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CHAPTER I

A NEW PROGRAK OF TEACHER EDUCATION AT ADELPHI COLLEGE

Adelphi College in Garden City, New York is a priwvate liberal arts
college with an enrolliment of approximately 2100 students, Traditionally
its emphasgis has been upon the pereral esduoation of young men and women
through the arte, the physical and natural sciences, the sceial soiences,
and philesophy and religion. In the past, its only concern with the
education of teachers on the undergraduate level was expreesed throusch
provision for four basic education courses and one semester of student
teaching for those students who wished to teach in their major fields
in the secondary schools, The four basic courses, Introduction to
Edusation, Fduoational Psychology, Philosophy of Eduoation, and
Secondary ¥ethods, together with a semester of student teaching, made
it possible for Adelphl graduates to enter graduate schools of education
for the purpose of acquiring the 80 graduate credits required by New
York State law for teaching certificetion on the secondary level,

In 1947 Adelphl inaugurated a graduate program in education, For
the first time early childhood and elementary education majors were
accepted, The Mew York State Depariment of Education, which rules on
the eligibility eof educational institutione within the state to offer
programs leading to degrees in teacher education, sanctioned & progranm
of education for elemeniery teachers on the graduate level whereas ite
policy regarding the education of teachers on the undergraduate level

continued to prohibit such offeringe in any but teachers colleges,



For the last five years Adelphi Collegs has had assooiated with it
two small teacher education institutions in Bew York City, Ann Heno
Institute and Child Edueation Foundation specialize in the eduecation of
teachers for early childhood including nursery, kinderpgarton, and primary
grades, YWhen New York State raised ite requirements for certification
for teaching in the early childhood level, many small institutions oould
not meet the requirements for acquliring & degree-~granting status, They,
therefore, became affiliates of larger colleges and universities in the
sred, Thus Ann KReno Institute and Child Education Foundation became
Adelphi's Affiliated Schools, OGraduates of the Affiliated Schools re=~
oeive through their schools s teaching sertificate isszued by the New
Yory State Department of Education and s Bachelor of Science Degree
from Adelphl College.

Thus, by 1949 Adelphi College's status as an institution providing
for the education of teachers was established through several programs:
1, On the undergraduate level it provided the foundation of basic educa=

tion courses and student teaching on the secondary level which would
enable its students to enter graduste schools of sducation,

2, Through its affiliation with Ann Reno Institute and Child Rducation
Foundation 1t conferred degrees upon students certified for teaching
in nursery, kindergarten, and primary levels,

3« By its establishment of a Graduate Program in Edusation leading to
the M, 4, degree 1%t provided for the education of teachers in early
childhood, elementary, and secondary levels,

By 1948, s plan had evolved whereby Adelphi College would seek
permigsion to establish a five year program of teacher education for

prospective teachers of nursery through secondary levels, For some



years the President of Adelphl had envisioned the establishment of a
program of education based upon the New College Program of Uolumbia
University, It will be recalled that in the depression yeare of the
1930%'s Columbis University had sponsored the establishment of Hew
College under the direotion of Dr, Thomas Alexander and a staff inelud~
ing Dr. Agnes Snyder, 7The New College Experiment in Teacher Education
was terminated after e seven year period, The President of Adelphi,
after painstaking and ecareful study and consultation with leading educe=
tors at Columbia and elsewhere, was unable to find in the program itself
eny reasons for fallurej rather the conditions of the 1930's contributed
undoubtedly to Columbia's decision to terminate the New College Program,

At any rate, a re-examinetion of the major features of the FNew College

Program, which are presented in new gontext in & Challenge to Teacher
Edueatian} and an opportunity to secure the services of Dr, Agnes Snyder
as director of the new progream and Dr, Thomes Alexander es sonsultant,
gave impetus to the President's plan to establish at Adelphi College a
Hew Program of Teacher Education,

Accordingly, during the school yeer 1549-50 a New Frogram of Teacher
Eduoation at Adelphi College was submitted by the Chairman of the Educaw
tion Division and accepted by the a&miniztratisn and faculty of the
coliege, In addition, full approval of and support for the program was
secured from the Few York State Department of Education, Staff members
holding key positions in the development of the program were appointed

so that a working team could be obtained prior to the inmuguration of

1
Appendix , A Challenge %o Teacher Edusation. ppe 111-155




the program in the summer of 1950,

The writer was appointed to the staff of the Education Division of
hAdelphi College in the fall of 1948, Her specific responsibility in the
Few Program was the development of a tentative plan for the professional

education of students majoring in early childhood and elementary education,

THE PROBLEM

The establishment and development of a New Program of Teacher Fducaw
tion at Adelphi College constitute the challenge for cooperative planning
and participation by the faculty and sdministretion of the college and
the framswork within whieh the problem t© be explored derives its
direction and focus. This problem is concerned with one part of the
total program, namely, the development of a tentative plan for the pro-
fessional education of students in the third, fourth, and fifth years
of the New Program who intend to become teachers of children in nursery,
kindergarten, primary, and intermedlate levels,

The tentative plan will bs used by the Education Committee ns a
puide in setting up the Education Seminar, in establishing the framework
of core or broad fields courses in the spescialigzed professional levels,
and in selecting laboratory experiences students should have with
ohildren and adults. In other words, the Education Committee will be
corcerned with those special aspects of the New Program which correspond
to the ususl professional preparation of teachers found in other prograns,
A major feature of the tentative plan will be an identification of probe
lems in teacher education which the Education Committee should consider

in its deliberations,



PROCEDURES

In receiving an appointment to the staff of the Education Division
in 1949, the writer was assigned to the Affiliated Schools for the
school year 1949=-50, With the exceptlion of a responsibility for teache
ing curriculum courses in early childhood and elementary levels in the
Craduwate Program, she worked exclusively with the Affiliated Schools for
one yeer, This experience provided opportunity to analyze those parts
of the programs of the Affiliated Schools with which the writer was to
be identified, namely, the nursery, kindergarten, and primary curriculum
coursea, student tesching, and professional seminars, Wiéhin the frame-
work of prevailing curricule opporitunities were to be provided for
experimentation involving procedures end content.

An analysis of the writer's one year experience in the Affilisted
Schools provides a partial basis for proposals to be incorporated in
the tentative plan for the professional education of early childhood
and elementary education majors in the New Frogram,

A tentative plan for the professional education of majors in early
childhood and elementary edusation, based upon 1) an analysis of a one
year experience in the Affiliated Schools and 2) the writer's long
experience in the fields of childhood education and teacher eduoation,
consistent with the general framework of goals and procedures sugpested

in the New Progrem of Teaocher Education, will be presented in this report,

THE ORGANIZATION OF THE STUDY

To be fully understood, & tentative plan for teacher education on
the professional level of the third through fifth years must be seen

in reletionship to the total propgram. It is proposed, therefore, that
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CHAPTER IX
A CHALLENGE TO TEACHER EDUCATION

An awarensss of the oruelal position of education as & sccial foree
and of the significance of the bteacher and the role she plays in the
development of individuals end oultures is fundamental in the challenge
recogniged by many teacher education institutions today., Those institu=
tions which are participating in & widespread effort to effect construce
tive change in the kind of edusation provided young people preparing to
enter ths temching profession accept the challenge and the responsibility
entailed, Acceptance involves recognition of the seriousness of the
problem, a deep conviotion regarding the responsibility of teacher educas
tion institutions, insight and skill in seeing and ueing ways and means
to achieve objectives, and enthusiasm for and faith in the capselity to

funetion in & role of lesdership, Adelphi College has amocepted this
challenge to temoher education,

For more than a eentury Americens have besn studying the
many problems relating to the education of teachers, Throughw
out these many years one experiment has followed another 4n
efforts to prepare teachers to assume more intelligently their
tremendous responsibllities, As a result, the essential quali-
fications of a tescher are gquits well known and generally
accepted:s physiocal, emotional, mental, and spiritual healthj
gound personal charascter) sensitivity to human needs; feeling
of civio responsibility; highly developed soholarship and
professional abllities and skillsy Definite progress, too,
has boen made beth in recognising and developing these gqualie
ties, DBut, in spite of all the study of the problems of
teacher education, we are still, even in the best eclleges,
content to operate on standards far below what ig possidle
of attaimment, We apparently de not oare to pay the prioe
for educating teachers as well as we know how to do e,
Moreover, we shall continue to fail to make use of even our
present knowledge of the needs of developing euperior teachers
until we wholeheartedly:



GeT-111T °*dd :ﬁ.mﬁ...nﬁ

2IT-T1IT *dd :m.ﬁmm

».ﬁa«@saauw Aoyoea; o3 esuslI®p v ‘weaBoad ey3 Jo jxodex TINF O3 3W{3 pue
POTPNAS 9q 3J8H0 UG Jeyy PeyReiBas €1 31 *wegloxd ey uy pessedwooue

secuoisodxe Fugnavey Jo JUesues puw uoIsze? pusiae eyz Jo sanjzold 11w
wjos0 we gauesesd *r 3aw) Tuoliwvonpy J640PE] JO UIGIVI TUATEPY @Y
*1rvsexd spavpuens eI TY oYy eJeysm SJI8YDuOy

£q euop st 9w qof mmﬂOﬂnanmehm u aqwnbope sv op o1 Boywnpuad 93y
oquue I §8 yons oq [T uoOgjeonpg Jo [ooyog oYy JOo £plvpuels
oy ‘uem(sed 03 FUeW[TOJUS VYR FTWEL PUE 0QEY JO Jeumume oy
ut u3deq oy peuusyd 87 37 *Lem gwuy aowy erqrsucdees esoyy ew
Juy oz utp fem orqiesod neoq eyy uf spooyss wiceds Jo sedly ewos
pue *‘Lareguemere ‘Axwpucoes 07 sdexoves exwdead TTIR WOTIBONPH JO
T000g YL *UJIOOUO0 SNONUTIUCS JO SIO30H UOTLEONDPS Iayowey JO
weddoad punos ¥ UT SIVIIUOSSe 340GV YL OMYR TYIR YOTuysa ederron
TRATOPY 3% UCTIWOUPE JO [OOYOS ¥ YRTIqwyee o3 pesodoad 8T 31

*goyyeonpy Jo esessecosd oyy Juowe

xo30uF juejzed 3sow @3 se Jeyovweq ey puw Lje1008

Jo juswmescsdWt SNONUTIUCD Uy UT BA0308F juejod
3906 &3 9% UOYIBONPH Jo sesnecoad meTs ouy pIedex (L)

tuciyoe
eatgvasdoos g0y L3¥1 ¥ pus Jo uetywioeadde doyeasp (9)

fsenywa wemny Jo uwojywiceadds puw
Foppuvgsaepun eyy dyysswroyos gv Lrydty se e indb e%tad (g)

ftdyysaveroyos Jo
spawpuvss Y3y puv punosdyouq TUuorleonpe pwosq v puwusp (§)

fuopsngos werqoad uwy swept JO

eduwyoxe Jo enywi eyj 03 f3papatsuocs eJsngwa doyesep

fouryy owws oy3 3w ‘puw fsusrqoad Fupdueyo Bupjeew Uy

sgeRnJesanored pus SupuT: suepusdeputy 40l L3 TrTUe
dotesep 03 peulisep wesdoad e yim Peafesano uleouod (§)

fgaeuse Jo seryrrelguesad ayy

Zugdoreasp JO 870X JAoyoweq 3 Jupuacjasd o4 PuUv SINO

pus seayesuweyy Y3 Ta ATTBUOTIRI JUTATL 03 9IPVq JOTABYSq

weuny Jo Futpuesssepun 3wyj ssessod [Tpe OUm Sa00BOY
Suiysonpe uy ewetify (wrUew JO SUOTINGIIIWOD e&xiy @ITLTIn ()

f3udta ® wwy Joyj el
eZeyTatad B uorsssyoxd Jupyowes eyy 03 couwsjue exww (1)



THE ADELPHI PATIERN OF TEACUER EDUCATION
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the following summary of current trends, innovations, and planned changes

sufficisntly well establizhed to merit deseription, MNany of those

characterieticz of nedern teschsr edusation are consgistent with those

of the New College Program, a pioneer of the 1930's,

1. Rapid Growth of E

2,

Se

orimental Teacher Education Frograms,

During the past year, numerous lnstitutions have set
in motion or have seit up machinery to plan truly experie
mental programs in preservice training of teachers. From
such varieties of experimental attack, we can expeat to
find many of the answers to our problem of determining
what types of competencsies are developed by eertain ex~
perionces or training, It appears evident, at the moment,
that over a hundred such experimental programs will be
underwsy by m&u&aawnu. s 1948,

The ,H_ﬁo»sbuu, .?am_n ?’nn Five Year Preservioce
Prograns of Te: nAnge

The spade work has been completed in many colleges
and in several states to shift to & five year aminlioum pro=
service training perioed, We are bezinning to admit more
freely that en adequate and professional Jeb of trainming
teachers cannot be accomplished in less than five academio
yoars, We have been stymied in progress tomard such a goal
by the unnatural teacher shortage and by agoncies and
institutions stressing preparation in shorter periods of
time, but these handicaps will not continue to serve as
cbstacles very much longer, Important matienal groups
have gone on record as favoring & minimum of five years
of preservioe training for teachers,

E&a mau.wgﬁ wﬂa moan%nwﬁbﬁ anug&mﬁ&g«a
@w%ﬁ ?ﬁdgi

The trend has been well established to provide a long
chain of corrsilated and integreted functional courees in
education throughout tertiary educational experiences,
Overlapping and umeaningful materials are being deleted
to an extent that many of the education courses bearing
the sanme titles of a deoade age are hardly recognigable
as compared with content at that former time, In many
cases this recorganisation has carried with 1t new names
for courses, Names of courses are of little importance
a8 long as ths oontent is arranged in a systematiec and
well chosen sequence of pracstical information adeguately
balanced between theory and prectice, We have realized
that the same old courses just relabeled, but essentially
unchanged, will not dos In order to meet the neoeds for
adequate training, new and different courses espeoially
fitted for sdjustment to the somplex world are conming
into being.
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4, & New Understanding and FPhilosophy for Student Teaching.

We are coming to a bellef that there should be ample
participatory exporiences with youth long before actual
student teaching is taken as a course, These activities
may incelude extensive participation with out-of-school
youth groups, a little preliminary teaching practice in
demonstration classes as & part ¢f all reguler education
sourses or preferably both, In addition, increased obe
servation in demonstration and regular pudlic sshool
classes assists in preparation for more effective student
teaching, Such experiences pave the way for much movre
realistic preparation for the work of student teaching
which provides a fitting climax to a long chain of
training experiences, The astual student teaching is
rapidly beeoming an "off campus” sway from home engage~
ment where the trainese spends & minimum of gix weeks in
full time teaching and participation in school and
community sotivities by living in and becoming a part
of the area where the carefully seleoted school is
located,

Be 4 Better Understanding of the Nature and Importance of
Tethods Courses

Cone are the days when the acedenicisn can defend hias
promige that it matters not by what method you teash some=
thing as long as you really Imow youwr subjest-matter, Alse
in the trash hsap is the consept that msthods are all
important to the exclusion of subject matter, We no longer
believe that a teacher should have an inclusive bag of
tricks designed to supply the proper %technique or pattern
of mction for cach step of the way in a school programs
The latter haz resulted in a stultifyling stersotyped
approach which inevitably holds ingenulty and resoureeful-
ness to & minimum, Soms rathsr funiamental changzes have
happened in the thinking of those who really undersiand
methods as follows:

8, HNethods, as & theory of development, are
practically fruitless unless ascompanied by
and intizetely related to experiences with
ehildren where ths mothods can be tried as
they are etudied, ) ‘

be ChildAren probably learn guite similarly 4in
terma of methods of presentation in varieties
of eoursss, thus inoreasing the esphasis for
general methods and diminishing the seope of
gpecial nethods,

cy Coneral methods emphasis does met preclude
the utlilisation of enrichment spwree courses
within a field, Valusble helps for tesching
are & natural componsnt of a speoial =methods
approach,



6.

8.

1l

d., GSpecial methods which tend to preserve the
so-called saered entity of subject matter
courses as opposed to the importeanse of
other oourses are disappearing, ZXather,
we are now turning to an era of common
learnings wherein each sudject can ccopera-
tively make some contribution to a blend of
necessary skills and informations,

Getting at the Faots in Education,

For ycars we have accepted many assumptions and
postulates, educationally speaking, without really
getting down ¢to the business of ascertaining fests
shout education, Only recently have systematio
research projects, coordinated in some cases with
several joint operations involved, been energized
or activated on a large seale basis, These attempts
to get at basic faots should develop mew solutions
to many of our dilemmes and serve as & point of deparw
ture for new innovations in preservice training of
teachars,

Better and More Ceneral Eduecatlion Cocurses in College,

: It is quite genmerally accepted that teachers must

be educated as well as treined, Thie basio education
must of necessity be grounded on the common learnings
requisite for all who would live the beat possible life
in adjusting to & world filled with obstacles for socletal
survival, Just as common learnings must be expedited in
our secondary schools, the teschers in our schoole must
have had funotiomal training in common learnings materiale,
Buch & treatment does not delimit adequate professional
training, nor 1s it to be construed as a substitute for
professional courses, Froper provision can be made for

& balance betwesen ereative activities, professional
eduoation and general educetion in our programs without
an undue saerifice of other existing requirements,

Co-ordination and Integration of our Services to Students

in One large Department of Temoher hduoation.

There is an inereasing tendenoy toward integration
and cowordination of our services to students so that
all aspects will be in resonance with the over-all obe
Jeotives of the treining program, These services include
sueh areas as supplying information about the profession
to students, resruitment plans, selection practices,
retention techniques, required prefessional course
structures, placement, follewwup, post supervision,
ineservice training assigtance, and research in existe
ing patterns and planning, At firet this seens to be



too allwinclusive for effestive organization but closer
examination reveals the plausability of inter-relating
these servioces and structuring them through a closely
knit organiszation or department of teacher education,

9 Zmphmsis on Quality of Instruction and ¥o% Solely on
agsarch nr urit .

Perhaps 1t ie a serious indictment that teschers
teach larzely as they have been taught, JSericus ace-
cusations of low calibre of instruction on the tertiary
level have been lovelled, especially during the past
two decades, These two assumptions add up to a slear
implication thet the ocurrent shift on emphasis to ocon-
giter quality of teaching on & more nearly equal plene
with ressarch and writing has not come any Gtoo early,
it is high time that our trainees experience only the
vory highest ealibre of instruetioen which an adequately
trained stafs can offer,

10. pu- Understanding of the Social Implieations of
tion-

Perhaps the greatest gain, educationally, of the
twentieth century is the new foous on sooial implica-
tions of educetion, Ve are fase to face with aceepting
the promise that we can live in peace only through
undorstanding and appreciation of all peoples for each
other, Education is faced with the task of widening
the social horigzon through interparticipation with
peoples through the world and conewrrently defending
end assisting the survival of the family as a key
institution of civilisation, The social awareness
of problems, conflicts, dangers and opportunities of
our sulture in ths world of social realities offers a
constant challsnge for hat%gi interpretation of social
implications for education,

The Hew Progrem of Teacher Edueation of Adelphi College is thus
not only an expression of a pioneer effort in experimentation to raise
the quality of teacher edwation, improved, it is hoped, and refined
as & result of experience, but representative of genoral and widespread
efforts, based upon research, study, and experience, to develop more

effective programs of teacher sducationm,

11
MeGrath, G, D, "Harbingers of Improvemsnt in Teacher Education,”
'i'ho Edmatiomi Forum, Vel, XIV, No, 2, January, 1950, Kappe Delta Pi,
Bhio: pps 157-165
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A POINT OF VIEW

The New Teacher Lducatlon Program of Adelphi College provides the
reneral framework within which the problem to be developed, A Tentative
Plan for the Professional Fducation of MHajors in Early Childhood and
Elementary Education, must take its direction, Within this framework
the writer has been delegated to develop a plan based upon her ynrofese
sional knowledge, umderstanding, and convictions, It oan he assured
that her point of view is harmonious with that expressed in the New
Program, DBecause of the mecessarily subjective quality of an aralysis
of her one year experience in the Affiliated Schools, however, it is
essential at this point to state those gualities and characteristics
of sound teacher education which In the Judgment of the writer seem
significantes In an important sense these qualities and characteristios

become criberia by whioch the tentative pian must be measured,

QUALITILS AND CHARACTERISTICS ESSENTIAL IN THE
GENERAL EVUCATION OF TEACUERS
It is posited that:

1) One of the measures of an effective teacher education program is the
guality of general education provided, General education, that proe
cess whereby an individual develops himeelf through the arts, the
patural and physical sciences, the social sciences and philosophy and
religion, has & distinet contribution to make to the development of
the prospective teacler,

2) In addition to the contributions of generel education to the develope

ment of the individual, there are distinct advantages in providing



s)

4)
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for the general education of prospective teachers as an integral
part of a teacher educetion program rather than by & separation
of gensral education and professional education which often
prevaeils in professional schools, The gzencral educstion of the
first two years of college should have a purpose over and beyond
its primary goal of broadeunlng and enriching the student as an
individual, Important as this primary purpose is, the student
whe bar onrelled in a teacher education program has &lready ine
diocated an interest in a professional goal, The gencral education
period should enable the student to become more closely identified
with her rosl and oriented to entering the professionmal lovel in

the Junior year, In the opinion of the writer identifieation with

‘and orientation to the profession of temching oonstitute important

elements in "readiness,”

Readiness for entering the professional educatlion level of a

teacher sducation progrem should be developed during the first

two years of the program, Orientation to teaching through observae
tion of children and participation with children and adults in the
freshman and sophomore veers ie one of the ways in which the program
of genersl education in the tescher education program mey function
over arnd heyond typlocal general educeation programs in the liberal
arts colleges and ie part of the Justificetion for a freshmen and
sophomore experience in a teacher educatlon progran,

The climate for learning is an important facter in the education of
teoochers, It is a commonly acoepbted principle that children grow
and develop well only in a democratic enviromment, Teacher education

procrams are commlitted to the obligation of educating students te



5)

1)

teach children in weys which will facilitate desirable development,
Thie implies & meed for students to be taught in ways comsistent with
the philosophy of democracys. A denceratic environment is created by
administration, faculty, and students acting togethsr within the
fremework of commonly held beliefs, OSuch an environment recogniges
and supports certain fundamentals: that behavior is causedj that
the causes are nultiples that each individual is different; and,
that therefore we must know each individuel., Tnless administration
fosters the creation of a democratic environment, unless teachers

in both the general and professional education areas of the total
program dewmonstrate through their teaching the real nmeaning of
democracy, the New Teacher Education Program of Adelphi College will
be rno more effective in educating teachers than are other vrograms,
While reneral education will receive its major emphasis in the first
two years of the teacher education nrogram, it should be continued
throughout the entire program as & meansg of providing for the gone
tinuous development of the student as an individual and as a means

of implementing professional education,

QUALITIES AND CHARACTERISTICS ESSENTIAL IN
PROFESSIORAL E)UCATION

It is posited thatbs:

Trequently, teachers teach as they themselves have been taucht as
children and students, not as they have been told to teach, Theree
fore, recruitment and selstion of students for teacher edusation

should be based upon some consideration of previous school experiences,
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8ince education is a oontinuous process, sinee the processes of
teaching and learning in the various maturity levels differ in
degree only, it is essential that students of education on the
undergraduate level, particularly, be concerned primarily with

the total prosess of child development and the total process of
curriculum development, leaving for graduate study areas of
specialization for temoching in a particular maturity level, It ig
sugrested that education for teaching shildren, rather than educe=
tion for teaching kindergarten or sixzth grade or tenth grade, would
contribute more toward the breaking down of artificial berriers
between levels in the profession than any other single means,
Purthermore, such an education, it is belisved, enhances the posw
siblilities for developing professional teachers, Decause the
breaking down of artificial barriers between levels in education
is essential 1f integration is to he achievei by children in the
process of growing up, general courses in curriculum study should
include prospective teachers of all levels., This does not mean
that there should be provided no opportunities for specialized
study of the currioula of the various levels represented by the
student teachers, It means that special problems should grow out
of the unifylngz matrix of general ourriculum study and student
teaching, with ample opportunity fer specialiged investiration and
studya.

