2 desire to be in a partionlar group, parental pressurs, or
some other spuriouns ressan. %gaae electives very frequently determine &
pupii's careey, whether it involves higher educsation or employment a% ths
end of high aschcool. The problem of making the most appropriszte choloes
iz & vitel one.

Fesponsibility for aseisting puplls in selecting programs of siudy

s shered, for the most part, by the teacher and counselor. Turing
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investigator'e acquaintance learned of the guldance services in their
hich school only after graduation in spite of the fact that these
services had been functioning durinz their entire school career,

Many schools, the larger ones in particular, make a systenatic ef-
fort to apprise the pupil of the scurces of informtion and assistance
avalilable to him. Through group methods the counselor or teacher sc-
quaints the pupil with the various services the school provides, such
as medical, health, paychological, dental, library, counseling, and
placemant. Open houss, building tours, assemdblies, posters, and bulle-~
tin bosrd displays are used for similar purposes, The pupil is urged
to consult $he echool catalogue and freshman handbook for such informa-
tion ae the history of the institution, curriemlar offerings, regulations
about class attendance, clubs, soclal activities, and self-govemment,
These 1llustrate some of the informative devices in which the counselor
is expected to dbeacome proficlent.

The trainee who expects to have teaching experience prior to pro-
fessional counseling practice may master the detalls of many of thewse
devices sufficiently to enable him to apply them for the purpese in gues-
tion. ZHven withoul previous teaching experience, extensive preparation
in the performance of this function does not appear to be essential,

(4) Acgusintipg schoo) leavers with Job
Shelir malor interests. Activities concerned with school placement include

acquainting the pupil with Job opportunities compatidle with his major

interests. Many pupils unfamiliar with Iabor demands accept the first
Job available, regardless of its type oOr nature. Thie method of Job-getting
often leads to rapid turnover and frequent periois of unemployment. The

dissatiafaction of an uninteresting Job and the uncertainties accompanying
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frequent changes in employment do not make for a happy and saccessful
worker, To obvizte theose conditions schools are making availadle to
thelr graduates and %o those who plan t9 leave school for legitimate
reasons before gradustion opportunities for employment sulted to thelr
rajor intereasts and favorable to their futnre dovel opment,

tssuming that individual interests have been pradetermined, the
mere act of acquainting pupile with Job opportunities in line with their
major interests appeare to be a routine funetion recuiring little more
than time demands upen the counselor. In the opinion of the investigator
supervised preparation in this experience provides little in the way of
educatimmal walue for the btreainee, notwl thstanding the fact that ooune
gol ors rated this 1tem relatively high. Apparently counselors eonsidered
the problem of diseovering and matching interasts with job regquirements

in all i%s ranifications.

(8) Arrangzing fox posential gschool leavers and gredustes who 4o not
Rlan o gontinue in gchool %0 yisit local industrisl and businoes snter-
aripas to Sbaerve work progesses of major intersst o them. The industrial

visit, in addition to being 2 waluable technicue for exploring occupations

and eollescting materials, is used as an instrument of occcupatiomal ori-
entation and placement. The visit dizcuseed in Item 19 4e¢ similar to
that in ltem €8. Tie difference is obvicusly one of purpose. In Item 19
thig technigque is used in exploring cccupetione and collecting materials
while in Item 65 it 1s employed for a more immediste purrose, Since %he
condust of both visite is ezsentially the same, e dlscuesion of this
$echnicue will not be repeated here. It should be pointed out, however,
that while counselors assigned sinilar ratings to these two items counne

gelor trainers rated Item 19 gubstantially higher than Item 685. Since
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the skills are essentially the aame in hHoth Ltemes this is obviously a
rating of funoiiom,

(6) Compar

Pupils who have stated occeurmtional preferences often seek the asnisiance
of the counselor to determine the wisdom of $heir cholcee, In much ine-
stances the analytiecsl =nd diagncstic procedures are similar in nzture
to those in any other type of counseling. The procedure entallis a ro-
view of the nupil's versonal qualifisations.-phyeicel, mentsl, soaial,
paychologzical, morsl, academin, exveriesnce, ate.,-—in ralation to the
ranuirements of the employment desirsd. By observing the congruity of
the two profiles the counsslor is able to nake certain predictions as to
the probability of suscess in the serupation, It should be poiunted out
that while this in an attemnt to use guantative procedurss with dats
thet is at times qualitative, the skill of the aounselor may overconme
many of the well-known ecritinisms of this method. As yet unproved, this
nethod, it 43 helleved, reduces the mmdsr of ococurations) misfits.

Competenss 1in this activity includes smong other things, the abliity
to view nerzonal data a0 that thoe relationships betwesn the various items
haeome significant in relation to the corresnonding demande of the job.
In 4eins this the counselor muset lsarn to nas all) zvallable data., Le must
be 2ble to formlate and check hypotheses insofar as 3t is possible with
the dats at hand, ¥He must leam to draw inferences on the bzeis of scant
dnta and at the same time withhold judement until the {nferences are proven.
And he must always be on gusrd against stersotypie interpretations and snap
Judgmrents resulting from his own emotlonal resnonses 0 the data,

In nreparation for vooational sounsgling many students through indie

vidual and zroup procedurss speculsate on the auitability of ccoupatiomal



eholee from sample dnta provided by the counselor tralimer, but in
rex1ity rmach vital informetion nol anticivated in these seseions may be
injected by the ruwpil. Recamme of the unisuveness of the individual ecase,
ths unpredictable factors irmvolved, and the lzperative demands placed
veon the counselor, the nacossary skills eannot te sequired through
regular classroonm procedures. Supervised training offords a natars)
gatting which safezuarde the nupill nntil sompetonce e achleved.

{(?) Gonferring with pmoils whome interests sud abilities arpear
aosuited for the fixe of pmployment desired. On numerous occasions coun-
selaess make sdueztional and cceunational cholces based on ilngufficisnt
Imowlodge and incorrect data. Pupllies with low montality but with hich
sxabitions hzve Deen o $0 soleet cerupations on a professionsl lewel
for above thair cupabilities eimly bdecsuse they were not realistically
awars of thelir ow limiiations and the superior reguiremente of the og=-
cupstionsg in gues¥on., Boually serioune is the cnge of the puplil with
vory superior guwalifications who chooses an ogrunation whish ollers
1ittle or no challenge. In bhoth instances the clsnces of suceass sare
leszoned by guestionable cholsss. Any serious dlescrenancies hebween the
supilts malificaticns 2nd those required by an oceuvsntlon ie a direct
indicaticn ¢f an wnwise cholne and for the zood of the pupil it ie the
responsibility of the counsalor %o prevalil upon him §5 reconsider.

in coaferrivg with 2 case of wnwiees vosationsl cheofae the Tuncsion
of the comusoler becomsr ona of conmvimeing the pupil of the Arrationality
of hies reasvning and of sesiceting Hir {0 mele substitute cholces wmore in
epping with the caee detn then A th the ststed cholce, While mosd
upile sre dosile in many woys, this may not be such an sesy vnldartaking,

enspecielly if the pupil 1z emotiornslly attached to his originz) choice.



¥hen this happens the counselor mst use 211 the tact and ingenuity and
211 the resources at hie disposal., If these efforts fail the pupll hae
a right to pursue the occupation of his choice. Since counsel ors are
not inf=llidle, he may succeed.

The skille involved in working with cases of unwise occupstional
choice are largely those used in counseling any prodlem type, depend-
ing, of course, upon the severity of the problem and the multiplicisty of
causative factors. In supervised preparation, therefore, the only ad-
vantage in conferring with pupils whose interests and abllitles appear
unsuited for the employment deesired over that of counseling in other
problen areas is that 1% ensbles the trainee to gain reslistic insights
into the nature of this particular type of prodlem,

(8) Qonferrine with puplls on the technioues and procedures $o he

ZIollowed in securing e The principal function of the school
plecenent gervice is to provide asslistance to the pupll in locating and

securing sultable employment. Although the counselor sometinms apprises
the pupll of job cpeninge, the pupil through his own initiative and in-
genulty has the responsibility of applying for the position and convineing
the employer that he 1s the Dest person avallable for the job., In pre-
paration for this event the pupil is tamght the fundamentals of letter-
writing in general and the mechanics of the letter of application in
partionlar: he learns how to marshall evidence of special fitnese for a
partionlar position and to reccrd the information neatly, accurately, ex~
plicitly, and succinctly on the application blank; and through role playing
and practice interviews, with special emphasis upon sach things as speech,
manner, dress, and personal appearance, he gains insighte into what oceurs

in the employment interview. TEwven a little training in how to apply for
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indicete the type of data dssired in the letter of introduction.

Where employer repreéesentatives visit the school a knowiedge of the
pupilts qualificationes and familiarity with the requests of employers
will sugsest to the counselor the particular pupils to alert for the
interview. fFhis task ie greatly Tacilitated by s copy of employer re-
quests received in advance of the expected visit and an adequate filing
asystem which reveals at & glance the pupils vhose interesis and quelifie-
cations most nearly coinclde with the jobs lieted. Thoe counselor then
proeeeis to make the schedule of interviews.

Urdinarily arranginog for pupils to meet prospective empioyers is a
simple task, regardiess of the procedure used. Ths details of this
fanction piace comparatively few demands upomn the gounsel or.

Followap, Counselors regarded two additionsl items of follownp ne
most imporiact in terze of ehl square. O these, Item 7€ e concerned
with individual followup of former pupile now employed while item 34
deals with the interpretation of data obtained in the follow-up survay.

In ordex of importance it mey be noted that tlore are substautial
differences between these and items of a siamilar neture discussed in
provious sectiong. Item 76, with a rank of 93, is the lowest-ranking
$tenm of individual followap in the entire list., It ehould be pointed
out that this item deals with post~school followup wihrils the remaining
items in this classificetion pertein to follownp of puplls in schcol.
The difference, thereiore, may be explained by one of the controvereisl
gquesticns confronting personnel workers today: When dc the obligatiouns
of the school to the individnal ceame? Some experis conltend thal the
roeponaibility of the school ends as soon as the pupll leaves sauocol

whether by gradumtion or for other reasons., U(lthers maintain tbat farther



sagigtance in meling aQiustments and in daking advantage of opnortuni.
ties in the months that follow praduetion cor induction into emmloyment
msy be ageded hy the yupdl snd shoeuld be provided by the zohool, Since
foliov-up procedures are sinilar 4n hoth instances, 41t 1s quite sprarent
that the counselors repvesented in thic investigation feel that individual
Followap for purposer other than rezesrch 1s primarily a service %0 ine
gehool pupils, This, therefors, becomes in part a rating of funeotion.
Itom 84, with a ranl of 27, 48 the Wwy~-Tanking 1tem of those dealing
#ith the followeup surveyr. This 1team which deals with the AinterHrebs
tion of data ronks substantlally higher than the items pardalning $o the
mechaniss of sooaring the data. It shomld bBe pointed out that wile
data, howerer well inierpreted, can de no mors wvalld than the techniques
uzed 4in ohtaininrs then, the sounselora obvionsly feal 2z greastar need for
pranstical preparatiorn in the teshnimea of intaerpratetion. In generzl,

gounsal or-trainer ratinps for fhezs $wn 1tens are similar te thome of

counssl ori.
(1) Conferring with fernsr :muils nov gmoloyed and gesistine those

not gpokline satisfagtory adjnstments, Satisfactory placsment of school

lsavers, however important, ic 00 assursnce thet the young workers will
soniinue to yporform ecapebly and efficlisntly. Quite of ten preblems nrise
follovwing placement which affect the entire future of the individnel.

The kind of assistancs rendersd may messure the Aifference “etwoen aucw
cees and fallure. The employee, for sxsmile, may need hely 47 removing
causes of dissstisfaction which inierfers with his usafalvess; e may
need add in planning zdditiensl wvocational preparation to meet the nresant
and fature roguirenondts of his joby 2nd hecouse of igncrame of how to

proceed in sesking opportunities for advaneensnt, he msy nead aszictznoe
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in leaving a job that is no longer desirable for one better suited %o
his abilitier, In any case, the counseling and follow-up proceduree are
quite similar ¢o thome followed in part-time work programs.

In $raining connselors to perform this function it should be pointed
out that some business satablishments provide the above-mentioned serve
icen, thus relieving the school of much responsibility. This together
with the fact that many of the skills necessary to perfourm thie funection
are duplicated in follownp of in-school pupils would make extensive train-

ing unnecessary.

(2) Interpre¥ing %he data, orally and in writing, 3o indivi

2nd groups who have 3 right $o and should be gonocerned with the findingas.
The methods employed in interpreting data obtained in the fellow-up survey

are no less vital than those used in securing the information. ¥o matter
how accurate the data may be, any misinterpretation of facts may seriocus-
ly impalr the worth of the entire project. In the initial planning,
tharefors, a committee of competent persons, ineluding experts and rew
presentatives of all phases of the school program with which the survey
is concerned, 4s ordinarily assigned the task of interpreting the data.
The counselor, by reason of his special training, is usmlly considered
the loglieal person to mesame responasibility for interpreting the implica~-
tione of the data as they apply to the school's guidance philosophy,
program, and practices.

As a part of the interpretative function the counselor may be cziled
upon to interpret certain portions of the dats, both orally and in writing,
to individuals and groups rishtfully concerned with the findings. In
doing this he wust know how to orgenize and assemble the talulations for

statintical treatment in such a manner as to be meaningful and understandable.
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He must be sble to summerigze and draw inferences from informetion that
iz not suitable for tabulztion, such as background information chizined
in preliminary research, written notes and comments reported by the in-
tervievers, and the 1like. He must interpret the data objectively and
without any preconceived notions in relation t¢ the purposes which
prompted the survey. And through articlss, spesches, and reporte, he
met be adept at preseanting the data ag conclsely and interestingly as
poseible, using pictoriasl devices and illustrations whers necessary.

Competeance in interpreting survey data in this mamner can be effected
in part through classroom instruction, but velid imoressions of the efw-
fectivensss of the interpretations can be gained only in an actaal school
situation. 3Since the interpretation of the data is 3 major fantor in
the sucoess of the survey, 2 period of practical treining in the pre-
service preoparation of coanselors sppeazrs to be a sound investment., Iow
York has pionsered in this requirement for cartification. Perhapns others
will follow.

Sghool and pcomsunity relationghipa. Four additional items in the
sshool and commmity relationships area were regarded hy counselors as
moat imnortant in terms of chi square. OFf these, Item 20 is concerned
with the participation of the itraines in school faculty meetings; Item 91
1s designed to provide experlence in %he orientation of new teachers to
the objectives, funciions, practices, and nature ¢f the guidance program;
Item 102 deals with perticipation in in-serviee discuseions and work
groups; and Item 107 pertaine to the dirsction of tescher conferences for
the purpose of discussing pertinsnt guidance toples.

In order of importence these four items ranked among the upper &

per cent according to responses of counselore. Of hicghest importance is



Item 102, with & renk of 34; Items 90 and 91, with egual ranks of 40.5,
are next in ipncriance; and Item 107, with a rant of 51.5, ranks louest.
As was pointed out nreviously, these ratings would appear %o indicate
that the counselors ragard experisness pertaining to the Jdevelopment of
working relastionshine with manmbersz of the guidsnoe staff zao heing cone
sistently mors important than thome pertalning 3o the developmont of
workinge reletionshins with teachera. The same applics 1o counsel Hv-
treiner ratings for these four itensz with one cutsztanding cwception.
Item 91, which vertaine to the orlentation of new teachers %c the guide
ance program, ranks 94 sceording to the responses of eounegelor traliners,
It s mite apparent that the counsslors very Cefinitely feel = grestey
need then counsgelor trciners for superviszed preparation in this function.
he three rempining 1%oms were sssigned zimiliar ratings by both groups.
(1) Atending spd pertioivatdos in school faculiy meetings. Schocl
faculty meetinge have 10 princiral purpomest (1) to sesist in the routins
sdministration of the school and (2) %o increzse the effieciency of those
who atiend them, While the first purnose is o functionsl approach ¢
edministration, the valuesr aceruling from the second are nore benaflciznl
¢o the line persomnel. In these mestinge important problems and issues
of general interset 30 evervone ars discussed, such ss the afficlensy of
the markins svatem, the caussz and reduction ¢f fallurs, how %o meel ine

dividnal 4iffersnces in the school progranm, how to secure greater oovporsa-

and many other topics designed to improve the effiziency of the educational
gervice rendered 40 the pupll. 211 menbers-~teachers, counselors, and
gdministretors~-~take ar sotive pard, discussing and exchanging idess aiout

their work and their prodlems. OGreater sensltivity to the common tasks
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iw developed as well az unity and coopsration in effecting the dsasired
improvenants. Tie axtent of staff participation 1s the real %esy of a
good famlty mecting.

The trainee with a teaching dadkground will e gognizant of many of
tha values ¢o b2 derived from schicol famlty mostings by the 4aacher but
hlps partieciyation as a monber of the zuidanes ztaff olseces him in an ene
tirely new vole along with those who have no nrevicus sxparisine., Hee
Zardliogs of the amount or lack of experiensa, the srainca who attonds
and partizipates in scheool famliy meetings is afforded an opportuniiy
to irmprove hig particivetion as woll as hilz maleratanding of the »ola of
tae counseleor as a momdor of ths acheol staff. Althomgh participation
in faoulty mestings during the nerlod of mpeavisel prevaration would
doubiless fave immediate ar wall 2¢ long-range value, unless training is
organized cn a full-tims beels attendance at all facoldy moetings may
not be feasldle,

(%) Emlainice the obiectives, funstions, npractices, and meture of
Yue guidesnce progranm o new tgechors. Many schools make a yrzctlee of

crianting new teachers and teachers coning into the school for the firet
time 80 the school suldance program. This 1o necessary becanse, s
p9inted cut sarliesry, wvast Aifferencos may exist betusen schoole 4in the
anature, chiectives, Tunctlions, svd practices of thelr gmidsnce prograns,
If gnidance is %0 he uzed effeciively in implementing clasarcom insirus-
tion, the Incoming tezaohers wmal beconme acquainted promptly with the mide
ange services of unich they are & part. The counsgelor zg the mejor
gaddancs funetlionary s ordinarily responsibls for this zapeot of the
program of teacher orleniation,

In snpervissd prevaration for the porformancs of this Mmation three
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of vnity mst prevell if these purposes are to bde achleved,

Hany teachers regard guidsnge with suspicion and distrust and do
them the role of the counselor in ineservice educstionm is Just se ipde-
finable as his stetus in the education of the child. The fact is the
zeal with which meny counsel ore have used the in-service meeting to eduw
cate teachers to the irportance of guldance in the classroom kse overw
sledoved thelr desire to function as members of the school team. This
nas created s barrier %o teachor cooperation and an unwillingness on the
part of many teschers 1o accept the counselor as a trustworthy associate.
Only recently have counselor trainers awalkened to the faet #lat iraining
in the fundamentals of Imman and professionsl relations is Just as inm-
portent in preparing counselors for in-service training responsibilities
a2 teaching the teols of the trade.

Supervised participation in in-service meetings provides an exoel-
lent opportunity for trainees to develop competence in working effectively
with toacters as they msesk o discover apd correct deficlencises in train-
ing and in their efforts to keep abreast of changing theory ami przetice.
Among the abilitles which may be singled out for special sttention are
the ebility to make suggestions tectfully and humblyy the abiligy %o
aceept, woigh, and act on suvggestions eritically and objectively) the
adility to discover and correct personal fanlés and %o be tolerant of
the faults of others; the ability to observe and abide by the ethice of
the profession; and the ablility to observe the common courtesies of spoken
commuication., Although these abilities may require years %o develop,
the trainee who has had an opportunity to glve consmclious attention to
theiy improvemsnt in in-service meotings will de betiter prepsred to funcw

tion subsequently nz a member of a school staff as 1t goes about the



rastly corplex and comorehenslve tads of self-improvenent.
appos W ih sxowns of teschers for the purposg of
discussine pertinont sulfanecs touics. Ona method Ly which the cuansclor

assists teachers to improve $hie quality of their work ig the discussion

.
 Zemns 97

(4} ol

of toplee which lead ¢ a better understanding of the pupil. Iin veplacw
ing manss wotheds with individual instruction the tesclhier must Lave a
f2irly clear notlion of what the individuel pupil is 1ike; his streugibe
and weaknesgos, hir likes gnd ¢imlikes, hiec abilities and disabilities,
rip interests, zschilovenments, experiences, goals, and future plaus.
Through group conferences the counselor mey s34 teschers to lfmpruve {heir
cempetence in the use of techniquwes for gathering these dste about pupile
ard to gein gresater insights into the interprotebion and uwse i the data.

Ltezuming 2 familiarity with the fleld of guidance, competence in
conferring with groune of teashere aboul guldance teplcee reguires, among
otheres, the 2%41idy on the ;art of the student to cutline the sslient
pointe of the subject 1n question ac that all trivigl and irrslievant
zatter will be omitited and to present them elearly, concisely, and in
language which teachers can undersiand; the abilidy 4o lesd and control
group discussion) the adllity to challenge dhe group $¢ relate the toplese
andsr disonssion to their teashing and $o0 zel on the outcomes; aand in
reply 2 gynentions for whieh 119 has no snewers, the ability to say *31
don't know" in such 2 menner as o retain ths confidence and respeat of
¥ grouwp.

ftudents in the counselor-training curricuium will likely show vast
differcnces 4in the foregoing abilities. Thome with o jeachilng Lackground,
for examle, may be quite sdept at conducting conferences with iteachers.

Ctrhers less e:porienced in group procedures mey find praciical pyeparation
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2 valuable asemet. Hotwithantanding the faet that these abilitlies are
duplicated in other experiences, the trainge stands to geln greater con-
fidence in his ability to work with teachers and to scquire newer ine-
pressions of some of the nosde of teachers for improvement in areas

relating direotly to the understanding of pupile.

rz Joeertenge in Jerms of Lhi Sguarxe by Joth
bﬁmgmm

As shown in Table 10 counselor trainers and counselors regarded
five iteme of wocondary importance in terms of ohi square. These items
are diastributed among five of tho eoven major areas in the checklist as
follows:

I Cecupationsl eand Yducational Informmtion

Il Persopal Inventory

IV Orientation and Flacement

¥ Followap

P T~

Y1 School and Commmnity Felationshipe
In the oompational and

educationel information area Item 7 was considered of secondary importasnce
in terme of ehil sguare by both groups. This &tem pertains to the identie
fication of souraes of ccenpational and edusetional materials utilized
by the praetice school.