Students of edusation must conceive of teaoching as oreetive not
mechaniealy of learning as dynamic not static, The student's study
of the curriculum should be based upon & recognition of the fact

that the eohild himself ard the soclety in which he lives shape
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out of school situations, Upon entering the third year and throughe
out the remainder of the program, this experience should manifest
itself chiefly through a student teaching roles in which the student
lives in & school community, participating in all school and com=-
munity activities as a member of the faculty, Two years of student
teaching, providing placement in a variety of situations in the

najor field, should provide adequately for the culminating experie
ence of the internship in the fifth year of the program, Becsause

of the sgignifileance of student teaching, it is imperative that schools
and school personnel with which the student teacher will be associated
demonstrate in practiee the philosophy shaping the Hew Teacher
Education Progreme In the opinion of the writer, the selection of
ecenters for student teaching is one of the major problems which will
affect the achisvement of sound teacher education, The quality of
supervision of student teachere is a second important problem, It

is the writer's conviotion that the quality of professional

attitudes and relationships developed by teachers in-serviee are

often conditioned by the pre=servise experience,

A Tentative Plan for the Professional Bducation of Majors in Early
Childhood and Elementary Blucation thus will be developed within the
framework of the New Teacher Education Program of Adelphi College,
interpreted im the light of the writer's philosophy and her experience
in teacher education, and conditiomed by the problems to be met and
strengths to be utilized in the existing programs in Adelphi College

and its Affiliated Schools,



CHAPTER IXIX

AN AYALYSIS OF A ONE YPAR EXPERIENCE I¥ THE AF¥ILIATED SCHOOLS OF
ADELPHI COLLEGE

During the school year 1950-51 the Educatlion Committee initlates
1ta work of planning the broad framework of professional education for
students enrolled in the New Teacher LEducation Program of Adelphl
College, The writer was appointed chairman of the committee, Prepara-
tory to initiating committee planning for thies important area of the
total education program, £ one ye&r experience in the Affiliated Schools
and in the Graduate Divislon of Adelphl College provided the writer
with & sampling of teaching and other activities with students, faculties,
and administration, An analysis of problems and strengths in the existe
ing programs was felt to be essentiasl if the transition from old progrems
t0 new was to be successful in the institutions converned, The analyeis
was to be limited, of course, to the writer's personal experiences in
particiuating in the existing programs, The objectives of the New
Teacher BEducation Pyregram and the qualities and characteristics of
sound teacher sdusation identified by the writer ir Chapter 11 as sipg-
nifieant in her Judgzent were te be the conditioning factors in analysis,

The writer's participaticn in the programs of the Affilisted Schools
and Adelphi College wes wide, including a sampling of all phases of the
professional education ourriculum, Participation in faculty meetings,
conferences, and comnittees was included, The scope of aetivities en=
gaged in by the writer during the one year period in the Affiliated
Schools and the Graduate Divieion of Adelphi includes the following
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goursss and supervisory activities:

I.

I,

PROFPESSIONAL GENERAL CURRBICULUM FOR WURSZRY, KINDERGARTEY, PRIVARY
LEVELS (UWDLRGRADUATE ).

An introduction to curriculum development with two emphases: The
curricvlum s rooted in scoiety., The curriculum &s rooted in ehild
growth and development,

Ann Reno Institute - Junior level - 1 semester - 4 hours,

Child Edupation Foundatien - Junior lovel -~ 8 weeks introduction =
2 hours,

PROFESSIONAL CENSRAL CURRICULUE FOR NURSERY, KINDERGARTEN, PRIMARY,
INTEEDIATE LEVELS = (GRADUATE, INeSERVICE ).

Adelphl Collepe -~ 2 somesters = 6§ hours,

III,PRIVARY CURRICULUM

iv,

Ve

Ann Reno Institubte ~ Junicr level ~ } semester {teaching or
coordinating)e

Reading =~ 2 houre,

Science = ) hour,

Childrents Activities and Group Conference -~ 1 hour,

Child Education Foundation « Benior level -« 1 semoster,

The Curriculum of the Primary Scheol - 2 hours,

SEMTYAR IN EDUCATION - A study of philosophles of education at work,

Child Education Foundation - Seniors ~ 1 semester - 3 hours,

THE CHILD AND THE ENVINONMENT, A sociological study of community
living and how it affects children,

Child Lducation Foundetion -« Sophomores - 1 semester - 5 hours,

SUPERVISION OF ANN RENO DEMONSTRATION SCHOOL (NURSERY, KINDRRGARTEN,
PEIMARY )¢ TWorking with staff, student teachers, parents,

VIILSUPERVISION OF BSTUDENTY TEACHERE IN RURSERY, KIHDERGARTFN, AVD PRIWARY

LEVFLS IH PUBLIC AND PRIVAIE SCHOCLS OF WEW TORK CITY,

Ann Reno - 13 students - First Semester
Child BEducation Foundation » 20 students - First Senmester
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In summary, the one year period provided opportunity 1) te work with
students on all levels from sophomore to graduste, 2) to deal with ell
levels of professional curriculum study from nursery through intermediate,
3) to attmck problems in both preservice and in-service educetion, 4) to
observe and analygze the experiences of student teaching on a city~wide
basis, and 5) to work closely with the staff of one student teaching
center and less closely, but effectively with staffe of approxirmtely
twenty additional centers. From these experiencee it is possible +o
define some of the specific problems to be met and strengths to be
utilized in developinr a Tentative Plan for the Professional Education of

¥ajors in Early Childhood and Elementary Education in the New Program,

ANl ANALYSIS OF RELATIOWSHIPS BETVEEN CGENMERAL ATD PROFESSIONAL
EDUCATION IN THE AFFILIATED SCHOOLS

In the Affiliated Schools special emphasis is placed upon peneral
education in the first two years of the four year programs with e shift
in emphasis to professional education in the last two years, Students
in the freshman and sophomore yoars have a heavy program of pgeneral
studies, In addition, they have & program designed to acquaint them
with children, Thie program vaeries in the two schools but essentially
it is the same, consisting of observation and participation., In one
school the emphasis is on guided obeervation of children in different
schools, in nurssry, kindergarten, and primary levels, There is some,
but not much, opportunity for paerticipstion. In the other school
there is a large amount of participation in one children's school
attached to the college., Housekseping chores and the mending of toys

and materials are the chief adtivities, The large number of students



assigned to eny one clase mininizes the value of the experience for
students and often impedes the work of teacher and children,

Observebion and participation are veluable experiences in the developw
ment by students of n readiness for professional worke Ti is sugpested,
however, that: 1) the observation of children should not be limited
chiefly to one school but thet therc should be a planned program of
obezervation o cehildren on 8ll age levels, in many kinds of schools
representing different philosopbies, status, and cemmunity backgrounds,
2) the participetion of students should provide a variety of vxperionces
in different situnticns eontrolled in such & way that student participas
tion handleaps nelther studentis mor childrem, Housekecping activities
are important but omnly relatively so., Care should be taken that students
do not deprive the children of experienses which help them beoome indew
pendent and self~directing, Other kindg of activities such as helping
the teacher arrange for & trip, finding sources of materials and resources,
being & member of a group engaged in story telling, playing games, and
othar pgroup activities, constitubte desirable participation by students,

Drientation to teaching through cbeervation and participation in the
freshman and sophomore years 1s ome of the ways in which the prosram of
generel education in the teacher education program may Tuncilon over
end beyond typleal general education programs in the liberal arts
college and is part of the justification for & freahman and sophomore
experience in & teacher oducation progranm,

4 second factor cresting readinees for entering the professional
education level is the nature end quality of the peneral cducation the
student has experiernced, The first two years of & teacher education

pregram should place ohiefl emphasis upon general educetion, with concern
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The art experiences which students have in their general education
program could easily be extended to include observation of end participaw=
tion with children using the same medla of expression or appreciation,
And so on throughout the generel education program, those opportunities
for orienting the student to his professional poal within the context
of his own personal development should be seized upon and used,
Studying the genuine possibilities for orientation to and readiness for
entrance into the professional education progrem becomes one of the
problems for consideration by the Education Committee, Again, this
funetion of relationship between general and professional education
implies additional Justification for the inclusion ofvgeneral education
of students in the teacher ediucation progrem rather than in a progream
separate from it,

Finally, and perhaps most important of all in analyzing relatione
ships between general and professional education is a consideration of
the climte for learning in the Affiliated Schools, If, as the writer
believes, & democratlic environment is essential for the best growth
and development of the learner, if situdents of education need a climate
for larning consistent with the philosophy of demoeracy, continuous
effort should be made by asdministrators and faculties to establish
practices and relationshlps which demonstrate a democratic philosophy
at work, The students' self=-direction in constructive channels should
be a cons tant goal.

Unless administration makes possible the ereation of a democratic
enviromment, and unless each teacher 1in both the general and profesw
sional elucation areas of the total currioculum demonstrates through

her teaching the real meaning of democracy, the New Teacher
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Education Propgram of Adelphi College will be no more effective in educate

ing temchers than are other programs,

Problems for Study

1. In varying degrees, wut present in both Affiliated Schools and
Adelphi, we find & confliot between philosophy and practice, Ome of
the major problems of the Education Committee and the faculties and
the administration is a study of the practices and proocesses currente
ly used and their implicatlions for achleving goals.

2., How can the penerel education program of the Affiliated Schools
achieve its important and primary goal of helping students in their
personal development and at the same time contributing to the pro-
fessional goals of students?

3. It is important to have frequent and gprio& experience with ohildren
of all ages before assuming a student teaching reole. %What kinds of
experiences should be provided? How ean the gensral education prow-
gram be so organized that adequate time may be provided for
experiences with children?

4, Yrat constitutes "readiness” for entering the professional education

program?

AN ATALYSIS OF SELECTED ASPECTS OF PROFESSIONAL EDUCATION IN

THE AFFILIATED SCHOOLS AWD THE GRADUATE DIVISION OF ADELPHI

The roots of professional education are deeply smbedded in the .
experiences students have had before entering the professional level,
It has been previously stated that relstionships between general and
professional education represent a problem area in teacher education,

One of the suggestions made for strengthening relationships between
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the two areas concerne the examination of the general education progran
to discover ways in which students may be given help in developing
resdiness for entering the professional program in the jJunior year, Ae
& means of experimenting in this area, the writer worked with a group
of sophomores in one of the Affiliated Schools as instruotor in sool-
ologys The course, "The Child and the Environment”, was designed as a
soolological study of a comnunity in whieh suphasis was placed upon
effects of sunvironmsnt upon people, particularly children, The scope
of this course and the plan for its development should be studied at

this point,

“The Child and the Environment"

It is proposed that instead of attempting to help students
in this course develop understanding theoretiscally and apart
from ahildren, the entire course be develeoped in cooperation
with the persconnel of & specifis gohool community so that the
motivetion for learning is real and meaningf™l, Sueh develop=-
ment enteils careful selection of a school, Ssleotion will
depend upont

A, BSpeeial need evidenced by a speelfic group of children
living in their comsunity,

B, The presence of problems in and resources for community
living which offer the greatest richneas of learning
experience for students,

Ce The eagerness of administration and faculty for assig-
tanoe of the kind offered.

Dy The willingnees of the principal and faoulty to partiocl-
pate fully with students in making a commmity shudy.

E, The quality of working relationship established by the
instructor and the principal of the school,

Preliminary Planning

A, Conferonces between instyruotor and principal to disocuss
the feasibility of the planj; possible scope of plang
needs of studsnts in this course, snd needs of school
and how they can implement one another,
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Be Conferences between instructor, principal, and faculty
for discussion of peints noted under letter A, above,

Ce A thorough exploretion of the possible scope of develop=
ment by the instructor and ths administrative apgents of
the somclo

Baokpround Development for Students
Introduction to course

As Oblectlives of course and its relationship to the
total professional education of the undergraduate.

Be A presentation of the proposed plan of achieving
the objectives throught
1, The development of a sociologieal study
of a real school community and
2« The cooperative efforts of students in
this course and the faculty of a publie
school which needs help,

Cs ZExperiences which help students develop a readiness
for undertaking a community study:

1, & wisit to the British Informmtion Center
to see n showing of Children of the City,
the Scottish film which depiote the efw
feots of community in dealing with the
problem of correcting the evils of une
favorable comnunity enviromsent,

2, & group conference with the school
principal to become aoquainted with the
needs of children in the selected school -
what the ohildren are like - what the
schools are doing t0 meet their necds =
wrys in which the school would like us
to help them through a community study.

3. 4 morning's observation in the selescted
sshool by students to see the children
at workjy to study facilities, and to
begin to get some understanding of the
school at work,

4, A student-faculty meeting to diascusse
the sohool's cooperative efforte with
other ageneies in the community which
are working to help the children,

s A tour of the school neighborhood
under the direction of a community
agent who knows what we should see
and will help us gee it,



Development of a Community Study

Individual students will accept major responsibility for the
deve lopment of various aspects of community study among which
will be the following:

I. The Home and Fkai@z Living

Ay

Be

Ce

De

11, The

What is the child's place in the family and what
factors determine it (e.ges the economio status of
femilies, the standard of living, the sustoms and
mores of the people)s the effect of all of these
factors on the child and his place in the family,

Houesing in this community and what it means to
the child and his family.

Health gtatus of children and their families and
what factors condition it,

The nature and extent of participation by the
families of this community in the life of the
comaunityt Religlous

Politieal

Civio

Becreational and Sceial

Educational

Home and Community ldving

Ao

Be

Ca

D

The physieal enviromment of this community; ite
location and relationship to other communities
in the city and what this means to the child
and his femily.

The institutions of this communlty - what they
are, how they came to be, Xow they are affootw
ing the lives of the people of this community,
{(oultural, religious, health and welfare,
recreational, educational, politiocal, oivie,)

The history of this communityy its origins,
how 1t has developed and changed; where 1t
gseoms to be headed,

The interaction between this community and
other communities in the oity, What nseds of
its people are satisfied within the communityy
what needs of the people must he satisfied cut-
side the communitys which speelsal contributions
this community mekes to those living elsewhere
in the clity,

32
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11I,The Responsibility of the City for its Children

Ay City laws, regulations, and ocodes affecting chile
dren = how effectively they are onforced; what
ohanges soem to be needed,

B, City services for children and theiyr effective~
ness in helping children and their families
achieve greater satisfection in living,
(Educational, welfare and health, cultural,
raematiomﬁ

Prooosses

The students® carefully guided development toward skill
in self-direction is of equal importance to the understandings
and information sought in a study of envirommental effects
upon c¢hildren's growth and development, As sophomores these
students’ maturity level in selfw~direction warrants a more
controlled lsarning experience than is necessary in the
Junior and senlior years, For this reason individual semester
projects will be avoided, Instead, all students will werk
individually and in small groups in emch division of the
communi ty study planned for the semester, Thus, each student
will have three opportunities to raise his level of maturity
in self=direction and at the same time experience the values
of individual and small group participation in echieving
the objectives of a larpge group, These three opportunities
will correspond to the major divisions of the study:

I. The Home and Family living

1I, The Home and Cowmmumity Living

111,The Responsibility of the City for its Children

in developing our plan for community study, we found that, besause
of factors boyond our control, it was imposeible to confine our study
to a single school in our community, We used, therefere, our own
college community for study. ZEssentially, the plan was oarried out as
proposed, with & fow minor changes,

Students engaged in this community stuwdy were preparing to enter
the jJunior year in the fall of 1850, with subsequent student teaching
and curriculum study as the core of their professional ourrioulum,
Apparently, learming through first hand expsrience, with emphasis



upon becoming self-directing, was a novelty to be met by resistence
et first, Assigoments in books were reguested by students as &

substitute for exploring their community and disecovering conditions
and resources in community livins, It was interesting to note that
the Jjunior group in apother APffiliated School experienced this same

problem but evidenced attitudes quite different from those of the
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sophomore groupe The juniors, student teaching at the time, reflected

their reactions to selfe-directing processes in the words of one stuw
dent who commented, "My parents sent ms to good schools, yet I never
had opportunity to plen my own work in my own way, I always had an
assigrment in & book, I kmew that if I studlied the assigmment and
oould answer the questions I was all right, ¥ow I plan my own work
and I like it, but I'm having to work out a whole new set of study
habits,"

To the writer, this situation meems to support her conviction
that the recruitment and selestion of students upon the basis of
serious consideration of itheir previous school experience iz necesw-
sary. It is not easy, nor is it always possible, to substitute for
the eutoeratic philosophy many students have experienced before
oollege entrance, a demooratic philosophy upon which modern educaw-
tion is built, Similarly, the illustration cited seeme to support
the writer's conviction that it is essential tﬁat the general and
professional education programe in college be unified in theory and

practice so that, at least upon eontrance to the program, the student

learns through living in college the meaning and essence of demooyaoy.

A second problem evidenced by work with the sophomore group

and one which seems to bs common, was that of helping students see

meaning in many of their general education experiences, The advantapge
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to the student of entering the general education program which is part
of the total teacher education program rather than separate from it,
wag clearly evidenced in the sophomore group studying "The Child and
the Enviromment." A sociological study of a commmity is generally
considered a desirable part of the education of students, For students
of Bducation, howsver, it is possible to highlight those aspects of
study which have partlcular meaning for later professional development,
¥ateriale may be used which will relate general and professional edu-
cation goals, A rich foundation for the experiences to bhe provided

in student teaching and study of professiomal curriculum may be laid,
Furthermore, interrelationships between gencral and professional
education help prevent feelings of discouragement often found emong
freshmen and sophomores who fail to see the value of gencral education
in achieving thelir professional goals or who feel that starting work

on their professional goals is poztponed too long,

Professional Curriculum Courses,

The snalysis of the professional currisulus courses taught by
the writer during the one year period in the Affiliated Schoole and
the Graduate Division of Adelphl will be discussed under two wain
headings: 1) general curriculum, and 2) ourriocula of special school
levels,

The term "genoral ourriculum” refers to the introduction %o
and survey of ourriculum develepment as distinoet from the study of
specialized qurrieala for different levels esuch as nursery, kindere

garten, and others,
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General Curriculum Study. The general intredustion te and survey

of curriculum development was provided for an undergraduate group of
approximately thirty Juniors having their first professional study end
student teaching in nursery, kindergarten, and primary levels, and a
graduate group of approximately thirty, one~half of whom were inw~service,
representing &ll levels through Junior high schools In the general
eurriculum course it was found that the framework for study was essen=
tially the same for both groups bhut the oontent and processes used were
different, depending on needs and skills of the students,

Undergraduate level, On the undergraduste level, study of the

general curriculum was a one semester aauraa,lzfaur hours woekly,
This course was bullt upon the writer's convietion that the curriculum
is roobed in society and in child development, In the general curri-
eulum eourso then, the first thesis to be discovered and understood
was that the surriculum is rooted in soclety., Bducation in the
fresiman and sophomore years contributed to the student's readiness
for understanding thie thesis, Students had had observation of and
partieipation with children and, in some cases, varying individusl
work experiences with children and adults in camp, church, and
community, They had &lso participated in & study of ohild growth
and development and in a cowrse, "Children‘'s Aotivities.” These
wore, supposedly, the related resources students might bring to

their professional studies and to student teaching. The first
problem, then, hecame one of helping students find from past

experience meaning and relationship to professional goals. For two

1z
Appendix, The Hajor Curriculum Courses p, 156




years at least, the student had been studying ahout society and herself
in that society. ¥Yhat are the implications in such study for profes-
sional sducation? Helping learners 1) to derive meaning from experience,
‘and 2) to comprehend the teacher's functlon not only of meeting the
immeliate needs of childrer but of enabling Education to fulfill its
role in modern society, beceme major goals of the instructor,

The second emphasis in general currioculum study was centered in
student teachinge. DEvery student participating in the course taught
shildren every morning. Meeting problems on the job was of first
concern to all students, Student teaching problems and how to deal
with them thushecome the core of the course in curriculum development,
In fecing these problems the second thesls was discovered: that the
curriculum is rooted in child zrowth and development,

But what of the student teacher, typical of many, whose theoretical
knowledge of the developmental characteristies of & given age was
excellent but who, while student teaching, often falled to recognigze
these same characteristics in terms of child behavior and, consequently,
dealt with & ohild in ways whioch thwarted, rather than facilitated sound
development? This kind of situation occurred freguently enough to
support the belief that theory learned out of context has little
meening and that the only way to really understand children is to live
with them, This calls for the study of child development during stuw
dent teaching, rather than, as in the Affiliated Schools, in the
sophomore year when there is a proportionately small amount of time
provided for experiences with children, Furthermore, it is essential
that living in school with c¢children while student teaching, a study of

child growth and development, and a study of the curriculum, including
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The findings in regard to the basic premises underlying & study
of curriculum support the writer's similsr findings in work with groups
of teachers in other teachor educatiocn institutions and in in-service
education in the field. It is suggested, therefore, that whatever the
lovel of professional study, whether graduate or undergraduate, the
approach to ourriculum study be based upon two fundamental concepts
of equal importance: <the currieulum as rooted in sccietys the currie
eulum as rooted in echild growth and development,

It is imperative also, that the content of the general curriculum
study be centered in the problems of the partioipants. Where problems
of participants seem to be far removed from ome enother, as they at
first soemed to students in the graduste sourse desoribed, 1t is the
role of the teacher to hslp students see relationships, For example,
in the Adelphi graduate group, teachers of intermediate and upper
grades &t first saw litile resson why they should be interested in
problems of block building presented by teachers of early childhood
years, ‘hen they had the opportunity to lsarn about blocks from &
specialist and when they experimented on the f{loor with dblocks, their
understanding of and interest in blecks as @ medium of development
were tremendously changeds They saw through the little ohild's block
bullding, hie discovery of spatial relationships, his understanding
of mathemstioal concepts, his working through of inuer emotiomal
problems, his understanding and interpretation of what he had experi-
enced, his oreating of something self-satisfying, his development of
social relationships, ani many other learnings, 4And for the graduate
students, more important than those primery learninge regarding the
value of blook building in the development of lititle children, there
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were the beginnings of an apprecilation of play as & medium of growth and
development and an interest in the kinds of experlences which had cone
tributed to the present developmental status of the dlder boys and rirls
in their classes,

Because the breaking down of artificisl barriers betwsen levels
in education is eassential if integration is to be achieved by ohildren
in the process of growing up, it is the writer's belief that general
courses in curriculum study should include *sachers of all levels as
now provided in the Adelphi Graduate Division. In addition, more
adequate provision should be made for sourses in the study of ocurri-
sulum problems peculiar to specialized levels, for at the present time
the demands of teachers for specifle help in teaching children on their
various mavurity levels is not belng met, The implicatiorn is for
additionel stafl to neet demands of gradumte students,

The Curricula of Special levelss During the writer's ore year experie-

ence in the Affiliated Schools, the study of the currioulum in the primary
level was provided under different conditions in each of the two schools,
In one of the Affiliated Schools the study of the curriculum of &
special school level parallels the student teaching experierce, Thus,
during the firet semester in one school, senior students were having
their third and final semester of student teaching with all placements
in primary clasees, The full semcster of curriculum study paralleled
end elarified problems encountered in primary teaching,

in the second school Juniors having their second of three teaching
experiences were placed in classss of nursery, kindergarten, and primary
levels, with very few students pleced in primery oclaszes, These

studenis had had oue senssgter of study of gencral curriculum with
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muah.empbasis upon the developmentsl needs of children in nursery and
kindergarten and how these needs affeoted curriculum bullding in
specific levels. In the second semester curriculum study was centered
in the primary schools

“lth the senior group, problems encountered in teaching primary
shildren became the content of our ocurrisulum studyes Awarcness of
problems and real motivationr in developing an understanding of and
skill in eurricuvlum building with primary children were genuine char-
acteristies of this group., GOreater maturity was & faotor, of course,
in the quelity of learning achieved, But of equal significance, in
the opinion of the writer, was the fsoter of conourrent tesaching
experience in the level being studied by students,

In the senior pgroup, primary curriculum study was divided into
two parte, taught by two different inatructors, Part I consisted of
intensive study of the sublject matter areas of the primary ourriculum,
Part»xtlgbllouud the framework of general curriculum study, being
contered in helping students meet problems on the Job through using
what they knew about child behavier, finding resources avallable for
experiencing in their school communities, and evaluating their own
growth and that of their ochildren,

Where two or more inastruoters are engaged in temching the sane
groups in the curriculum srea, it is essential that c¢lose cooperaw
tion and planning preveil, While senior students felt much satisfac~

tion in their primary currioulum study, it was found that staff

14
Appendix , Primery Currieulum Pert II., p, 160
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failure to plan even more olosely, and perheps, some staff niseinterpre-
tation of responsibilities for currioculum study, resulted in omissions
and some duplicmtions of areas of study,

The Junior group functiongq under several handiceps, some of whieh
have already been eited. Because many Juniors were studying the primary
surriculum before student teaching experience in the primary sohool,
to some extent they were learning theory apart from practice, This
failure of the ecollege to demonstrate through its program of %teacher
edusation the functlonmal rather than the theoretical aspect of learning
represents, in the writer's opinion, one of the great weaknssses in
teacher educatlion,

The organigzation of study of the primary ocurriculum waurﬂals
represented an attempt to aoqualnt students with dietinet content
areas of the primary ocurriculum and yet malntain the unity of curri-
culum as it develops with children, The instruotor who had guided
the development of the general curriculum study during the first
senestor remained as coordinator of a staff of four in developing
the primary curriculum study, She also assumed responsibility, alded
by another instructor, for a study of readings. Solence, children's
activitiss, and reading instruction received major emphasis, In the
scionse area, the instructor was abls to help students whom she had
taught as fMreshmen draw upon their background of science developed
in general educetion and use it in student teaching to enlarge
children's Science experiences, In studying ehildren's activities,

the instructor and coordinator were able to plan with the students

i8
Appendix , The Primary School. ppe 161-162
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student, where possible, placements in public and private schools, with
contrasting soclal backgrounds.

From the writer's persons) observation, supervision of student
teaching, participation in conferences, and meetings with faoulty,
cooperating teachers, and studenis, several needs emerged, The first
is centerei in the selsction of schoolsin which students will be placed
for teaching experience, This is a most important problem and needs
examination, Presumably our teacher education prozram has been developed
in such & way as to implement a certain philosophy of educstion, e also
believe that we learn by doing or experiencing, Often student teachers
from the Affiliated Sohools were placed in schools representing a
philosophy completely opposite to that of the teacher education institu-
tion guiding their development, They frequently learned, on the Job,
the auvtooratic philosophy of education with all that this implies in
seeing children, in building techniques and skills in teaching, in
laying a foundation for professional growth and relationships, and in
perpetuating a misinterpretation of the role of education in modern
society. It is recasonable to assume that the selection of schools for
student teaching is among the greatest problems of the staff concerned
with professional education, The factors which make this an acute
prohlem are the difficulty in securing student teaching experiences
in a metropolitan area whose schools are sought for the same purpose
b a number of teacher education institutions, the fact that schools
and teachers providing student teacher experiences are rendering a
sérvica without compensation, and that close and continuous planning
and evaluating by faculties of cooperating schools with the teacher

education institution is difficult under such circumstance,
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In one of the Affiliated Schools a major effort was made last yeer
%o bring about olose relatlonships between supervisors, students, and
cooperating teachers, with very good results, This should be ocontinued
in the future,

A second need evidenced in the Affiliated Schools was that of
developing a more effective supervision of student teaching, In a very
real sense every student has two supervigers: her cooperating teachepr
and the feculiy member who visited her and ususlly placed her in each
situation, Beoause the student was living in a situstion where close
relationships are natural, the ccoorerating teacher's influence was
tremendous, It is essential, therefore, that placemsnt of students
recognise the need for cocperating temchers who personally and pro=
fessionally are able to malle & constructive contributien to thw student's
development, Equally ifmportent, also, is the relationship between
cooperating teacher and supervisor, Rapport, mutual understanding,
and mutual concern for the student's development are uaﬁanﬁiul.

The relstionship between student teaching and professional study
represented & third nsed., In the writer's opinlon, student teasching
and professiormal study should be developed so that they are mutually
supporting irn contributing to the development of the student, Meeting
problems on the Job should be the motivation for professional study,
Students have varying degrees of insight and skill in recognizing their
own problems, Furthering this skill 1s one of the objectives of the
supervisor, She thus has an important reole in planning and developing
professional sourses, Whore it is possible to arrange for the super-
vision of teaching by a small member of students and their parallel

study of ourriculum under the pguidance of the same staf? member,
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integration of student teaching and professional study tends to be more
closely achieved., Where this ig not possible, staff planning with the
supervisor and cooperating teachers should be supplemented by staff
observation of the student teacher on the job whenever conditlions make
it possible for staff membere to be present, Efforts of the Affiliated
Sehools should be strengthened in this area.

The reneral education program carried by students while student
teaching represented a fourth serious need in the Affiliated Schools,
The load of teaching and the preparatlon of work entailed, together |
with parsllel professional study, represents a full time jJob, Of
importance, also, at thies period is the continued development of the
student as a person, Fursulng personal interests and exploring new
paths are essentials, not only for personal development but for profes—
sicnal development, A rich and full personal life is a component part
of professional maturity, While all of these aspects of development
are important, in the writer's opinion students in the Affiliated
Sohools had a work and study load too heavy for socund mental and

physical health, An adjustment is in order,

Seminar in Eduestion.

In the final semester's work of the senior year, students in the
Affiliated Schools had finished thelir student teaching. MNuch of the
final semester was devoted to general education, but in eash sshool
there was an attempt toward rounding out the students' professional
education, In the sehool in which this aspeoct was studied by the

writer, the seniors war; given professional experiences centered in
8
a seminar in education, Work of the seminar centered around field

16
Appendix , Seminar in Bducetlon. pp, 163=167
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the effectiveness of the kinds of experiences provided in the seminar,
On the basis of the outcomes observed, it is the writer's opinion

that close integration of gemneral and professional education, such as
that of the English Workshop and the Edueation Seminar desoribed, be
provided in the New Program and that the Education Seminer of the

New Education Program be ag functional as that provided in the Affiliated

SGM@:..

Problems for Study,

Several important problems arise in analysing the content and
provesses used in the studies of primary curriculum in the one year
period descridbed, These problems are significant in specialized oure
riculum study regerdless of level:s
1) The writer believes that the ourriculum is rooted in society and in

the developmental needs of chlldren, In the organization of cure
riculum study in our undergraduate programs, how mush emphasis
should be placed upon differentiation by levels such as nursery,
kindergarten, primary, intermediate? Are there common elemente

in ourrioulum bullding with children, repardless of the level of
Yie lesrwer, signlficant emough to justify a reorganisation of
curriculum study in terms of the processsa of learning rether than
in terms of levels of learning?

2) In the light of our philosophy of teacher education and the amount
of time provided, how much competenoy might be expected of students
in mastoring content and techniquee of tesshing children sudjects
in the slemenitary school such &s arithmetic, reading, and others?
The degres of competency expected on the undergraduate level
indlicates how wo see the funoiion of modern teacher education and

the role of the toacher,
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These are problems whioh should challenge our facultles and the
Education Committee for it is essential that we know, first, what
we are expecting to achieve in terms of preservice development,
and second, that we plan the framework of curriculum study in such
s way that it beoomes possible to achieve expectancies,

3) Vhat faotors should operate in selecting schools in which students
will be placed for teaching experience?

4) How can more effective supervision of student teachers be
developed?

§) Fow can student teaching and professional study be developed so
that they are mutually supporting in contributing to the develop~
ment of the student?

8) How extensive and what should be the nature of the general
education program oarried by a student while student teaching?

7) How can the Education Seminer become inoreasingly effective as

an integrating medium in the student's professional development?

SUMUARY

In analyzing the one year experience in the Affiliated Schools,
ma jor emphasis has been given to those aspects of the programs experi=-
enced personally by the writer, One of the chief purposes of the year's
work in the Affiliated Schools was that of helping the writer develop
readiness for leadership in planning that part of the Adelphi Teacher
Education Program whick is coneerned wlth the professional education
of teachers for nursery, kindergarten, primary, and intermediate
levels, Accordingly, it is suggested that the problems identified in

the preceding analysis be given serious consideration by the Committee,
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CHAPTER IV

A TERTATIVE PLAY POR THE PHROFESSIONAL EDUCATION OF HAJORS IY EARLY
CHILDHOOD AND ELEMBENTARY EDUCATION AT ADELPHI COLLEGE

A tentetive plan for ths professional education of students ma jore
ing in early or later childhood education in the Adelphi Teacher
Bducation Program must recognize two important factors: 1) it must be
developed within the framework of the total program of which 1t is &
part; 2) it should become a guide, only, within which the professional
curriculum of any group of students wlill be developed through the

oooperative action of students and faculty,

THE FRAMEVWORK

17
I% will be recalled that a major feature of the Adelphi Program of

Teacher Education is the provision for a Central Coordineting Seminar,
continuing throushout the student's study in colleges It is the
coordinating semimr which provides guidance in the definition of prob-
lems in broad terms, At first, students are concerned, primarily, with
the personal and social aspects of problems in the major areas of
livinge As discussion shifts from personal and soclial to professional

aspocts of these problems, the Ceatral Seminar becomes, for most stu=-

i7
Appendix, A Challenge to Teacher Education. pe 121

o
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dents in their third year, the Edueation Seminar, This seminar becomes

the integrating center of the students' work throughout the remaining

years of study.

Arens of living identified in the program constitute a constant
factor in both the Central Coordinating Seminar and the Education
Seminar.

The educational program postulates a onurriculum based
upon those situations, problems, and issuss which, in one
form or ancther, persist in humen existence, For conveni-
ence in maintaining balance in the ecurriculwm, the following
liet of the several ereas of living common to all people is
used as & frame of reference:

(1) adjusting to and cooperating with others in the family,
ecommunity, state, and nation, and with other peoples

(2) adjusting to, controlling, and developing the natural
environment looking toward its continuously bhetter
utiligation for individual and soclal needsy

(3) sachieving, maintaining, and improving physical, mental,
and emotional healths

(4) achieving economic securityjy satisfying wants beyound
the essentials of existence in food, clothing, and
she ltery

{(6) finding a satisfying vocationy
(6) oreating, interpreting, and apprecisting art and besuty;
(7) ueing leisure in satisfying recrestional setivitiesy

{8) aoquiring, transmitting, and enriching the social heri-
tare, the meens by which each generation builds upon
the achievements of its predecessorg

(9) developing principles and enduring values, and readiness
and ability to act in accordence with them,

The above framework serves & two=fold purposey (1) those
problems, situations, and issues in sach area which are of
universal concern form the common core of the curriculumg
(2) in individual guidance, they become, in the form in
which they manifest themselves in the lives of the students,



the point oi departure for goal setting, planning and
evaluating. 8

&3

In addition to and scoordinated with the Educsation Seminar are broad

fields courses designed to assist students in solving problems which
have arisen in the seminar or in pleanning with advisors,

The broad aspects of eduszatien in terms of maturity
levels will be met in three broad f{ields courses:

The Currieculum in Early Childhood Education
The Curriculum in Intermediate Grades Eduecation
The Curriculum in Secondary Eduestion

The major problems opened up in the Education Seminar will be
treated in these three broad fields courses in terms of the
maturity level of the pupils considersd in sach of the courses,
The same approach to the currioculum experienced by the studente
themselves in the School of Educetion will be applied %o the
eurriculum for children from three to eight years of age, nine
to twelwve, and thirtesn to eighteen, That is, the areasz of
living will be analyzed in terms of the way children at dife
ferent maturity levels mest and are affected by the situmtions,
problems, and issues of these areas, Following such snalysis,
the very exaoting task ls propoused of determining suitable
experiences under different envirommental conditions best
adapted to help children meet the problems, issues and situa=
tions on their own_level, Out of such comsideration, currieunla
will be davslaged.l

Specific courses taken by students of education will depend upon an

antlysis of individual interests and needs revealed by records of past

nxreriences and present performance,

Students majoring in elementary education will take whatever
courses in the several diseipiines their special needs re-
quire for an extenslive backzround of general education and,
besides, will cultivate some one fleld more intensively as

a source of their own seatisfaction and eas & spug%al oontrlibue
tion to the surriculum of an elementary school,

18
Ibid., ppe. 122-124

19
Ibide, ppe 125-131

20 |
Ibids, p. 133
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The Eduocation Seminar and broad fislds and specifiec courses are a
part, only, of the professional curriculum of the prospesotive teacher,
Included, also, are the broad experiences students bring with them and
continue in general education, in living expsriences on campus, in group
living at Springdale, in work experiences in industry, in work with
children and adulté, and in travel, And ejually significant in the
eurriculum of the prospective teacher is the program of directed teach=
ing consisting of four phages -~ exploratory contacts, teaching, integrate
ing procedures, and an internship,

The above aspects of the professional curriculum constitute the
framework within which the tentative plan to be developed should take

forme

A POINT OF VIEW

A ree-statement, summarizing in general the writer's point of view,
which was developed ir detail in Chapter II in terms of the qualities
and characteristics essential in teacher education, is herein provided
for it affects the interpretation of the New Teacher Education Program
and provides the direction of the tentative plan to be developed,

It is the writer's belief that Education is concerned with helping
the learner find meaning in experience, In faect, if there ies any single
test of the effootivensss of teaching, it is the degree to which the
learner has become able to reed meaning in his experience, For students
cf Bduoation it is essential that they develop an undersitanding of the
neture of the learning process and knowledge of and skill in using
effectively the resources and materisls which will foster learning,
he achievement of these objectives should be fostered through emphasis

upon the following three major areas of professional education,
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Child Development, The student should possess a thorough knowledge

and understanding of human pgrowth and development, A general knowledge
of the growth and ésvelapmantal‘aharacﬁeristics of shildren of all
maturity levels and an intimste and specifie knowledge of the develop-
mental needs and characteristies of ehildren of the maturity level of
the student's speclialiration are essentisl, Study of &nd experience
with children should go hend in hand,

Curriculum Development, The student should comprehend the rela-

tionship beitween socliety and education on the one hand, and the needs
and interests of the learner on the other,

In addition, the student should understand the principles of
currisulum building common to all maturity levels and demonstrate
inoreasing skill in partiecipating in eurrisulum building on her level
of speeialization, in the school communities in which she has teache

ing experience,

Pergonal Developments The Adelphi Teacher Education Program

provides for the continuous general education of the student throughout
the years of study, dependling on individual need, In addition, for
students majoring in elementary education, it provides for the cultivew
tion of zome one field intensively as a source of their setisfaction
and as a special contribution to the ocurriculum of the elementary
school,

It is the writer's belief, in harmony with that expressed in the
¥ew Teacher Eduecation ?regram, that it is the responsibility of the
Education Seminar and advisors to help students identify specific

problems in personal and professional development and plan ways of
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solving them. It is the responsibility of the broad fields and specific
courses, student teaching, and other experiences to provide the means for
solving problemse. It is the responsibility of the student to seek and
ths college to provide experiences which help students echieve personal,
social, and professional satisfactions through their contrihutions to
society and to the profession of teaching, This is the heart of the
guidance function envisionsd in the New Program,

The general point of view expressed in the preceding statement
underlies the following specific suggestions in planning the nrofessionsl
education of students, It is suggested that, at this point, a restudy
of Chart I, The Adelphi Pattern of Teacher Education, pages ¢ and 10,
will be helpful in recalling the framework in whioh the speecific plan

will function,

THE EDUCATION SEMINAR

The Education Seminar is designed to provide over-all guidance
of students of education in recognizing problems and planning weys of
attecking and solving problems, The seminar adjourns whenever students
can be more profitably engaged in course work, field work, or other
types of experiences. It convenes from time to time to share results
of efforts made outside the seminar toward the solution of problems,
to give gnidance and direction for next steps, and to consider new
problems. It should oomprise faculty and students of education
regardless of lavel or ares of specialization,

‘the Education Seminar ie congerned with the study of education
a8 a conmplex social sclence « a sclence which uses as its content the

resources, materials, and processes of many other fields, including
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philosophy, psycholozy, soclology and other social sciences, the natural
sciences, the political seiences and the arts, It is concerned, also,
with the development of students as individuals and as professional
teachers able and eager to use knowledge, undersianding, and skill in

dealing with the problems of children and society,

Areas of Seminar Study.