In order of importance Item 2 was ranked 38.5 by couszselor trainers
and 48.5 by counselors. These ranks were aﬁﬁuﬁsnmm enly by those in
Item L for this area. The importance of I%em 2 in rolation $¢ the remaine
ing iteme in the occupational and educstional infoarmation category supporss

the previous observation that in the practice school orientation to the
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the identification of material sources used by the school 1s, of course,
nscessary.

Personsl inventory. In the personal inventory area counselor
traineres and counselors considered Item 33 of seocondary importance in
terms of chi sguare. Thia item pertaine to the construction of graphie
representations of data which may be more easily interpreted in graphic
form.

In order of importance Item 33 was rated 32.5 by ctunselor trainers
and 51.5 by eounselors. According to reports of counselors the neoed
for superviged preparation in thias experience ie surpassed only by those
items dealing with orientation of the trainee to the persomal inventory
service and with securing personal inventory data. On the other hand
reports of coungelor trainers indicate a greater need for supervised
preparation in orientation to the personal invemtory, in trainee orienta~
tion of new %eachers to the psreonal inventory, in initiating records,
and in securing and recording personal inventery dats. It should be
pointed cut, however, that of the items pertaining to the processing of
porsonal inventory data, Item 33 was rated highest by both groups.

(1) genstrugting zranhie representations of dets which mey be more
easlly interpreted in grephig form. Many of the individual and group
data ecollected by the counselor are more easily anaslyzed and interpreted
if piotured in graphic form. A graphic representation may reveal char-
agteristics or relationships of separate items not observable by the coun-
gelor in tabular or unorganized lists. It may be valuable in keeping
case recordes and in assisting pupils to interpret case dats which may be
more meaningful when presented in terms of such statistical coneepts as

percentile rank, standard error, and quartile deviation., Likewise, 1t
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may be helpful in presenting individusl dats in case conferences or in
interpreting survey data %o faculty and lay groups. The counselor,
therefore, must have = working knowledge of graphic methods for consoliw
deting individual and group data (6).

in some ingtitutions methods of constructing graphic representations
of data are presented in the regular courses of the guidance curriculum.
In institutions of the investigator's acquaintance, for example, the
procedures necessary for graphical treatment of data are presented in
coarses dealing with tests and measurements and some opportunity is pro-
vided for practical spplicatlion in the study of anmalytical techniques.
Although it 4s impoeslble to apeculate accurately on course content, all
instituticone included in this investigation offered courses in tests and
mpasurements together with courses either in counseling techbnigues or in
analyeis of the individual.

Competence in the use of graphlec methods scquired in pravious stady
and the facility with whieh the trainee is able to demonstrate their use
may well determine the amount of supervision of this experience in the
practice asanool.

Srientatlion god placement, Item D7 in the erientation and piacenent
area was considered of secondary importance in terms of chi square accord-
ing to counselor trainers and counselors. This experience enavles the
traines to use g variety of medis iIn ascquainting new pupils with suech ine
formtion as courses, ™ilesz and regulations, school activities, graduation
requirements, ete.

In order of lmportance Item 57 was ranked 49 by counselor trainers
and 46.5 by coungelors, indicating substantislly close agreement between

the twe groups. In this instance the ratings follow the game pattern
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peinted out earlier, yiz., that in terms of rank order counselor trainers
and counselors regarded training in the fanctions pertaining te the ori-
entatior of new pusile more important than preparstion for the orientation
of proszpective pupila.

(1) Providing pew pupils with loformatiop goncernine
and resulations, sghoo) activiiles, graduation re
21) aveilable media. It schools having organized programs of orientation

the ecunselor may be called upcn o provide o new pupils informstion

which will exnzble them t¢ zain p better understeanding of such features
as ewrrisuls offered, rules and regulations, school activities, scliube,
organizations, athletics, and reguirementas for graduation. This may be
done directly throogh group methods and individual contscts, sach as
dizcuscion grounz, asserblies, z2nd personal lnterviews of whiech the latter
are goldon Justified becanse of the tire consumed. Or, it may ve eifected
indirectly through such media ez bulletis beard dlasplays, pampllets wiich
new puplle sre argel to resd, and special editions of the school newae-
raver. It 13 to0 mach to expect that =211 orisntatlion procedures will be
guccezeful in the beginning, but by decoming proficlent in the use of
these madin the somnaselor can helu to reduce the numier of pusllic who cue
perisnce d41fficuldyr in becoming zdjusted $o tha new school.

The use of the foregoing media for the purposes outlined dves not
dif far greatly from their uss 4in imparding occapational information. The
use of Shoese mediz for orisntation has been discussed sufficlently to
guggeaat the value of practlical preparation. It dees seem pertinent, nowe
ever, %o reliterate that the colloge cluseryoocm Jdoes not present an appro-
printe sstting for measuring the adility of the trainee %o use them

effectivelr. On the other hand, further compotence can be effected in
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the practice gchool, the effectivencss of which can be determined by

the number of pupile requirines reorientation. Although the purpcses for
wnich thees medis are used in tr=ining mey Aiffer %o some exltent, ox-
esgpive trainine in dnplicate skilis should be avoided.

Followap. Item BS in the follow.-u» arvres was regarded of secondary
imortance in terms of ehl agqusre according o responses of esunselor
trainers and counselors. This item 1e¢ deeigned to provide experisnce in
makins svaluations of asome aspoct of thwe school or guldance program on
the basis of date revesled 4n the follow-uyn survey.

In order of importance Item 85 was ranked 46 by counselor tralners
and B0 by counsslors, Tatings of the romaining items in 4hie zres rveo-
veal that, with the execention of practiesl pregeration in the interpre-
tation of data, training in the technigue of prograp evaluadion is ouns
of the greatest needs in the execution of the follow-up survey. Tue
relative importance of these $wo evreriences svgsests that tie skills
necessary to process followe-nn data are more Aifficult to asgguirs toan
thoss required irn nlamninz the survey and in collscting the datsa.
basgis of data rovealed in the follow-up survey. Ths counseler who initi-

ates and direants o Lollow-up survey is responsible, among othey things,

for the svalnaticn of dhe data In the 1ight of the purposes whica proupted
the survey. Togardliesas of the validity of the data for determining such
things as prectical effectivenese of the guldamee program, efiicacy of
technicues, appronriateness of wvaricus curriculsa, velue of extra-currieular
participetion, or any other projected critexia, the entire project may ve
worthlessz and even harnful unlsss sccurste evaluatlon of current practices

is made. The sctusl evelustlion may be done by the coungelor or Lt may be
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of counselor treiners and 54 according to counselors. Thesse ratinge are
among the highest for fie items dealirg with experience in the in-service
sdueation of teachers.

(1) Izovidinz source materisls for ln-servige groups worklnc on
guldsvae preblema. Anong the essentis]l activities in pleunning for ine
service sducetion work groups is the asgerbliay and srrvancing of source
reteriale in sdvanee of the actual meetings. These materials ordinaprily
iaclude bocks, mageszines, films, rosearch roporis, and such otlor ma-
terislis as are gppropriate for the teples under consideration. The
counselor s the major guildance functionaery is normally responsible fow
proviiing materials peritinent %5 the tupics to be covered.

Uempeteonse in the performance of this function requires the ability
to formulate a 1list of source materiale bearing on the toples under in-
vesti ation., This 1ist may be devised from such sources as the profes-
sional 1library of the school, IDesders Cuide %o Periodiesl Litoratuve,

cical Abstragts, cuidance bibliographies, and film

catalogues. The materials avallable mmst then bo obtained, Thile may be
done by personal contzst and, viere necossary, by correspondense or tolse
phone.

In his academle itraining the student in guildance bocomes familiar
with & variety of materiale dsaling with mumerons guidancs $opies. On
secaslons he has reason 0 sscure and use these materials in the many ip-
voatigatibns and reports reguired of him. ¥Wnile the motive here 1s quite
differont from that of the iln-service activity, the vrocedures wsad in
classifying and securing the materials are zimilar in bodth inetances.
This familiarity with the materiala should enable the student (o judge

their feasibility for uvwso iu in-sarvice oducation.
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materials that cross the coansel ors desk from day to day reouires a
syatematic apnroach to handling and maintaining these materials, While
this may develop into a clerical function, the counselor mmst know how
to classify and file various dosuments relating to 2 particular job and
gchool a0 that all materiale on a subject may be found at a moment's
notice.

The primary chjective in the study of ocecupational and educational
information is, of coturge, learning how to classify the nmaterisls ac-
cording tc some systematic plan. Where few materizls are involved,
classificetion may follow an alphabetical srrangement which is simples and
eagy to maintain., Vhere vest numbers of documents are involved, 2 coded
o of Ogoupational Zitles (11)

or a classified plan aimilar %o that edvocated by Science Research

rlan suck as that outlined in the

Asgccintes allows for expeneion of the file and for exact filing. Once
classification is made f£iling becomes routine. It should be pointed ocut
that theee are uged as model plans in guldance but, in realilty, counselors
nake adaptations to £it local sitnations,

For a1l practical purpoges the occupations course in the guidance
curriculun providas the compotence nacesaary %o classify and file occu-
pational and educational information materials. Aboat the only adwvantage
in requiring this experisnce nnder supsrvision of the school counsel or
is that 1t enables the student to gain a clearer understanding of the
methode of adapting a classification and filinz system to ths needs of
a particular school. Practicsl training in this sxperience may well be
guided by thils purposs.
loventory. Two additlional items in the personal inventory

ares vere regarded of secondary importance in terms of chi square according
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t2 counselor trainers. (f thess, Item 27 pertains to the supervision of
pazils? recording of persoral data and Item 35 deals with the summariza-
tion and condensation of masces of pupll date into more economical ferms.

in order of impor 2o Item Z7 wae assigned equal ranks of 103 ao-
cording 4o responsss of Loth groups walle Ttem 35 was ranked 33.35 by
sounsalor trainers and 70 by counselors. It should be pointed ocut that
the question of having pupils record thelr personal data is controversisl.
The relative unimportance of the need for supervised preparation in this
experience as indlcated by the opinions of the raters mey reflect, in
part, their opposition to the practice of having pupils record their own
data, Coungelor Srainers obviocusly felt a greater need than counsel ors
for practical preparation in summerizing and condensing masses of pupil
data into more sconomical formas.

(1) 3

client-centered concant of coungeling the attention of guidance experts

gacordine of data. #ith the advent of the

has been fosused upon the posalibdilities of pupll participation in record-
keeping. Thoas wWio lean boward this philosophy hold $hat the pupil shouwld
ghare in keeping hils records as well as in ueisg them if they are to have
thair greatost value. Allegediy the pupll is able $0 see more clieariy
the relationships, patierns, anl trends 3wt emerge from a atudy of the
Gata as he makes the various satries on the records.

A stady of the guldance programs reported in literature reveals that
& vast mejority of sounselors elithey record pupil data thomselves or oise
delogate the regponsibility to $sachers or trusivorthy members o¢f %ue
clerical ataff, The purpose of this has been $o avoild any possible harme
ful effects resuliting from alsinterpretation of the data by the pupil.

Until sunh time as the virtues of having the pupil record his Jdata



are proved experinentally, 1t seoms wise to train the prospeetive coune
seior in the iraditionsd methods of record~keepinsg. FPorhaps 1t 1a wisest
te dtrain the siudent in both procedures so that he will be hetter able
to select the one bost sulted to his philoesoply of counseling.

Aoal foxms. Ae the counselor deals with eadh individual he acowmlates

e mags of data some of whieh mey be relevant 40 the cass while otners may
have no lmmedisits wonlue. In testing, for example, the quantative scores
may be sufficient in cne instance while in snother performense on indi-
vidual items nay be nsceasary. Masses of ansedotal reporte mey be re-
guired in undsrstending one puril while for amother the eallent fects
nsy be rovealed in only & few anecdotea, Similar differences mey be
notad in the valus of other date that pour into the svunseloris office
fron Leachers, parsnie, glinlee, employers, and others having contact
witl: the pupil.

"ne of the merks ef a competent counselor 4s the ability to sun-
nayize and condense masees of data for current and future use withoul
losing or distorting the original meaning. This competency requirce &
knowlelge of common benevior patterns ab variouws siages of dovel opmead
and fho casual factoers with which they ave associated. 14 requires the
abiliity to see peaningful relationships Letwasn lsolated iteme and meparate
fragnents of data as they relzle 10 the case in question. It reguives the
ability %o recognize aud discard syurious and worthlese iteme and $o dring
together in profile and sumnary form the ilens germans to the case. This
intricate procadurs is used most often in counseling bdubd 1t is alsd appToe
priate in record-kescing.

Ioeznse of the complexity of thls functlon and the multipliieily of



factors involved, a high degree of competence in its performance regquires
s background of scademic training supplemented by extensive practice.
Acsdemic $treining enables the student tc acquire & knowledge of the tech-
niguen snd proeedures used, while the skill and insight nscesszary to
epply the techniques and procedures effectively result only from practi~
eal experiencs. Although some counmelor treainers not having prograns

cf supervised praciice provide sample data for siudents to eummarize and
condense, this procedure is somewhat stersotypic and artificial beczuce
of the unpredictable factors involved.

ditiocnal items in the orientation and placement ares of secondary im.

Coungelor trainers considered two ade

portance in terms of chi square. Of these, Itenm 63 pertains to the
proceseing and forwvarding of records of pupil transfers and graduates
to the proper recelving school while Item 73 provides experiencs in obtaline
ing reporis from pupils and employers concerning action taken with regerd
to referrals.

In order of importance counselor trainers rated these items 104 and
91, respectively. The corresponding ratings of 68.5 and 79 by counselors
show a substantial difference for Item 63 2nd a lesser difference for
Item 73. Apparently counselors felt a greater need than counselor trainers
for practical preparation in the devel cpment of skills necessary o perform
these functions.

(1) gopying and forwardime %o the proper regeiy

meana of conveying to the receiving school significant faets learned

. schools bhe neces-

Tfrangfer records are &

about the pupil by the sending school. Traditionally the transier record

has consisted of 1ittle mere than a rejroduction of merks by year and
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of positive recormendations, and to communieste data without losing or
distorting the original mesaning. Students with supervised preparation
in the personzl inventory anrd couneeling services will have had an Opw
portunity to develop the separate fecets of this competency. Their
application to the construction of transfer records should be aimple and
reietively easy. It would appear, therefore, that the prinecipal walue
in praetical preparation for the performance of this function is to ime
press upon the student the importance of the tranafer record as a device
$0 merve tha pupil 28 well as the administration.

(2) Cbtaining reports from pupils and employers on action teken with
resards to referral. In cases of referral the pupil will be expected
to report back to the school whether he wes employed and, if so, the type
of employment, nature of work, wages, hours, ete. It ig to be expocted,
also, that the employer will send in a gimilar report. These reports are
nocezsary to insure observance of federsl and state child labor statutes,
to safeguard the pupil against exploitation, and to determine any special
training the pupil should obtain in order to fit himself better for the
Jjob or to prepare for promotion. In many school systemsresponeibility
for securing reports from pupils and employors rests with the coordinatoer
or the central placement officer. VYhere neither is availlable, this fune-
tion ie centered in the cffice of the sachool counselor.

Reports of employment contscte may be obtained orally or in writing.
In meking the contact the pupil may cerry with him a duplicate form, one
rart to be filled 4in and returned by himeelf and the ether part by the
employer, Or, if an oral report is desired, the pupil may be requested
in advance to return to the school and give an account of vhat transpired.

"he vresponsibbe corool officer muet then obtain the neceasary information
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from the employer by teleuhone or personal visit to the place of employw
mont.

In preparing for this functlion 4t should be pointed cut that in
classroom ingtruction the student is usually apprised of the information
desired from the employment contact and the procedures for ohtaining it.
Beeause of the simple formality involved in the performance of this funce
tion, the only advantage ln practical preparation, it would appear, liss
in the opportunity afforded the student ¢c discover the beast and most
economical procedures for obtaining the reports.

Follewnp. One additional item in the followeup ares wss considered
of secondary importance in terms of chi square acocording toopinions of
counselor tralners, This iteme«lumber 82--pertaing to assembl ing and
tabulating data in the follow-up survey.

In order of importance Item 82 was ranked 55,5 meccording to responses
of counselor trainers and 93 sccording to counselers. Of the experiences
pertaining to the follow-up survey thls is ome of the highest-ranking Ly
counselor trainers and ome of the lowest-rankings by counselors. Counselor
trainers obviously felt s greater need for supervised preparation in this
oxperience than counselors.

(1) Assemblins and tabulatine gurvey data. To increase the wvalidity
ef the followup survey the data obtained must be expertly sssembled and
tabulated. Although the counselor may not actually engage in the compre-
hensive task of assembl ing and tabulating the data, as the sponsor of the
survey and as the supervisor of survey personnel he must have a detailed
knowledge of the most accurate methods and procedures required in this
activity.

In order to perform this function the eouneelor must de able %o check
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evary item on each guesiionnaire befors tabmlation to insure accuracy;
ehange occupational terms %0 egquivalent titles or to the code used in
the ceccupational classification selected for the talulzbion: dascide and
in orderly fashion transfer tc cards sny informaiion that ia mors easily
sorted and tabulated from cards than from the original gquestionnaires;
plan for tabulatlions and, 1f necessary, cross-tabulations that are sigz-
nifijcant in relaztion to the original purpoees of the survsy; arrangze for
cards to be punched in accordance with ore-determined codes, if mechine
tabuletions are used; sory the eards and total the frequencies according
to the tabulations desired; and label and arrange in orderly fashion the
original mestionnaires and the taulations,

in considering the necessity for supervised prsparation in the ver-
formance of this function, 4t should be pointed ent that previous experi~
ence msy make this item provisionmal. 1In 211 probability many students
will become acguainted with the foregoling activities in a2 research course
prior to supervised counseling practice. At the time of mupervised praoe
tice gsome students will have perfected the necessary skills through
research projects in conmnection with course requirements. Others with
& teaching background will have experienced these activities in followeup
surveys carrisd on by theilr respective acheols, The avpropriuteness of

this iten, therefors, may depend upon the previocus exerience of the

tyrainee.
School snd gormunity relatiopghivs. In the schoocl and cormunity ro-

iationships arez thres additional items were rezarded of secondayy ine

portasce in terms of ohi squars according %o responsses of counselor irainers.

Of these, Item 93 pertains to teaching a class for s school term during

the poriod of supervised practice, Item 100 to holdinz memdbershiy in =z
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copnmnity service orzanizedtion, and Item 101 to attending socisl fanc-
tions ir the comrunity.

Ir order of importance subatantisl differences may be noted hetween
the retionges of the two groupe 2f esubjects. According to the resronees
of ceunselor traliners, Items 97 and 101 reeeived equal ronks of 1C0.8
and Item 100 & rank of 106. Corresponding ratings by connselers show
equal renks of 57 for Items 893 and 101 and & rank of B7 for Item 100.
Counsnelora, 1% would sppear, »laced greater emphmels upon the need for
eupervised preparation in these experiences than counsel or trainers,

(1) Zopghing a glass for 2 achool term, With the growing recogni-
tion of 4ke hishly sneclalized nature of personnel work, the gualifications
demanied of the counsel or have undergone si-nificant aehanges, Desgirable
peraonality tralts, once ignored, have been defined; special curricula
have been outlined and exmienfed from time %o time; and exrerience has heen
extendad to include induatrial, commerciszl, and professionsl fields re-

Lated to personnel work. Ont of this millen one bamie resuirement has

o

ronained escentlially the same. This reguirement iz teac:ing experience.
Prosgumably this experience enables the comnaslor $o gain, among other
things, & clearer undsrstanding of the work of the classroom teacher and
her point of view and e apprecizte by Airsct contact the rrohlems faesd
by pupils in the olassrcom. In view of the fact that thie knowledes may
b2 a valuable asset in counselor $training, one of the major questions
confronting guidance dirsctors ist Should trainess, narticularly thoss
wita no experience dackzround in teaching, bhe nermitted to oarry some
teacting load during supervisesd connzeling practics?

In attempting %0 anawver this guestion it should be pointed cut that

there are, of courss, two slternatives: (1) teaching experience may be
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obtained before supervised counseling practice or (2) it may be acqaired
aftervards. Perhaps the former is more desirable, for then the student
will be able to devots his entire energles to counsel ing practice. Teach~
ing experience following supervieed counsel ing, while useful, is unques-
tionably anticlimaxical insofar as its value to counseling practice is
concerned. Thie leaves the guestion unanswered since numerocus pupils
enrolled in the guidance curriculum will have had no teaching experience.
In the opinion of the investigator some teaching experience during
supervised counseling, regardless of the student's background, may well
enhance the valune of the counseling experience. In addition to the wvalues
enunerated above, such 2 plan snables the student %0 estadbliah and improve
relationships of mutual confidence with teachers and pupile which 4s ee-
sential to effective counseling practice. On the cther hamd, there is
always the danger that counseling practice and teaching will interfere
with each other remulting in subordination of one to the other. To mini-
mize the danger teaching may be limited to one clasa for one tem, pre-
forably 4in the field of the student’s undergraduvate major. IEvexn so,
becanse of the brevity of the period of supervised counseling practice
in some institutions and the precccupation of the student with commltments
at the university, the disadvantsges may outweigh the azdventages. This

may be regarded, therefore, as a provisional experience appropriate for

some students in some institutions and inappropriste for cthers.

available %o the school counselor. The meny eivic, religious, socisal,
welfare, health, and recreational agencles whome members are professional

and lay people bound together by common motives stand eager to serve the
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not aiways feasible. 4And fifthly, unless supervised prractice iz in the
nature of & full-tire internzhilp, the rressure of commitments at the
vuiversity may interfere with azctive mermbership in 2 community service
organization,

Notwithstanding the foresoing hendicaps, membership in & commanity
service organization during suporvised comnseling nractice can be used
to broaden the baag ol counsslor training. It can be made a genuinely
educsational experience.

{(3) Abtending social Zunctions in the gomsunity. It is generally
rosognized thal the pupil cannot bz counseled sauccessfully apsrt from
the structure and dynamics of his soclzsl and enlbaral environment. The
many groaps boupd together in the commnity by economic, religlous,
politieal, ethadeo, age, and szor tiss very gonsidarably 4n the behavioral
condonations and rostrictione 9f their membera. Moreover, these sano-
tiona and taboos are drnamlc within the gromp, changing from time to
time 28 2 remilt of omtside influenceg. Only by understanding the at-
titudies, walues, bellef patterns, customs, and mores prevalent in the
community cen the counselor analyze the pupil'ts position in reiation to
the group or groups with which te is 1dentified, which is a2 necessary
vart of diagnosia and counseling. Thiz understanding can aome about only
through close association with people as they livs, work, and play.