The sequence of study and the speclific aspects of problems to be
studied will emerge fronm the semiv&r group on the basis of needs,
interests, and experience of studenis, The following sugrested areas
of study in the Education Seminar should serve as a framework within
which specific problems will arise, Students should be dirscted into
broad fields and specific courses and field experiences (teaching,
work, etc,) when intensive study of any erea is warranted,

1, The Role af‘Eduaatien, Students usuvally enter the ;rofessional

education progran in their third year of college following a rich and
intensive general education program of study and experience in the social
sciences, the natural and physieal scisnces, the fine arts, and philosow
phy, relirion and ethics, They have had & guided experience in rural
living, recogzniszing and sharing the problems faced by typical communie
ties, They have had an urban work experience in industry and have

had some experience with childrens A definite effort has bsen made by
instructors and advisors to help students become aware of the persisg-
tont problems in living which all people face and o the conditlons
which shape these problems. Furthermore, students have heen helped

to identify the peculiar aspects of these problems which they are facing
at theiyr particular level of development and to deal with them intellie

zently and with satisfaction,
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These and other problems for study should »e explored continuously
throughout the professlonal education program so that students develop
inereasingly more mature concepts of the role of edusation in modern

livinge

2, Community Backgrounds ef Educatlion, It is a generally recognized

principle that any school's laboratory for learning is the community in
which its children live, Participating in the life of & community
enables the student %o interpret and understand the problems confronting
the people of that community. She learns to study the relationships be-
tween those problems and the work of the school, The Education Seminar
provides opportunity to emphasise school-community relationships and

how they function, Students bring to the seminar individuval life
experiences in community livinge. In addition, the group has had a guided
experience in living during one summer in a rural communidy, It has had
additional guided experiences in urban and rural communiity living
throughout the work of the seneral education program, In faet, through
their own curriculum in the Adelphil Teacher Education Prograx, students
have experienced the principle of community living as a laboratory

for learning.

Understanding the relationship bhetween community life and the work
of the school will be deepened by the students' new experiences in
student teaching, Through student teaching, the studenit is e pertici-
pant in the development of communityeschool relationships and shares
in curriculum bullding in a epecific school situation, Thus the
problems of student teaching may be used by the seminar in opening

up the study of community backgrounds of education, The Wroad fields
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and specific ovourses should provide for intensive study of curriculum
problems end comumunity living in epecific student teaching situations,
"The Education Seminer should deal with the implications for educew
tion in such problems, for example, as sccial class and regiomal
eultures of Amsrica, Varner's sociological studies of wmodern compunie

ties, Social Life of a ¥odern Community, Sociasl Class in America and

others should be consulted, The Lynds! Hiddletown and Hiddlestown in

Transition and Davis and Gardner's Dsep South are suggested types of

reports to be studied.
Cultural institutions and how they develop sugrest another avenue

of study, Lloyd Couk's A4 Sociological Approach to Edusation, Bossard's

Sociclogy of Child Development, Whyte's Street Corner Sooiety, and ¥Who

Shall Be Bducated? by Warner, Havighurst, and loeb are valuable
sourcesg of stimmlation to thourht in this area,

Ethnie oultures and the prooess of acculturation present & problem
challenging o the student of edvention, Novels like Ross' Education

of Hyman Keplan and Richard Wiright's Hative Son should be used as source

materinle as well ag scientifio studies which are available,

These problems and others seleocted by the esminar group should
moke 1t poseible for the student to grasp the real significeance of comw
munity study and the vital contributions to community living whiech
education should be prepared to make, Vhile the reforence materials
mentioned above will extend the students' knowledge of oZamunity
backgrounds of education, the most valuable sourse of loarning will
be the {irst hand experiences students have in studying the variety
of communities available in Hetropolitan Rew York City, lLong Island

and adjacent areas,
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3. Child Development. Students have entered the Dducation Seminar

with & sound haskground of study in hwman growth and developments In
their student teaching they are living with children and learning to
deal with child behavior and behavior problems as they arise, It is
at this stage of student development particularly, that puidance in
using knowledge and understanding of human growth and development is
needed, It should be the funcition of the seminar to orient students to
& study of chlld development and the techniques for child study,
Intensive development of hoth aspects of study should be provided in
the broad filelds and specifie courses paralleling student teaching,

Throughout the Adelphi Program emphasis has been placed upon
helping students understand and deal with the persistent prohlems of
living which all pesoples and all individuale face, They have been
helped to ses that theme problems, while always the seme, manifest
thenselves differently at different levels of development. They
have learmed that at each stage of development human beings have
some common tasks to meet, They know, for exsmple, that while each
student in the seminar group may have unique problems of adjustment,
all studente are concerned with the following mmtuel developmental
taakszif late adolescence and early adulthood:t

I, 4Achisvement of self~hood in their own rights breaking of
ehildish ties of dependence upon adultsj assuning adult
reaponsibility,
II, Achieving satisfying adjustment to the opposite sex,

111, Finding satisfying work,

IVe. Vinding wvalues that give meaning to life.

21

Appendix, Relation to Developmental Tasks of Students to Persistent
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Students should consider, in the seminar, the developmentsal tasks
of early childhood, later childhood, and adolescence, and the lmplica-
tions inherent therin for the school in rweting developmental nseds and
interests of children, Foous should be continuously placed upon the
relationship of the developmental tasks of different maturity levels to
each other and to persistent problems of living, Thus, through study
in this ares as in others, the student becomes sccustomed to thinking
about the great problems in education and will be able to avoid the
pitfall, too common at present, of living in the marrow professionsl
world bound by a spesifiec age groups 7There is no place in modern
sducation for the high school teascher, for example, who views the
olementary school as a strenge and unknown land, nor the kinderzartener
whoge interests and efforts never extend bevond the walls of the kindere
rarten room. Specislization that enriches the teacher’s gquality of
service and broadens her viesion is needed, ©Specisglization that excludes
and restricts is foreign to the philosophy of medsrn education encompassed
in the New Program.

Of equal importance is the emphasis to be pleaced by the seminar
group upon the values of child study., Students should be helped to
undergtand that child study = the teascher's study of her children - is
the most effective tool avallsble for discovering the developmental
needs of a specific group of ehildren, How to study ohildren and how
to uge the resources avelilable for helping children meet their needs
are the problems of immediate concern to students in student teaching
and in broad flelds and specific courses,

Reforences such as the 1950 Yearbook of the ASCD, Fostering liental

Fealth in Our Schools and Préscoti's Emotion and the Eduneative Process

would be excellent sources for the seminar group.
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4, The Currioulum, Inbensive professionsl study of the eurricula

of three maturity levels, early and later childhood and adolescence,

is provided in the broad Tields courses of the education program. The
sdueation Saminar should be conoaeruned with those broad aspects of
curriculum study which are common to all leerning levels, Vhoe builds
the curriculum? What determines the content (experiences, subdject
matter to be learned, skills to be developed) of any speeific eurricue
lum of & particular pgroup of children? What are the resources availabdle
for curriculum bullding? ¥Whet are the current trends and developments
¢f promise in the field of curriculum building? These snd other similar
problems will be of congern to the seminar group. Emphasis should
always be foéused in seminar dlscussions on relationships so that the
students?® concepts of ecurriculum as being rooted in soeiety and in

ehild development constantly enlarge and deepen,

5« The Hole of the Temcher. It is the writer's belief that the

most important single feotor in the teachingelearning process is the
interaction of personalitiess Children bescowme what adults are, not

what we tell them to become, For this reason the kind of person a
toacher is = the sum total of her qualities of character and personality,
and the understandings and skills she brings to her jéb - i5 a most
important factor in education, This concept of the teacher is & basic
one for seninar students, low may one become the kind of teacher

needsd in educabtion btoday? “hat trends and developments are occurring
in teacher education institutions Lo improve the gquality of teaching?
What are the obligations of a teacher as citizen of a community? Vhat

are the obligations of a teacher to her profession? What responsibility
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does a teacher have for her own professional development? These and
similar problems will arise in seminar discussions,

Student teaching snd the observation of many teacshers at work are
important sources of atimulation in attacking the problom of determining
the role of the teacher,

Frank's Scciety as the Patient, liorney's The Neurotie Personality

of Jur Time and Fowdermaker and Storen's Probing our Prejudices are

typical references of value in this area,

Resources for Seminar Study,

In the preceding discussion of possible problems for study in the
seminar, emphasis has been placed upon the student's experiences in
living, in learning, and in teaching es the sources from which
probloms will arise,

Student tesching experiences, inoluding all of the various aspects
of work & student participates in as a member of a school community, are
probably the most vital resources for the seminar group,

Cooperative planndngs hy fasulty and students in all aspects of the
professional currioulum should result in an enrichment of experiencaes
of all kinds whioch will contribute to the student’s development of an
inoreasingly more mature coneept of education and the teacher's role,
and bring about & close identification of the student with the profeasion
of teaching, Partieipating in eitisens' groups, attending legislative
sessions, participating in professional organizations, and attending
political meetings are sus-eosted types of essential experiencas,

Securing knowledge and understanding through the study of organigzed

content represented in the references cited in the wvarious problem
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areas are important,  Specific resources for use by the seminar group
will depend upon.the problems to be solved, the needs and abilities of
the students, and the availability of resources. The New Adelphi Teacher
Bducation Propgrem takes the position that a high degree of scholarship
and effective teaching are mutually supporting attributes of the profes-

sional teacher,

BROAD FIELDS COURSES

It will be recalled that for students majoring in elementary educa=-
tion the broad aspects of education in terms of maturity levels will be
developed in the broad fields courses, The Curriculum in Early Childhood
Education and The Curriculum in Intermediate Grades Education, The areas
of living which represent the core of ths curriculum experienced by the
students themselves in the Adelphi Teacher Education Program will be
analyzed in terms of the ways in which children of different maturity
levels meet and are affected by the situations, problems, and issues
of these areas, "Following such analysis, the very exacting task is
proposed of determining sultable experiences under different environ=
mental conditions best adapted to help chlildren meet the problems,
issues, and situations on their own lewsl, Out of such consideration,
curriculs will be aevelopm.“zamagor problems identified in the Education
Seminar will be treated in the broad fields courses, Specific help in
meeting problems on the Job should be the goal of such courses, %While
the specific aspects of problems vary from student to student and from

situation to situation, there are certain general problems always

22
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present, In the broad fields courses all students will be concerned with
these general, mutual problems, Students will be concerned, also, with
the individual aspects of such problems manifested in different student
teaching situstions and will apply their skill end knowledge to the
development of curricula aporopriate to the wide range of situsiions
represented by the groups Thus, the broad flelds courses will have
two major responsibvilities:
1) T e analysis of ways in which children of different meturity
levels meet and are affected by the situations, problems, and
issues of the areas of living which represent the core of the
curricsulun,
2) 0Ouidance in the ways students use their understanding, knowle
edge, and skill in helping ohildren develiop curricula appropriate

o thelir needs,

A Framowori for the Development of Broad Melds Courses,

Yecause of the close relationship between student teaching and the
brosd {ields courses, bthe specific problems for consideration by eny
zroup of students will depend upon the experiences and needs represented
by students on tho Job, A second factor whiech will make the specifie
content of the hroad fields courses peculiar to each student group is
that of the close relationsghip between broad fields courses and the
Bducation Seminar. Vhile the above reasons make it impossidle %o
sugrest specific content for eaoch of the broad fields courses, it is
both possible and desirable to establish a general framework of
development based upon the professional needs of students entering

education, the developmental tasks of children of different maturity
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levels, and the general curriculum problems of the different levels,
in this assumption the following areas of study are suggested as a
tentative fyamework for both the Curriculum in Parly Childheood and

the Curriculum in Intermedinte Orades Education,

Areas of Studys,

I, Determining Childrens' Needs and Problems, Students in both

of the hwroad fields courses under discuession have had numerous experie
ences which have contributed to thelr #nawlﬁdg@ of the developmental
needs of learners on various maturity levels, Foremost among these
experiences are the study of human growth and development provided

in the peneral education program and the numerous first hend experi-
ences with people in rural and urban communities which characterize
the Adelphi Teascher Eduscation Program, 1% is safe té say, howaver,
that for most students, student teaching provides the firsi actual
tenching experience in which all that the student brings to the Job
in terms of skills and knowledge must be re=orgsnised into new patterns
which will it new teaching-learning situaiions,

Finding the neseds &nd »oroblems of thse children with whom one is
living is one of the real problems of student teachsrs, DBecause
children freguently cannet tsll you their needs and problems, the
toacher knows that she must "read” in shildren's behavior the things
they cannot verbalige, BReadinp children's behavior te find their
" recal needs and problems is one of the objectives of the student teacher,
Helping students develop skill in roading childrean's behavier is one of
the functions of the broad fields courses in childhood education, Such

8kill requires an interprebation of the studenit's general knowledge of



G8

hman growth and development, a stuldy of the specifie growth and dovelop=
mental needs of children thres to eight and nine to twelve yearr of apge,
and the use of sound technigues of child study,

The student teacher who reprimanded & group of four-year olds
bocause they had mimicked the sounds of the animals in a story she
had just read was surprised in later conferense with her supervisor to
find thet the behavior she had condemmed was natural and desirable for
“rours," Yet this student could repeat easily the developmental
characteristics and needs of "fours" which she had "learned” in a study
of child growth snd development in her sophomore year, This illustration,
8 fairly common one, polnts up the need for & study of child development

while gtudent teschers are living with children,

II. ZHelating the Teeds of Children and the Needs of Seciety. Just

as the developmental btaskes of children of any given maturity levsl are
alwaye the sams, so are the hasic probleme of livinz the same in all
communities, regardless of loecation. Every community is concerned with
safety, health, jJob opportunities, housing and many other problems
common to groups of people,. But in each community verious aspects of
these oroblems may be ranifested and unique ways of ettacking and
solving compunity probleoms developeds Each human heing, from the
moment of birth, is deeply rooted in the community in which he lives,
And the physicel, affectional, and socisl climete of & given community
is largely ingtrumental in shaping the individuals who live there,
Therefore, it is essential thet the student teacher, while learning to
study children, also learns to study the communlity in which her pupils

1o,
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To the task of studying a school community, the student teacher
brings a wealth of experience and knowledge gained in her genersl
edueation studies and rural and urban work and living experiencea,

The brosd fields courses should help the student teacher use and apply
this knowledge and skill in the teaching situation in the lirht of the
maturity level of the children being taught. Technigues for hecoming
acquainted with a new community, determining the problems of & community
and their effect on & particulsr group of children, learning to puide
children in their discovery of community problems, selsoting community
resources appropriate for children's use in the solution of their problems,
developing Judgment in knowling when and how to select or rejeoct problems
for attack, and most significant of all, learning to recognisze in the
often seemingly small problems of children the great probleme of living
of which they are a part - all of these aspects of study should be
provided in the broad fields courses, Vhere intensive study is warranted

speclific courses in the area should be provideds

11X, Understanding the Frocesses of Curriculum Buildinge. Student

teachers who are learning to ldentify the needs and problems of theiyr
ehildren and who are learning to see "soeiety” in mierocosm threugh
their commnity study, are acguiring the tools they need to become
participants in ocurriculum bullding with children, Students must have
oxperiences which clarify for them the meaning of the term, “"eurrisulum®,
It is the Job of the broad fields courses to help them understand that
the curriculum ie every experience the child has, Helping students

plan desireble experiences for and with their children provides oppore

tunity to learn that it is out of children's needs and problems and
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with the resources available a good teachsr guides her children in
making thelir own curriculume

Student teaching experiencesz typical of the followling report mede
by & junior student teacher in one of the Affiliated Schools, having
her first teaching experience last yesar, should be utilized in the
broad fields courses,

Cayeful thought went into the solving of the first
mgjor problem at the nsw sschool, Since the school had
moved to new quarters the usuel building processes went
on &t the new location. However, the building waa not
built from the foundations, but wes rerodeled to a
schoolhouse from an old mansion, 1t was the usual time
foyr school to open in Septewber. But, unfortunately,
the building was not ready yet for the anxious students,

Children at howe were getting restless, Thelr
sumrer activities had long since come %o & clese., The
other children on the block had started off to kindorw
garten but Beth Hayelid students Jmd to wait a little
while longer. Not only were they restless heesuse they
wanted %o so hack to school but they knew school this
year held a special atiraction for all students,

There was & naw bullding to see, new equipment to
play with, and & new route home from school in the
afternoon,

It was really & problem for the teaching staff to
provide a link bDetween the children and the schocl
until they could come to have the fun they remembered
each year, 1t was & problem to help these children in
their new environment onoe they did go to school, Plans
were made for eash teacher %o write & letter to each
member of her group about two weeks before school
finally did open. 4 few days before the building was
actually ready Pfor the cheery smiles of the children
it was decided that ithe school, while unfinished, would
be beneficial to the childrens They would delirht in
sgeing the painters and plasbter men working, So letters
wore sent to the children inviting them to see the new
school bullding before it was roady %o play in.

What an exelting vieiting ay for the children,
They were carefully escorted to eaeh room in the building,
In some rooms they saw men working, They learned how floors
were soraped and waxed to have a new look, They saw how
plaster was dabbed in corners and ¢racks so that walls
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would be smooths, They saw men painting and hammering and moving
Purniturs,

The children were allowed to 7o in the new rooms that
were finished and touch the freshly psinted walls, They
could look arcund and ask as many questions about the new
building as could be answered in one day, They were %old
what each room was %o be uged for, There is & teacher's
conference room, and a parent's conferensce room, and a
science room, and a supplies department, They saw the
goneral office and the dostor's office, They visited the
workshop and the kitehen and the children's kitchen with
a low stove and sink,

In this way the youngsters were happy until school
started on October sixth and they were content to stay
in their own classrooms once school began because they
had already seen the rest of the building,

IV, Building the Curriculum, The differentiated curriculs of early

childhood and of intermediate zrade levels will be dealt with in subse=
quent seotions, Certain mutuel principles and understendings are
appropriately mentioned et this time, however., The broad fields courses
should enable the student to participate in curriculum building in
student teaching situations with inereasing skill and confidence, The
student should be helped %o understand that children bulld a setisfying
curriculum when their teacher:

A, Understands the needs and problems of the learner at a
particular maturity level,

Be Understands the needs and problems of a given community
which affect the ohild,

Ce Understands the nature of the learning process,

Da Enows how to ruide children in the use of svailable
resources in solving problems on theiyr level of
maturity,

Fe Sees the relationshipn of immediate needs and problems
of* the learner to his total development through the
educative process,
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Fach of the four major areas of study suggested in a Framework for
the Development of Broad Fields Courses contributes to the foundation
neoeded by students mejoring in either of the two levels of specialization =
Early Childhood or Intermediate Grades levels., It is sugpested, therew
fore, that each broad fields course in educatlon reeceive its direction
from the foundation mutual to all,

Just as there are certain common elements in curriculun building
repardlegs of the maturity level of the learner, so there are differences
peculiar to the various learning lsvels, Some of these differences are
1) the developmental tasks associsted with different maturity levels,

2) the nature of the problems to be attacked, 3) the abilities of the

learner to attack problems, 4) the tools needed to solve problems, and
5) the resources available and appropriate for the use of children at

varying maturity levels, Differences such as these underlie the indiw-
vidual consideration of the two broad fields courses which follow,

The Education Committee and the faculties should recognize one of the

great problems to be faced = that of deciding upon the degree of com=

petence in speclalized areas to be expscted of beginning teachers,

THE CURRICULUE IN BARLY CHILDHENOD

Through student teaching and the broad fields courses, students
will become able to understand that in curriculum building, the frame
of reference, embracing the areas of living previously described, 1is
the same for everyone regardless of are. They will find that the

nature and scope of problems vary according to the conditions peculiar



to any group at & given time, They will learn, also, that just as they
draw upon the vast resources of the social sciences, the natural and
physical sciences, the arts and philosophy, religion and ethics to ate
tack problems in living which they are facing, so do children within
their own limits, draw upon these resources,

Students studylng the Curriculum in Early Childhood will be cone
cerned with bullding curricula in thelr individual student tesching
situatione, They must develop understanding, ascquire information,
develop some skill, and discover technliques that work for each indi-
vidual in certain specialiged areas, Good publiec relations, school
administration, and the public demand that our gradustes be capable
of bringing to their jobs a reoasonable degres of understending and
skill,

What are the specialized ereas of curriculum essential in early
ohildhood? This constitutes one of the major problems for considerae
tion by the Education Comndtiee and the facultles,

“Without diminishing the value of any ares of experience in the
curriculum, the following me jor emphases are sugpested as probable

needs of shtudents,

Kajor Emphases in Early Childhood Education

Goneral

1, Group organisation and administration with particular
attention to health, safety, routines, eto,

2+ PFPlay as s medium for loarning,
5. 4rts and crafis,

4, DBooks and stories,
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Specific
ﬁuraegy - Kindergarten Primasz
(6nd Continued in Primary)
Bleoek building Social Sciences
Trips
Discussions Reading and other

language Arts
Selence and Arithmetic

Helping students to see and use their opoortunities for ruiding
children in the solubtion of problems iz an obligation assumed by
instructors of the broad fields courses, The following illustration of
problem solving in the kindergarten, reported by a student teacher, is
typloal of the kinds of experisnces students need, The full value of
such experiences can be realized only when broad fields courses use
student teaching situations as sources of their own content,

The biggest problem ocur chlldren had wase the arrangement
of the best assortment of kindergarten equipment in the most
inappropriate room one could find, Some of the children had
beeon with Mise B, in the room she had last year, Because of
the size of the higher grades the kindergarten had to make
the small room do, Hiss B,, Miss Uy and 1 had quite & problem
trying to place things in economieal and practical positions,
‘e deoided to see what the children could suggest and let
it become thelr problem too, All in all, there sare numerous
shapes, siges, &nd btypes of blockss more than I've ever seen
befores & doll house made by the children of the year before,
plus its equipment; a eand trays & Jungle Jim; tables and
chairs; cots; a hookcase; and two paint easels, The chile
dren were very serious=minded and thought constantly ebout
their problem, They shifted things about, polnting out the
advantages and disadvantages of esch arrangement,

The doll corner was plased in each cornsyr of the room,
At last it remained in the corner between two windows, The
children decided that by placling it there it would have two
windows for fresh air besides the two cut in it, Also they
could use the radiator for a shelf and the shelves on the
left for books and dishes, The children lesrnsd to evaluate
the important things concerned with their doll house. Also
they said = during our rest ore of the children could lay
in the doll house if there wasn't enough room on the rest
of the floor, They found a place for nearly everything,
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with the help of the teachers. They selected the most ap-
propriate shelves for toys and blocks., They even decided
that the crayons should be set out on the three tables on
the side of the room that received most sunlight because

it was better for their eyes, They set up the paint sasels
in front of the closets most seldomly used but near the
windows, To take up less space and make the rest period
less congested they thought it would be a good idea if one
¢hild slept in the Junzle Jim and three laid on the three
sets of tables,

In solving the problem the children drew plans at home
end in school and talked them over with each other and the
teacher. They had theiy parents and teachers help them,
They spent & certaln time every day for a week to get things
in order, They would now like to change the lunch situstion
over which they have no control,

THE CURRICULUM I¥ INTERMEDIATE GRADLS LEVEL

Students studying the curriculum in the Intermedlate Grades lewvel
will have the same genersl problems to be attacked as those experienced
by students of Early Childhood and their chief concern will be that of
building curricula in thelr indlvidual student teaching situations,

In addition to the major problem of selecting those specilealized
areas of curriculum essential to the Intermediate Crades Level, several
additional problems are presented for consideration by the Edueation
Committee and the faculties,

Hore and more it is being recognized that any division of edueation,
even when based on maturity levels, is an arbitrary procedure, The
older the individuals in a group, the greater may be the spread in
ébilities. For example, it is & scientifically determined fect that

in a typical sixth grade group, reading abilities may vary within the



76

group from those of second to eighth grades, This is true equally of
other skills and of soeial and personality development represented in
the proups The wide range of abilities may oecur regardless of the
hasis upon which the grouping of children occurs,

A pood teacher in the Intermsdiate Orades Level must know not only
the skills and content ecustomarily essociated with the currieulum in
this ares of specialisgation, but she must know and appreciate the velues
for her level in the tools and experiences provided in Farly Childhood
Bducation, Simllarly, consideration must be given to a study of levels
which follow that of the Intermediate Grades, A teacher of tenwyear-clds
nast be Just as well prepared to use play or bloek bulilding as a medium
for learning as will be the teacher of "threes"”, A teacher of twelve=-
year~olds must bes well prepared to teach developmental reading to a
youngster in her group whether he has a seven~ysar-old's or a twelvew
year-old's or a sixteen~year-old's reading age.

It is proposed, then, that in the study of curriculum in the
Intermediate Grades lLevel, effort be made to help students understand
the relationships of specialized areas of study in their major field
to those that come before and to those that follow,

The Education Cormmittee and the faculties should consider the folw

lowing sugpgested emphases in curriculum study for students majoring in
Intermediate Grades Level as a basis for selection,

¥ajor Emphases in Intermediate CGrades level

General

Group organigation and administratlon with partiecular attention te
health, safety, routines, etc,

Play as a medium for learning,
Arts and oralts,
RBooks and stories,



Specific Content Areas

4 stuly of experiences, rmaterials, organized subjectematier, resoureces,
skills in teaching, ete, to be used in solving problems in:

Social Seiences (History, Ceography, Others)
lLeanruage Arts (Reading, Literature, Other Means of Communieation
and Expression)

Seience
Mathematios

In teaching children, the teacheyr in the Intermediate Grades Lewvel
is responsible for drawing upon & vast number of content fields; it is
essential, therefore, that the Education Committee and the faculties
conasider as a problem of utmost importance the relationship of the
student's general education to her :rofessional education and the

kinds of cooperative effort needed between the faculties representing

general and professional education,

DIRECTED TEACHING

In considering the important aspect of directed teacshing as & part
of the gtudent's professional education, 1%t is essential, at this point,
to re-read the very full and clearly developed statement regarding
this problem which appears in the general plan proposed for the New

23
Tescher Education Progrem, & Challenge to Teacher Education. The four 7

phases of direoted teaching inecluded as an integral part of the Ltotal
curriculun are expleratory contaots, teaching, integrating procedures, and
an internship. The nature and quality of these experiences will be detere
mined, necessarily, on an individual basis, It is sppropriate, however,

to suggest some of the related prodblems which the Edusation Committee
and the faculties must atiacks

28
Ibid,, ppe 139-146
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I. EIxplorastory Contactses In this area of development, closest

cooperation between the general and professional faculties is essential,
¥or most students the exploratory contacte phase of the dirested teach=
ing program will come before the third year, %What are the kinds of
oontacts = appropriate, functional, and real = which may be provided

for students? Chapter III reflects the great need for study and change
in this area, ‘'henever explorstory contaets are provided, selection
should be upon the basis of &) individual need, b) values for the
student, ¢) relationship to the immediate learning roal in general
education, 4) relationship to the professional goal,

I¥., [Teachinge OStudent teaching, with all of the integrating pro-
oedures which accompany it, is in the opinion of the writer, the chief
learning mediium of the professional curriculum, Majlor problems of
student teaching are centered in: a) selection of the appropriate
teaching eenter on an individual basis in which the needs and con-
tributing assets of both student and school are considered, b) the
development of a general poliey regarding the setting up of & pool or
reservoir of student teaching eenters upon which the Collapge ﬁay arawy
This is an extremely limporitent problem for it is essential that the
philosophy underlying the work of the student teaching center be in
harmony with that of the college, ¢) the development of plans for
mutual effort by the college, student teaching centers, and loeal
communities for gulidance of student teachers so that all of the
integrating procedures used coniribute to a rich experience in
student teaching, and d) developing evaluative procedures for measure
ing prowth of students and suiding the seleetion of subseguent

teaching and integrative experiences for students., It is supggested
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thet student teaching begin irn the third rather than in the fourth year

as indicated in the program,

ITI, IﬁtegratiggAPraeedurea. The esasntial integration of the

BEducation Seminar, the broad fislds courses, and student teaching has
been discussed fully in preceding seotions of this chapter and problems
were indicated. In additiom, problems were cited regarding a) the tyve
and quality of supervision needed, b) the kinds of educational activities
the college may provide for cooperating schools, and ¢) the kinde of
community relationships to be developed with student teaching centers

and with the college which may benefit comamunity, school, student,

end collegv.

IVe Internship, FProblems associated with each of the three
preceding aspects of the directed teaching program aprply in different
ways to the internship program. In addition, problems of administration
and supervision arise, Of importance, also, as a problem for consideraw
tion ia the nature and relationship of the general level of study and
teaching which should be reflected by students on the graduste level,
What is the place of scholarship? Wherein doos research and experie
mental study fit?

Selection of problems of the intermship will be influenced and
modified pgreatly by the development of the program during its first
four years, It is suggﬂsta& that the Committee and faculties, however,

keep this area in mind for future considerstion,



PROBLEMS FOR STUDY

The professional edusation ourriculum for majors in early childe

hood and elsmentary edusation wlll be doveloped by students and

teschers together »ithin the framework of the Hew Prozram, As n means

of providing guldance in the selectlion of curricular experiences, it is

suggested that the Hducation Commitbee concern itself with a consideraw

tion of the problems sunwmarized below which are s re-statement of those

cited in Chapter III,

I.

I1.

Ao

B.

Cs

De

Relationships Between Ueneral and Professional Edueation

“hat constitutes readiness for entering the professional level?
How can the program of general studies contribute to the
students' orientation to and readiness for entrance into

the professional sducation programd

What kinds of experiences with children and adults are
appropriate in the general education program?

What kinds of ineservice sducation of administrative steffs
end faculties may be provided to assure a consistency between
the ways studenis are being told to teach and the ways in

which they are belng baught?

Profeecsional Education

Ay

By

What qualities and what competenclies are expected of a begin-
ning veacher? The answer to this question determines where
emphasie shall be placed in the professional curriculum,

How can the professional curriculum be organized so that
through gxperience students learn about children and the

learning process?
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What factors should affect the selection of student teaching
experiences?

What conditions should be provided which will enable the student
to identify herself with the profession of teaching and make for

herself a place in 14?7



CUAPTER V

ISSUBS IN TEACHER EDUCATION AFFECTING TUVE POSSIBLE DEVELOPMERT
OF TR UWEW ADFLIUY TRACHIR EDUCATION PROGRAM

The foregeing plan for the professional education of majors in early
childhood and elementary edusation at Adelphi College has been developed
within the framework of the New Teacher Iduecation Program and recognizes
those qualities and characteristics of sound teacher education which in
the Judgment of the writer seem significant, The development of the
plan, however, obviously involvee compromises necessary in the establishe
ment and development of an eveolving program. Some of the compromises
represent serious short-comings in the establishment of the New Program
et Adelphi which may seriously affect the development of future teachers,
An identification of these shortesomings and some proposals for overw

coming them will be set forth,

THE SELECTICN OF STUDBNTS

One of the major considerations in the development of the New

Teacher Education Program is that of the selecition of students,

¥any institutions are now making rapid strides in
improving the personnel of thelr student bodies at the
source « admigsion, They are finding it much easier te
select students who can meet tho acadewic standards neow=
essary for superior teaching than to locate students who
nossess or will develop high quality of character and
personality. In selecting students for the School of
Bducation of Adelphi College there will Mo no minimiging
of the importance of character and personality.

ARl available sound technigues will be utilized not
only in sereening students who themaelves apply for admisge
slon but also in seeking out students, wherever they may be,



who can be challenged by high standards and the opportunity
of preparing fer a superior kind of teachinp service, In
selecting students at admission, speclal emphasis will be
placed upons

(1) the kind of schaol, elementary as well as secondary,
the applicant attended}

(2) the kind of home and comnunity experiences he has
hady

{3) his leisure time activitiesy

(4) his opportunities to develop breadth of view through
travel, work, and other experiencess

(5) his physieal, mental, and emotional healthsp
(6) his goneral abilitys
{7) his socholastic interests and achievementsj

(8) his awareness and interest in social, economic,
and politioal issuesy

(9) his attitudes toward himself, children and adultsy
(10) his potentialities for growth,

#hile keeping to high standards in the ahove will not
be ensy, 1t is confidently held that there are plenty of
young peopls able and eager to be challenged by them, This
feeling is strongly advanced though there undoubtedly will
be some students who will be deterred from entering by the
fact that they can secure an equivalent degree from other
ecolleges, as woll as a license to teach from the states
for several gemesters less work and for less expense, Sone
students, too, though they may have entered enthusiastically
upon the proposed program, when they feel the impact of the
demand for high performance will desire te transfer to other
colleges holding more traditional standards, RNevertheless,
faith in the potentialities of human nature - a faith that
is & foundation stone of democracy « merkes such obstacles
sevr in no way insurmountable.

Selection, and 1%s accompaniment of evaluation, far
from stopping with admission, is a continuous process
through which increasing sensitivity to the needs of stu=-
donte is developed. “hile this may mean in some oases
that weaknesses not appsarent at admission will be uncovered
and, hence, further elimination, it is confidently stated
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that the uncovering of unrealiged potentialities will be far
greater than the uncovering of unrealized wesknesses,

The currieulum itself and the guidance program are,

therefore, the major instruments of seleotion. These must

be such as will bring out the real character of the student

and have within them the means for his development to the

fullest of his potentialities, While the emphasis will

always be positive and construetive, the reality must,

howeveyr, be faced that no college can control all the inw

fluences at work upen students nor possess techniques

effective snough to work radical changesz 1n cheraeter and

in personality at college sge, Therefore, if the School

of Education is to do its share in reising standarde in

the teaching profession, considerable elimination can be

expeoted along with great gains in the development of

superior teachers,24

“hile every effort was made to use the selective procelures and
apply the standards get forth for admission of students in the Yew
Program in the summer of 1950, the limited number of students anply-
ing for admission and the need of the college to meintain its
enrollment made the appliecation of entrance standards relative, One
of the factors responsible for the relatively small number of applica-
tions for admittance was the fact thet there had been no planned
recruitment program developed, It is recommended, therefors, that
every effort be made to recruit students possessing the characteristiocs
and quelities considered essential for admitiance and that the college
assume creater responsibility in providing recrultment resources,

One of the great handiespe to recruitment of studentg for the
New Teacher Education frogram is the present "emergency progranms’
for teaching in the elementary schools in which it 1s possible for

students groduvating with a liberal arts degree to obtein a temporary

z4
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certifizcate from Wew York State teachers colleges entitling them to
teach after only six weeks of preparation,

In helping to do a botter Job in meetinp the present emergency,
Adelphi has instituted, for a limited time only, a pregrem which will
permit students to become quallified for teaching in the usuwal four
year period, This special program also will tend te discourage students
from entering the fivewyear program.

It is sugpested that Adelphi, a small, private, liveral arts college,
might well conceive of its responsibility to elementary education as
more fully met by adhering to its standards in time of so~called emerw
penoy. Its ultimate contribution, while delayed for a brief time, may

be more lasting and valuable,

GUIDANCE AND ADVISING OF STUDEBHRTS

In the New Tescher Education Program the conception of guidance
as & cooperative procsss ia stated,

Faculty and students study together the problems to be
faced together, set reasonable goals of accomplishment,
meke pleng of attack, try out the plans in action, review
the results, set new poasls, and so on in a continuous
process, It is assumed that by such a procedure the stuw-
dent will gain that self-direction and that objectivity
toward his strengths and limitations that are elements,
and important ones, of good living,

The o0ld marking system with its arbitrary grades handed
out by the teacher with no or little participetion of the
student either in goal setting or evaluation is the anti-
thesis of what is proposed here, It is planned that from
the moment a student mpplies for admission to the School of
Edueation he will begin growlng toward becoming a selfe
directing, selfwevaluating member of his college commumity.

The Nature of Goals and Standards of Evaluation. Out
of long experience, certain standards for the teaching
profession have evolved, These are inherent in the nature




of the profession and in the philosophy of members of the
profession, Soms of those considered of most significance
by those responsible for the present statement are indiecated
in Section I, Proposal, These standerds, as stated, are
broad and comprehensive and, henee, abstract, They lend
themselves aeccordingly to many and varied interpretations,
They take on real meaning only, as step by step, mere
immediate goals are set and standards formulated for
evaluating the suecess with which situations, prodblems,
and issues are handled, This setting of immediante goals
and formulation of standards is a vita)l pert of the

total teacher~student cooperative yuidance process,
Sometimes 1t ocours in groups « in seminars, courses,
travel, works sometimse in individual conferences between
& student and his advisor, But, whatever the occasion,
both the goals and standards of svaluation must be both
understood and aoccepted as important by the students,

Perhaps, in the beginning, the goals and standards
thus cooperatively develuoped will appoar, as cheocked apainst
the comprehensive goale and exacting standards toward which
the program is directed, to be not very high, But if these
rirst poals and standards are set honestly end realistically,
there will be & gradual raising of level in the course of the
years, The satisfaction that students feel in the asccom=
plishment of attainable goals Judged by standards which they
themselves have shared in making will be the strongest
feotor in arriving at increasingly higher standards of
achievemant,

Goals and standerds of evaluation, because of the
nature of the curriculum, will ¢f necessity deal with all
the areas of living - human relations, use of environment,
health, vocation, ete, But jJust as no two students will
pursue identical programs, so no two students will dbe
guided by the sames goals end avaluated by exastly tho same
standards, Along broad lines they will, but not in detall,
For every goal and simndard that is set will be pertinent
t0 the mneeds of tho student at the time,

Reoords, There will be records in abundance - diariss,
snecdotes, qualitative appraisals, samples of work, Es=sch
student's records will be available to him for stndy, In
fact, he will either himself make or share in making most
of the records,

Records are here regarded as instruments of zrowth,
tools which the student will use in goal setting, plamning,
end evaluating his growth, They ars not clinical records,
Every faoulty member will be expected to have & strong
foundation in psychology and mental hygiens and be abdle
to deal with the usual problems of adolegoence, When
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such background is inadeguate to meet the neede of students
through the curriculum, & faculty menber will be expected
to seek expert advice, In such cases, the records will
probably not be availsble to students, The School of
Bdueation is fortunate in having expert psvchologleal
advice readily available on the campus in the Graduate
Division of Clinieal Psyvohology.

Professional Implicationse The Guidanece Program as
it functions in the student’s own life ie expected to be
one of the most significant experiences in his professional
education, Tor thie reason it is particularly important
that the process "e such as to develop a feeling of cone
fidence and seocurity in the process., The student-advisor
relationship reared on a foundation of the highest profes~
sional ethics can be one of the most powerful influences
in developing in the student high standards of ethiceal
relations with pupils, parents, and collespues in his
future teacher role.

A1l who have worked with ineserwvice programs of teacher
education know how diffioult it is to convince teachers that
record keeping is an essential and significant part of the
elucative process, 3+t is believed that if the students
realize through thelr own college experience, the slignificance
of the role in their own growth that was played by records,
much will be done to promote tﬁg professzional use of records
in the classroom of the future,<S
Two factors, especially, have prevented the fll fruition of the

preceding concept of guldance in the first year of the New IHducation
Programe The faculty represents the fire® inhibiting ractor, ''hile
the staff of the Yew Propram supporis and practices, as far as it is
able, the guidance function deseribed, it represents a very small
proportion of the total staff partiéipating in the education of the
students. BStudents in the Hew Program attend classes in all divisions
of the college., The pguldance they receive from staff members of difw-
ferent divisions in the college varies tremendously and is a source

of conflict for the student, It is proposed, therefore, that in-service -

~ 25
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education of administration and faculty be provided as a means of
rendering more effective the guldance and advising of students.

The second factor seriously affeoting the furotioning of a sound -
puidance program is the continuanse of the old marking system with 1lts
arbitrary grades, Strenuous effort is needed to bring about change in

the econoept and system of evaluation of student growth and development,

THE FACULTY

One of the great weaknesses in the New Teacher Education P;agram
haes been the failure to anticipate the effect of the faculty in
divisions otheyr than the Fducation Division upon the achievement of
the objectives of the New Progrem, The only distincit mention of the
faculty as a factor in the Program fails to recognize that the

quality of teaching is perhaps the most important attribute of any
program,

As has been indicated, much of the course work will
be taken by the students in the School of Eduweation in
regulayr courses along with other students in Adelphi
College, Howsver, there must be & nucleus of School of
Education faculty., This should inelude:

The Dean of the School of Education

1 Instruetor in each of the following fields:s
Elementary Eduscation
Secondary Bducation
The Physioal and Natural Sciences
The Arts
Philoscphy
The Soeial Sciences

1 coordinator of puidance

1 coordinator of field work

1 registrar

2 seoretaries



The above 1s based upon an estimated freshman enroll-
ment in 1950 of 50 students,

The instructional staff will have as its responsibility
the okhairing of the seminsrs and the advisement of the sbtudents,
The latter inscludes advisement &s to courses to he taken in
Adelphi College.