I preparing for counseling many students will have an onportunity
to study adout thess differences in social peychology and sociology
classges, bul an avareness that these differences axiet is insufficlens.
The traince must identify the séructure snd Jdyramics of soclal and enl-
tural groups with which hie sounselecs are associnlted If he is to render

the naxisum servigs. Vhile a thorouch underztanling of thase groups



doring ths brief poriod of supervised cownseling is herdly possible,
the traines may obiain mich va2luable information by adtendins soeial
funstions of the cormmity.

Iy attonding social funotione in the cormmnity served by the co-
operating scdhool the traines is afforded an exeallent opportunity o
lsarn somathing about the sacinld and culiural enviromment of hig coune
seloea. MHore he may study the oscunationsl and efducational sétatus of
nenbers of respective groups in an effort $o identify soeclal leveles.

He may leara vhat different claszses and grours will condone in the way
of goslial, economic, ethileal, snd linguniatios behavior. He may discover
any predomiunant political end relizions elipnmenta that m&y exiast and the
sttitudes of these groups tovard minority sesments. He may find evidence
supcorting acceptance ¢of or discrimination arsainst certain ethnic groups.
in fzeb, hie may get 2 fairly clear plcture of gome of the ountatanding
soclial and cultural forces whigh heln %te zheve the lives of the pupils
with whom ho works., In addition, the nersonsl relationships which he
astablishes may contridbute immoasurebly %0 the success of his training.

Attending sccinl fuanctiona in the communiiy served by the practice
sehool hiag no inherent walas for the trainee, It can, however, be nade
an edugcational swperience. It will nodt suoply 211 the information needed
by the traines $° undsrctand the cultural sstiéing of his subjects, but
at least 1% will focus nis sttention unon one of the most fundamental and
ofdentines naglected favetes of connseling.

Jegegreb, Iten 102 in the resesreh ares was rezarded of sacondary
impertance in %orams of ol 2ouare according o ocpinions of counselor traine
ers, Tuis itmm emsbles the trainss %9 encage in a2 simple ressarch probhlem

in conasction with the schoel eor gsuidanaes nrogram.
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in order of importance Item 109 wase renked 37 by counselor $rainers
and 71 by counselors, Attention is called to the superiority of ocoun-
selor trainer ratings for this item over corresponding ratimgs for
Items 78 through 85 vhich deal with cooperative research., Similar come
parisons of the ratinge of counsalors revea) greater emphasis upon
regording, intorpreting, and using data obtained cocoperatively and less
emphasis upon planning the project and seguring the data. It is gquite
evident that counselor trainers feld a greater need than counselors for
practical prepavration in problems of individual research. Moreover,
they obvicusly felt a greater need for practical preparation in indi-
vidunal research than in cooperative research.

{1) Deing a simple yesearch problem in gonnsction with the school
The chief purpose of the research service in guldw

ance is to improve the effectivenase ¢f the other services anl of the
program as & whole. However carefully planned the guidance program may
be, its continued effectivensss will depend upom a pericdiec and thorough
check of the methods, technigues, and procedures applied in the various
services. While the research activities engaged in by the gounselor may
have special impert for the guidance program, they will also have ime
plications for the improvement of instruotion and sdminietration. Theo-
retically the research service is designed also to make significant cone
trituations to the store of mmidance literature for the intellectunl and
professionnl growth of peregonnel workers. How well thie service funcitions
will depend in large meamare upon the competence of the counnselor.

A %00 common belief among educstional workers la that the completion
of a sarvey course in the methodology of educstiomsl research is suffi-

clent to equip the student to dc competent research. This ie just as
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grronoses 88 tho notlion fhet - strvey course in teashing methods will
prepare hin to teach. Ordinarily this type of course is desgigned to
aoquaint the student with the various methods used in rescarch and the
technicues for colleoting data. In many Sunstances practicsl application
is 1limited to the cltation of o few examples and illustrations. Pwven
vhere practioum training is reguired, the atudent socarcely has more than
snonph time to develop oompotonce in the use of a single method., Under
these conditions there is aluaye the danger that he will nse the one
moethod as & recipe te be followed in routine fashion sand that later on
problens which 40 not lend themsslwves to thie method will be dlsregarded,
The refinement of several methods in a practical esetting iz just es
roenaonable to expest in Posearach asz in teaching.

Many students sarolled in the guildance curriculum complete a survey
courss as & re-requizite to supervised counseling. Others realize soms
practiosl erxperience in the vreparation of speelizl projects for certain
courses. Virtually all devote some $time to tho etady of spoolslized
techniovern, such as tests, statistioal methods, obeervation, rating, and
the interview, although this is zeldom dome with reforence of research.
toet advanced students in cuidance will have the technical Imowledge
necassary for ressarch Wut many will lack the abdbility to apply this
knovliedge which comog about largely through experience. TFor those who
have not developed competence in resasarel, the przotice scshool affords

an ideal and recliistic setting for a linited smount of ressarch ezperience.

mm &
Four additional items wore considered of escondayry irpordance in torms
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of eri snusre zceording 3z opinione of counselors., These ldens 79 4ise

trituted amongs twe of tho aeven major areas in the checklisd as follows:
I COcenpationzl and Edueational Information 3
I Porsonal Inventory 1

2). and edugational informstion. In the ccourationa) and

eduecstional informetion srea counselors resarded lteme €, 9, an? 1% of

sacondary imortance in term= of chi squere in addition %o thoese linted

in the penvltinmnte gection shove, Of these, Jtem 8 perteins 9 the eorle
lection of data by job analysia, Item 2@ ¢ the processing « Iinformation
by evelnating materisgls, and Item 13 %0 the emstrustion of an compationsl
and educational information file.

In order of immoritance Items 6 and 9 were ratsd 80.5 and 80.5, re-
spectively, by econngelor trainere as compared $o 101 =2nd 82,5 by coun-
selors. On the other hand, Item 13 waz ranked 74 by counselor iralnors
and 48,5 by counselors. Thig 1s the only item in the osmmations) ani
sinmational information ares with an omtstanding rank differanae in favor
af sounselor ratings. It ia svident that omnaalors faelé a grenter nesd
than eomnselor trainsrs for practisal $training in the conatrwetlion ¢f ean
serupational and educationsl Informatioson £ile and a leoaser need for traine
ing in jeob analyais and ovaluating materisls.

(1) Chserving snd mekinz a Job snslvedis of 3 looal Jok for fhe files.
Joh pnnlysis iz an intensive nothod for obicinins dotalled informadion
ahont a job., It entoils oboerving the dutics of the Job and the fanetlions
verformad, obtainings faets about the qualifications reguived, and securing
any othor suthensic dets abouk the job whieh many be umseful in improviug
performance and in selecting and procwuring workers,

Jobh anslysia is widely weed throughout industry, Lut since significant
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variationz may oocur in a Job from ome industrial establishment to
ancther, nost major indusiries employ thelr own analysts. Enployeras,
in most instences, are very coovperative in supplying Job information to
achesls for mse in curriculum plenning, voecational counseling, and for
rehsbiiitation prurposes, The United States Zwployment Serviee has for
rears oollocted occcupatiocnal informction by Job analysis which is aled
avallzble to the school counselor. Cther job information may be obtained
from cormeroial pudlishers and private agencies. Inforsstion from the
latter gources must be adapted %o local conditions. 4As a rule swmall
eatatl ishments in the commanity J0 not have job analysie programs and the
school migt provide 2 ftrained staff member to cbitain the desired iuforma-
tion.

ne learne jcb analysis Uy doing 1% rather than by reading about it.
Fxperts sgrac that vhile some study of metiwds and procedures used in
nnalyeie 16 helpfnl, it cannot substitute for actual experience.
fhartle (37), for eczample, inlicates that after a week of intensive traine
ing oz the nmanual and procedures, it takes at least six months under close
eoyezvigion for mogt analysts to becoms reasonadly proficient in job ana-
lyeia., Ze suggeets, however, thal an understanding of occupational ine
formation sen bo acquired by this method with only brief practical
training but that praetice werk ghiould bHe lutroduced early in tue college
comrse in order for ths student Lo spprecizte the occupational mmteriale
that are dlzoussed and used lzter. ‘fnig, of course, is not possiblie when
supervised practice le the culaminating activity in counselor preparation,
However, Shartle regards the course ir cccupationai information mes a very
appropriate setting for the student to consiruct his own forms for study-

ing Jobsg, to visgit sctablishments and systematicelly observe jobs, and
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to prevare descriptive materials. 3By supplememting thie preparation
with supervised training in the practice school the student's knowledse
of jJob analyeis will be greatly enhanced., Further irprovement of the
ability to use the Job~analysis technique may be realized through con-
sciouas effort on the part of the counselor in professionsl practice.
(2) z materisle with the mse of acceptable

1f voca~

12t ation

tional counseling is to be moest effective, the ccoupational information
unged by the counselor must de scourate, wp-to-date, and complete. It
has been shown tia¢ masny of the materislies that pour into the counselor'is
office are insppropriate for counseling simply because they do not pro-
vide a complete pileture of the Jjobe they purpvort to cover. By failing
to recognize the limitationa of such materials the chances of sssisting
pupils to make sppropriate vocational choices are greatly lessened.
The counsslor as the collector anl user of cocupational materisls must
be able to ewvaluate all types of occupational literature in order to
insure that a glven publication contains the facts deemed necessary and
to recognize any omiesions in Job coverags that may occcur.

¥xisting guldes tc the evaluation of occupational literature make
training for the performance of this function relatively simple. Although
there are several useful guides, perhape the most outetanding sre "Content
of a Good Cccupational Monographe-the 'aslc Outline," (&) “Distinguishing
Marks of a Good Occupational Monograph," (12) anl "Standards for Use in
Preparing and Bvaluating Occupational Literature.® (29) These guides
contaln comprehenaive cutlines for measuring comple teness of coverage of
all toplies pertinent to an occupstion. By reading a publication and come

paring ite contents with ¢the criteris used, the student is able to Judge
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the adegquaecy of contend. Although training for the performence of thls
funztion may be reserved for the practics school, adequate preparation
may be obtaianed very convenlsatly, it would sgppesr, in the ccoupational
information course.

(3) kaking an oocurstional and pducakiona) information filo. The
counsslor collescts numerous cccupstional pudblicaticne on z wide range of
sobjectes from s variety of socurces. 7o insuvre that the colleetion does
not baccoe zn accusmlation, the saterials must be sbored inm ac orderly
nannsr. The counselor ss the curator of materials sust devise ways for
the ecomomle filing of publications sc that all lnformation on & given
subjfeet will be readily at hand vhen needad.

In preparing for thie function the stulent may profit immessurably
from & knowladge of the current filing plaos now in uge. Familiazity
with the advantages and disalivandsges of these plans should snable hia
to Judge the one most appropriate for any glven get of condlitione, ale
though an adaptatiocn may be necessary toc fit the needs of the local situa-
tion. Iy studying $he mechanical details and the merits of the various
rlang in the oseoupational information clsaes eand by observiang the plasn
used in the practice school, the beginnlng counselor ehould be alequately
equipped to devise & system for filing occoupational informestion sulteble
for the sciweol in whiel he iz ermployed,

Igrgopnal inyeptors. One additiomal experience in the personal ine
ventory area was consldered of secondary importanes in terms of el square
ageording to respwses of counselors. Thie item~~Bumber Z2S5~-providies
experience in iaitieting perscmnel records for pupils for whom the schoeol
has no records.

In order of importance Item 29 was renked 60.5 by counselor itrainers
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and 4Z.5 by counealors., Apparently counselors feld a greater nsed for
practieal zrepnaration in the parformanece of $his furctiom than ccunselor
trainors anticlpa tad,

(1) Initiztine recorde for pupils for whom the achool has po records.
In crder for the counseling servies to function effectively, it iz neces-
pary %o ave av2llalble comuletive recorde that afford the data for =
cage study of every vuril. %While an up-to-dote versonal inventory
cervice maintaine 2 record for every ropil in schoel, nrew records st
be initlzted for incoming transfere and for pupils enrolling in schocl
for the firaet time. Althoungh the record aceompanying the mapll trensfer
criinerily supplies wach tasic data, devending, of course, upon its ocom-
Pleteneess, this may need to be gupplemented with additicnal infermation
chinined by personsl interview or the pupil questionnzire., TFor firsi-
seay rupils the dota will coneint of informetion sbout the hore end
famity background, the health record, and any additional facte the rparents
are able to saprly abomt the vurnil. It is the responsibility of the school

counselor 4o meomre thess daia end %o initiate the cumalative record prompt-

b
&
L]

Initirting curmilative racords is 2 routine task for the exnerienced
serascanel worlkey awl should noet nrove tco challensing to the inexrerienced
atanszelor, Yhile some practiesal] preparation may serve to impress upon
the gtudent the Loportance of prommtusss and the prosedures to he followed,
the knowlaedge of resords acguired in the olassroom and orientation o
the perszopsl inventory in the vractice school, tegether with exrverience
in mskine entfies on sristine records {(Item 28}, shomld constituts adegunate
vreparation for the exercise of this funsction insofar as the developnment

of skillzs is concerned, DProctical preparation, therefore, may well be



confined o the time raguired to dewveloc Ladbits of promutress and o

dgmonatrate compelence in procsdure,

@ bo lexug of fhi Scuare Ly Zold

Table 10 showa that the romaining eight iters wore consildered of
leael importanse in terms of chil equare acoording to opinions of conne
gzl or trainers and counselors. Thease items are dlstributed amimg {ive

of the aseven major 2roas in the checkliet 2 followm

1 Qcoupational and %Hducationsd Inforration 1
11 Fersumazl Inventory 1
I¥ Ordlentation and Placement 3
¥ Tollowwp 2
YI Zeneol anl Copmanity Relationshipe 1

Jtem 12 in the cocupa-

tional and edugetional information area was conaidorsd of leasd importance
in terms of chl sguare according to counselor trainers and counselors.
This 1tem nertaling to hasping the comrationsal and sducetionsl informaiion
file current.

In oxrder of importance lten 10 wes ranked 47.5 by eouneelor Syainers
and 80 Uy counselore. It s interesting to note that of the ilteme pere
taining 850 the maeictenance of information, counseler trainers regarded
nupervisaed experienco in keeping materiale current as belng substsntially
wore important then meking an cocupational file and less irportant than
filing materiale. Counselore, on the other hand, cmaldored this item
the leaat iomportant of the thres.

sl and educational informaticn salerlsis

{3} i
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asgured of current occupational informestion when he neede 1it,

In his academic preparation the student is usually apprised of the
importance of keeping occupational and educational informetion up-to-
date am one of the basic pripnciples of guidance. He becomes familiar
with the techniguees and procedures used in establishing and maintaining
channels for securing information whish are ocutlined in other items in
thieg area. He is also adviased of the necessity for keeping information
accurate and current by making the necessary revisions in the file.
¥hile this appeare to be adequate preparation, there is 2lvays the pos-
8ibility that the work load of the beginning counselor will become pro-
hibitive and that this important funetion will be subordinated to what
are considered more essential tasks. Some practical experience iv this
activity may serve to imprees upon the student the importance of wuwintain-
ing an up~to-date occcupational information file as one of the most ssesen~
tial tools in counseling,.

Yergonal inventory. Item 28 in the persmal inventory arem was con-
sidered of least importance in terms of chi square by counselor trainers
and counselors., This item pertalins to securing from sending schools
records of ineoming pupils.

In order of importance Item 28 was ranked 97 by counselor trainers
and 60 by counselors, Although 1t i cuite evident that counselors re-
garded this experience as being substantially mere imporiant than soun-
selor trainers, according to both groups it is the leowest~ranking item
pertaining to securing data for the personal inventory. “hie is under-
standable in view of the faet that the skille and spyreclations invoived

are negligible.

(1) Obtainine from sending schools records of incoming pupils. When



a pupil transfers from one school %2 cnother portinent d=2in summarized
from Lis cumlestive record sro unoally forwverded siml tensonely. This

ie accepted practice in mos ¢ scheoles, Yat there are occasions when the
schiool fails to forward records beczuse of oversight or beecsuse the

pupil neglects to provide aunthorities of the sending school with the name
of the school %o which transfer is beiny mede, OJonseguently, every school
pust mele a check to deternine if a1l records of incoming pupiles have
been roecelived., HNHissing regords are ordinerily obtained by written re-
quosts forwarded to sending schocle, These regqueste may be initisted by
the principal, or the resroneibility may de delegated to the 2irector of
edmiggions or the counselor.

Since mogt records zre formal in nature, this funetion merely reo-
ruires the abllity to discover miesing records and $o a24drese 2 simple
commnication to sending schools requesting the desired recorde, Such
2 routine ftem of mdninistration does not appear to warrant any practieal
preparation. A knowledge on the part of the comnselor that obtaining
misging records from szending schoola s e responsidility of the guidance
department should be sufficlent.

Orientstion =nd nplocoment. Three items in the orientation and place-
ment area wore considered of least imporsance 1ln terms of chi square hy
both groups. Of these, Item €1 ig concerned with making arrangementa for
groups of pupile $o visit nearby aeclleses and trade schoole in whiech they
are interested, Item 88 with rezistering pupils desiring fmll- and »art-
tine employment, and Item 72 with sopying and forwerding to prospective
amployers the necessary records of pupil apslicants.

In order of importance counselor trainers sesigned thege three items

ranks of 05, 77.5, and 95, respectively, as compared to correspoading
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ranks of 65, 89, and 96 by counselors. wWhile some differsnces may be
noted between groups for the ratings asasigned to Items 61 and 66, these
are less outstanding than the remlts of their comparison with related
itemg in the orientation and placement area. Iitem 60 which is designed
to provide experience in orienting pupile to colleges and trade schools
with the use of information from secondary sources was ranked substan-
tially hicher than Item 8l. HNo doubt %hls is due to differences in
purpose. In the case of pupile who plan additional programs of educa-
tion beyond secondary school, information about colleges and trade mchoole
is usually provided prior %o the actual visit to assist the pupil in
eaking an occupational choice. The visit to colleges and trade schools
enables the pupil to seleoct the most sultable institution in which to
receive the training. Since the skills in Item €1 are no less exacting
than those in Item 60, these are obvicusly ratings of fancticn.

Another significant ohservation concerns Items 66 and 72 vhich are
rather routine administrative activities in placement along with Items 67
and 73. The ratings of these items are substantially lower than those
for the remsining items which deal primarily with placement. It ie quite
evident that both groups felt a greater need for supervised preparation
in assisting pupile to obtain suvitabdble placement than 4in training to per-
form the administrative activities related to this function.

g for groups of pupils to yisit mearby golleges and
Irade schools in which they sxre interested. The visit to colleges and
trade schools is designed primarily to assist the pupil in selecting the

institution offerinzg the curriculum he desires. It is expected that voe
cational cholces of the pupils making the visit will have already been

decided upon and that the institution to be visited offersg training
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consonant with these choices, although in some instences the vwisit may
be used to confirm whether or not the pupil wishes to continmme with hie
rlansg.,

Ordinarily e toachier or cvunsslor, and sometimes both, arrange
the vieil. Regardiess of who is responsible, the preliminary planning
iw substantially the same as that for the industrial visit. The pupils
are urged to read in advance all pertinent literature on the institution
to b2 vislted for an understanding of esuch things as size of the insti-
tut fon, location, admission reguirements, tultion, curricula, scholarship
2id, fraternities and sororities, opportunities for part-time employment,
ate. Gnestions to which answers are desired are formulsted by pupils.
These ars supvlemented by any suggestions or important considerationa
the tsacher or counsslor may add together with instructions to pupils on
the conduct of the trip (24).

Daring the tcur the pupil 1s afforded an opportunity to gain realie-
$ilc impreseicns impoesible to obtain otherwise. Among other things he
may visit classrooms and laboratoriees to get some 1des of how college
instruction difisrs from high school teaching. He may %alk with in-
structore t¢ determine if the curriculum of his choice will enable him
to obtain the tyve and quailiiy of trzining desired, He may tour dormi-
tories and fraternity houses to learn how stuodents live and work inde~
pendently. Iy obsayrving and talkine i ¢th atudents he may learn what is
expocted iun the way of emdned of sitvdonts away from the environment of
the home and the cars of sollicitous parents. Iie may gain impressions of
student morale and cet the "feal" of campus life. These are important
considerations in helping the pupil to conform whether or not he wishes

to continus with his oducational plans and to decide upon the most suitable
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fingtitution to attend. Fellowing the trilp discussions similay 4o thosze
ia industrial vizits are neceeszary if the guidanes purposes are to be
renlized.

It has besr stated that counsgeling a pupll on the choige of g col-
lege does not differ from counseling in other problem areas. It has been
shown aleo that the eosllege zud trade school visit is similar in proce-
dure to the industrisl visit. It would appesr, therefore, that the peed
for training in the use of this tectnigue is Just 23 grest for one purpose
ag the other, slthough extensive tralnipg in duplicate skills of thie
type shonldl bs avolided.
registering pupils for amployment most sehools obgerve one of twe possible
progedures or gome variation theredf., The firat procedure entails a con-
ference Letween the counselor or plscement officer and the pupil during
which the reaszong for desiring employment aznd tie type of employment dew
gired are discussed. If by studying all faots in the case the counselor
is reascnzbly sure tho pupil can profit from exwloyment or if the need
for employment 1s established, $the pupil'te name is entered on a registver
and he 1s given & persomal guesilonnalre (o complete and return later.
This completes the regletration. The suitability of the puriite choice
in deternined in subeeguent confarences from a2 comparison of data obtained
froem the persopal guestionnzire, the school reeords, and ths conferences
themselves with the reguireronts of the job, The second procedure in-
volves a series of conferences for the same purxpose ss those folloving
tre firet srocedure during vhich registration is completed (10). Tech-
nic=lly the suitebility of the clhcice ag well as the need for employment

is zotually determined prior te registration. The minor diffsrencee shounld
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records of pupil applicerts., Among other nseful purposes records serve
to introduce the pupil applicant to the employer. In considering pupils

for employment many employers demand from the school a detailed record
of the pupills gualifications in relation to those reguired by the jod
for which he ia applying. TFor examle, if the Job consists of typing,
the employer may reguest & regord of training and previous typing ex~
periencs, the results of any tests showing speed and acouracy, and sven
sanpleos of the pupil's work. For $tabvlating and checking, he may bs ine
tereated in eovidence of the puprilie ability to handle figuree acourately
and legibly. Some employers of course prefer to sppraise the vapil's
gualifications in the initial interview. ¥Whatever the arrangement, the
counnsalor or placement officer met be adble to supply seccurately, suoe-
clnetly, and in understandable langusge pertinent information which will
ennble the employer tc form an opinion of the pupil's fitness for the job,

The successzful performence of this function requires the ability
t0 see the relationghips between varioue items of data, It involves the
collation of data from many sources and the anslysis, consclidation, and
gvaluation of those data in terms of Job recquirements. It includes the
ability to commnicate the results o the employer in writing.