Since it will he difficult at best to find instructors
axperienced in the kind of program outlined and gince the
present salary scale of Adslphi College is too low te attract
cutstanding experienced college teachers, It is proposed that
in the beginning, at least, young and promising college
instructors sympathetlc with the idets &s ocutlined in this
statement, be employed and sducated on the job 26
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While the faculty of the Division of Education has been secured on

the basis of present and potential contributions of each member to the

development of the program, no sucsh controls are possible in other
divisions of the college. Often, points of view, convictions, and
teaching techniques are diametrically opposed to those recognized

as essentiszl in the New Program, It is proposed that the establishe-
ment of an in-service education program for staff and faculties be
inaugurated by the administration, Through working togother on
common problems centered in the bhest development of all students,
teachers and administrators may grow in understanding and in skill,

and in the achievement of wore harmonious relationships,

LADORATORY EXPERIENCES

Under the title, Directed Teaching, the New Program describes

fully the extent and phiksophy underlying the laboratory expericuces

provided students of Bduocation,

28
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The program of directed teaching ie considered as have
ing four phases = exploratory contaets, teaching, integrating
procedures, and ap internship - and as an integral part of
the total curriculum, The above classifiocation of the
student teaching experience 1g not meant to suggest a tight
compartmentalization but rather to indicate the general
flow of experiences which a typiocal student might have,

It is gquite as much the funstion of studeat-~teaching to
help the prospective teacher to bscome a thoughtful and
alert student of eduosation as to help him to attain prow
ficient artistry in teaching, To this end there will be
a close relationghip betwmsen subject content courses,
technical courses, and practice, The work in coursesg is
tested, checked, and made inoreasingly meaningful through
actual tesching ensountered and the experiences met in
practice serve as fooal discussion pointa in ¢ourse work
and in independent study, The program is one of constant
interplay between the testing of theory in the teashing
situation and the direeting of furthor study in independent
work, college courses, cor seminars in terms of the implica-~
tions of the practical experionce and the needs growing out
of it‘

Student-Teaching and General Currieulum Pattern, The
principles governing the currioulum &s & whole must, if
experienoes are to be related, govern also the principles
directing the organiration of studenteteaching, Chief of
these, suggested by the close relationship that exists between
the school and soclety, is the meed for the prospective
teacher to have continuous contacts with childhood, youth,
and adulthood, The %Yteacher, as characterised in this chap=
ter, must not only be an expert in child nature at the age
level &t which he is prepering to teash, but he must under=
stand the development leading to that period and the
characteristics of growth which follow and later condition
the problems and activities of adult social life, It
requires time and oareful study to akqualnt oveself with
child life and to see and study human behevier in many
and varied situastionss To this end the curriculum should
provide long and continuous conteots with the many phaszes
of the educetional activity of the teacher,

At first these ocontacts are informal and exploratory,.
They teke place on the playground, in the home, and on the
street, and grow out of and clarify the discussion of hasic
gsocial problems in seminey and course, These contacts will
perallel the first phases of the student's college work,
namely, the efforts *o become acquainted with fundamental
problems and the bullding of background sssential to dealing
with these satisfacotoyily, Thus emphasise in student teaching
is at first directed to personal and social problems in the



situations Then exploratory contects help ths learner to see
sducation a8 a social foroe and to see the attendant problems
of organized education as he particlipates in the work of sueh
agencies as ths library, the theatre, the ohurch,

Gradually, as he experiences the different phases of the
ourriculuwn the student assumes responsibility for the varied
aoctivities of the teacher leading to full teaching responsie
bility in the fields of his major interest, Finally, when
all other requirements have been met, the student will
assume further responsibility az an interne,

The Wider Extension of 3tudont-Teaching Activities, That
the program of student-teaching may Eﬁtﬁ purposes set
up and bde more than an empty form, other principles must
opurate occordinately with that of long and contimucus contaot,
First iz the principle that student~teaching should afford

contacts with all the important phases of a toacher's activity,

Inoreasingly owr study of educational problems forces recog-
nition of (1) the wider extension of sohool experiences into
the community, (2) the sonditioning of inwschool experiences
by the forees that act upen the child outside the school,
and (3) the teasher's place in communiity leadership, So
oconcelved, student teaching means theat wider extension of
experiernces to inolude all the important ectivities of the
teacher, such e&s work with Boy Seouts, pavent associations,
edunational assceiations, religious and welfare organise-
tion, recreational proups, and industrial) organigationse,

It involves such activities as oliniocal work in child study,
collecting and organizing instructiomal materials, preparing
instruotional units, keeping individual and group records,
assisting with or directing trips and excursions, participate
ing in and gzuiding elub work, tutoring, oclassroom teaching
writing professional articles, sharing with the staff the
development of catalogue materials, advising students about
publications, camp counssling, participating in teachers'
meetings, participating in eduontional meetings of local

and national characster, making radis talks reporting
educational experiences and reactionas, purticipating in
community drives, contributing to professional and civie
programs &nd enterprises, and the libke,

Differsntiation of Experiences. In suggesting the wider
implications of the prineciple of contast with &ll the major
eotivities of the teacher during student-~teaching, no refw
erence has been made to the order, sequence, or relative
importance of experiences, HNo student would necessarily have
all of these experiences in the same way or in the same
amount, The work in student-teashing will be differentiated
agcording to the needs of the individual, This will inolude
differentiation as to kind and amount of work as well ae
gradusl industion, There is psrbaps no more unjustifiable
practiee in the edusation of teachers today than that based

o1
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upon the widespread assuuption that all student-teachers should
have the same experiences and that the same amount of time
should be given by each student to esach of these experiencss,

The principle of differentiation applies Pirst to assigne
ment to studenteteaching, Recognizing (1) individual differences
in abilitiesn, needs, and intesresis of the student~teacher, and
(2) student-teaching as & privilege rather than a right, the
student enters upon the severanl phases of student~teaching
at 2 time best for him and in that laboratory situstion cone~
sidered as best meeting his needs, There is no fixed point
for beginning studenteteaching experiences in any area, Records
as a part of the guldance progran may be seen to »lay an
important role in sssisting the student and his advisers in
determining both the time for and the nature of the contact
desired, The total program of work, immediate needs which may
better be met by classwvork or independent study, or temporary
physical disabllities may defer the date of beginning student
teaching, The exploratory pheases of student teaching may in
themselves act as selective agents both with reference to the
time at which studenteteaching is to be begun as well as in
re-~directing prefessionsl intereats,

Likewise, the prineiple sugzests no fixed numbar of
contacts, The stress throughout is placed upon the demands
of the situation as a teachor-lsarning experience rather
than upon administrative patterns. A4s a corocllary to the
nrinciple of differentiation it may be stated as desiraeble
that through gradual induction the period of student teaching
(3aily) should come to be long enough to provide contact
with theo total teachings situation,

Coordination and Integration, Throughout the preceding
discussions, anothar suiding principle is st work - the
principle of coordination and integration, To make this
principle effective in practioce moans (1) the constant use
of laboratory schoola by students and staff as sources of
material and points of referenses (2) Joint supervision of
studente by the staff working in the laboratory centers
with the staff of the School of Educations (3) recording
and sharing by staff of student experiences in college
classes and laboratory practicej (4) sharing of instrue=
tional materials as needed by staff members of any division
of the School of Eduestion (imoludinz the laboratory
schools)s (B) recognition of the fast that real integration
takes place within the student and eccordingly makes him
the astive agent (with guildance) in planning and interpret-
ing his experiences; and (8) in some instances the teaching
of laboratory classes as & part of and parallel with the
college~teaching program,

The Period of Internship, The foregoing discussion
pointa to studente-teaching as & continuous process moving
gradually from the period of exploration to the final




culminating experience in the period of the internship,
Turing thie period, the student as a regular member of a
school stefll assumes full responsibility for the teaching
situation to which he has been elected, ¥hile still
benefiting from the close supervision of the School of
Education, the student will have opportunity to study the
work of teaching as a "whole" and over the total range of
work during an academic year, As an integral part of the
Sehool of Education program, the internship will be the
final check of the oumulative evaluations of the student's
professional activitles and the real testing ground of his
ebility to be privileged to begin to teach on hie own, This
evaluation, the internship, may reveal definite needs which
call for a return to the Sohoel of Education for furthep
soademic work or for an extension of the internship period
itﬂelf.

A truly professional plan designed to assure adequate
preparation before admission to the teaching profession
and to provide the noviee teacher with the assisgtance needed
during the first teaching year, the internship plan has
within it other potential values for the school which
cooperates in its development, These values include:
freeing of experienced teachers {(whoee rerular places are
taken by internes) for research and experimentationsg
reor;anizing pupil groups to smaller sigesy nmeking
possihle the grenting of leaves of ahsence to teachers
where reguler provisions are not made for such; making
possible travel and foreign study for selected teachers
whose work 1s taken over by interness and aiding the
school in the selection of permanent members of its staff
who through first-hand contact have shown themselves to
be able to make a contribution to that school situation,
Thege values to he true values must elways recognize that
the concept means "placement” not "replacement”™ - the
placement of an able but inexperienced teacher in & situa=
tion which will allow types of professionsl sctivity,
otherwise nou possible, on the part of the experienced
teacher, It is important that at no time the internship
be used ag a means of employing an lnexperienced teacher
to replace a more expensive dbubt experienced teacher,

The internship would seem to be a revealing inventory
which helps astudents and staff to judge of the readiness
of the candidate to practice the art of helpiang others in
their educational development, and, at this srousroed, to
map afresh the continued program of personal and professional
growth of the student, B0 eoncelived it is an evaluation not
only of the achievement of the purposes of the studente

teaching progrem but ¢f the curriculum of ths School of
Education as a whole.*7
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The quality of laboratory oxperiences is dependent upon the condie
tions affeeting the learning and teaching of childresn, professional
personnel, and students in the various centers, Among the problems
to be met in providing the necessary laboratory experiences for
studentes are the following,.

Egtablishing a Collegs lLaboratory Sohool, It is important that

the kind of education recognized as desirable by the Division of
Education should be demonstrated in sctione. 4 children's school
staffed by school personnel in harmony with the philosophy of educa~
tion being taught in the college, possessing teaching skill essential
in demonstrating that philosophy in action, and prepared to participate
in the education of student teachers, is an invaluable component in
the education of teachers, The presense of a laboratory scheool
located on or adjacent to the campus makes possible frequent observaw
tions by students, the scheduling of demonstration teaching for the
clarification of problems being studied in professional courses, and
some types of participation by advenced students, It is the writerts
belief that a laboratory school serving the purposes cited above

is & valuable adjunct te professional education, Because student
teaching in the laboratory school would prevent the full use of the
school for the purposes previously desoribed, it is sugpested that
student teaching assignments be made in publiec and nrivate schools

in nearby comnunities which the college serves, It is proposed that
the Division of Eduocatlon bend every effort toward securing a
leboratory school,

Selecting Student Teaching Centerss It is the writer's belief

that the most important single experience in the education of a
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teacher is student toaching, One of the zreat wesknesses in the student
teaching experience as it now exlsts at Adelphi, is the absence

of definite, well=defined standards governing the selection of student
teaching centers, Such factors as the personal gualifications of
school personnel, the philoéoghy of eduoation heing demonstrated, the
conditions affecting teaching and learning in & given school community,
the ability and desire to participate in teacher education, the willinge
ness to participate with the collepgs in in-service education of school
personnel who work with student teachers, should be considered in
developing standards for selection of student teaching centers, It is
proposed that the Hew Program include as 8 major responsibility the
identification of standards essential for student teaching centers,

Selecting Cooperatings or Supervising Teachers of Student Teachers,.

"Standards for selecting iteachers with whom siudents are to be placed
for tesching experience are as important as are those for selscbing
student teashing centers, Hany teachers, well-qualified to work with
children, aere not equally able to develop student teachers., The
college should develop the kinds of relationships with school centers
which make it possible for the supervisor of student teachers to have
a volice in seleoting the cooperating teacher with whom a student is
to be placed, OStandards for selocting cooperating teachers should
recognize the professional qualifications essential in teeching
children, the advanced academic qualifications necessary for work
with student teachers, aptitude for this specialized work, skill

in relationships with colleagues, parents, and community workers,

and eagerness for and willlingness to pursus in-service education

designed to facilltate increasingly pgreater skill and understanding
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in %esching children and students, It is proposed, therefore, that the
New Program inolude the establishment of standards for the selection of

cooperating teachers as an important responsibility,

A PRYLOSOPHY OF EDUCATION

Pinally, and perhaps most important of all issuss in teacher
education, 1§ a consideration of ultimate goals summed up in the quese
tion "What do we expect of & beginning teascher?™ Vhat is expected will
determine the professional curriculum of the New Program, The writer
believes that the level of specimlization in teaching, whether ultimately vV
it may be nursery, kindergarten, primary, intermediate, secondary, or
higher, is not of extreme importence in preeprofessionsl sducation, A
rieh, general education, the ability to establish sound relatlionships,
intensive knowledge of how and why we act as we do, a conception of the
role of education as & socianl force, and espesially, the insight, knowle
edge and skill, to make possible the graduate's functioning well at a
begimning level in the role of teacher, are the goals to be sought in
pre-professional education. This does not preclude some development of
essentials associated with specialized levels of study. It places emphasis,
however, upon the appropriateness of learnings essociated with pre=profes-
-sional edusation, In the plans for the New Toacher Eifucation Program and
in developing the Emergency Program at Adelphi, there is a tendenscy %o
perpetuate the ltraditional differences in the education of teachers for
different maturity levels. To the writer this is a real danger, for failure
to brosden the base of tescher education, as well es failure to deal ade=

quately and promptly with other problems identified in this chaptey may result
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CHAPTER VI
SUMRIARY AND CONCLUSIONS

The inauguration of a New Program of Teacher Education at Adelphi
Collepe in the summer of 1850 is an expression of the ronvietion held
by the administration and Paculties of the college and its Affiliated
Scehools that a more effective education for prospective teachere isg
not only desirable but possible and that the liberal arts college has
a gontribution to make in the education of teachers, The New Program
aacepts and supports the general goals of teacher education which are
expressed in terms of the essential gualifications of & bteachep;
physisal, emotional, mental, and spirituml healthj sound personal
charsctery sensitivity to human needss feeling of civie responsibility;
and highly developed scholarship and professional abilities and skills,
Adelphi College expeots to attain these goals in developing superior
teachers by means of the followling charasteristics of the New Program
of Teacher Educations

(1) weking entrance %o the teaching profession a privilege
rather than a rights

(2) wusilizing the contributions of mental hygiene in
educating teschera who will possess that understanding
of human behavier basic to living rationally with
themse lves and others and to performing the teachey
role of developing the potenzialitiesz of othersy

{(8) concerning ourselves with a program designed to develop
abllity for independent thinking and resourcefulness
in meeting changing problems; and, at the same time,
develop meture sensitivity to the value of exchange
of ideas in problem solubtion,
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(4) demmnding a broad educational background and high
- standards of scholarshipj

(6) priging quite as highly as gcholarship the understanding
and appreciation of human valuess

() developing appreciation of and ability for cooperative
action

(7) regarding the slow processes of Education as the most
potent factors in the continuous improvement of society
and the teacher as the Egat potent factor among the
processes of Education,

Two major arcas of development of prospective teachers are encomw
pasged in the Hew Five Year Program: pgeneral education, receciving
ma jor emphasis in the first two yoars but continuing throughout the
student’s life in college, and prefessional educsation, rooted in
the first two years butbt receiving major emphasis in the third, fourth,
and fifth years of the program,

This report has been concerned with one part of the New Teacher
Idueation Propram, nemely, the development of & tentative plan fbrvthe
professional education of majors in early childhoed and elementary
education, It was assumed ‘hat the plan to be developed would he
expressive of the philosophy and organisational features of the YNew
Propram, It wms assumed furthermore, that the tentative plan to be
developed would be expressive of the writer's point of view, experi-
ence, and convictions regarding the rmature snd quality of eduecation
esgential in ¢eaching children, The tentative plan will be used as
2 ruide by the Bducation Committee in developing s profesaional
a&ucatiéa curriculum for students majoring in early childhood and

elementary education,

Ibide, ppe. 111-112
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Prior to the insuguretion of the New Teacher Bducation I'rogram, the
writer was directed to spend a major share of her time in the Affiliated
Schools. These schools, #Ann Reno Institute and Child Eduestion Foundation,
are off-campus schools located in Hew Yok City. They specialize in
preparing students to enter the field of early childhood educeticn.
Students completing the preseribed program at either school receive
thelr degrees from Adelphi College, The curricula of both schools are
ooordinated through the offise of the Chailrman of the Education Division
of Adelphi College.

The one year period of work im the Affiliated Schools was te proe
vide the writer with opportunities tc analyse her experiences within the
programs of the sehools and to experiment in teaching professional
courses within the framework of established curricula, This experie
ence was to be considered in developing proposals to be incorporated
in a tentative plan for the professional eduweation of majors in early

ehildhood and elementary education in the NHew Program,

SUMBLARY OF TRENDS AWD DEVELOFPMENTS IN TEACHER EDUCATION YWICH
SUPPORT THE NEW ADELPHI TEACHER EDUCATION PROCRAM

A study of current %rends and developments in teacher education sup=
ports Adelphi's convietion that its Wew Teacher Education Program is in
harmony with general and widespread efforts to improve teacher education,
The following characteristics are consistently founds
1) There is widespread effort to bring about effective changes in

teacher education.
2) There is inersasing emphasis upon a five year program in

education.
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3) There is recognition of the signifioance of gensral education in
the development of teachers,

4) Emphasis is being placed uvmpon the guality of teaching staff amd
aduinistration in teacher educetion institutions as major faetore
in the development of students planning te teach,

5) Professional laboratory experienses, including observation,
participetion, and student teaching are recognized as making a
vital contribution to teacher education,

There is a profound conviction underlying current efforts in teacheyr
edueation that the potentialities of education as & powerful social foroe
will be realized only to the extent that teachers are prepared to f£ill
increasingly demending roles, Research and experimentation in teacher

education reveal efforts geared to this convietion,

SUMWARY OF PROBLEMS REVEALED I¥ A OXE YEAR EYPXRIERCE IN
ADELPHI COLLEGE AND ITS APFILIATED 3CHOOLS
The writer's experience at Adelphl College and ite Affiliated

Schools provided opportunity 1) to work with students on all levele
from sophomore to graduate, 2) to deal with all levels of professional
curriculun study from nursery through intermediate, 3) to attack
probleme in both pre-servioce and in-service edusation, 4) to observe
and analyze the experlences of student teaching on a city-wide basis,
and B) to work clossely with the staff of one student teaching center
and less closely, bubt effectively, with staffs of approximately twenty
additional centers, From these experiences it was possible to define

some of the spesific problems, whish in the writer's opinion must be
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considered by the Education Committee in its development of a profes-
sional education curriculum for majors in early childhood and elementary

education,

General Edueation,

ls "hat is the speciel signifloance of general education for
teachears of children in the various levels from nursery
through intermediate?

2. How can the general education prosram help students bhecome
ready for entrance into the professional education program
and what is the funetion of gencral educastion following the
student's entrance into the professional program?

3. In the first two years of the Adelphi program what provision
should be made for the szo-called pre-professional experiences
of ohservation, participation, and others?

4., In the gensral education program are there opportunities for
relating the work to the student's professional goals bhoth
before and during particlipation in the professional education
progrem? Vhat kind of opportunitiez may be used?

6. What kinds of working relationships should be developed
between the general and professional education facultles and

how should they function?

Professional Fducation,

Ag in all education the content and processes of professional educa=
+ion go hand in hand, The Education Committee, concerned with developing
a plan for the professionsl education of students, will need to consider

professional goals to be aschieved, 'hat we expect of a beginning teacher
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is en important determinant in selecting the content and processes to

be used.
1.

2.

Se

4.

Does a beginning teacher make herself a teacher on the Jjob?
How important are methods and techniques of teaching and where
should they be learned?

How significant is student teaching? How muech of it should
be provided? Yhat factors should affect the seleotion of
student teaching experlences?

What is the relationship between student teaching and other
aspeots of professional study such as child growth and

development and ourriculum development?

Typical of all teacher education institutions, the prorrams of

education in the Affiliated Schools have outstanding strengths and

mejor necdg,

The

one year experience herein reported highlighted two important

essentials whioch present problems for partiocipants in the New FEducation

Program of Adelphi,

i.

2e

It is essential that administration and faculty have in mind
a long %erm goal which acte as & gulde, and as a brake when
negessary, to the selection of component experiences which
make up the total education program,

It is equally essential that the processes of sdministration,
the relationships between and mmong administration, faculty
and students, and the quality of teaching involved be cone
tinuously examined so that the schievement of goals is

facilitated rather than impededs



STAART OF PROBLIZS INIERENT IT DEVELOPINC 4 PLAY FOR THE
PROFLSSIONAL EDUCATION OF MAJORS IN EARLY CHILDHOODR AND
ELENENTARY EDUCATION
The Tentative Plan for the Professional Education of majors in Esrly

Childhood and Elementary Education has been developed for consideration
by the Education Committese., It is suggested that the following problems
be studied by the Edueation Commlttee and the faculties of the schools
and divisions concerned, using as & guide An Analysis of a Ono Year
Experience in the Affiliated Sehools and A Tentative Plan for the
Profeesional Elucation of ¥ajors in Early Childhood and Blementary

Biucation at Adelphi College,

I, Relastionships Hetween General and Professional Education

Ay ¥hat oonatitutes readiness {for entering the rofessional level?

R, How can the program of genoyal studies contribube to the
students' orientstion to and readiness for entrsance into the
professional education program?

Cs 'hat kinds of experiences with children and adults are
appropriate in the gensersl education progrem?

D. Wrat kionds of ineservice education of administrative staffe
and faculties may be provided to assure a oconsisteunoy between
the ways students are being told to teach and the ways in whieh

they are being taught?

II, Professional Education
A, That qualities and what competencies are expected of & bheginning
toncher? The answer to this question determines where emphasis

shall be glaced in the professional currieulum,
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Be How can the professional curriculum be orgesnized so thatb
through experience students learn about ehildren and the
learning process?

Ce That factors should affect the secleection of student tesching
experiences?

De Vhat conditions should be provided which will enabls the
student to identify herself with the profession of tesching

and make for herself a place in 1%7

CONCLUSIONS

The 5ew Program of Teacher Education at Adelphi Collepe is an exprese
sion of an effort to meet a recogniszed need for more effective sducation
of teachers, It is alse an expression of a firmly rooted conviection
that there is & place in the liberal arts college for the edusetion of
toacherse IThe Tentative Flan for the Professional Education of Majors
in Early Childhood and Elementary Idueation included in this report was
developed within the framework of the total five year program of general
and professional education in the New Tsacher Edueation Program of
Adelphi College and is consistent with its major emphases, In addition,
the Tentative Flan for the Professional Education of lTeachers has recoge
niged those factors noted In the znalysis of the writer's one year
experience in the Affiliated Schools which function in her opinion as
limitations or assetls in a transition period from prevailing curricule
in the Affiliated Schools to the sstablishment of professional surricula

consistent with the New Teacher Education Program of Adelphi College.
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The Tentative Plan for the Professional Flucation of Students in

the liew Teacher ULducation Program is submitted to the Eduecation

Commitiee for consideration with the following recommendations:

1.

1x,

I1X,

That inherent in the professional education of students there should

be & recoghnition of two fundamental professional obJectives:

A,

Be

That students of Education should be concerned with developing
an understanding of the nature of the learning process, and

That students of Bdueation should be concerned with developing
an understanding of and skill in ueing effectively the resources

and materials which will foster learning,

That provision should be made for the professional development of

students in three major related areas:

La

Be

Ce

Child Development and Child Study = acquiring a thorough knowle
edge and understanding of humen growth and development,
Curriculum Development - developing a concept of the curriculum's
being rooted in society ard in child development; with an
understanding of the prineiples of curriculum building and

8kill in applying them in the student's area of specialization,
Personal Tevelopment ~ cultivating some one Tield intensively

as o source of personsl satisfaction and as a special contribu-

tion to the eurriculum of the elementary school,

That the sequence of professional study and the speeific aspects

of probleme to he studied be determined by the pgroup (students and

toachers) through & central ecordinating seminar (The Education

Seminar) which acts as an exploratory and integrative medium,

with adequate provision for intensive study through broad fields

and special courses for zroups of individuals,
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IV, That the tobael professional curriculum for students be rooted in
first hand experiences with children and adults in a varlety of
real situations in school and community, culminating in extensive
student teaching and internship, thus providing a "meaning”

approach to the study of education,

Ye That pensral education and professional education be developed as
rmatually dependent aspeois of a single process which has as its
roal the integrated individual capable of achisving her full

potentiality as oitigen and teacher,

To develop the kind of teacher envisioned in the lew Program of
Teacher Education of Adelphl College it is essential that the adninige
trative and teachling staffs continue to grow in understanding the
relationships between goals and waye of reaching them, This is
essential 1f philosophy and practice are to be compatible, Furthernore,
it is essential that continuous evaluation be made throughout the
development of the program for 1% 1s only as students, stafl, arnd
administration develop together toward mutual objectives that the
challenge to teacher education, set forth in the plan for the Yew
Progran of Teacher Iducation at Adelphi College, may be met, TFor
students, as for children, the guelity of teaching and the climste for

learning are major factors in their development,
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A CHALLEWGE 70 TEACHER EDUCATION

Proposal to Establish a School of Education at Adelphl Collsre,

Carden City, He Ye

I, PROPOSAL

For more than a century Americans have been studying the many probe
lems relating to the education of teachers, Throughout these many years
one experiment hms followed another in efforts to prepare teachers to
agsume more intellipgently thelr tremendous responsibilities, 4s a
result, the essential qualifications of a teacher are quite well known
and penerally accepted: physical, emotionsl, mental, and spiritual
healths sound personal characterj; sensitivity to human needs; feeling of
civic responsiblilitys highly developed scholarship and professional
abilitiee and skills. Definite progrese, too, has been made both in
recognising and developing these qualities, But, in spite of all the
study of the problems of teacher eduscation, we are still, even in the
best colleges, content to operate on standards far helow what is
possible of atialrment, Ve apparently do not care +to pay the price for
educating teachers as well as we know how to do so, Horeover, we shall
continue to fail to make use of even our present knowledge of the needs
of developing superior iteschers until we wholeheartedlys

{1) make entrance to the teaching profession e privilege
rather then a righty

(2) utilige the contributions of mental hygiene in edunoate
ing teachers who will possess that undersianding of
human behavior basic to living rationally with themselves
and others and to performing the teacher role of develop-
ing the potentialities of othersy
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(3) concern ourselves with a program designed to develop
ability for independent thinking and resourcefulneses
in meeting changing problemss and, at the same time,
develop mature sensitivity to the value of exchange
of ideas in prohlem solutiong

{(4) demand a broad educational background and high standerds
of scholarships o

(5) prize gquite as highly as scholarship the understanding
and appreclation of hunen valuesy

(6) develop appreciation of and ability for cooperative
actions

(7) repard the slow processes of Bducation as the most
potent factors in the contirwous improvement of
sooiety and the teacher a&s the most potent factor
among the processes of Eduocation,

It is proposed to establish a School of Education at Adelphi College
which will make the above essentials in a sound program of teacher
sducation matters of continuwous concern, The School of Edueation will
prepare teachers for secondary, elementary, and some types of special
schools in the best possible way in so far as those responsible know
that way. It is planned to begin in the summer of 1950 and limit the
enrollment to freshmen, The standards of the School of Education will
be such as will eneble its graduates to do as adequate a professional
job as 1s dome by teachers where the highest standards prewvmil,

All resouroces of Adelphi College will be utilized in developing the
program,. Iwo resources, in partiecular, deserve special mention: The
Arts Center and the Division of Cliniesl Paynhology. Through the campus
studios, Little Theatre, Children's Theatre the students will find oppore
tunities for the creative expression through the arts that is now realized

to have not only release values but 1z one of the truly inbtegrative

forces in the development of personality. Through the psycholozical
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clinio, students will have the advantage of being close to the continuous
study of the problems of human nature and will pet first~hand through
exports & solid foundation of understanding for living richly with themw

selves and others,

II, SELECTION OF STUDENTS

¥any institutions are now making raepid strides in improving the
personnel of their student bodies at the source - admission, They are
finding it much easier to select students who can meet the academie
standards necessary for superior teaching than to loocate students who
possess or will develop high quality of charscter and personality, In
selecting students for the School of Edusation of Adelphi College there
will be no mininiging of the importance of character and personality.

All available sound techniques will be utilized not only in screenw
ing students who thomselves apply for admission but also in seeking out
students, wherever they may be, who can be challenged by high standards
and the opportunity of preparing for a superior kind of teaching service,
In selecting students at admission, special emphasis will be placed upons

(1) the kind of schoel, elementary as well as secondery, the
applicant attendeds

(2) the kind of home and community experiences he has hadj
(3) his leisure itime sotivities)

{42) his opportunities to develop breadth of view through
travel, work, and other experiencesg

(5) his physical, mental, and emotional healthj
{8) his goneral abilitys
(7) his scholastic interests and achievementsg

(8) his awarenees and inbterest in socisl, economis, and
political issuesp
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{(9) his attitudes toward himself, ohildren, and edultsy

(10) his potentialities for zrowth,

While keeping to high standards 1n the above will not be sasy, it is
confidently held that there are plenty of young people able and sager to
bhe challenpged by thems This feeling is strongly advanced though there
undoubtedly will be some students who will be deterred from entering by
the faot that they oan secure an equivalent degree from other colleges,
as well as & license to teach from the states for several semesters less
work end for less expense, Some students, too, though they may have
entered enthusiastically upon the proposed program, when they feel the
impaet of the demand for high performance will desire to transfer to
other colleges holding more traditional standards, Hevertheless, faith
in the potentialities of human nature = a faith thet is a foundation
stone of democracy - makes such obstacles seem in no way insurmountable,

Selection, and its accompaniment of evaluation, far from stopping
with edmisscion, ia a oontinuous process through which inoreassing sensie
tivity ¢o the needs of students is developed, While this may mean in
some cases that weaknostzes éot apparent at admission will be wmeovered
and, hence, further elimination, it is confidently stated that the
uncovering of unrealized potentialities will be far greater than the
uncovering of wwrealized weaknesses,

The curriculum itself and the puldance program ere, therefore, the
major instruments of selections Theae must be such s will bring out
the real character of the student and have within them the means for his
development to the fullest of his potentialities, While the emphasise
will always be positive and consiructive, the reality must, however, be

faced that no college can control all the influences et work upon
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students nor rossess technlgques effective enough to work radical chanpes
in character and in personality at collepge age, Therefore, if the Schosl
of Education is to do its share in raising standards in the teaching
profession, considerable eliminatlon can be expected along with great

rpaing in the development of superior teachers,

IIX. TE CURRICULUM PATTERN

The Core of the Curriculum, The educational prosram postulates a

curriculum based upon those situations, problems, and issues which, in
one form or another, persist in human exlstence, For convenience in
maintaining belance in the curriculum, the following list of the several
areas of living common to all people is used as a frame of reference:

(1) adjusting to eand cooperating with others in the family,
community, state, and nation, and with other peopless

(2) sdajusting to, controlling, end develeping the natural
enviromment looking toward its continuously better
utilization for individual and sccial needss

(3) achieving, maintaining, end improving physical, mental,
and emotional hemlths

(4) achieving economic security; setisfying wants beyond the
essentiale of existence in food, clothing, and shelterg

(S) finding e satisfying vocations

(8) ereating, interpreting, and appreciating art and beauty;

(7) using leisure in satisfying recreational sctivities;

(8) mecquiring, transmitting, and enriching the social
heritage, the means by whiech each generstion bullds
upon the achievements of ite predeceszssor;

(9) developing principles snd enduring values, and readiw-
ness and ability to aot in sacoordanse with thom,

The above framework serves & two~fold purposes (1) those problems,

situetions, and issues in each area which are of univergal concern form
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the common core of the currioculum; (2) in individual guidence, they becoms,
in the form in which they manifest themselves in the lives of the students,
the point of departure for goal settling, planning, and evaluating,

The arees of living are persistent; the specific problens, issues,
end situations within these areas vary with time and place. Thus, today,
on & local basis a diminishing water supply is 8 matter of serious oconcerng
on & world basis, the chellenge of "Point 4" to develop the unexplored
resources of the earth carries with it a great complexity of problems,
Both are current problems in Area 2, “Adjusting to, controlling, end
developing the natural onviromment”, Similarly, the rapid inerease in
the birth rate resulting in meny places in san unprecedented strain upon
gchool buildings end teacher supply is a current meanifestation of
Problem Area 8, "Asquiring and tranamitting the social heritage™, Such
problems as these, "the unfinished businees” with which the present
gensration must cope, sugpest the content of the curriculum core,

it is a natter of the greatest importance that during his college
career the student identify himself with “the unfinished business” of
his peneration, acquire the techniques of solentifiec thinking in dealing
vwith it, explore the fields of knowledge for all that has hearing on the
solution of the probleme involved, sense the interrelationghips among
all arsas of living and, above all, develop the desire bto participate
vigorously in their solution and, in s¢ fer as is possible, degin
during the college years to assume responsibility for such participation,
The education of a tescher, as is all sound education, is an motive
process,

In individuasl guidance, tho problems assume & more immediate and

personal charaoter, They are usually concernsd with the specifics of
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stretching a budpet to meet college expenses; of getting enough sleep; of
the inevitable conflicts in family life betweer the generationsy of
adolesoent suxieties over healtvh, friendship, love and marrizge, relipgion,
choice of & career, Through wise personal counseling the student can be
lsd Lo see that none of these problems exist inm isclation, but are rather
aspects of very complicated life patterns, He can bhe led, too, to realisge
the wider social implications of what is very personal to him, and on
from these to the professional aspects of the problems as he will meet
them again when he, in turn, guides children through his teaching, He
lesarns thet problems of individual and socisl health, of the relation of
the individual %o the immediate society of whieh he is part, of governw
ment, o the discharge of economic responsibilities, of the enjoyment
of leisure, of religion and philosophy are fundamental not only to himself
personally as an individual but to himself as an individual who hos a
significant role to play as a citisen and as a teacher,

Individual guidance and curriculum development shuttle back and forth,
The nature of the personal problems reiged by the students sugpests the
approaches to be made to the core problems of the curriculum, The treate
ment of the problems through the curriculum, in turn, must, if sound,
aid the student inm the solution of his own problems. Graduslly through
such an approseh it is assumed that the student will bring to the
professional aspecis of these same problems & scholarly background, the
techniques of thinking, and the sound character and personality necessary
to deal effectively with professional problems,

The Structure of the Curriculum. With the problems, issues, and

situvations of the areas of living as the core, the structure of the

euwrriculum includes:
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(1) eentral and education semdnars in which the areas of
living outlined above are analyzed, broken dewn inte
concrete terms meaningful to the student, and plans
for study mapped outly

(2) broad field ard specific courses utilizing the re~
sources of Adslphi College and articulated with the
gsominarss

(3) such experiences in community living, socisl work,
periods in industry, foreign situdy, American itravel
a8 will bring the students into direct contact with
and partiecipation in the ways whersby people of all
kinds meoet and attempt to solve their problemsy

(4¢) & plan of student teaching and internship so coorw
dinated with the rest of the program as to give the
students opportunity to develop the professional
skills needed to apply their learnings to teachings

(5) a guideance program concernsd with the students' goals,
long=view planning, standards, and evaluation of the
degree to which they are continuously approaching
their goals, carrying out their plens, and meeting
standardss

(8) provision for individual and group reoreationg

{7) & cooporative plan of administration including
student=faculty committees,

langth and Sequence of the Program, The program iz regaurded as 2

five~yesar sequence including, with due provislon for wvacations, summer
sessions, Sinee, however, satisfactory completion of the program will
be based upon meeting standerds rather then upon the acquisition of
crodit points, the five years are to be regarded as minimal,

"hile there will be individual variation in sequence, in penoral
there will be & gradual movement from the personal toward the social and
from peneral education background toward the professional, There ie,
however, no sharp dividing line between parts of the program, The
personal needs of the students and their general edueation will be
given consideration till the endj likewise, there will be social and

professional aspects of the progr&m from the beginning, The distincew



119

tion is merely s matter of emphasis. The following outline by years

indicates tho sequences

Firast Year
Sumizer Orientation Period: July-August in Rural Community
1. Central Coordinating Seminar, integrating the:
11, Broad-Fields Studies:
ls Soclal Sciences
2, Hatural and Physical Seciences
3. Fine Arts
44 Philosophy, Religion and EBihiocs
111, Individual Heeds Serviced hys
le Courses in various areasg
2e¢ Individual and group conferenses
3s Independent study
4. Special interests activities
5, FPoreign languspe - in course or maintenance
6. Eeoreational sotivity

Summer Work-Experience

Smcond Year

I, Central Coordinating Seminar, integrating thes
IIl., Broad-Fields Studies:

1ls Soeizl Sciences

2, Hatural and Physical Sciences
5‘ Fine Aris

4, Fhilosophy, Religion and Ethics

III, Individual Needs Servioced by:

1, Courses in various areas

2. Individual and group conferences

3» Independent study

4, Specilal inbterests activities

5. Foreign language - in course or maintenance
6, Recreational activity

IVe Field Experiences with Children

Supmer in Industry or Social Welfare
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Third Year
I, Education Semipar, integratings

II, Curriculum and Edueative Process, bhased on countact with
learning situations on all levels in and out of school

I1I, MHuman frowth and Development (with professional emphasis)
1V, Hducational FPhilosophy
¥. Concentration on ¥ajor end Hinor Flelds
Vi. Special Interests - Independent Study
ViI. Reereantional Aetivity

Sumney Semester - Foreign Study

Fourth Year

I. Education Seminar, integratings
IT. Student Tesohing
I1I, Courses in Eajor and Hinor Fields
Iv. Special Interests
Ve Thesis Seminar
Vi, FReocreational Activity

Summer Travel - Amerieca

Fifth Tear
I, Central Coordirating Seminar, integrating Education with
the other deperitments of the graduate divisions Psychiatrio
Hureing, Cliniocal Psychology, Psychology, Sociologzy, Sosial
Tork
II, Student Teaching or Internship
III., Thesis and Examination ~ practical - theoretical
IVe Courses in ¥ajor and Hinor Fields
Ve Special Interests

Vi, HReoreational Activity
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IV, THE CENTRAL AND EDUCATION SENINARSE

As used in this statement, the term "seminar” refers to a group of
students and fapulty members engaged in study and investigatlon of
problemg, In the beginning students enter what is known as the Central
Coordinating Seminar. It is at first an orienting and prodblem-raising
discuesion groupe In it problems in any of the major areas of living
are raised, defined, and plans for their study made, The semimnr ad=
Journs when study can be carried on more profitadbly ir broaﬁ fields
courses or speclific courses, TFrom time to time the seminar is convensd
for the purpoge of pooling resulis, checking progress on the solution
of problems, raising new problems, and making new plans,

Continuing throughout the student's study in college, the seminar
ruides in the definitlon of problems in broad terms. As the discussion
in the Central Seminar moves from & consideration of personal and soocial
aspects of tho problems to their professional implications, the Central
Seminar becomes - for most students in the third year - the FEducation
HSeminar, This semimar, as the integrating eenter of the student's work,
now takes on more professional emphases, develops gradually an underw
standing of the potential &s well as the actual econtributions of
education and of the princlipless and knowledge basic to these contributions,.
Hemlth, for example, noeds to be considered not only in ite usual personal
and social aspects, but also from the teacher's point of view in regard
to his responsibility for the health of his pupils,

There will be considerable variety from year to yvear in the way the
seminars will break down the larger problem arems, TDPifferences in the

needs and interests, of the studenis, in the interests of the staff, and



122

the shifting of the social scene make such variabllity inevitable, The

following breakdown of the problems is merely illustrative:

1.

24

3

Adjusting to and cooperating with others in the family, community,
state, and nation, and with other peaples,

wWhat are the basic factors influencing effective family relation-
ships?

How can one contribute to community enterprises without becoming
involved in petty discord?

As @ consumer, how can one get good service?

Whet are the principles upon which enduring friendships of value
can be built?

How oan language, literature and national tradition be enmployed
in such a way as to promote nationmal unity without leading to
excessive nationalism?

How can law be made an effective instrument of social control?

How can the causes of orime be reduced?

How can the psychologiecal causes of war be reduced?

How does rece prejudice develop? And how may it be eliminated?

what are the basie fuctors in the "oold war®?

Adjusting to, ocontrollings, and developing the natural enviromment
QoK towsrd ite continuousiy better utilization for individuail
ant B80CiAal Needfs

How oan a sufficlent and dependable supply of food be secured for
all pecple?

¥What is the challenge of "Point 4" - developing the unexplored
natural resources of the earth?

How can atomic energy be utilised constructively?

In what ways can water be assured for human consumption?

What devices may be used in the home, school, fastory or publie
buildings to make them sanitary?

How can the United States best meet its problems of fleod oontrol?

How oan mechanical devices be produced in sufficient quantity and
cheaply enough so that ell may have them who need them?

How can adegquate housing facilities be secured for all people?

What is the significance of the T, V, A, and similar projects?

Achieving, maintaining, and iwmproving physical, mental ani

enctiona vhaaith.

To what extent is provision for physical and mental health a
responsibllity of the community end to what extent is it the
responsibility of the individual and the family?

How can one avold straln and worry under ithe pressure of work?

How can the emotions be kept under controel in times of stress?

How ocan & rich emotional life be developed? How can the emotions
be channeled constructively?

How can one deteot symptoms of significant diseases « constitue
tional and communicable?

How may the dangers of traffiec and industry be minimized?
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How can adequate msdical services, clinics and hospitals be
provided? ;
“hat are the basic issues in health insurance programs?

Achieving economiec security, satisfying wants beyond the essontials
of sxictende in food, clothing, and shelter,

How can one raise the individual standards of living as a member of
organized scclety, in the role of a member of a family, voter,
consumer, member of & profession, employee?

To what extent is the state or soclety responsible for the welfare
and well-being of otherae?

Is a high standard of living dependent upon material wealth?

What are the basic factors influencing change in standards of
living?

How cen the monetery system be so adjusted that its eperation will
not cause undue economic unreet?

How cen & better balsnce of international trade be brought about so
to reduce or prevent international friotion?

What are the causes of poverty?

What iz the Justification of old-age pensions?

How oan lasbor disputes be adjusted so as te contribute to the
economioc welfare of all?

W%hat are the basic principles of sound budget makiag for a state?
For an individual?

Finding a satisfying vocation,

What is the difference Yetween genersl and speoifiec abilities?

What specific abilities are there?

How can ability ~ general or specific « be determined?

Is desire to enter & riven vooeation always an index of fitness
for that vocation?

To what extent should one "follow one's star” against all other
factors in shoosing & voeatlion?

To what extent should one be influenced by the supply-demand
situation in ohoosing a vocation?

What should a young person do in the fece of family pressures in
choosing u vocation?

What are the most significant fectors in determining voeational
choice?

Creating, interpreting and appreciating art and beauty,

What relationships exist between art and mammers? Art and morals?
Art and ar understanding of human relationships? Tood, shelter
end clothing?

%hat is art enjoyment? How may it be develoved?

How wide & background is necessary in any given field for the
development of the ability to judge and interpret art?

Vhet creative experiences are essentisl for optimum individual
development? )

How can the relationships of ayrt to other fielde best be made?

YWhat are some of the basie characteristics of modern art?
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e Usiqgrleiaurs in satisfvine recreational activitiles,

Yhat is recreation?

How do individuals differ in need for amount and kind of recrestion?

“hat is the relation hetween our characteristic forms of current
reoreation and our national industriel and econonic sysbem?

What are the advantages and disadvantages cach of government and com=
mercial controlled radio and television?

Why do teen~age gangs penerally repudiate the recreatlon efforts made
for them by adults?

8, Aecqguiring, transmitting, and enriching the sosial heritare, the means
bv whieh each generation builids upon the saehlevements of its
predecessor,

Why 1s education necessary as a state function?

What are the major factors influencing human growth and development?

How oan the education agencies best determine the partsz of the
social heritage which are most neoessary to transmit to the next
generations?

To what extent is the transmission amd enrichpent of the social
heritege & furction of the state?

To whom may society delerate educational functions with safety?

How ocan the work of the severasl sociel arencies and education
be related?

How can the postewar shortage of teachers and school duildings
best be met?

9. Developing prineiples and enduring values and readiness and ability
to act in sccordance with them,

“hat are some of the wvalue systems by whieh people of today live?

Is there z common denominator of wvalues in the great religions?

What are some of the fuectors influeneing the development of an
individual's system of values? ' '

"hat are some of the sources of aunthority in the development of
value systems?

How does one's system of values influence his teaching?

“hat is the issue between absolute and relative values?