In training thess skllls are, for the most part, duplicated in itoms
which wers ranked superior to this item, Excessive duplication ¢f $rain-
ing in such skills 1o costly and time-consuning.

Followap. In the follow-up area two items were regarded of leaat
imporstance in torms of chil square by both groups. Of these, Item 81 pere
taing to contacting and enlisting the cocperation of persons and groups

to participate in a follow-upr survey and Item B3 provides an opportunity



for the trainse %o acquire siill in recerding pertinent informsiion obe
tained 1o the eurvey on pormansnt recorvds.

In order of importance counselor trainers ranked these items 77.5
and 9%, respectively, 2s compared o 99.5 and 62 by counselore. & glance
a2t Table 10 reveals that Item £1 resceived the lowest rark in the followe
np ares according to regponesez of counselors and that BZ was rarked lowest
by couneslor traliners.

The differsnce ip retings for Iter Bl msy bo attributed in part to
polint of view., Iz practice meuy counseleore regard the felloweupr survey
g2 a guldenes activity to be planned and executed by the guidsnce departe
ment. Such a plen iz cloarly demonstrated im an zecount of a follow-up
survey conducted in the Lerain, Chis schoolz and reported by Walker in

the Febraary 1951 lstue of Qoemy g {43). Others (&) conceive of the

follow-ny purvey 28 a cooperative enterprise in which the guildance staff,
pupile, teachers, and members of perent 2nd sommanity groupe participate.
This plan requires greater ingemuidy and resourcefulness on the part of
the couaselor in recmiding persomnel 0 assist with the murvey.
Aacording survey informatiocn on normanent records is a routing cleri-
cal actlvity yieldlng 14i%%le in the way of shtiils berond thoge nermily
aggulred in ordinary ianterprotetion and record-kesping. It is quite evie
dent, however, that beginaing couneslors experience sreater 4ifficul ties
in the performance of this fanction than oounsel o trainers anticivs ted.
(1) gontagtine apd enlisting $he gooperstion of persons and groups
aivete 4n the purvey. Althoush some guldance staffs prefer to

Lo

gonduat thelr own follow-up surveys, the most efficlont surveys, it fe
felt, are cooverative projects which inciuie the best talents availsble.

in making the sorvey a varisity of pkills sre reguired by the numercus



activitien. These Include such items as estadbllishing need, delining
surpsses, planndng the dsdzails of the survey, comstructing the guestion-
neire in terme of %the uses to¢ he made of the information, develuping a
roster of nawes and sddresses of former puplls to be cuntached, mineo-
srashing forma, Hyping letlers, addressing envelopes and wailling the
formg 4f the eubjecte are t¢ be contacted by meil, treining interviewers
Lf the personal survey methof 4s to be used, checking thoe refuruns, as-
senbling and tallating the date, recording the iunformation, and inter-
preting the omteomes. Poprlls, teachers, parents, representatives of
educational and youth-serving organizstions in the comrmnity, consul tants
from the state deopartment and the wuniversity, ce well as members of the
cuidanes staff may make vital and effective contributlions. uite cften
responsibilisy for recruiting the necessary personncl falls upon the
counzelor or the personnel committec of which the counselor 48 likely to
be z nember.

Solieciting the cooperation of pupils, teachers, and consultants
ghonld 2e a fairly simle fank, whillc the facillty wiith whieh the com-
manity is browught in on the project may offer a greater challenge. Davis
and Yorris {(10] and Cermane and (ermens (20) sre of ths opinica that
numerous corrmunliy sgencices =nd organizations sre willing to offexr thoir
gervices Yo the school 2t a moment's notice., While this is doublless
true thers may Lo other useful groups léss ecager to eocperate. liyers (28)
tokes a moere practicsl ard systemntic suproach 4o the problem. He auge
geste that the cooperation of the conmmily can best be obialned by
cataloging first of all the ovganizetions end sgenciss in relation to the
gervices in wWhiich cach can be of groatest assistance and then establishing

gad maintaining ralations hedween the gmidance department and the various
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sgencles that each can best contrilute the services for which ite help
is gought. This, he feels, must be worked out together by carefully
chosen representatives of the guldance department and the agency or
agencies in guestion,

In suparvised preparation the amount of practiesl training in secur-
ing survey personnel depende, 1t would appear, upon point of view. If
the survey is regarded as a2 projeot to be conducted by the personnel dew-
partment, the need for practieal preparation in recruiting survey per-
sonnel does nod appear tc be great. If, on the other hand, the survey
is envisaged as a cooperative enterprise reguiring the services of both
school and cocmmunity, the need becomes more acute. Perhaps the student-
in-training should have an opportunity to observe, and even participate
in, both procedures, for then he would be hetter able $o welgh thelr
regpective merits.

(2) Regording follow-upn information on permenent records. The good
perscnal inventory makes adequate provisicn fer the inclusion of followe
vp data., It is asssumed that these data will be recorded promptly at the
time of the survey and used zs a basle for further assistance %o the
pepil, for making necessary revisions in the school program, and for re-
search. It is the responsibility of the counsmselor to see that these data
are entered on the recoxrd prompily, accurately, and in the proper plaece.

A camlative follow-up record similar $o that used for the pupil im
school but with entries pertinent to post-school activities provides the
mos ¥ economical means of maintaining data. A system of checks and symbols
expedites the recording of data, and execept in cases where the recorder

makes positive recommendations or comments, prose is kept to 2 minirmum,

The Follow-Up Record Card published by the Hational Assoclation of
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Secondary-School Princlpals is of this type although somevhiat more olabo-
rate. It is used for posi-school counseling and iacludes school and
home background data collected during the sdiool years plus the post-
school secupational history.

Regardlesas of the type of card used, the follow-up record ie no more
d1ffimlit ¢to maintain then the in-school record, if ae much. The prian-
ciples invelved are esssntially the same although the entrises srs fewer
in namber. The trainee who decomes proficient in the development of the
in-achool record ghould find the follow-up racord quite simple to maine
tain. Porhaps the greatest value in tralining %o resord followup data
is to dmpresg wpon the student the need for externdinz the guidance seorv-

lcas heyond graduation and for using post-school data as 2 means of progranm

improvement.
Sehogl and community relstionships, Item 106 in the school and ocom-

munity relationships ares was considered of least izporisnce in terms

of ahl aquare asecording to opinicne of both groups. Thin ftem aoncerns
keeping teachers advised of in-service opportunities and eveuts oceocurring
within the commnity.

In order of importance Item 106 was ranked 89 by counselor trainers
a8 compared to 7P7.5 by couvnselors. It msy he noted that both grouns re-
garded this item as the lesst important of the emperiences caloulated to
prevare the trainee %o parform in-service assisnments. This nay reflect
a difference of opinion regarding the role of the counsgel or in the pro-
feaslional growth of teachera in gereral, with whileh this item desls prin-
cip:liy, and his role in an in-servies program gezred t0 the needs of
teachers with roference %o the unique prodlems they face in thelr par-

ticular schools, which 1s implied in the remaining items dealing w#ith
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io~gorvice education in this area. Jn the other hmand, % moy reflect
the relative sinmplicity of the gkills neoaded to perform this fuaetion
and the eame with wlilsh 1t 1s believed they 2an be acoquired,

(1) sk
Aing opportunitien and gvents within the gommupilzy. Tumerous eschools

have davsloped very commendabla programz of iu-sarvice eduecation for

taaciera, bud fertunzitely the aducational adifiaaticn of sountloss ts2che
gra iz not restristed t¢ the schoolfts efforts, Vast numbers sre taling
advantaze of lactures and profussional confersnces in the comsunity and
speclial evening classes in nelghboring irstitntions to kesp avresst of
avents and v improve thelr profescslonsl compeience and the gquality of
taeir works. Im 2ll probabllity otiers would attend 1f thase evonls ware
called t¢ their attention in time. VWhile the prircipal ie¢ largely re-
sponeinla for kesping teachera vnoated on in-service education cppoertuanities
such ae these, the counselor fresousntiy brirgs to thelr attertion avents

of interecst in the area of guidance.

The counselor through his contoots with the university suldanse de-
partment, the state director of guidance, guidance asscciations, profes-
sionel guldanee Journsls, eivic z2nd businsss groups, and ctllesgues in
ctrer schools is ueually kXept informed of events of interest ir gulldsance
snd related areas in advance. hile many of these are designed sepocislly
for counseloys, others are appropriziely plsnued to benefit tozchere ss
wvell. Crungelors vhe are genuingly interested in irproving the level of
teachor participation in guldiznce see to it tlat teachers srs advised of
tiwee events and are oncoursced to atiend.

The devices uesd most of ten by cournselors in sequainiing teanclers

with in-service education cpporiunities wiitlhin the compunity sre written
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notices posted on bulletin dboards and announcements in group meetings,
The simplicity of skills embodied in thils funotion does not appear to

warrant extensive preparation.

TARLE 10. Rank Order of Welghted RAaw Scores and Levels
of Chi Sguare Significance of Items According
t0 Tach Group of Subjects

Iten Counselor Trainers Counselors
Humbey
Rank order Level of Rank order Leve)l of
of welghted chi sguars of weighted chi square
TAW SCOTes significance raw scores significance
Q) (2) (3 | (4) __(8)
I
1. 11 1 39 1
Ze 28,5 1.8 48,5 1e5
4, 74 l 81 1
5. 7.5 1 85 i
G 80.5 -5 101 15
7. 33. 5 1-5 B89 -5
8. 93 1 106 1w
9. 60- 5 "5 82. 5 1""5
11, 33.5 15 85 -8
12. 4?- 5 "5 30 "'5
13. 74 -l 48.5 18
14' 55- 5 l 1@2. 5 "‘5
15- m. 5 1 97. 5 ""5
16. B55.5 l 72 i
17. 44 1-5 83 1
18, B55.5 1 68.5 -5
19, 60.5 1~5 89 1
20. 80.56 1 23 1
11
21. 3.5 1 12 X
2. 15 1 9.5 1
B3 85 - 25.5 1
24. 11 1 15.5 i
28, 19.5 1 35.5 1
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nesgsrch. Reaponses of counselor trainsrs to the item on research
raveal $iat I2 par cont of the institutions nrovide an opn-ertunity for
gtudants 1o training %o do a simnle rassarch nrodblenm in connsetion with
the sehool or gsuldance program. S4nge this area c~ataine only one item,
1% 1s Iinpossitle tn make 2 v21lid eomperisen with nerformance in other
arsag.

The T22% that a2 majority of the insztitulions nrovide wmractieal traine
inag 1a rsesarel indlcates the recognized need for ressareh a¥%ills heyond
toge pormally scquired in scademic aomrees and in follownp., This inmures
sontime? effectiveness of the guldence progrzx apnd at the same tive one
zbles the conrselor to meke giesnificant contribhutions to the fiold of
versonnel work. These skills are essentisl, 1% would appesr, ¢ the proe

femaional compestence of personnel workers,

TABLE 1l. Humber of Items Performed in Fach Aresa by the 24 Counseior
Training Inetitutione According to Percentage
Intervals of Ten

Percentage Aréa

Interval

of

Farfornance I 11 111 v v vi il
90 - 99 2 4
40 - 89 1 4 2 1
70 -« 79 1 2 5 1 1 b=
80 ~ 89 2 1
50 - 59 1 2 1 85 1 1
47 - 49 2 1 2 2

30 - 39 6 2 4 2 1

20 - 29 6 1 6 5 4
10 - 19 2 2 2 1 4

1 - 3 1 2 & 1 7
Mesn porcentoze Z6,8 €L.7 £€8.0 7.9 ”9.9 28.7 32.0
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the lack of closer agreement between rractice and opinion in these two
areag. Although a positive relationshiy between performmnce and wvalue
may be noted in the coefficlent of .52 for Area I, the significance is
not nearly se great as in the cther arese., Apperently coanselor trainers
are, for the most part, less satiszfied with the experiences irovided in
secupatlional and educational information than with those provided in any
other ares.

5 glance 2t the correasponding coefficlents derived from the responses
of eoungelors reveals that the closest relationghin between performence
apd value exlists in the personal inventory erea. The coefficient of .92
for this aren is somewhat hisher $han the poefficient of .86 for the ori-
antation end placement area, which ranks second in impeortance, and the
coefficlent of .77 for the interviaewinz, advising, and counseling area,
whian is third. The lack of zlomer agreement between practice and opinien
in the two latter arsas may be s2ttriduted, in rart, to the reasons dis-
cussed in the preceding parsgraph. The coefficiente of .56, .55, and
«54 for the cccupstional and sducational information, the followup, and
the school and compmanity relationszhipe ares are subgtantially less sig-~
nificent then those fur the remaining aress. It ies cuite evident that
coungelors are less satisflied with the itenas exrerienced in these three
areae then with those experienced in the cther zrese.

In eattempting to compare cosfficlente of correlation of performsnce
and value for counselor trainers with those of counsel ors certalp factors
should be clarified in interproting the ocuteomes. It should be pointed
ot that some items reported asz belng practiced by counselor trainers in
some institutions were experienced by some gradunates of thess institutions

and not by others. At the sams time some items reported experienced by
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ctuneglors at the tire they psssed through these programc wore not of fered
bty the institations from vhinh thoy sradusated at the time of the investi-
getion., This may be atitribvied to recent modifications and revisions in
the centent of the supervised practice programs. It ie recognized, there-
fore, trat sny rigorcus interpretation of coefficiente would nesed tc take
inte conmiderstion the extent of performance of the separate groups as
well ae the retinss., However, since the purpose here is to meke only
genersl interpretetions, the more rigorous procedures will not be sprlisd.

4 comparison hy areas of the ceefficierte between groups revesls
striking similarities am well as important differences. Xoteworthy s
the fact that the coefficients for Avsas I through IV of both groure are
closely parallel in significance with the greatest difference in Area IX).
The relatively low coefficients in Area I indicate that in ganers) hoth
groups are quite dissatisfled with the occupatiocnal and edueational ine
formntlon experiences provided. The higher cosfficlente for Areas 11,
11T, and IV suggest greater satisfaction with the experiences provided
in these areag. (raatest differences bhebwsen grougs are shown for Areas V
end ¥i. IV is evident timt counselors are less satinfied with the iteme
exnerienced in these areas than ars counselor trainers with the items
offered.

Although none of the coefficients are particularly outetanding, the
wide gap beltween practice and opinion for both groups in Area I and the
ohvicus differences bhetween grouwps in the coefficientz for iroas V and
T snggest the nead for greater attention to sxperiences in these arsus

in the improvement of existing programs of supervised praciice.



TARLE 12. Coefficiente of Correlation of Performance and Value
sccording to the Responses of (A) Counselor Trainers
and (B) Counselors

Coefficients of Correlation
of Performance snd Valuae

Aren
Counselor Trainers {ounselors
¢ « 59 «56
i1 « 92 85
111 « 86 .73
Iv .85 «B7
v 090 '82
Yi « 92 .83
Summary Statement

An analysles and interpretation of the responses of counselor trainers
and counselors to the Ltems in the checklist has been set forth in this
chapter,. The data were treated in the light of the purposes which prompted
the investigation the regults of which are summerized briefly bel ow:

1. Heports of the 24 counselor trainers on the iteme in FPart I of
the checklist reveal many similarities in the organization and operation
of supervised practice programs as well as vide variations, This is %o
be expected in view of the fact that these are, for the most part, pilot
programs operating without precedent. It is generally bdelieved, however,
that the type of organization will vary from sc¢hool to school and must
be determined by the loeal situation.

2+ ltems to be considered in devel oping a program of supervised
practice are identified from wvalues expresced by counsel or trainers and
counselors t¢ the items in Part II of the checkllist. The items are clas-

8ified according to three levels of probable significance as determined
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fron O to 53.3, In general, closest sgreemnsnt is shown f0or the items
pertaining to interviewing, advising, and counseling while widest 4if-
ferences are revealed for certain items pertalning to securing, pro-
cassing, and displaying occcupational and educational information materials
alons with items dealing with echool and community relationships.

5. The coefficients resulting from correiations by aress of the
reaponses of counseler trainers and counselors to the queries on per-
formenoe and vslue are very revealing. They show that, for the moat part,
coungelor trainers are more satisfied with the experiences currently
provided in their programs of supervised practice than are ocounselors
with the experiences they underwent. While differences of opinion are
to be expected, in zll prodability certailn revisions and modifications
have been effected in a number of programs since the gradustion of some

of the counpelors represented in this investigasion,
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Coungelor trainers indicated which of these experiences were provided

in their respective nrogsrams and expressed thelr opinions as to the value
of each exrerience for counselor preparation, regardless of whether it
wezs performed in their programs or not.

Forty secondary school counselores who completed supervised practice
28 a part of thelr pre-~service preparation in these programs responded
in & similer menner to Part 1l of ths checkliat. Hames and addresses
of the couneelors were chiained from the counselor trainers at the 24
institutions participating in the investigation.

The data submitied by both grouve of sudbjects were summarized in
relation to the purposes of the etudy. In selecting items %o be cone
aidered in developing a program of suparvised practice the zhi sguare
statistic was applied, first of all, to the responses of counselor train-
ers aﬁd counselors to test goodpess of fit between theory and faet. The
formla, chi squars = {fo ~ 1n)%, was ueed to test the null hypothesis
of pure chanaee &istrihutioi of frequencles inte three value classes,
viz., 33 1/ ver cent for necessary, 33 1/3 per cent for desirabls,
and %3 1/3 per cent for not necessary. Items which showed vnrobable sig-
nificance at the 1 per cent level of confidenae or grester were arbi-
trarily eonsidered of most importance or valus: items whieh showed
»robable significance between the 1 and 5 per cent levels of confidence
wore arbitrarily considered of secondary importance or value; and items
which showsed prohadble significance below the 5 per gent level of cone
fidence were arbitrarily comaeidered of least importance or value. Second-
1y, frsquencies of perfermance aeccording to reports of counselor trainers
were translated into percentages %0 determine the extent to which esch item

wag practiced in the 24 institutions participating in the investigation.
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Additional siatisztieal procedures omployed in the analysis inciude
the rank ordar mathod and the coefficient of correlation. Firet,
arbvitrary woizhts were assigzned tco the necessary, daasirable, and
not necossnry trichotomy in the folloulng wanner: 2 for sach freguency
in the necessary colwm, 1 for ench freguency in tiw desirable coluan,
nnd £ for ecaeh fregqueney in the 0ot neceesary column., YWeighited raw
gsoeres, or item velues, wers computed for ead: iltem by the furmis

where I squals froguencies in the necessary caie-

gory, D those in the deslirable category, and ¥H those in the not necessary
category. Ky represents total responses to each item. The welghted
scores derived were then ranked in wder from highest to lowest for both
groups of sudbjecta. The two series of scores yielded a measure of the
relative importance of items within groups and revealed specific items
in which closest agreement and widest differences of opinien ocecurred.
Secondly, coefficients of correlation of performance and value wsre
ohtained for Areas I through VI in the checklist $6 determine the relationw
ship between the extent to which the items wers practiced and the values
of the items as reported by (&) counselor trainers and (b) counselors.
Since frequency of responses varied from item ¢t0 1tem, percentages of
performence were correlated wilth the welghted scores derived f{roai the
ratinge of emch group of subjects. The ccefficients were obtalued b0 dee
termine the degree of relationshipy betwsen performance and wvalue within
groups and to make such observationas of intergroup comparlisons as the data
warranted., The correlational techniques used was not consldered appropri-

ate for Ares Vil which contained only one item.
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Collation of the reowponses of gounaselor trainers to the items in

Fart 1 of the chacklist rovealed the following praoctices in the organie
zation and adoinistration of supervised vractice programe at the 24
institutions participating in the investigetiony

le In 18 of the 24 inetitutions ocurervised practice iz orgosizes

tionally and adminiotratively a part of the oollege of educetion. In

4 institutions responsibility for procticum training s centorad in the
departmant of payehology sithough in twe of these the department of paye
ghology works in closo cooperation with the college of eduneatiom. Une
institution reported that responsibviliity for supervised training is
ghared by the dopartment of vooatlional eduvoation and the department of
paychology, and in one inetitution supervieed vractice is organlzed and
administered in the guldange and personnel service.

Ze  Twonty-two institutions roported that supervised traoctics ia
offered as a sopsrate courge althoush four of theae indicated tlat soms
pragticam training is inciuded in other coursos. In ons institation
nractico 1s included in a course ontitled "Practicun® but the romsining
content of the course was not reveazled.,. One inzgtitution urovides non~
aerodit gxserience on an individual dbaslie.

Ge ALY dnetitutione offer supervised exporience 2o a rart-time
courses load. lHowever, %wo of these reported 2n arrangoment whereby stuo-
dents nay elect to devote full time to superviszed practice for which full
eredit s received,

4e Coarse cradit surned by student sounselore for swervised

nractice at the institutions reporting ranges from O hours ¢ 12 ssmester



hours, The mean of acadsmic credit allowed a2t institutions cperating
on the semester hour system is 3.07 as compared %o 4.17 at institutions
operating on the gquarter hour plan.

A majority of the institutions provide the equivalent of one term
of sourse credit for supervimed prsotice. A numder of counselor traine
ers, hwever, expressed the opinion that the practice period should be
extended and the amount of academie credit increased. Provisions for a
minimum hours remirement with additional hours optional now exist at
twe of the institutions and are contemplated st anocther.

5. In 11 4institutions the immmdiate supervision of student coune
gselorag 4s carrisd out by the school counselor. In 12 institutions the
school counselor or principal, ths school counselor and counselor traine
er, or the coanaselor tralner or professor of education servee in a
supoervisory capacity. One institution reported that supsrvision varies
in accordanso with the position of the student but failed to indicate
the types of supervisory personnel.

. The gtudent-counpelor load recommended by ascunseloy trsiners for
supervisory personnel shows considerable variation. PFor schools in vaich
school counselors andfor principals superviss student counselors tiie load
i3 comparatively emll, ranging from one %o six student counseliors., In
ingtances vwhere supervisory responsibilities are shared by school coun-
selors and the college staff or by counselor trainers and other members
of the college staff the number ranges from 5 to 30. However, in only
three of the inatitutions reporting deoss the number recommended ercesd
sight.

7. Practlice with respsct tc the frequency of counsel or trainer

visitation and ocbservation of student counselors in practice schools



ronges fron deily contaets $o ne gomtacks abt aile According to the re-
portg the intervals et which the counselor trainer visits and cbserves
atudent counselors in practice schools is as follows: daily, 1 insti-
tutiony every interview by the stulent counselor, 1 institution; weekly,
6 inagtitutions: biweelkly, 5 institutions: monthly, 4 inetitutions; and
onae Auring training, 3 institutions. Four institutions reported that
no provisions are mzde for this practice.

8. Fiftean institutions provide an opportunity for student coun-
salores to come together at the college or university at least once a
wveek %o discuss partinent problems in conneetion with their practice
training. In 5 institutiones msetings are held at intervals ranging from
biwveekly %o twice during the period of training. HNo provigions are mede
for group mestings of siundent counselors at 4 inetitutions.

9. In nine institutions student counselors complete all course work
in the goven areas listed in Item § of the chscklizt prior to supervised
training. ®ight institublions provide an opportunity for trainees to en-
gage in course work before and during supervised training. In 6 insti~
tuticne sztulents take guidance courses before, during, and following
suvervizeld srsctice, whiile 1in the remaining institution course offerings
in gunidancs are mads available before and after supervised training.

ALY dastituilons provide courses in survey of guildance and counsel-
ing, the psycholozy of adolescence, mental hyglene, or other areas of
ehild growth anl devel opment, and tests and measurements. Twenty-ithree
institutions provide courees in techniques of counsdl ing and anslysis of
the individuzl: 71 eoffer courses in occupational and educationsl informa-
tiongy and 20 echedule courses in the orgenization and administration of

guidsnce programs,



In addition o the cowrses in the foregoing classifiestions, 13 ine
stitutions roaported such offerings as individusl mental tests, individual
tosting, intorprotation of tests, individual inventory, eclinicsl sounsele
ing, croup technimes, abnormal peyohology, oxperimentsl peychology,
statistics, advenced counseling anmd counaeling theories, resesreh, and
guidance seminars the cmtents of which were not revealed. Host of

theose coarses nay be classified in the seven areas listed in Item &,

vart I, of the cheoklist.

This section presenta Lindings in connection with itema to be cone
aidered in developing o program of supervised proctice. Itema regarded
as significant at the varions leovele of probability asecording to the ohi
square statiastic used are listed nandar appropriste headings.

o facilitote the summarization of findinge it should be pointed
ogut that some ltemeg are coneidered significant at one level according
to the responsss of one pyoun of gsubjects tut a2t & dAifforend lovel aow
gording $o thoas of the other. Vhere this 4im the cage the items zro
listed under the grouy Whoee rasponsas show She highest level of chi
square significance and symbols similar to those used in Talble 10 have
been placed followving the ftems to show the lovel of significance socorde
ing to the regponses of the other group. For exsmile, a 1 following
items indicntes dtemp of most lmportance aecording tcv the responases of
the other group, 2 - denotes items of secondary importance sccording
to the responses of the other group, and 8 =3 has beon placed beside items

of lenet importonce as detormined from the responses of the other group.
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In addition 4o the courses in the foresolng elassgaifications, 13 in-
stitutions revorted such offerings zs indlviduel montal tests, individual
testing, interpretation of %4esta, indiviinsl inventory, clinical counselw
ing, grouy technigues, abnormel paychology, exparimental psychology,
statistice, advanoed counseling and conmneeling thoories, researvch, and
gualdance seminars the contents of which were not revealed. liost of
these aourses nsy be classified in the soven areas listed Iin Item &,

Part I, of the checklist.

ltems To Be Considered in Developing 2 Program of Supervised Practice
As Determined from Responseg of Coungelor Jrainers and Counselors

This section presents findinge in connection with items to be con-
sildered in developing a program of supervised practice. Items regarded
as significant at the varicus levels of probadility according to the chi
square statistic used are listed under appropriate headings.

To facilitate the summarization of findings it shounld be pointed
cut that some items are considered significant at one level according
to the responses of one group of subjects but 2t a different level ac-
cording to those of the other, Where this is the ocase the items are
listed under the group whose responses show the highest level of chi
squnre significance and symbols similar to those used in Table 10 have
been placed following the items to show the level of significance accordw
ing to the responses of the other group. For erample, a 1 following
items indicates items of most importance according to the responses of
the othsr group, & }-B denotes items of secondary importance aeccording
to the responses of the other group, and a =5 has been placed beslide items

of least importance as determined from the responses of the other group.
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In thie manner extensive relisting of items has been avolded. In no in-
stance is this intended to infer a statistical difference in the responses

of the two groups.

Items Considered Most Important in Terms of Chi Sguare
by both Counselor Trainers and Counsel ors

1. Bescome acqusinted with the eduneational and occupations) materiale
in the achool library. ,

2. Survey job opportunities in local industries not included in
pravicus surveys.

3. Vielt gelected industries in the community and cataleog jobs there~
in.

4. Select and show pertinent motion piletures, slides, and film
strips on occupational and educational information $o groups of interested
rupile.

8. Arrange for pupile to interview muccessful husiness and profes-
sional people in the community.

6. 3Decome acquainted with the various personnel and guidance records
in the school.

7. Jdentify the techniques and procedures utilized by the achool
for obtaining necessary types of information for the records.

8. Obtain from teachers needed information abdbout individuals and
groups of pupils, such as marks, ratings, test scores, etc.

2. Obtain information about individuals and groups of pupils from
persons snd agencles, such asg employers, parents, pupils, clinics, visit-
ing teachers, etc.

10. Reoord data on various forms.

1l. Administer, score, and recard the results of group teste of scho-
laatic aptitude and achievement.

12, Administer, score, and record the resulis of group interest and
personality inventories.

13. Administer and interpret individual tests of scholastic aptitude.

14, Obmerve interviews by regular counselors.

15. Conduct, record, and evaluate sample interviows.

16, Conduct information-gathering interviews with pupils to obtain
informetion for the file and for use in counseling.

17, Advise and counsel with pupils on the selsction, or change, of
achool program--—surricaler and extracarriomlar.

18, Counsel puplles with regard to occcupational choice and planning.

19. Counsel pupile with regard to coares fallure or deficiency.

20. (Counsel pupils with regard to problems of social adjustment.

Zl. Counsel papils with regard to emotional prodlens.

22. Counsel pupils with regard to financial problems.

23. 4Write & report, or reporte, of cases counseled.

24, Refer pupils for wvhom the skills and resources directly awailable
to the counselor are inadequate,

28, Interpret to teachers and others concernad suggestions for the



educstion or re-education of a pupil counseled and asslat teachers %o
adjust content, time, methods, assignments, etc., accordingly.

26. Assume responsibility for plaaning and carrying out an activity
on visiting day for prospective pupils and pavents.

27. Held get-acquainted Anterviews with incoming pupils, including
transfers.

28, Provide pupils with materials and information about specific
colleges and trade schools 4n wvhich they are interested.

29. Confer with teachers on the progress of present and previous
counselees. Asaiat those not making satiafsctory adjustments.

30. Visit and coafer with pupils in part-time work programs. As-
sist those not making satisfactory adjustments.

Zl. Attend and participate in planning conferences of a follow-up
survey.

33. Participate in the development of survey forms.

33. Idenstify the guidance funeticne of the teacher, counselor, super-
visor, prinecipal, speclalist, ete.

34. Attend anmd participate in staff meetings.

36. Attend and particiapte in case conferences.

36. Present a case in staff conference for cunsideration.

37, Attend social and scheool functions in the school,

38. Serve as a resourcé perason, or consultant, to teachers who come
for assistance with prodlems adout pupils and class work,

Additional Items Congldered Mos$é Important in Terms of
Chi Sonare by Counselor Trainers

l. Write for occupational and educaticnal materials not available
in the school library. =5
2., Classify materials sccording to levels of reading difficulty.
1-8
3, Flan and carry out a displey of materials for a specific pure
pose. «bH
4. Arrange & school assembly for the purpose of dispensing occu~
pational and educationel information, 1-5
5. Teach a wnit in oscupational ard educational information. -5
6., Make sumary date sheets from the recorde of incoming pupils
for classroom and homeroom teachers. 1.5
7. Provide teachers of sendine schools with informamtion about the
receiving school to enadble them to be of maximux assistence to pupllae.
1-5
8. Aesist pupils to complete college admission forms, B
9. Obtain personsl guestionnaires from pupils desiring employment.
-5
10. Confer with em-loyers as to the progreas and adjustment of pupll
employees. 18
11. Construct and submit for consideration a follow.up mestionnaire
designed to provide the information desired, -5
12, Supervise a study hall for a school term. 5
13. Become a class sponsor or assiet a claes sponsor in ler work.
-5
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14. Direct 2 pupil =sectivity, B

15. Attend and participate in PTA, psrent study groups, ete. -5

16. Explein the echool guidance services to pzrent groupe, com~
mnity agencies and organizations, eta. 1«B

17. Utilize commmnity newspapers, school publications, and other
media to secure community, parent, and pupil understanding and support
of the guidanes progren. 1«8

18. Contect and engege the services of logal and state resource
persons for in-service training meetings in the achool, <8

19. Lead a discussion group in an in-gervice meoling., 1«5

Additionsl Items Considered Most$ Important in Terus of
¢hi Square by Counsel orTa

1. Abetract ccoupational and eduecationa) information materials
into conaise and usable form, B
2. Congult with teachers on the use of opcupational and educational
information in connection with their subjects. Suprly materials. 1.5
%o Arrange for groupe of pupiles to make visite within the com-
ranity to observe work processes and %0 c¢vllset materials. 1.5
4. Acquaint new toschers with the records and the technigues and
presedures utilized by teachers in the school for obtaining and report.
ing data., «5
5. Conduct orientation interviews with incoming popiles. 1-5
6. Yold exit interviewe with graduating pupile and those leaving
bafore gradwadion. 1.5
7« Conduct a greup of puplls in remedial reading., 1.8
8., Condusct a group of pupils in remedlal spesch. 1=5
9. Visit sending schools and discuse with prospective pupils
pertinent topics adout thas receiving school. 18
10. Distridute printed materials, such as handidbooks, school newse
papers, ani other printsd metSeriale about ths schoel to proespective
pupile and thelr parents. 1-b6
1l1. ZReview the records of new pupiles and sszigt them ¢to plan ten-
tative courses and extracurriecular programs consistent with their
interests, adlliities, and experiences. 1-5
12. Aequaiant naw pupils with sonress of information and assistance
in the aschool., 1.8
13. Confeor with potential school leavers and with greduvates who de
not plan to contimne in school snd acguaint them with jJob opportunities
in line with their major interests. 8
14. Arrange for potential schoeol leavers and graduates who 4o not
plan o contimue in scheol to visit loeal industirial and Yuesineas enter-
prisen to chserve work processes of major interest to them, 1.5
15. Compare pupil abilities with Job analymes of jJobs deaired, 1-5
16. Confer with pupils whose interests ani abilities appesry unsuited
for the type of employment desired. 1-5
17. Confer with pupile on techniquaa and procedures to be followed
in securing employment. 1.5
18, Arrange for pupils %o meet prospective employers, o5



19. ¥isit and confer with former purils now employed. Aaaitt those
not making satisfactory adjustments., 1-5

20. Interpret follow-up data, orally and in writing, %o 1ndivmmla
end groups who have & right to and should bYe concerned with the findings.
-5

21, Attend and participate in school faculty meetings. -5

22, Explain the objectives, functions, practices, and nature of the
gaidance program to new teachers. 5

23. Attend peetings for in.sgervice training of teachers and staff
and participate in discussione and work groups. 15

24. Schedule and hold confersnces with groups of teachers for the
purpoese of discuesing pertinent topics, such as pupil growth and develop-
ment, interpretation and use of pupll personnel records, administration
end interpretation of tests, technigues of guidance, etc. 1-5

items Considered of Secondary Importence in Terms of Chi Square
by both Counseler Trainers and Counselors

l. Jdentify sources of cccupational and educational materials,
such as government agencies, commereial pudblishere, trade and provYes.
slonal associations, schools and colleges in the area, local newspapers,
local industries, film services, ste.

2. Construet such graphie representations of data as may be more eas-
ily and meaningfully interpreted in zraphie form,

3. TProvide new pupils with informetion eoncerning courses, rules
and regulations, activities, graduation requirements, etc., using ali
available medis.

4., Make a written evalnation of some aspect 9f the school or
guidance program on the dasis of dats revealed in a followup survey.

5. Frovide a variety of pertinsnt source meterials, including
books, magazines, films, researeh reports, etec., for in-service groups
working on guldance problems. ‘

Additional Items Considered of Secondary Importance in Terms
of Chli Square by Counseler Trainers

1. Claesify incoming oocupational and sducational information mae~
terials according to the filing plan used, 5

2» File materials sccording %o the filing plan used. «3

3. Supervise pupils' recording of data (other than eonfidential)
on perwonnsl records. -8

4. Summarize and condense masges of date, such as case data,
ansedotal reporte, ete., into more economical forms, -8

6. QCopy and forward to the proper receiving schools the necessary
records of pupil transfers and graduates. -85

6. ¢btain reports from pupils and employers on action taken in
regard to referrsls. -5

7. Asgenmble and taulate follow-up survey data, ~B
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-~

8. Tezme': £ clzsa for o schiool texm. <8
%, HWeld pmombeorship dv s coommmidy service organizadion. <3

10,  Ationd eoeisd fanetions in the ecorvmunity., -0

12. Do 2 sinle yoesoareh provlem in esnneccbtlon with $he a-hicel oy

raldance progzram (not an cecupationsl sarvey). -5

AAd4%ional Items Conzldered ¢f Secondary Importance in Terms
cf Chi Tegwre by Coanselors
1o Gbmerve and maly 2 Job anzlyeie 6f a local Job for iz filec.

Te  "Wiluzte meberials with the use of accevtable criteria, esuch as
"Jontent of a Good Occoupational Monograch.? 5

2. Hake an occupational and educational information file. «5

4o Initdsnte reeords for pusils for whom the sehool Lhas ne recorde,

-5

Tterns Tonsidersed 2f Least Inmportance in Terwms of Ohil Suquare
by bot: Counsmelor Trainers and Counselors

i. Xeon materisls current in the filss.

Ze  hteln from gending schools reccrds of incoming pupile, include-
ing ¢ransfers. .

Ze Arrange for grours of interected pupils Yo vizit nesrby colleges
and trade schools in which they are lntereated.

£, Teglester puplle Jesiring full- axd part-time employrent.

5« Copy and forwmrd Yo progpective employers the necessary records
of pupil applicants.

6. Contact and enlist the cocperation ¢f perscons and groups to
participste in = follow-un survey.

7. Record pertinent informmtion obtained in the survey on permanent
record cards.

8. Make availadle to teachers announcements of in-service training
opportunities and svents within the community, such as lectures, profes«
sional conferencee, workshops, schedules of ovening classes at loeal
colleges and universities, etc.

Extent of Derformange of the lvens im the 24 (ounselor Training Institutions
Revorts of counselor tralners revealed some measure of performance

for each of the 109 items in the checklist. Ferformance ranges from s

high of 96 per cant %o a low ¢f 4 per cent. 1In other words, some itoms

are serformed in zs many as 96 per cent of the inetitutions while others

are practiced in as few as 4 ver cent of the programs.



l. The most widely practiceditems in the oecupational and educa-
tional information area pertain to the orisntation of the trainee %6 the
materials in the school library, identifying sources of materials, clas~
8ifying and filing materials, and writing for materials not available in
the school library. Least attention is devoted to the techanlgues by
which the counmelor secures information from primary asocurces and to
group methods of dispemsing iInformation. In this ares the skilils upon
which the items practiced most frequently are based are, it would appear,
gsome of the easiest to acqulire. FPercentage of performance ranges from
83 to .04 with a mean of ,366.

2., With respect to the items in Area Il greatest emphasis is
placed upon experiences in orienting the tralnee to the personsl inventory
service, obtaining pupil data, and processing and recording the data.
Fewer proviaions are made for supervised preparation 4in obtaining and
initiating personnel records for incoming pupils, supervising pupils’
recording of data, orienting nevw teachers to the perscnal inventory
service, and summarizing pupil data for use by classroom and homervom
teachers. Percentage of performsnce ranges from .92 to .13 with a mean
ef .617,

3. The most widespread experiences in— Area III are thoge directly
related %o the counseling process. Although pome institutions provide
experience in remedial reading and remedial speech, provisionsg for these
experionces are not very widespread. This mey be attridbuted to the fact
that many counselor trainers regard these activities as functions of
specislists. Percentage of performance ranges from 96 to .04 with a
mean of ,680. The mean performance of items &n this area is the highest

of any area 1ln the checklist.
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4. In Ares IV thz items deslins with placement sre, for the moat
par%, the most widely practiced with fower provisions for practical
preparation in orientation. Fereentage of performance ranges from .75
to .08 with a mean of .329.

5. Most institutions endesvor to develop competence in individual

followap of counselses with somevhat lesse emphasies upon skillis in nerw
forming tie functiona of the followeup survay. AL prasent, nraastieal
preparation in followup of non-sounselose is not veyy widespread. Ap-
parently counselor trainers regard followup as a servies to be used
primarily in sssisting ctunsolees and in improving the guildance and
school progrsms. FPergentage of performsnce ranges from .71 %o .04 with
& mean of , 299,

6. 1In & majority of the inatitutions participating in the investi-
gation counselor treiners devote abtention to proparing studente to
function as members of the inmnmediante guidance staff, Some institutions
have begun t0 prepare students to fulfill obligations in the in-service
preparation of teachers. 3By and large, however, they havs not yet made
provisioas for the practicel trainine necessary to enable the student to
develop effective working relationships with pupils, parents, and con-
manity service organizations., This 1z doudtless influenced, in veri, by
the teaching background required of trainees in a number of iastitutions.
Percentage of performance renges from .83 %0 .04 with a mesn of , 297,
The mean performance of iteme in this arca is the lovest of any area in
the checklist.

7e A majority of the programs provide an oppordtunity for trainses
to do a simple ressarch problem in connection with the eschooel or gaidance

program., Ti:is indicates, it would appear, the recognized need for resesrch
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akills heyond thoee normelly somired in zesdemic courses and in follow
up. The one item in this area is practiced in 52 per cent of the superw

vised praoctice »rosrams.

1. The correlation by aress of the items performed in the 24 super
vised practice programs with the values of the items as expreesed oy
counselor trainers revealed coafficients of .59 for Area I, .52 for
Area II, .86 for Aree 111, .85 for Area IV, .90 for Area V, and .22 for
Area VI. Corresponding correlations of the items experienced by the 40
gsecondary scheool counselors with the values of the items as expressed
by the counselors revealed coesfficients of .56 for Area I, .52 for Area 1I,
+77 for Area 111, .8¢ for ‘rea IV, .B5 for Area V, and .54 for Area VI.
It 48 evident that counselor trainers are more satisfied with ths ex-
poriences provided in thelr programs than are coungel ore with the items
they experienced, particwiarly in Areas II1X, V, and VI.

2. Rank differences between groups in the wvalue of Ltems caicu-
lated from weighted scoree range from O to 55.5. In 64, or 59 per cent,
of the items the rank difference between groupe is less than 15; 27, or
24,6 per cont, of the ltems ghow rank differences of between 15 and 29
and in the remaining 18, or 16.4 per cent, the rank differences range
from 30 to 55.5. In items which ecounselor trainers ranked higher tuan
counselors greatest differences are shown for experiences in writing for,
classifying, filing, and dieplaying occupational and edueational informae
tion materiale; summarizing and condensing masses of data; assembiing and
tabulating survey data; and sorving as a resource person to teachers who

come for assistance with problems about puplls and clasework. In iteus
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which counselors ranked »igher thesn counselors greatest differences are
shown for experiences in orienting new teachers to the personal service,
obtaining from sending schools records of incoming pupils, forwerding
to receiving schoole recorde of pupil {ransfers, recording follow-up
survey data, and developing working relationshipe with pupile, teachers,

pavents, and ccommunity organizations.

Recommendations

This investigation points up certain needs in the organization and
operation of supervised practice programs for training counselors which
mist be met if counselor-training institutions are to supply the quality
of personnel required in the publie schools. These needs are enumerated
bel ovw.

1. There is evidence in this investigation of contimned need for
improvement in the organization and operation of supervised practice
programs in counselor training. Wide variations in such practices as the
length of training, amount of course credit a2llowed for supservised prac-
tice, types of supervisory personnel, student-counselor load for sujer-
visory personnel, and time of occurrence of supsrvised practice in the
guidance curriculum sugcgests the need for revisions in neny existing pro-
grams.

2e It 12 recognized that since many existing programs are in the
experimental stages, counselor trainers need to examine programs at
other institutions for possible ways to overcome serious handicaps under
which they now are operating.

3. Farther interdepartmental cooperation is needed at the university

level. All avallable resources should be utilized in the preparation of



counselors.

4. There is need for a basic tut flexible core of training expe-
riences such ag that provided by this investigation. Counsgelor trainers
contemplating the Snavguration of programs of supervised practice might
profit immeasurably from a consideration of the Lteme considered sig-
nificant at the three levels of probability according to the responses
of gounselor $rainers and counselors participating in this investigation.
Far ther consideration should be given to itenms which show significance
at different levels of probability dy both groups.

5. Counselor trainers and supervising counselors need to re-examine
experiences currently provided for their trainees. Greatest attention
should be given to experiences in the occupational and educationsl informa-
tion area, the interviewing, advising, and counseling, area, the followe
up area, and the school and community relationships area, Fxperiences
should be predicated upon functions actually performed by practicing coun-
selors. However, excessive time devoted to competencies which may be
effected adequately in the college clasaroom or to those which do not
contribute to the education of the trainee should be avoided.

6. If the contents of present programs are $to be improved there must
be a re-examination of the basic concepts underlying areas of training in
which greatest differences of opinion between counselor trainers and prac-
ticing counselors now exist.

7. There 13 need for further experimentation and research to answey
certaln vital guestions pointed up by this investigation. Some of the
more important are: (1) Is supervised practice more effective when offered
a8 a separate qgourse or as a part of other courses? (2) Shonld supervised

preparation take the form of an intensive internship or should it be
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dietrituted throughout the guidance curriculum? (3) What steps can bde
taken to coordinate and utilize the facilities and personnel of the
various departments of the college or universily in the preparation of
public school counselors? (4) what contributions can the staff of the
cooperating school make to the supervised practice program and how can
they best ‘5@ slicited? (5) How valuable are the supervised experiences
identified as aignificant 2%t the varions lavels by thisg investigation
in developlng supsrvised prasztice programe for the preparation of pudblie
school counselora?l

The ingenuity, rescurcefulness, and prompiness with which these needs
are met may have s profoand influence upon the course of secondary edu~-

eation 4n the United States Iin the next few decades.
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APPENDIX A - LETTER TO STATE DIRECTCRS (F GUIDANCE REQGUESTING THE NAMES
OF INSTITUTIONS COFFERING SUFERVISED PRACTICE IN COUHSELCR
PREPARATION AND THE PERSOCES IX CHARGE

College of Edueation
University of Maryland
College Park, Haryland

Dear . I

I am interested in obtaining information with respect to the develiop-
ment of counselor training programs in your state, More specifically, I
would like the names of those institutions which offer eupervised practice
in public schools and/or campus laboratory achools for counselor trainees
on the master's level, I would slec appreciate the names of persons in
charge of the programs or of some perstn asscclated with the programs.,

Yery truly yours,

/s/ Relph Whitfield
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Beme of institubion




AFPPENDIX B - LETTER TO COUXSELOR TRAINERS EXFLAINING THE STUDY AWD RE-
QUESTIRG THEIR COUPERATION

Coliege of Bducation
University of Maryland
College Park, Maryland

Dear _ H

I am making a study of counselor training programs throughout the
United States. The study seeks primarily to identify current practices
in the organigation and operation of supervised practice programs for
tralping connsslors on the mester's level in ladoratory anﬁ./or vooperat-
ing secondary schools., HMy. Frank Sievers of the Office of Lducation
staff indicated that you would be happy to aseist in the study. Iif you
are pressed with duties at this time perhaps a member of your staff will
represent your institution.

It is guite poesible that you envision, and plan, a more extensive
program of supervised experlences for your prospective counselors than
your now have. HRegardless of how modeset the beginning or how sidvanced
your program may dbe, any information you are able to give about your
program and your opinion as %o what shonld constitute an adequate pro-
gram of supervised experiences is very wital to the study,

Since the number of counselor tralning programs which include any
form of przetical experience is very limited, the success of the study
depends upon the participation of all pertinent institutions, The out-
comes ghould prove very interesting and, I hove, very useful., A4 copy
will be forwarded to you.

The study will neceesitate the vse of written reactions. The form
used will be in the nature of a checklist and may be completed in 20 or
25 minutes. The attached form containe a prelininary request for general
information about your program. The checklist will be developed from
the general information submitted by the variocus institutions. Will you
please complete the form and return 1t in the self-addreseed envelope.

Your kind asgsistance and cooperation will be greatly appreciated.

Yours very truly,

/8/ Ralph Whitfield



ATPENDIT O ~ OTECELIST USEDR IV THE FRIELIMINARY SURVEY

{ ) I will participate in the study.
{ ) A member of my staff has sgreed to participate in the study.
( ) Thie institution will not be represented in the siudy.

Signed

GEYERAL INFORMATION

1. Published reporte from a3 number of ingtitutions suggest saveral

areas in which counsslor trainers are sseking to dewvelop compeion-

sias in their student counselors on the maeterts level through

supervised practics or some form of practiezl training. Tuese are

listed below. Flease indleate which of these, if any, apply 0

your progrem. Add others in your program of which these are noid

adequately descriptive,

2, Compatencles in interviswing.

b. Competeneles in testing and dest interpretation

¢. Competencies in working with pupile

d. Competencies in working with the achool stafl

e, Comretencies &n working with parents

NERRE

f. Competencies in working with the community

2. Do you use campus laboratory schools and/or cooperating secondary
schools %o develop competencies in these areas?

Yo ¥o

A

3. If a report describing your program has been published, plesse give
dets and title of pudbl icstion.



APFELDIN T - CHECELIST USEDL 11 T3 FINAL SURVEY
INSTRUCTIOHS TO COUNSELOR TRAINERS

This study is designed to get an idea of what youn are doing with
respect to supervised practice in the pre-service education of coun
selors. It is limited in scope (1) to the preparation of counselors
through supervised sxperiences in laboratory and cooperating secondary
schools and (2) to training on the master's level, l.e., between the
B.A., and M, A, degrees.

PART 1 consists of guestliocne of a general nature adbout the organi-
gation and operation of your program. The questione ars self-explanatory.

PART 11 conaists of a list of rather concrete experiences, arbi-
trarily grouped, in whrlch counuselor trainees nmay sngage during the periosd
of sujervised practice. These are axperiences which h1ave been ldontified
by the investigator through a stady of guidance literaturs and tarocugn
the obhservation of a numbsr of supervised practice programs. This is by
no means an exhaugtive 1lasd, It is not oxpected that all counselor traine
ing programs will include all experiences in the liet, nor will all expers
iences be considered esaential. Furthermore, there may be additional
expsriences in your program which are not incluied here. Space has Heen
providsd for you to 234 such ftems and to evaluate them,

In Column 1, PART II, indicate by a check {4/) those experiences
which are being performed in your program of supervised practice. In
Columnr 2 indloate by a check the degree of importance you attacn o sach
exparisme in the eupewiead praatizm program regardless of whether or

0 1 e e ch - gronram,. Conelder the following

mterpremmﬁn o*“ nmu in chec:king the degree of importance in Column 2:

HEBCESSARY ~ This experience is essential. It is not provided ade-
quately in course work and ahonld definitely be obtsined
before the counsel s5r hegins professional prachice.

DESIRABLE -~ This experience 1s worthwhile. It is not provided ade-
quately in courss work and would be waluable in preparing
progpective comneelors for professional praoctice.

HOT HECESSBANY « This experience is unnecessary. IV is provided ade-
quately in course work or else may be obiained later in
professional practice.

Directions are repeated in each part of the checklist.



applies to your program,

PART 1

i
B

Diregtions: Fill in appropriate answere or check the cholce which

Fara. 1, Instructions.

1.

S

4.

5.

&.

7

8.

9.

Limit ansvers to the scope of the study,

Which college, or department, is primarily responsible for supervised

practice in the laboratory and caoperating schools?

Education Psychology cther

Is supervised practice offered as a separate course or is it a part

of soms other course, such as a seminar?

offered as a separate course

S ———————

as & part of another course______ If so, which course?

Is supervised practice considered a full-time course load for coun-
gelor trainess or is 1t considered z part-time load? full-time

partetine

What amount of credit is allowed for supervised practice? Sem. hrs.

6@’. nrs.

-

Who 1z the immediste supervisor of counselor trainees in the practice

schools? Counselor Prinoipal other

¥hat maximam counselor-irainee load would you recommend for esech of

these supervisors? _

How often does the counselor trainer at the University visit and ob-
serve the counsgelor trainee in practice schools?

veekly biweekly _ monthly does not visit othex

How often do counselor traineecs come together at the University to

discusse pertinent problems?

semiveskly weekly nonthly other

In which of the followinz areas are courses usually taken by the
counselor trainee before, during, and after the supervised practice

course?l
Courge Ares

A Sarvey Course in Guidanes or Counseling

Organization and Adminigtration of
Guidance Frograms

T™e Psychology of Adolescence, Yental
Hygiene, or other areas of child
growth and development

bafwre

A

during

after




gourse Ares

Tests and Hensurements

Anslysis of the Individusl

Oooupational and Educational Information
Tochniqes of Counseling




PART 11

R4 1g7  In column 1 indicate by a \/ those experiences which are
bcin.g port‘ormed in your program of supervised practice. In column 2 indi.
cate by a check, also, the degree of importance you attach to eaech experi.
ence for auperviasﬁ praeuce progma regardless of whether or not the

1. Become scquainted with the educational and oceupational
information mterials in the 1ibrary « « ¢ « ¢ « « o o« 4

a8 I

gt
OCCUPATIONAL AND XD g %‘: ;é :_” g
D @ o B
INFORMATION R
So2tet g
1001; coh ulm n

) N |

i

2. ldentify sources of materials, siach as government agen-
cies, commercial publishers, trade and professionsl as-
soclations, schools and eolleges in the area, local
newvapapers, loecal industries, film services, ete. . ., |

3. Write for mmteriale not available 4n the lidbrary . . . &

4, Sturvey Job opportunities in local industries not ine-
61@0&139?@71&!&31’7&;?&.-.;..Qu-...a..

S. Visit meleocted industries in the community and catalog
Jﬁblthera‘ln...........-.....---‘;.

6. Observe and make a job analysis of a leezl jJjob for the

fize'nvbﬂbctl-QOoQcobnotocqtolﬁ

7. Classify incoming occupa tional and educational informa-|
tion materials according %0 the filing plan used . . . |

v

8. Classify materials according to levels of reading 4411/
mtyaac-c--a.qté.gnoosaoﬁcnqu‘q

2, EZvaluate materisls with the nse of acceptable criteria,
suach ae "Content of 2 Good Cecupational Monograph® . .

10. Abstract materials into conecise and usadle form., . « « .

11. File materials aceording to the filiog plan mesed . . .

12, Keeﬁ materials eurrent 4in the £4168. « + ¢ « » s « « ¢ {

13, Make an occupational and educational information file
14. Plan and caryy out a dleplay of materials for a cpeeifih
PUTPOB@. o o« s 4 & « & 5 ¢ & ¢ ¢ & o & o & a8 % ¢ % & &

15. Arrange a school assenbly far the purpose of dispensing
occupational and educational information . . . «+ « .+ o

16. SBelect and show pertinent motion pictures, slides, and
film atrips on oecupational and educational information
to interested groups of puplle ¢« « ¢ « o ¢ ¢ o o ¢ o o

17. Conmult with teachers on the use of occupational and
educational information in conneckion with their sude
Jects. Supply materials . « « o« ¢ ¢ #o ¢« ¢ ¢ 0 4 e v o

18, Teach a unit in cccupational ani sducational informatiop
19. Arrange for groups of puplls to make visits within the
commanity to ohserve work processes snd to collect mae
t@rm‘« - - - -« - » - L d * -~ i d - - * L] * - L 2 L 4 - L] - L} -

w;m.q».msmw.-_q}.-mq-—ukn-qpumeubnh—uu-ﬁ-qql--pnlhs-ﬁ-m nbf-wdbdbmqnmw
ol - - o qnl e wig Nk e Gl ow enp W oh WR i i wil i v *d»w-bmuhwJb'wqbdiﬂﬁmqbsﬂs




Arponze for pupils to interview succecssful husiness
and professional people in the community . ¢« o« o« « o

Add siznificant concrete experienmces in your pro-
gram not included here. Tvaluate in column 2 for
ach,

PEASONAL INVIKTOWY

21,

22.

24.

25,

26.

27.

28,

Become acguainted with the various personnsl and
g&id&nce records In the 2ch00) o o o & o o o o o o
Ydentify the technicues and procedu:-s utilized by
the school for obtalning necegsary types of informa-
tlon for tha r3Cords o « o o o 4 o 5 ¢ o o s &« o » &

™o

¥

necessary

WY,

ot

Jour program

Nacegsary
Tesirable

Parformed in |
D b wcn N wrard  Gon® geds  Geek GERR  WORLK RS ke Seeow AN AR

seguaint new taschers with the records snd teche
nicuse and procedures utilized by teachers in the
schocl for obtalaing and reporting data o o« o o o o
Obtaln fron teachers peedsd informetlion about indi-
viduals end groups of pupils, such as marks, retings,
testscoms,etc.. e & # o ¢ o ¢ o s e a4 @
Ovtain information abeat indiv duals and groups of
paplls from persons and agencles, such zs employers,
parente, puplls, elinics, visiting teachers, etc., .
Record data on various fOYMS v o o o ¢ ¢ o ¢ ¢ » ¢« o
Supervise pupils' recording of deta (other thsn
c@nfideﬂtia}.).o.. ® © o o & & = s @ ° ® & s s @
Cbtain from sending schools records of incoming
p\lpilo. iﬂcluding transfers ® @ & ©o @ o o ® o o 0 o
Initiate mcords for pupils for whom the schocl has
NO TICOTAB & o s o o @ o o » s o 5 » o 8 ¢ & « s = @
Administer, score, awml record the resulis of group
tegts of zecholastic aptitude and achievement . . . &

Administer, score, and mscord the results of group
intercst and personality inventories o« « ¢« ¢« ¢ ¢ o

Administer and interpret individual tests of
Sehalastiaa})tituﬁe « & ® ® ® e ® o ® &2 ® e ® € s @
Construet such grephic representations of data as
maey be more easily and meaningfully interprated In
grophic TOIM o ¢ o o o o o ¢ ¢ ¢ ¢ o ¢ o o s 06 s o »

I R e

e e mom Jrmow Qe woon  criie

s e s furn s Pone s foass oo | m to fam e s i foie o ctn i fome o o fs e o e o qr (e wwm o s i St e um e wow wiw fow wmn b e o ane . o

b wom ne fon e o e § o




34, Make summary dats sheets from the records of incom-
ing pupils for classroom and homeroom teachers . .
35. summarize and condense masses of data, such as case

dats, anecdotal reports, etc., into more economicel
foms-.-i

L]

. - L4 L] L L L L] L - . - L d L - L - - L

Add significant concrete experiences in your pro-

gram not included here., £valuate in column 2 for
eech,

INTIRVIEWING, ADVISING, AND COUNSELING

36, Observe interviews by regular counselors . « . « « o
37. Conduct, record, and evaluate sample interviews . .
38, Conduct informetion-gathering interviews with pupils
to obtain information for the file and for 1mmediate
use in counseling . s s s e s e e s e e 0 ssoe e
39, Conduct "orientation" interviews with incoming pupils
40, Hold "exit” interviews with graduating pupils and
those leﬁﬁng bafere gmduatign e o s o o @ .o o o o
41, Advise and counsel with pupils on the selection, or

change, of school program - curricular and exira-
curricular......-..uo « ®» & & ® o & e @®

42, Counsel puplls with regard to occcupstional choice
andplanning...........»........
43, Counsel pupils with regard to course failure or de-

fioieney L] L . LJ L] L 4 L L] L] L > L ] L L - . » . * L] . *

44, Counsel pupils with regard to problems of social ad-
juﬁtment...... ¢ o * ¢« o @ *« e @

45, Counsel pupils with regard to emotional problems

46, " o ? financial problems .

47, Vrite s report, or reports, of cases counselsd .

48, efer pupils for whom the skills and resources
directly avallable to the counsslor are inadequate

49, Interpret to teachers and others concerned sugges-
tions for the education or re-education of a pupil
counseled and assist teachers to adjust content,
time, methods, assigonments, ete., accordingly . . .

1 2
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50. Conduct a group of puplls in rcmedial reading . « « .




51,

Conduct a group of pupils in remedial speech . . .
£43 significant conerete expericnces in your
program not included hers, TEvaluate in eolumn 2
for each,

OSIENTATION AN PLACEM NT

55.

56

57

58,

59.

60,

61,

82,

Visit sending schools and discuss with prospective
pupils pertinent topics about the receiving school
Frovide teachers of sending schools with informa-
tion about the receiving school to enable them to
be of maximum assistance to pupilsa ¢ o o ¢ ¢ o . o o
Digtribute printed materials, such as handbooks,
school newspapers, and other printed materials
about ths school to prospective puplls and their
paren’ts.............. e o o o »
Assume responsibility for planuing and carrying
out an setivity on visiting day for prospective
pupilsandpamnts.....-.........
Hold "get-acguainted™ interviews with incoming
pupils, including transferS « « o o o o ¢ ¢ ¢ o o &
Provide new pupils with information concerning
courses, mles and regulstions, activities, gradu-
ation regquirements,ete,using sll avallable media . .
Review the records of new pupils and assist them to
plan tentative courses and extracurricular programs
congistent with their intersests, abilities, and ex-
pez‘ie‘nces e & a ® * o e ® @ ¢ ® & o o & & 2 o e @
Acguaint new puplils with sources of information =znd
aﬂﬂi@tancﬁinthﬁBCMOl.cono.oa..ao-.
Provide pupils with materials and informetion about
specific college =néd trade schools in which they

are intercssted ¢« 4 ¢ o o ¢ ¢ ¢ 2 o ¢« o ¢ ® & + s o @
Arrange for groups of interested pupils to visit
nearby colleges and trade schools in which they

8y2 interested ., ¢ ¢« ¢« o # 6 o 0 6 ¢+ @ 0 ¢ o o o o 0o
Assist pupils to complete college admission forms. .

L * L J

1 2
s g Pt
.H-
e HElIS B
tote ol g
AEI8 181w a
[»] ® .~ O
BEls =g
o Bl lcl =
Ja .-
[
1 {
I
I
I
[ |
P
P
P
i1
P
LI |
P
(I |
1
Voo
U
 —
P
.
1|
L L
P
1 b
LB 1
S |
1
{ }
(I |
—
b
! |
b
+—1
P
+—t
i
§ |
ot
i i
P
) g




255

v ]
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Pgrformed in },.,
your program
Nacessary
o o e d e ] v o v o] e = e ad e ] o o - e
Desirable
Mot
necessary

63, Copy #nd forward to the proper receiving schools the
necessary records of pupll transfers and graduates .
64, Confaer with potentiasl school leavers and with gred-
uates who 4o not plan to continue in school and ac-
guaint them wilth job opportunities in line with
thairm&jcrintethSQQ-0.-00-0nao-o
65. Arrange for potentisl school leavers and graduates
who 4o not plan to continue in school to visit
local industrial and business enterprises to obe
serve work processas of major interest to them . .
66, Register pupils desiring full-~ and part-time amploy-
ment,........ ® & e & & 2 & & o % e ° & @
67. Cbtain personal questionnaires from pupils desiring
employment....................
68, Compare pupil abilities with Job analyses of jobs
desired . . e ® % & ® 8 e 6 ® & e % @ ® e e & e @
69, Confer with pupils whose interests and abilities
appear unsulted for the type of employment desired.,
7Ce. Confer with pupils cn techniques and procedures to
© be followed in securing employment < « o « e « o o
71l. Arrange for puplls to meet prospective srmployers .
72, Copy end forward to progpective employers the neces-
sary records of pupil applicants . & o ¢ o » « o+ &
73. Obtain reports from pupils and employers on action
taken in rezard to referrals . . .

-

L] * - L d [ ] L] L] L ]

Add significant concrete experiences in your
program not included here, &tvaluate in column 2
for each,

FOILLOW-UP

74 .Confer with tesachers on the progress of present and
previcus conselees., Assist those puplls not making
gati sfactory ﬁdjustments e 6 9 & o o o 2 ® s o o & »

75,Vislt and confer with pupils in part-time work pro-

grams, Assist those not making satisfactory ad-
juatments e ® o o ® & e & o

-
o
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—— wnn o
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76,

77

78,

79.

80,
81,

8z,
83,

84,

85,

Visit and confer with former pupils now employed. .
Asslist those not meking satisfactory adjustments . .
Confer with employers as to the progress and adjust-
ment Of pupll emMpPloyeesS o « o 2 o » o o o o o s o o
Attend and partieipate in planning conferences of a
fO‘llOl’@'-upsuI'VEycooo-.loo.-ooo.oc.
Construct and gubmit for consideration a follow-up

guestionneire designed to provide the information

desired . o . o e o o 8 % s 6 % e 4 6 @ s e e s s e
Partjicipate in the development of survey foms . «
Contact and enlist the cooperation of persons and

groups to participate in the SUTVEY o ¢ o o ¢ o o o

aAagssemble and tebulate survey deta e ® & ¢ ¢ o & s @
Aecord peartinent information on psrmanent record
cards-............-...-...
Interpret the data, orally and in writing, to in-
dividuals and groups who have & right to and should
be concerned with the findings o o e ¢ o & ¢ o s o o
kake s written evaluation of some aspscts of the
school or guidance program on the basis of data re-
vealed in a follow-up survey e o 8 s o s o s o w o

L] [

Add significant concrete experiencses in your
program not included here. ZIvaluate in column 2
for each,

256

SCHOOL AND COMMUNITY RULATIQMOGIIFPS

86.

87.
€8,
89.
90.
1.

I1dentify the guidance functions of the teacher, coun-
selor, supervisor, principal, specialist, etc, . . .
Attend and participate in staff meetings . « « « o o
asttend and particlipate in case conferences « « « o »
Present a case in staff conference for consideration
Attend and participate in school faculty meetings .
Ixplain the cbjectives, functions, practices, and
nature of the guidance program to new teachers . . .

1 2
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a2,
93
94,
85,
06,
97.
88,
29,
100,

101,
102,

105,

106,

107,

108,

ittend sociel and school functions 1in ths school ., .
Teaoh a cless for a s8Chool T « o o o o o« ¢ o o @
supervise & study hell for a schoocl term o ¢ ¢« o &
Becomz a ocless sponsor or assist a class sponsor in
herwork..-..-...-............
ﬁimct&pupil QCtivity. ® ® @& 0o & © o & & 8 ¢ = & @
Asttend and partidpate in PTA,parent study groups, etec.
Explein the school guldsnce ssrvices to parent groups,
comminity sgencles and organizations, etCe o+ « o o o
Utilize community newspapsrs,school publicaticns and
other media to secure ccommunity,parent, and pupil une
derstanding snd support of the guidence program . . .
Hold membsrship in a community service organization .
Attend social functions in the community . ¢« « o
Attend meetings for in-service training of teachers &nd
staff gnd participate in discussions and work groups.
Provide 2 varlety of pertinent source materisls in-
cluding vooks,magazines,filme,research reports, etoc.,
for in-gervice groups working on guidance problems .
Contact and engage the ssrvices of local and state re-
gource persons for in-gervice training meetings in
'GheBChOOI......-.-..-..-...-..
Lead a discussion group in an in-service treining
MEOtING o ¢ ¢ ¢ ¢ o o o o o s ¢ o 6 & o o o » 0 o o &
¥eke available to teachers announcements of in-
service training opportunities and events within the
comrunity, such as lectures, professional conferences,
workshops, schedules of evening classes st local col-
leges end univ5r31t193, etco ® 9§ © @ e @& © o ¢ & 0 o
Schefdule and hold conferences with groups of teach-
ers for the purpose of discussing pertinent toples,
such as pupil growth and development, interprstation
and use of pupil persomnsel racords, administration
end interpretation of tests, techniques of guidance,
Btc. e # o e o ¢ o © 8w @ ° = e % o 6 © e o & e o o
Serve as a resource perscn, Or consultant, to teach-
ers who come for assistance with problems about
pupilsandclasswork................

Add significant concrete experiences in your program
not included here, &Evaluate in column £ for each,
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1 2

<1

“Bleis b

[ o] « 0 &
RESEARCH solaiziea

Edlo1 5123

o o @ 8

v 512 8 2

s B

109. Do 2 simple research problem in connection wit

schooel or guidance program {(not an occupational

SUrveY) o o o o

. o . . . o * o e ° - * @ L 4

Ad4 significant concrete experiences in‘youflprogram
not included here., &Evaluste in column 2 for esch.

h the

- * L d

#dd eny groupings and experiences in your
Progrem which are not adequately covered

in PART II of this checklist. Evaluate the

experiences in Column £,

Please attach the namez and addresses of a few of

who completed the supervised practice course and who
Bvt? esalrAaat o
58C Y gare attach the names and addresses of a few of

who completed the supervised practice course and

mon e rmn D e . afe o™
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your former counrelor trainees

are now counseling in

your formmer counrelor trainee
who are now counseling in
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Title

Address
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Address
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Title

Address
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Title

Address,
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ATPENDIX B - LRTTER ACCOMPANYING CHECKLISY 70 COUNSFLOR TRAINTRS

College of Zducation
University of Maryland
College Parxk, Maryland

Dear —t

In my Fehruary letter to you I indicated a study of supervised
practice in counselor training programs which I propose $0 make and in
whieh you agreed to participate, Let me thank you for your coopsration.

kearly 50 counselor trainers representing virtually 211 of the
hetter programs in the country agreed ¢o agsist with the study. ¥From
this 1iet 35 institutions have been selected ag having the bhest programs
for the purposes of the study of any in the United States. Tours is
one ¢f the thirty-five.

I am encloeing & checklist developed from the gemeral information
submitted by counselor trainers in the preliminary sorvey. I shall
sprreciate your completing the checklist and returning it in the en-
closed envelone. This should require about 20 mirnutes of your time.

I should aleo like tc get the reactions of some of your former trainescs
who completed the supsrvised practice course and who are now counsel ing
in secondary schools to the items in Part II of the checklist. If you
will supply the names and addresses of a number of these I shall send
them coples of Part II. A4 copy of the complete findings will be for-
warded to you.

Let me express my sincere sppreclation for your cooperation in the
studay.

Yery $mily ryours,

/] Ralph Whitfield



AFFPEEDIX B - FOLLOW-UF LEPTER PO COUNSELCR PRAINTRS

University of ¥aryland
Colliege Fark, Maryland

Dear ____ ot

On 1951 1 mailed to you a copy of the checklist being
unsed in the etndy e:t' counselor training programs which I explained in
previcus correspondence and in which you kindly agreed tc participate.
Let me express my sincere appreciation for your cooperation. While 1
realize that this i3 a busy time of the year for many counsslor trainers,
a reply at your earliest convenience will enable me to get the results
back to you in the early summer. If for any reascm the checklist falled
to reech you kindly advise me and I shall forwerd another copy to yom.

Sincersly yours,

/8/ ®alpk ¥hitfield



ATPAIRDIC @ « LRPTR ASCUNPANTINO CHECELIZT 20 gUINSHLORS

College of Nducatlon
iniverslty of faryland
Gollege Fark, Maryland

Jear : v !

1 am making a study of gupervised praotice programs for training
counzalora in 35 institutions thronghout the United States. Thue stuldy
seaks, in part, ths opintona of counselor tralners and of secondary
gchosl counselors who completed the practicum couwrses in tieir pre-
service prepsration as t¢ the wvalue of certain supervised exceriezces
for traiuing counselors on the master's lsvel,

Dr. , Covangelor Trainer at niveraity,
iz cooperating in the study and has already submitted tis cplinion., I
asked him for the names of soveral persons currently coanseling in
seccadary schools who conplated the practicum course and whose opinions
he folt would e walvable %o the study. Yours is ons o¢f the names he
recomuended.

The stady requires the use of written reactions. The iorm used is
in the nature of a checklist and may be completed in atoud 2L minutes.
Since 1 hope to complete the project in the summer I have taken the
liverty to enclogse a copy of the checklist with this letter. I wouid
appreciate your completing the checklilst and returning it in the enclosed
enveal ope.

The ocvtcomes, I believe, will be valuable ¢ counselors ani coun-
zelor trainers alike. A copy will be forwexded to you as soor as the
tabulations are complete.

Your kind assistance and cooperation will be greatly appreciated.

Yery truly yours,

/8/ Realph whitfield



APPERDIX H - INSTRUCTIONS TO COUNSKLORS F(R COMPLETING THE CIECKLIST

INSTRUCTIONS 20 COUNSELORS

A period of supervised practice similar $o0 that in student teach.
ing is now considered a necessary part of the pre-service sducation of
counselors. This practice is usually gained in laboratory or cooperat-
ing public schools and is called an internship. This study seeks to
determine just what experiences a counselor trainse should gain in the
internship. Your counselor trainer has already expressed his opinion on
a similar copy of the enclosed questicmnaire. You are asked to 4o the
same., Your opinionsg will be kept confidential and a copy of the findings
of the study will be forwarded to you. I believe you will find thew
valuable in your work.

Part I1 coneists of a 1ist of rather concrete experiences in whiech
a counselor trainee may engage during the internship. It is not expected
that a $trainee will engsge 4in all experiences in the list, nor will all
of them be considered essential. Moreover, time would not permit it.

In Column 1 headed "Ferformed in Youwr Program,® indisate by a check
those experiences in which you engaged during the internship, If you did
not engage in a particular experience in the list, leave the correspond-
ing space in Column 1 bdlank.

in Column 2 indicate by a check, aleo, the degree of imporiance you
attach to each experience ter thso cmulor trw.neo during the internship
of yhether the experiengs yas inglwded in your h
mm’bcf, you are allm& to amruw an enlmtion in Column 2 of each
aad cwry experience.

In your ovalvation in Columm 2, recall the problems you encountered
as a beginning counselor and consider how wvaluable you feel each exper-
ience was, or would have been, in devd oping the skills necessary to
solve these problems.

Consider the following interpretation of items in checking the degree
of importance in Column 21

HRCESSARY -~ This experience is essential in the interaship, It is
not provided adeqately in the ocollege classroom anmd
should definitely be obtained before ithe gounselor begins
professional practice.

DESIRABLE - This experience is worthvwhile in the internship. It is
not provided adequately in the college classroom and
wounld be valuadle in preparing the counselor trainee for
professional practice.

EOT NECESSARY - This experience is unnecessary during the internship.
It 1¢ provided adegmtely in the college classrcom or
else may be obtained later in professional practice.



7O SUMMARIZE, Tou are asked to do 2 things: (1) Indicate by a
check in Column 1 4f you had the experience in your internship when you
vere training to be a counselor, and (2) Indicate by a check in Column 2
the degree of importansce you attach to each experience for the counselor

trainee during the intemship regardless of whether you had the expserience
in your internship or not.



APPENDIX I - FOLLOW-UP LBTTER TC COUNSELORS

Sollege of Fucation
Univerasity of Maryland
College Park, Haryland

Deay _ , H

On » 1951 I addressed to you a letter requesting your
cooperation in & study of counseler training programs which I am under-
taking. ZEnclosed in the letter was a checklist for recording your
opinions as to the value of certain supervised experiences in counselor
preparation. While I realize thad you may find cther maitters more
preseing at the moment, I would appreciste a reply at your earliest cone
venience, If the checklist failed to reach you, kindly advise me and I
shall forward another copy %o you.

Sincerely youras,

/S/ Balph Whitfield



AFTENDIX J « HAMES AND AVDRESIES OF TiE FQBRTY SECONDARY SCHOUL COUZSELORS
W0 CCOPERATED 1k THE STUY

1, Athena Clement 12. ERobert Colver
2042 Irving Strveetd Lawvronce, Kensas
Denver 11, Colorado
2« Charlotte Halldorson 13, Z¥ritz ¥W. Forbes
Manmual High School 615 Chio
Denver, (Cclorsdo Lawrence, Eansas
T« dJames G, He¥exnon 14. Donald Moeslsy
2280 Fipling Sitreet University Station
lakewood 15, Colorado Lawrence, EKansas
4, James Sorasa 18. . loaaocs
Yoresy Junior High Bechool 7iZ Chestey
Tenver, Colorsdc Topeoka, Kansas
5. Hleie Rodgers 18, David F. Skeath
Oheghire Public Echools Branswick Fublic School
Oheshire, Coanpeoticut Brunswick, Maryland
8., Louls A. Formics 17. Barbara VWright
60 Failrfield Avemme High SBchool
Bartford 6, Conuoctient Frostburg, Maryland
7. ZXKenneth Eavnor 18, R. . Archibald
East Hartford High School Brookline High School
Bast Hartford, Connsoeticut Hingham, Hassachuzetis
8. James Cappelliand i8. Walter C. Johnson
Simsbury High School Lakeview Higzh School
Simsbury, Connecticut Battle Cresk, Michigan
8. Delores E. Bokle 20. Robert ¥. Hopkine
3 Hilltap Fowlerville Public Schools
Barrington, Illinols Fowlerville, Michigan
10, H. I, Fller 2ls Paunl X. Clem
Senior High School East Laneing High School
Belleville, Illinois Fast Laneing, Michigan
11. Ruth Johnson 22, Lois Skillen
Springfinld Figh School High Echool

Springfield, Illinols

Stillwater, Minnesota



2€.

31.

324

33.

24.

tarjorie Yiank
Colunmbia Publis SBckools
Colambisa, Hissouri

Y. %, Seaton, Jr.
Concordia High School
Concordis, Missourl

Reymond A. Meloy
¥eogho Figh School
Heosho, Fisgouri

Hargzaret Prowm
¥arrensbureg Fizh School
¥arrensburg, Niesourst

Jeasis Groane
Warrenaburg Publie School
Yarreansbarg, ¥Yissourd

Imory C. Perks
‘larrensburg Publiec School
darrecshurs, ¥issouri

. Theodore Btiey
Public Schools
Bordentown, Hevw Jevrsey

David Schwsréz
Memorisl Schocl
Hiddlebtown, New York

EB. B, Bovenizer
1 Spring Street
Athens, Obhilo

John H, MHatzler
Bradford Pablie Schools
Bradford, Penneylvania

Le s Tlson
Kanag Publiec Schools
Kana, Penngylvania

Joneph Habas
Corry Publ ic Bchool
Gorry, Pennsylvania

(9

36

4

&
[ 2

03
j5¢]
™

40,

&7

Jomes . Albright
Loyalsock Joint FHigh fcheool
Forksville, Pemnsylvanisa

Panl E, Porter
¥illiam Penn Zigh School
Harrisburg, Pennsylvsnia

Iloyd V. Tilt
422 Cosnteville Avenus
Salt Lake City, Viah

Douglas T Willlans
South Figh School
Salt Lake Clty, Utah

Tarl Thurman
Jopdan School
Sandy, Utah

George ¥, Torsiglan
#indsor Iigh Schodl
Windsor, Vermont



AT 3CoRNS,

CHI ZQUARES, AND PEBCRVTAGE OF PRRFORMANCT,

Frequency of Performance

and Value
Counselor hl Square
Trajners Counsclors Significance
¥eighted of Values Perecent
Raw Trichotomous of Pere
e Value P, Yalue Seores Distribution formance
i§ I; lﬂi 3*3 D l‘g}’l C.T. C. G'T. s- C.?. C.
20 19 5] O 54 2% 12 5 1.792 1,450 24,200 12,353 83 .85
17 14 8 2 32 20 14 8 1.500 1,380 9.000 7 «401 «71 .80
13 6 15 2 le 11 18 11 1.174 1,000 11,560 2.450 eD7 45
4 2 18 3 12 g9 26 4 . 9565 1,128 20.947 20,4061 «17  L31
7 3 16 5 10 6 31 3 +39167 1,075 12,250 35.458 e29 oED
7 5 11 7 13 8 21 10 »5130 ,9487 2,433 7.538 30 .33
15 12 10 2 13 11 20 9 1,417 1,080 7.000 5.151 «63 .33
1 1 17 5 4 6 20 11 «B2Z61 .,8649 18.07¢ 8.1564 04 L05
8 Y 1z 4 i9 11 2g 7 1,130 1,100 44258 9,052 « 35 .48
8 5 11 8 8 5 26 8 «8750 L9231 2.850 19.846 «33 L2l
15 12 10 2 8 16 15 8 l.417 1.205 7000 2,923 o83 46
g9 10 9 4 i8 17 12 10 1.261 1,179 2,694 24000 «39 .46
7 5 12 6 14 19 15 5 <5065 1,350 Be737 8.152 030 & 38
6 6 16 2 1z 9 18 12 1,167 « 9231 13.000 3¢ 830 e 25 .31
4 4 15 s} 3 9 22 g 9583 1,000 94850 7.70& .17 08
5} 5 18 1 10 12 2% 5 1,167 1.175 18,750 12,353 «B5  o25
7 10 12 “ 12 17 19 4 1.333 1,325 7.0C0 9,952 «28 L,30
6 6 16 2 8 15 18 7 1.167 1,200 13.000 4,851 25 .20
6 6 14 3 G 9 &4 7 1.130 1,050 8.431 12,983 e 20 o83
7 2 17 4 4 8 24 7 «9130 1,026 17,286 14,000 30 10



26s

Frecguency of FPerformance

and Value
Counsslor Chi Sguare
Trainers Counselors Significancs
Welghted of vValues Percent
Raw Trichotomous of Per-
P, Value P, Value seore Distribution formance
N D NN H D N CoTe C. Ce'Ty C. .7, C.

20 22 1 0 38 34 2 4 1.887 1.75C 40,243 48,212 87 .95

1¢ 19 4 1 36 33 &6 .2 1.750 1,775 23,250 43.861 «79 80

3 S 1 8 11 22 14 3 8750 1.487 2,250 14,000 A3 .28

£2 1% 5 O 26 88 8 4 1,792 1,600 24,250 24.806 .92 .85

2y 17 6 1 256 22 14 3 1.667 1.487 16,750 14.000 .88 .64
20 16 7 1 31 26 6 6 1.625 1,526 14.250 21,047 .83 .B2
3 1 9 11 9 8 17 13 .5238 .8684 8,000 3.209 Jd4 24

7 5 8 11 10 17 15 &8 .7500 1.2885 2.250 3,350 «29 .25
g 8 10 5 14 20 13 5 1.130 1.395 1.651 8,892 «39 .37

£2 19 5 0 33 34 3 3 1.792 1.775 24,250 48.062 92 L83
21 20 4 O 33 54 3 3 1.833 1.775 28,000 48.062 .88 .83
8 14 ¢ 1 3z 31 5 3 1.542 1,718 10,750 37.538 <75 .82
13 12 10 2 24 18 16 S5 1,417 1.333 7.000 7.538 54 L62

9 5 1% 4 5 & 21 8 1,042 1.026 9.250 8.261 «3B .13

13 12 10 2 16 14 16 7 1.417 1.189 7.000 3.622 54 .43
¢ 18 6 0 32 34 3 0 1.750 1.919 21,000 57,475 <79 .86
21 23 1 o0 35 33 5 2 1.958 1.775 42.250 43.861 .88 .88
1% 16 7 1 383 34 4 2 1.625 1.800 14.250 48.212 .79 .88
11 1i¢ 12 2 17 23 16 1 1.333 1.550 7.000 18,954 46 .43
1¢ 10 11 3 14 24 13 3 1l.892 1,525 6.125 16,554 42 .35
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and Value
Counselor Chi Gguare
Trainers Counselors Significance

Heighted of Yalues Poarcent

naw Trichotomous of Ter-
P. Taluse P, Value Seores Distribution formancs

N D I3 u I RN c.T. C. c.T. Ce C.Te C,

19 20 3 1 32 35 4 1 1.792 1.85C 27,50 B3.163 <78 .80
25 23 1 0 36 36 3 1 1.958 1,875 42,250 57,964 986 L90
21 20 4 4 3% 36 ) 1 1,833 1,878 28,000 E7.964 .88 83
21 22 1 0 34 34 5 1 1,957 1.828 40,243 48,668 «81 .85
17 20 3 1 29 35 6 1 1.792 1,800 27.250 44,461 7L W73
18 18 5 1 23 30 7 2 l1.708 1.718 19.750 4,307 « 75  L,59
20 19 3 0 385 30 ) 2 l.864 1,737 28,4687 38,201 91 .82
2z 19 4 1 16 25 14 1 1.750 1.600 23,850 £1.6556 92 40
14 15 9 O 9 22 15 b5t 1.625 1.475 14,250 13,8535 «58 .23
2 2 10 12 5 4 20 16 . B3833 L,7000 7,000 10.402 08 .13
1 2 g 12 1 2 1% 14 .5652 .6571 6.866 13.082 L4 L03
2 2 14 8 4 7 26 6 « 7500 1.026 9,000 19,538 .08 .10
4 2 15 4 4 14 19 8 «9563 1.205 12,646 6,615 17 .10
6 4 13 7 5 6 23 10 8750 L.B974 6.500 12,183 25 ,13
2 3 17 4 6 13 21 s ] <9583 1,205 15.280 9,846 .08 .15
7 6 16 2 10 19 17 3 1.167 1.41C 13.000 11.692 29 26
9 8 14 2 9 19 15 5 1.250 1,359 9.000 8,000 «38 L23
12 11 11 2 14 25 12 2 1,375 1,590 6,750 20,461 B0 .36
10 10 12 1 15 23 14 2 I.391 1,588 8.952 17.076 «43 .38
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Frequency of raerformance

and Value
Counselor Chi Scuare
Trainers Counselors Significance

Wel ghted of Vealues Percent

Raw Trichotomous of Ter-
P Value P, Value Scores Distribution formancs
N D N K D KN C'T' C. C-To jo 3-To C.
18 15 9 0 £2 26 11 1 1,685 1,658 14,550 £4,993 75 .58
4 4 13 7 ¢ 15 17 7 #8750 1,208 54250 4e307 AT W23
9 6 15 3 14 15 17 7 11285 1,208 Ce 750 4,307 e 3B ¢ 36
2 2 9 13 6 17 14 9 5417 1.200  7.750 24450  .OB .15
13 12 9 3 18 256 11 3 14378 1,575 5.2850 20.455 D4 445
S 3 14 7 5 9 25 53 «8333 1,075 7.780 15,653 «21 L15
7 8 12 7 6 12 18 10 «+8167 1,050 3,250 2+600 «29 .15
8 3 17 4 10 13 18 o .9583 1,100 15,280 3,080 0 D3 2B
12 12 10 2 16 24 13 2 1,417 1.564 7.000 18,615 «H0 4l
13 13 9 2 21 27 8 4 1,458 1,580 7.750 E3.,230 54 54
13 12 10 2 14 21 15 3 1,417 l.462 7,000 12,923 O « 36
5 4 13 7 7 10 23 7 «87850 1.075 B.850 10,852 el L18
7 4 10 g 5 12 17 1l + 7826 1,028 2,694 1,550 «3C W13
5 3 14 7 7 13 19 8 8333 1,128 7,750 4,551 21 .18
17 18 5 b 16 28 9 4 1,542 1l.564 12,250 20.461 71 W4l
5 5 185 4 4 14 21 4 1,042 1,256 8.250 11,230 «2l .10
1 £ 14 8 1 6 28 S « 7500 1,088 S.,000 26,000 04 L03
3 s 17 4 4 14 19 ) 9583 1,205 15,850 6,615 13 L,10



Frequency of Performance

and Value
Counselor Chi squere
Trainers Counselors Significance
Welghted of Values Percent
Raw Trichotomous of Por-
P Value P, Value Scores Distribution formance
N D NN N D KN C.T, G, C.Te C. C,T. Co
6 5 16 b 4 11 22 ] 1.130 1.154 14,187 12,923 «26 .10
7 5 186 3 6 14 17 e 1.083 1.154 12,250 34230 <29 .15
8 5 185 3 7 11 22 6 1.087 1,128 10,778 10.3C7 « 38 .18
5 5 12 7 5 9 20 10 +81867 9744 3.250 5.692 «21 .13
8 7 14 3 11 1% 13 12 1.187 1.026 7.750 .0826 .33 .29
g 5 7 12 4 18 10 10 27083 1,211 3250 Se D67 o221 37
16 1z 3 15 24 11 3 1,375 1,553 5,280 17.732 42 39
10 10 i1 2 11 17 17 4 1.292 1,342 8,345 8,892 43 29
17 19 3 2 20 24 8 5 1.708 1,514 28,750 16,923 «71 .54
18 17 6 1 22 B9 8 2 1,667 1.692 16.7850 30.923 75 56
20 20 4 O 2% 30 8 1 1.833 1,744 28,000 35,230 83 ,5%
16 14 1¢ 0 19 23 15 1 1,583 1.564 13,000 19,096 « 87 49
14 13 7 4 17 21 14 4 1e375 1,436 5.2850 1ll.230 .58 .44
3 4 11 9 8 23 10 6 #7917 1,436 3.280 12,183 «13 21l
11 4 16 4 15 19 16 4 1,000 1,385 12,000 9.698 46 ,38
5 5 4 14 18 20 9 10 8087 1,856 7909 5.692 « 22 .41
1 0 4 20 il 1o g 18 .1667 ,7838 28,000 3947 04 .30
1 1 g 14 8 10 18 11 .4583 ,9744 10,780 2,923 04 ,Z21
2 l g9 14 10 14 17 8 .4583 1,154 10.750 3.230 08 26
& g 17 5 ic 18 13 8 «8750 1,256 15,750 3.846 08 .26
4 2 17 5 7 20 13 5 .8750 1,395 15.750 8,892 «17 .18
3 2 18 6 1 21 11 6 «8333 1,359 13,000 9.000 «13 .26
1 2 8 14 Z 13 13 11 +5000 1,054 9.000 22183 04 .38
2 1 12 10 12 16 17 6 .5087 1,256 8.952 5,692 08 .31
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Frequency of Performence

and Value
Counselor Chi Square
Trainers Counselors Significance
Weighted of Values Fercent
Raw Trichotomous of Pere
Pe Value P, Value Secores Distribution formance
N D NN N D NN c.?’. C.. C.Ts Ce C.T. C..
7 14 8 2 12 22 15 2 1.500 1,813 2,000 15,846 «29 .31
7 8 13 2 g 17 17 5 1.261 1,308 7.909 7384 « 30 .23
4 % 16 5 16 ls 17 6 «9167 1.256 12,850 5,692 <17 .26
7 6 16 2 5 12 20 8 l.167 1l.l68 13,000 7.787 «29 .13
2 4 12 7 ¢ 13 18 8 .8696 1.128 4,259 3,846 .09 .23
6 8 13 3 8 17 18 4 1.208 1,333 6+ 250 9.384 «25 L21
10 7 15 £ 12 22 14 2 1,208 1,586 106,750 15,995 42 32
12 10 12 1 20 14 17 V4 1.391 1,184 8,952 4,156 e 52 .53
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APFENDIX L - CHI SQUARE GOMPUTATIONS OF VALUE RESPONSES OF COUNSELOR
TRAINERS TO THE ITEMS IN PART IXI OF THE CHECKLIST

i. 13 &8 11 121
§ 8 3 ? 194 24,250
0o 8 8 64
2. 14 8 6 36
8 8 ° 0 78 9,000
2 8 é 36 8
3. 6 7.67 1.67 22,7689
s 7.67 7.33 53, 7289 88,6667 11,560
2 7.67 5.67 32,1489 7.6%7
4. 8 7.67 8.67 32,1489 _
18 7.67 10,33 106,.7089 160,6667 20,947
3 7.67 4.67 21.8089 7.67
Se 3 8 s 20
16 8 8 6 98 12,250
s 8 8 9 8
6. 5 7.67 2,67 7,1289 4
1 7.67 3,33 11,0889 18,6667 2,433
7 .67 67 +4489 7.67
7. 12 8 4 16 _86 .
2 8 6 S6
8. 1 7.87 6,67 44.488%
17  7.67 9.33 87.0489 138.6667 18,079
5 7.67 2.67 7.1289 7.67
9. 7 7.67 67 4489
12 7.67 4.33 le.7489 38,6667 4.259
4 7.67 3.6 13,4689 7.67
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[l Ll el ]

e o

[ER <N Koo (o1 o | [« 3 ol

Mo

25

16

16
64
16

7.1289
15,4689
40.0689

64
16
144
49

36

49

36

0§

Y-

36
64

104

8.250

22560

12.000

7.909

28,000

10,750

10.750

15.750

15,750

13,000

283



1cC.

101,

10%,

103.

104.

10 5'.

106,

107.

los,

10%.

10
1z

co®

7.67
767

Qoo

7.67
7.87
7.67

oom

mom

oo

mo®

OO o;

6.67
4,33
233

oM

33
5.33
5.67

(v v I

(o206 L)

3467
4,33
.67

(S % M)

-3 -

2433
4,33
.67

36
36
44,4889
18,7489
S.4289
36
36
«1089

28.4089
32.1489

25
64
9
4
64
36
13,4688

18,7489
«4489

25
25

5.4289
18,7489
44,4889

ol

68,6667

7.67

60.6667

7.67

68,6667

9,000

8,882

9.000

7909

12,250

13,000

4,259

6,250

10.750

8,952

a8l



APPENDIX M - CHI SQUARE COMPUTATICNS OF VALU:Z RISPONSES OF COUNUELORS
TO THE ITEMS IN PART II OF 2 CHECKLIST

1, 23 13,33 9.67 93.508¢%

12 13,33 1,33 1.7689 164,6667 12,353
S 13,33 8, 33 69.3889 13,33

2. 20 135,33 6.67 44,4889

14 13,33 67 « 4489 98.6667 7.401
6 13,33 7.3> 53,7289 13.33

de 11 13,33 2,33 5.4289

18 13.33 4,67 21.8089%9 32,6667 2.450
11 13,33 2,33 5.4289 13,33

4. 9 13 4 16
26 13 13 169 266 20.461
4 13 9 8l 13

S. 6 13,33 7.33 53,7289

31 13.33 17.67 312,2289 472,666%7 35.458
3 13,33 10.33 106,.7089 13.33

6. 8 13 5 25
21 13 8 64 98 7.538
10 13 3 9 13

7. 11 13,33 2,33 5.4289

20 13.33 6.67 44,4889 68,6667 5.1513
9 13.33 4,33 18,7489 13,33

8, 6 12,33 6.33 40,0689

20 12,33 7.67 58.8289 100.6667 8,164
1 12,33 1,33 1.7689 12,33

e 11 13,33 2,33 5.4289
22 13,33 8.67 75.1689 120,6667 9.052
7 13.33 6,33 40,0689 13,33



10.

13.

14,

15,

16.

17.

i8.

19.

16
15

17
12
10

12
25

1?7
19

15
i8

wRo

13
13
13

13
13
13

13
13
13

13.33
13.33
13,33

13
13
13

13.33
13.33
13,33

13.33
13.3%
13,33

13,33
13.33
13,33

13,33
13.33
13,32

13.33
13.33
13,33

(S VIV

ar ok

5.67
2,67
8,33

ok N

32,1489
7.1289
69.3889

1s
25
1

18.7489
75,1689
18.7489

1.7689
93.5089
69,3889

13.4689
32,1489
87.0489

22,7889
21,8089
40,0689

18,7489
113,.8489
40.0689

258
13

£6
13

108,6667

13,33

42
13

102,6667

13.33

164.6667

13,33

132,6667

13,33

64,6667

13,33

172.666%7

13,33

286

19,846

2,923

2.000

8,152

7.701

12,3583

9.952

4.851

12,9583



2l.

22

23.

25,

26,

a7.

29,

R

» o R

17
13

17
15

20
13

13
13
13

135,33
13,33
13,33

13,33
13,33
13.33

13
13
13

13.33
13,33
13.33

13
13
13

12.67
12.67
12,87

12,67
12,67
12,67

13,33
13,33
13,33

12,67
12,67
12,67

5

20,67
11,33
9,33

19.67
8,33
11.33

14.67
5.33
9.33

13,33
6.67
6.67

4,67
4,33
33

3.67
1,67
5.33

733
e 33
7.67

25
121
36

427.2489
128,3689
87.0489

386,92088
69,3889
128,.3689

8l
1
100

215,2089
28,4089
87,0489

8l
1l
100

177.6889
44,4889
44 .4889

21.8089
18,7489
«1089

13,4689
2,7889
28,4089

53,7289
. 1089
58,8289

182
13

642, 6667

13,33

584,6667

13.33

182
13

330, 6667

13,33

266,6667

12,87

40,6667

12,867

44,6667

13.33

112,6667

12,67

14,000

48,212

43,860

14.000

24,806

14,000

21,047

34209

3.350

8,892

287



31.

33

35,

36.

37.

39.

PRTR Y

FRTRN

o B

23
16

13,33
13,33
13,33

13,33
13,33
13,338

13
13
13

13
13
13

12,67
12,67
12.87

12,33
12,33
12,33

12,32
12,33
12,33

13.33
13,33
13.33

13,33
13.33
13,33

13.33
13.33

20.67
10.33
10.33

20.67
10,33
10,33
18

10

[ I R ]

427.2489
106.7089
106.7089

427,.2489
106,.7089
106.708¢9

324
64
100

25
9
64

13,4689
69.3889
21.8089

2.7889
13.4689
28.4089

469,5889
87.0489
152.0289

386,.9089
69,3889
128,.3689

427.2489
87.0489
128,3689

93,5089
7.1289
152.0289

640, 6667
13.33

640,6667

13.33

ls

13

104.6667
1=,67

44.6667
12,33

708,6667
12,33

584.6667
13.33

642,6687
13,33

252,6667

13,33

48,062

48,062

37.538

7.538

8,261

3.628

57.475

43.860

48.212

18,954

288



41.

42,

43,

45,

46,

47,

48,

49,

K‘D\ﬁg i-‘(hgg Htﬂg l—“fﬁg

N@g

25
14

22
15
3

13,33
13,35
13.33

13,33
13,353
13.3%

13,33
13,33
13.33

13.33
13,33
13,33

13,33
13,33
13,33

13.33
13.33
13,32

13
13
13

12,87
12,67
12.67

13,33
13.33
13,33

13,33
13,33
13,33

10.67
33
10433

21.67
9,33
12,33

22467
10,33
12,33

22.67
10.33
12,33

20.67
8,33
12,33

19.67
V.33
12,33

113.8489
«1089
106,708%

469,.5889
87.0489
152.0289

513,9289
106.7089
152.0289

513,9289
106,7089
152,0289

427.2489
69,3888
152.028¢9

386,.,9088
53,7289
152,0289

289
36
121

300.3289
44,4889
113.8489

136.1889
+4489
152,028¢9

75.1689
22,7888
106,7C89

220.6667

13,33

708.,6667

13.33

772,6667

13.33

7726667

648,6667

13,33

92,8667

15,33

458,6667

12,67

£288,.6667

13.33

184,6667

13,33

16,554

53.163

S7.964

57.964

48,6621

44,461

34,307

364201

21.655

13.853

289



51,

52,

53.

56,

57.

59.

a8 e

19
14

19
15

25
i2

23
14

13,33
13.33
13.33

11,67
11.67
11,67

13
13
13

13
13
13

13
13
13

13
13
13

13
13
15

13
13
13

13
13
13

13
13
13

™
0o~ N o

®OOo

o,

87.0489
44.4889
7.1289

93,5089
83,7289
5.4288

169
49

8w

49
100

rRo

36
16
100

a8

144

121

100

121

138,6667

13,33

152.6667

11.67

P

254
13

86
13

10.402

13.082

19.538

6.615

12,153

9.8486

11,692

8.000

20.461

17.076



£l,

€2,

64.

68,

66

67.

68,

69,

iz
18
10

12,67
12,67
12,67

13
13
13

i3
13
13

13.33
13,33
13.33

13.338
13,33
13,33

13,33
13,33
13,383

13,33
13,33
13, 3¢

13,33
13.33
13,33

13
13
i3

13
13
13

13,33
1.67
11.67

L208

e

177.68898
2,7889
136.1889

A
o ;e

13,4589
«4489
18,7489

160,5289
5.4289
106.7089

18.7489
136.1389
53,7289

1.7689
£1.8089
11.0889

.1089
21.8089
18,7489

316.6667

12,67

&6

56
13

32,8667
13.33

272,6667

13,33

08,6667

13,38

04460667
1333

40.6667
13,33

24a

13

13

a0

24,993

44307

4,307

24450

20.455

15.633

£.600

3.080

18.815

83,230



70.

72,

73

7de

75,

76,

77,

78.

<l
15

10
23

12
17
11

13
13
13

13,33
13.33
13,33

13,33
13,33
13,33

13,383
13,33
13.33

15
13 .
13

13
13
1%

i3
13
13

13
13
13

13
13
13

13
13
13

10

0e33
9.67
6.33

1.33
S.6%7
2433

33
5.67
533

w o

@O O -

S,k

R

64
4
100

11.088¢9
93,5089
40,0689

1,7689
13,4688
5.4£89

«1089
32.148¢%
28,4089

169
16
81

49

64

144,6667

13.33

20,6667

13.33

60,6667

13,33

_338_
13

86

13

12,983

10.852

1.550

4.551

£0,.,461

11.230

26,000

6,618

12,823

3.23C



81,

83,

84,

85,

86.

87.

88,

13
13
iz

is
10
10

23
15

13
13
13

13
13
13

12,67
12.67
12,67

12,67
12,67
12.67

12,67
12,87
12.67

12,67
12,67
12,67

12,33
12,33
12,33

13
13
13

13
13
13

13
13
13

~3 O 0

Gl 3

11,33
1.67
9.67

4,33
4,33
8,67

11.67
4.33
7.33

Eat

17

1z

10

1z

81
49

18
49

.1089
«1089
4489

28,4089
7.1289
7.1289

128,3689
2,7889
93.5089

18,7489
18,7489
75,1689

136.1889
18.7489
53.7289

256
25
121

289
25
144

100

144

13

74

13

+ 6667
12,67

42,6667

12.67

224,6667

12,67

112,6687

12.67

208,.6667

12,33

12

458

13

893

10.307

5.692

+0526

3,367

17.732

8,892

16.923

30.923

35.230

19.076



90.

91,

92.

93.

94,

95,

96,

s7.

o8,

99,

23
10

19
16

6wl

10
18

10
18

14
17

18
13

20
13

ot B

13
13
13

13
13
13

13
13
13

13
13
13

12,33
12,33
12,33

13
13
13

13
13
13

13
13
13

12,67
12,67
18,67

13
13
13

O -0

VRN

2,33
3.33
5.67

oW

GO,

7.33
« 33
7.67

64

8l

100

49

Bod

49
lé

5.4289
11.0889
32,1489

83,7289
.1089
58.8289

146
13

158
13

126
13

74
13

48,6667

12,33

:;!sa

112,6667

12.87

117
13

11,230

12,153

9.682

5,692

3,947

2,923

3.230

8.892

9.000



100.

101.

102,

105 .

104.

105,

106,

107.

los,

109,

13
13
1l

16
17

22
15

17
17

16
17

12
20

13
18

7
18

22
14

14
17

12,33
12,33
12,33

13
13
13

13
13
13

13
13
13

13
13
i3

12.67
12,67
12,67

13
13
13

13
13
13

12,67
12.67
12,67

12.87
12,67
12.67

« 67
«67
1.33

2 b

S

3 KR

.67
7.33
6.67

Lo

0w

9,33
1.33
10.67

1.33
4.33
5.67

4489
«4489
1.7689

16
49

el
izl

16
i6
64

16
49

4489
53,7289
44,4889

25
25

16
25
81

87,0489
1.7689
113.8489

1.7689
18,7489
32,1489

2.,6667
12,33

« 2162

74 5.692
13

|

206 15,846
13

96 7384
i3

|

74 5.692
13

98,6667 7.787

12,67

50 3.846
13

122
13

9.384

202,6667 15,995

12,67

52,6667
12,67

4,156



APPENDIX N - Rho COEFFICIVHTS OF CORRELATION OF PRRFORMANCE AND VALUE
FOR AREAS 1 THROUCH VI ACCCRDING TC RESPOMSES OF COUNSELCR

TRAINARS
Score Ranks Difference in Hanks
Per cent Yeighted .~
of per- Value X Y D i
formance BCOTE
X X
Area I:
- 83 1.792 1 i 0 18]
» 71 1.8500 2 2 ) 0
« 57 1.174 5 7 2 4
«17 . 9565 18 14.5 «3. 5 2e 25
. 29 9187 12.8 16 3.5 12.25
« 0 9130 10 17.5 7.5 BE.25
« 53 1.41%7 3.5 3.5 0 O
.04 . 8261 20 20 0 4]
. 25 1.130 7 11.5 4.5 20.25
o 33 « 8750 8 19 11 iz
« 83 1.417 3.6 3.5 0 G
. 39 1.261 & 6 0 0
« 30 « 3565 10 14.5 4.5 20428
« 25 1.167 16 9 -7 49
«17 . 9583 19 13 -8 36
« 25 1.167 16 9 -7 49
« 39 1.333 12.8 6 «7.5 B56. 26
o 25 1.167 16 g - 49
« 26 1.130 14 11.5 -2.5 6.25
« 30 «» 9120 10 17.5 7.5 28 25
548,00
8ED° 6 x 548 3288
th@ 4 }_ - oisseragmaimirsoinn H5 1 - . Ll e e O 1 - . 41 = . 59
R(¥® - 1) 20{20% =« 1) 7980
Area 1I:
.87 1.957 5 1 4 16
.79 1.750 7 5 2 4
«13 « 8750 15 13 2 4
- 92 1. ?92 l‘ 5 3«. 5 "g 4
.83 1.125 & 7 -1 1
. 39 1.130 11 11 0



Soore Banks Difference in Ranke

Per cent  Weighted

of per- value X T D e
formance soore
X I
.88 1.833 BB b 1.5 2.28
75 1.542 8 8 0
« 54 1.417 3.5 9.5 ]
.38 1,042 12 12 O
. 54 1.417 9.5 8.5 e} —
42.50
61n° 6 x 43.50 261
Bho 2 1 » 21 - Tl e 21 - 08 = .92
B(E® - 1) 15 = 224 3360
Area I1I:
. 72 1.750 8 8.5 =5 « 25
.88 1.958 5.5 i.8 -4 16
.79 1.828 8 11.5 3.8 12,25
+ 46 1.333 12 13 0
42 1.282 14 14 (%)
079 1;’?%2 3 &-5 ““1.5 goﬁs
.98 1.958 b 1.5 «H - 28
.38 1-833 5‘.5 5 o .5 025
091 1095’!’ 3.5 3 had 05 025
71 l1.792 11 6.5 -t 5 2y 25
. TB 1.708 10 10 o
« 91 1.864 G5 4 o5 . 25
.82 1750 2 8.5 6.5 42,28
-~ 58 1.828 12 11.8 - o5 « 25
.08 « 5833 13 15 ]
04 « 5652 18 16 0
94,50
62D 6 x 94.50 567
Bho 2 1 « oo 2 ] - : S 1 o e ] - L1432 .88
H(RZ - 1) 16 = 255 4080
Aresa IVi
.08 » 7800 21 21 0
.25 « 8750 i4 16 2 4
.08 - 9582 Z1 1.5 2.8 Q0. 25
.28 1.167 12.5 9 3.5 i2.28
038 1.3& 8.5 8 b q& .gﬁ
o 1.375 5.5 £.5 1 1

43 1.391 7 B -2 4



Jeore Panks Difference in Panksa
Par cont Yeighted »
of pere valune X Y D D
formance sSCOoTe
X I
« 75 1.628 1 1 o
.17 « 8750 18.5 16 ~2.5 6.25
.28 1.125 8.8 10 1.6 2o 2B
+08 « 3417 21 32 1 i
. 54 1.375 3 6,6 3.5 15.25
« 21 » 8333 16 18.5 2.5 6. 25
.29 9167 12.5 14 1.5 Z2.25
33 . 9583 10 11.5 1.8 2,235
. 54 1.458 3 2 -l i
. 54 1.417 3 2.5 . e 25
11 . 8780 16 16 [4)
. 30 <7826 11 20 9 81
« 2L . 8333 16 18.8 2.5 25
287,00
8r D 6 x 267 1602
H(N® - 1) 22 x 483 10626
Area Vi
.71 1.542 1 1 )
-2 1.042 2 & -1 i
.04 « 7500 12 11 -l h
« 26 1.130 4 5] -2 4
.2 1.083 & 7 1 1
.35 1.087 4 6 2 4
- 21 « 167 9 10 1l 1
33 1.16%7 B 4 -l 1
+21 « 7083 9 12 3 9
« A3 1.292 2 3 1 -
28
6LD° 8 x 28 168
Bhoe 2 1 - - - T L e r—— T ] o e 71 - L1033 .80
¥{¥° « 1) 12 x 143 1716
Area VI
« 7L 1.708 3 2 -1 i
« 75 1.887 2 a l 1
« 83 1.833 1 3 o
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S04

Zoore Rexnle Difference in Ranks
Per cent Welzhted 5
of pere value X Y e} h4]
formance score
K X
« 83 1.773 3.5 2 1.5 2¢ 25
. B2 1.7.8 B.B i) «5 25
« 52 1.5353 9 11 -2 4
i 1.038 15 14 1 1
43 1.18¢ 10 13 -3 )
48. 50
g=n” 6 x 46,50 279
Fho 2 1 = - 21 - - ; -l e e D) - 082,92
H{¥® -« 1) 3360 3360
Ares JIIz
» 86 1.91¢ 5 h A -ii p 53
.88 1.775 3.5 8 4.5 20.25
. 88 1.800 3.5 8.5 a g
43 1.580 11 12 1 1
. 38 1.526 13 13 0
« 80 1.880 8 4 -l i6é
<90 1.878 2 2.8 5 358
- 83 1.875 7 2B ik o 5 e 28
. 85 1.826 8 5 -l 1
TS 1.800 9 6.5 wZe B 6. 25
« 59 1.718 10 10 4}
« 92 1,737 i 9 a8 64
« &0 1.600 12 11 -l i
23 1.475 14 14 O
.13 « 7000 15 15 0
.03 <6571 16 16 0 —
155.00
65n” 6 x 155 930
H(H® - 1) 4080 4080
Area 1IV:
'1{) 1.636 21.5 m *}Qg SOQ 5
«10 1.208 21.5 11.5 «10 100
«13 . 8974 18.5 28 2.8 6426
15 1.205 16.5 11.5 -5 25
.28 1.410 2] 8 -l 1
.23 1. 389 11.58 9 “2.8 6428
« 36 1.580 Vs 25 wh B 20.25

« 38 1.828 B 6 1l 1
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Score Ronies Difference in PFanke
Per cent Weighted o
ef per- value X Y D n<
formeanee °  soore
p.S ) 4
« 58 1.6888 1 1 0
23 1.208 1.5 11.5 0
- 26 1.208 7 11.5 4.5 20. 25
o A5 1.575 3 4 1 1
.15 1.078 16.5 17.5 1 1
15 1.050 18.5 19 2.5 6. 25
. 25 1.100 10 1€ 6 36
41 1.5684 4 5 1l 1
.54 1.580 2 2.5 5 .25
. 36 1.462 7 4 0
«18 1.078 13.8 17.5 4 i6
«d3 1.03% 18.5 21 1.5 Pe #D
<18 1.125 13.5 15 1.8 D2
254, 50
6rn° 6 = 254,50 1527
Rho = 1 - - o1l - - S1 » o — 1« 142 .86
B(E® - 1) 10626 10626
Aren Vi
-5 A 1.564 1 1 0
« 10 1.258 10 4 -B T
«10 1.205 10 & . ! 18
.10 l.154 10 7.5 -248 6.28
« 15 1l.1584 7 7.8 B T
.18 1.128 8 9 3 9
«13 « 9744 8 12 4 18
. 22 1.028 4,5 10.5 & 36
37 1.212 2 5 2 4
. 39 1.553 2 2 o
I?.'g 1.34’3 405 3 "'ICE aé‘ E-ﬁ
128,00
650° 6 x 128 768
H(E® - 1) 1716 176
Arean Vis
o 54 1.814 3 5 2 4
1 1.622 2 2 4]
« 59 1.744 1 1 0



Enore Banke
Per cent ¥oighted
of par- value X b ¢
formanece goore
X X -
<49 1.564 4 3
v 34 1.428 8 7.5
-7 1.438 20 7.5
. 38 1.385 7 10
&1 1.268 & 15.8
« 30 . 7838 12 a3
» 21 « 9744 @0 22
.26 1.154 14.5 19
. 26 1.2386 14.8 15.8
+ 18 1.398 22 e
« 26 1.259 14.5 11
.32 1.054 8.5 21
. & 1.256 10,5 15.8
.31 1.513 10.5 8
2 1.308 17.5 13
28 1.286 14.8 18.5
«13 1.188 23 18
<23 l.128 17.5 20
« 4 1.333 20 2
« 33 1.528 8.5 4
35 2 6 = 932.80 5598

(52 -

1)

Mffarence in Tenke

2
D D
wl 1
2.5 €. 28
~12.6 15€.256
& g
2.5 99. 286
11 151
2 4
4.5 2256
1 1
-~13 188
12.8 1506.25
5 23
4B B0 28
e B 20,28
1 1
-5 25
2.5 6.28
-8 84
-4.5 20.2
932,80

lnw‘_l-mwiu.éﬁ“.ﬁé

in

12144
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VITA

Ralph Whitfield

510 ¥. Lincoln Street, Arlington, Virginia
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