Again 1t should be repeated that the above problems are merely ile
lustrative of the manner in which the arems of living may be broken down,
The form the ptcblems take will always be repressnitative of current
issues and the life experiences of the individuels comprising any

particular seminare



1E5

Ve BROAD FIELDS &MY SPECIFIC COURSES

Thug far, emphasis in this statement has been placed upon seminars
and only occasional mention has been made of courses = broad fields and
specific courses, There will, of course, be courses though the motivew
tion with which students pursue these courses may be somewhat different
from thmt which students general take to their courses, In the School
of Education students will be thught that a course is to be used as &
librery or a laburatorye. It ig to be used az an aid in solving the
problems which either through the seminar or through planning with his
adviser he has set out to attack, There are certain fundamental materials
which, because of thelr sipgnificance im the solution of the problems of
living or in the profession of tesching, must be learned, All students,
hewaver, need not master all of these materislis through courscs, The
Sehool of dducation will hold to strict evaluation of studernts' achievew
ment in terms of elearly defined standarde, but the program through whioh
these standards may be met will be very flexible and vary with individual
needs and abilities, In general, courses can be regarded as serming
either from the Central Coordinating and Educetlon seminars or from the
needs of the individual students, snd as boing of two types - Proad
Fields and 3pecific Courses,

Broad Fields Courses. The wvaried and challenging problems »f the

teacher of childhenrd, of adolescence, and of adulthood sugrest the widew
spread demands made upon the major fielde of human kmowledge, That fow
vital problems of life can be solved without drawing upon all of these
fields is true, For convenlence, the School of Education intends %o
organize its basic prograx of general education {(in distinetion from

professional) courses in four divisions: (1) The Natural and Physieal
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Sciences; (2) The Social Sciencee; (8) The Artsy (4) Philosophy, Ethios
end Religion. DBroad-fields courses will be developed by the faculty of
the School of Zsucation in these areas,

In the natural and physieal science field, the course probably will

be called Science and Life; in the social sciences, Contemporary

Civiligation and Ite Originsg in the fine arts, The Arte in Numen Develop=

ments and in philosophy, The Quest for Values,

In the ocourse, Science and Life, problems in the area of living,

YAdjusting to, Controlling and Developing the Xatural Environment" will
be given greatest emphasis, although the area, "Adjusting to and Cooperate
ing with Others" will be almost equal in importance, The interdependsnce
of the two arees is indicated in the expression of the aims of the
course:
To gein understanding of the way physical science
has modified our envirommenty
To understand how discoveries of sclence have ine-
fluenced the thinking and philosophy of mankind,

In the orientation semester proposed to be given in a rural aree in
the summer preceding admission, the nroblems typiecally found in this
field will be attacked by the students as they oocur in a relatively
gimple rural enviromments The immediate needs in & rural erea have to
do with such praocticsl considerations as the maintenance of a pure
water supply, an adeguate supply of electric energy, forest sonservation
and fire control, soil erosion, and sanitation. Returning to Few York
from a rural environment with ite comparatively simple problems, the
student is likely to be more sensitive %o and better able to understand

the similar but far more complex problems of the urban comnunity,.

The broad-flelds course, Contemnorary Givilization'and Itg Oricing,

helps directly in solving the rroblems in the areas of "Ad justing to and
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will find in the broad fields courses a basic and vital motivation for
their more detailed treatments, Perhaps most important of all is that
coupled with this background is the encoursgement %o the student te

develop his own soclal and politieal point of view upon which an interw
pretetion of the sooial implication of oducation can be built securely.

The course, The Arts in Euman Development, will be developed by the

faculty members responsible for the teaching of the graphic and plastie
arta, musio, literature, the dange, and the theatre, The aims of this
broad-fields course ares

To develop sensitivity to outstanding trends in concepts,

techniques, and styles prevalent in ourrent art
exprossiong

To understend, appreciate and enjoy arts

To become sensitive to the integrative ss well as the

release values of arts

To realize the relation that art expressicn bears to soocial,

cultural and economic forces,
In acoordanse with these alms the oourse wﬁlltmake its majoyr sontribution
to the solution of problems and issues lying within the aresa, "Appreciating,
Interpreting and Creating Art and Beauty®.

There ig & rich blending of experience in the world of ert in this
broad~fields course, The artistic life for which Adelphi Collepge 18
noted, and the countless froeilities of Hew Tork, offer the student boundw
less opportunities for absorption of art experiences - theatre, cpers,
concert, museum and galleries, Class meetings will help interpret
axperiénse and develop essential concepte, In the Adelphi College studios
the students will find unusual opportunity for the integration of theiy
oreative powerse

The broad-fields course in philesophy, ethics and religion, The

Quest for Values, deals primarily with the problens in the area of
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"Developing Principles snd Enduring Values”, In the search for the
answers to the persistent questionings of life, death, truth, freedom,
justice, historie schools of thought are explored not as far-off worlde
divorced from the present but as storehouses which may yield or threw
light upon the issues which seem seldom to find solution for the ordimry
nortals. Aside from the contributions to ths personal and spiritua} 1life
of the student, the course will give richly to the development of a
philosophy of education. Fregquently students of sducation study philoso-
phy of education with no dbaskground in general philesophie thought,
Unused to philosophic ideolopy, they sapsily accept with 1little quesgion
some school of educmitional thinking and remain ite slave to the end,
Without perspective, they have little ability to weigh values and,
hence, becoms exponents of edueational dogmatism, By linking great world
ideas on the fundamental preblems of living, such narrownese can b
avoided or minimised,

The course, Humen Growth and Development, is concermed primarily

with the problem area, "Adjusting to and Cooperating with Others”, The
aims of the course are stated as follows:

¥astery of the faots of human growth and developmenty

Grasy of fundamental sonconts of human growth and developments

Ability to use the main technigues of studying human behavior

Apility to use the facts and concepis of human growth and
developront and the techniques of studying mman behavior
in understanding of self and in relationships with those
younger, of the same age, and older than self in family,
oollepe, business and other institutions,

Bagtery of facts and concepts of human growth and development go
hand in hend with observation of human behavioer and participation in
activities with others, The facts hecome realitles to the students as

they gain skill in observing human behavior, Te facts learned from
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others and tholr own observations hecome pensralized until pradually con=
espts, agglieablé in fubure experiences with humen nature, are derived,
Gradually feets, concepts, techniques, if they have been truly learned,
cive inoressing power in undsrstanding self and others in human relations,
A new synthesis of subject matber is needed tv be fooused o# the
underetanding of man - one that is far removed from all efforts to cates

gorige like with like, In Thman Crowth and Development, sociology Joins

with bilology, nutrition with aratomy, end so on through innurerable
combinations in the efforts to pgive the students an appreciation of the
infinite complexities of humar behavior and to draw him swny from ime
mabukre axpae%anmy of toowready explanations of the phenomene of humsai
hehavior, The physiologlesl and anatomicel development of a héy of
twelve, hig social heritage, his dietery habiis, his wentality, and many
otheyr fnstors &«ll need to " seen and understood in their reolationshipe
before the boy and hils behavior can be understoods Unrelated study of
physiology, anatomy, soclology, health and psychology rarely zive such
understanding., Howeveyr, this coures lays the foundation for more
specialized work laler in physiology, anatomy, hyglene, nutrition,
psychology, genetics, embryology and soelology. The movement is from the
reneral to the more specifie, from the overwview to the close sorutiny of
detail,

Just &8 the broad fields courses outlined sbove are articulated with
the eentral coordinating seminar, there are btroad fields courses in
education articulated wlth the edusation semimar, %“hile the areas of
living are the constant faetor both in the gentral coordineting semiwmyr
and in the education seminar, there is certain variastion needed in the

treatment of their professional aspects because of the different agew
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levels of the pupils the students expeot to teach, Obviously, for ex-
ample, the teacher of very young children must e able to meet health
problens on & different basis from that of a teacher preparing te work
with older chlldren,
The b“road aspects of education in terms of maturity levels will

e met in thres broad flelds courses:

The Currioulum in Early Childhood Education

The Currioulum in Intermediste Grades Education

The Curriculum in Secondary Edueation
The major pro“lems opened up in the Education Seminar will be treaied in
thege three broad flelds courses in terms of the maturity level of the
pupils considered in each of the sourses, e same approach to the
currieulum experienced by the students themselves in the School of
Fducation will be a&pplied to the curriculum for children from three to
eight vears of age, nine to twelve, and thirteen te eighteen, That is,
the sreas of living will be aualyged in terms of the way children at
different maturity levels meet and are affected by the situvations,
problems, and issuwes of theee areas, Following such enslysis, the very
exacting task is proposed of determining sulitable experisnces undey
different envirommental conditious best adepited to help ochildren meet
the problems, issues, and situstions on their own level, Out os suech
consideration, currlculs will be developed,

Speoific Courses, The specific courses taken by the students at

the School of Eiucation may not differ materially from zood systemaiie

courses glven elsewhere, In fmet, in most cases studsnts of the School
of Bducation will be enrolled in regular Adeiphi College courses along

with otheor Adelphi students, 4s wes sald earlier, the diflerence is

mainly in the attitude with which the student pursues such courses,
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needs demand, The same is true of other fields, OStudents majoring in
clomentary education will take whatever courses in the several disciplines,
their special individual mweeds require for an sxtensive background of
poneral education and, hesides, will cultivele some ome fleld more ine-
tengively as o source of thely own satisfaction and as & speclial sontribue
tion to the curriculum of an elementary sshool, At g&ll levels it is
expected that use will be made o¢f the sxzcellent offeringe of the Adelphi
Psycholopy Department with its allisd olinic, |

Courses in Adelphi Tollege to be Utiligzed, The following courses

iisted in the Adelphi Colleze Pulletin seem from their deseriptions to
be illustrative of tho kirnde of courses that will be nesded by students
in the School of Hducsation. {("he groupinpg ia in accordance with the
Seheol of Fdueation organizatianja

1; The Fhysionl and Hatural Sclences

101-102 feneral Astronomy, ps. T4

10-11 Anstomy and Physiclogy, p. 78

1 Introduction to College Mathematice, p. 128
1-2 General Fhysics, pes 159

108 lodern Physics, pe 141

2851 Bio~Fsychology, ps 146

204 The Biow=Soelal Development of Man, p. 144
1=2 General Chemdstry, p. 86

37-38 Bio=Chemistry

2., The Socirl Sciencesn

o The Compunity, »e 147

1185 The Family, pe 147

1 Introduotion to Socliclogy, pe 147

24 Devnlopment of Social Thought, p. 147
1-2 Introduction to toonomics, pe 99

23 labor Froblems, pe 94

27=28 Economic Geography, ps 98

101-102 Statisties, p. 96

1=2 Introduction to Modeyn Ewropean History, p. 11l
34-36 History of the United States

&7 Comtemperary Burope

12 Federal and State Government

31 Soeiel Paychology, p. 143

22 Peychology of Personality, p. 142

15 Child Development, pe 18

16 Adoleseent Adjustment, pe 16

21 Mental Hygiens, p. 142



3e The Arts
All of the courses given might be utilised by one siudent
or another depending upon interest

4, Philosophy, Religion, and Ethios

1 Intreduction to Philosophy, p. 138
38 Contemporary FPhilosophy, pe 137
110 Philosophy of Religion, pa 138

109 Comparative Religion, p, 139

In addition to the above, students will be advised to carry work in
Taglish and foreign languages sccording to need, The specifie sourses
to be carried by majors in their fields will be treated in separate

vulletins,

Vi. A BROAD BASE OF

S
al
'
o
&g
]
s
3
3

dorking in zeminars and sitting through courses are not sufficient
to develop a good teacher, Students entering teacher colleges are genw
srally iimited ln soclal experience te their own group and in knowledge
of social problems Yo the headlines in the newspapers, and are besides
lamentably insensitive and incurious &s to anything that dges not bear
dirocctly on tholir own personal alfairs, They are skillful, after a
fasion, in Jotting down all the teacher says in a classroom in thedr
noteboocks and reproducing it on writiten examinations, In the mind of
the average student this is what comstitutes education. To changs the
point of view of such & group as to the nature of education is no emall
task, OUrientation is needed, orientation to the world and to real
eduoation, 01ld patterns of thought need Lo be broken down and new
ones built up, The point of view that the ocollege courses are to be
used in part or as & whole as they bear upon problems to be solved is &
very diffiocult one to develop with a student who has sccepted all his

1ife the contrary point of view of the mastery of subject metter as an
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end in itself, Vords will mot bring about & fundamental change. Umly
experience will do it,

One dominant purpose that will stand out in the work of the School
of Fduoation will be the bringing of its students to a realistic undere
standing of the world about them end teo instill in them an equally
realistic understanding and sense of obligation that the temcher should
help through education to hring about desirable changes in the soolal
order, Some means to be used ares experience in rural living by
participating thoreing experience in an urban area like Now York and
surrounding distrietsy a period in industrys Euragean and Anmerican
study and travely work in soslial service agornwiss,

Experienge in Rural lLiving, The orientation of the student to the

School of Bducation will, in penersl be effected through an initial
experience in a rural commmity, Ultimetely, all students will begin
theiyr college life through such a rural living experience to take place
in the summer preceding the opening of the freshmen year in the autumn
in Garden City, This is planned on the assumptlon that the etudent's
needs can best be revealed through ectivity and in the close aeguaine
tance and companionship of studente and staff in a common living
situation, Therefors, a propram of releted study and work will be

set up, the study progrem having to do with the problems inherent in
commmity living, Students and faculty will de the work connected with
the production snd use of food and participate in the monatruétian and
maintenance of housing and cavre of the property. Seminars in health
and such problems &s arise in the rural enmmuaiéy will be developed
undsr the direction of the college steff in cooperation with local

agenciee and personnel, These seminars will orient the studente both



o their owm personal health problems and to thoss of the community.
Contacts with the outer community will be mede by partiecipation in various
sgoeial, economle, and cultural agencies, such as: Sunday school and shurch,
commumity recreation, sports, boys' and girls' cluds, aduli discussion
groups and farm orgenigzations. Study of the nseds of the & rea under the
direction of the social sclence instructor will be carried forward, The
gtudents wlll participate in commitbtees in the local communlty concerned
with the development of ithe area, This last procedurs has been found in
the past to be a very valuable experience in revealing the probvlema of
an isolated area which, in spite of the power age in which we live, has
thus fay derdved lititle benefit firom it,

The walue derived from the orientation period in suoh & commumity
may be summed up me follows: (1) Through olose fmoultye-student relation=-
shipe on a work-study basis the needs of the students are revealed
clearly to themselves and to their sdvisors; (2) through participation
in constructive projects with related study, the process of education
through problem solutlion begine to take om mesning for the studenty and
{3) through making an intensive study of a limited area peographically
spoaking, techniques for the study of soocial prodlems are developed and
preparation is made for more intensive study of problens of other Lypes
of communities,

York in & City Area, Comparable to the rural project above indieatbed

will be the participation of the students in tho astivities of & typical
olity area, Such studies will include the recreational astivities, publie
and privete, in & large eity, and tre work of soeial and religlous
agencies of sll sorts, Attention wlll be directed to the problems of

housing, family life in urban connunities, health, sanitation, govern=-
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#hile the development of s8kill in the use of a foreign language ie
not for most students the primary purpess of the foreign study axperiense,
direct contact with foreign people serves wonderfully well %o promote the
facility in the uss of the forelgn langumge which has dbeen begun here at
homs, Likewise, othor activities such as the study of the environment,
the appreciatlon of literature, the study of human relations, internation=
al affairs, social and economie theory - carried on in the College in
Tow York - take on new meaning whon seen in direot relationship with
the pesople and situations studied, In the maln, the work of the students,
while they are in Burops, will bs organized around & seminay dealing with
the cauhtry and the pesople being visited, INaoh student has one or more
theses to write bhased upon his foreign experience,

American Field Study, Interest in the study of the student's owm

country generally increases after the period of foreign study. While
sach student in the Collepe will know more or less well the urban New
York aroa, & rural community in some esotion of the esuntry, the typical
student will probably have little acquaintance with the historical,
sooial, esconomic, agricultural and industrial areas of the United States,
sven though he has had courses which treat these areas., Soms students
may carry on this form of study by themselves, but experience has
demonstrated that this work is best done when carried out initirlly under

the sareful supervision of competent staff members,

ViI, DIRECTED TEACHING

The program of directed bteaching is considered as having four phases ~
exploratory contacts, teaching, integrating procedures, and an intern=

ship =~ and as an integral part of the btotal currioculums The above
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classification of the student teashing experiencs is not msant to suge
gest a tight comparbmentalization bhut ratﬁér to indiecate the general
flow of experiences which a typleal student might have,

It is guite as much the function of student teaching to help the
prospective teacher to become a thoughtiful and alert student of eductie-
tion as to help him to attain proficient artisiry in teaching, To this
end there will be & olose relationship between subject content courses,
technical courses, and preotice, The work in courses is tested, checked,
and made inersasingly meaningful through soctual temching motivities
participated in or observed, while the problems encountered and the
experiences met in practice serve és focal discussion points in course
work and in independeat stvdy. Zho program is onc of constant intere
play between the testing of theory in the teaching situation and the
directing of further study in independent work, college courses, or
seminaers in terme of the impliecations of the practical experience and
the needs growing out of ik,

Student Teaching and General Curriculum Pattern, The principles

governing the curriculum as & whole must, if experiences are to be
rolated, povern alsc the prineciples directing the organigation of
student teachinge Chief of these, sugrested by the close reletionship
that existes between the school and zociety, is the need for the
prospective itsacher to have continuous sontacts with childhood, youth,
and adulthood, 7Ths teacher, as sharacteriged in thie chapter, must
not only be an expert in chiid nmature at the age level at whioh he is
preparing to teach, but he nmust understend the development leading to
that period and the chareacteristics of growth which follow and later

condition the problems and activities of adult social life, It requires
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time and careful study to acguaint dneself with child life and to sseo
and study humen bohavior in many and veried situations, To this end the
eurriculum should provide long and continuous contacts with the many
phases of the educationsl astivity of the bteacher,

At first these contmots are informal and exploratory, They tske
nlace on the playground, in the home, and on the street, and grow out of
and clarify the discucsion of besie scelal problems in seminar and
course, Theze contacts will parellel the first phases of the studentis
%elleg& work, namely, the efferts to become ecquainbted with fundamental
problems and the bullding of background essential ¢to dealing with those
satistectorily, Thus emphasis In student teaching is at firet dirsected
to personsl and social problems in the situvation, Then exploratory
contaocte help the learner to ses education as & social foree and to
gee the attondant problems of organiged education as he perticipates
in the work of swuch agencies as the library, the theatre, the church,

Gradually, as he experiences the different phases of the curriculum
the student assumes respsnsibility for the varied sctivities of the
teacher leading to full teaching responsibility in the fields of hise
maloy interest, Finally, when all other requiremente have been met,
the student will assume further responsibility as an interns,

Te Wider Lxtension of Student Teaching Activities. Thet the pro=

gran of student teaching mway fulfill the purposes set up and be more
than an empty form, other principles must operats coordinately with
that of leng and continuous contact, Firet is the principle thet
etudent teaching should afford contoets with all the imporiant phases
ef & teacher's activity. Incressingly our study of educationsl probe

lems forees recosnition of (1) the wider extension of school experiences
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into the community, (2) the conditioning of in~school experiences by the
forces thet act upon the child outside of school, and {(3) the teacher‘s
place in sommunity leadership. So conceived, student beaching means that
wider extension of experiences to include all the imporitant astivities

of the bteacher, such as work with Boy Socuts, perent associetions,
educational essoclations, relipgious and welfaure organization, recreationel
proups, and industrial orgenizations, It involves such eastivities as
clinical work in child study, ¢ollscting and organiging instructional
materials, preparing instructienal units, keeping individuval and group
records, assisting with or directing trips and excursions, partisipating
in and puiding club work, tutoring, classroom tesching writing profoge
sional articles, sharing with the steff the development of catalogume
materials, a’dvising studente about publications, camp couneeling,
participsting in teachers' meetings, participating in educational
reetings of local and national character, making radio talks reporting
aducational experiences and reactions, participating in community drives,
contributing to professienal and civie programs end enterprises, and

the like,

Differentiation of Experisences, In sugpesting the wider implicaw

tions of the principle of centaot with all the major sctivities of the
teacher during student teaching, no reference has been made te the order,
sequencs, or relative importance of experiences, No student would
nooessarily have all of theege experienceg in the same way or in the

seme amount. The work in student teashing will be differentiated
acoording to the needs of the individuel, This will include differentis~
tion as to kind and amount of work as well as gradual induction, There

is perhaps no more unjustifiable practice in the educatlon of teachers
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today than that based upon the widespread assumption that all student
teachers ghould have the same experiences and that the same amount of
time should be glven by each student to emeh of these experiences,

The principle of differentiation applies first to assigmment to
student teaching, BRecognizing (1) individual differences in abilities,
needs, and interests of the student teacher, and (R) student tesching as
a privilege rather than a right, the student enters upon the several
phases of student teaching at &4 time best for him and in that laboratory
situation considered ap best meeting hisz needs, There is no fixed point
for beginning student teaching experiences in any area, Records as s
part of the guldance program may be smeen to play an important role in
assisting the student and his advisers in determining both ths time
for and the natwre of the contaet desired, The total program of work,
irmediate neods which may better be met by clagswork or independent
study, or temporary physicel cdisabilities may defer the date of begine
ning student teaching., The exploratory phases of student teaehing may
in themselves act as seleotive agents both with reference to the time
et which student teaching is to be begun as well as in re~directing
professional intercats,.

Likewise, the principle suggests no fixzed mumber of contmets,

The stress throughout is placed upon the demands of the situetion as a
teacher-learning experience rather than upon administrative patterns,
As & corollary te the prineciple of differentiation it may be stated as
desirable that through gradual induetion the period of student teaching
(daily) should come to be long enough to provide contaot with the total
toaching situation,
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Coordinantion and Integration, Throughout the preceding discussions,

another guiding principle ie at work « the principle of coordinmation and
integration, To make thls principle effective in practice means (1) the
conntant use of laboratory schools by students and staflf as sauraéa of
material and points of reference; (2) joint supervision of students by
the staff working in the laboratory centers with the staff of the Scheol
of Fducationy (3) recording and sharing by staff of student experiences
in college classes and laboratory practice; (4) sharing of instructional
materials as needed by staff members of any division of the School of
Edueation (including the laboratory schools)s (5) recognition of the
fact that real integration talkes place within the etuﬁént and accordingw
ly makes him the aotive agent (with guidance) 4in plamning and interpreting
his experiencess and (6) in some instances the teaching of laboratory
classes as & pert of and parallel with the collegewteaching program,

The Period of Internship., The foregoing discussion points to

student teaching as a continuous process moving gradually from the
period of expleration to the final eulminating experience in the period
of the internship, During this period, the student as s rezular member
of a szchool staff essumes full responsibllity for the teaching situation
to which he has been elected, While still benefiting from the algaa
supervision of the School of Hducation, the student will have opportunity
to study the work of teaching as a "whole" and over the total range of
work during an academlc year. Ae an integral part of the Schoel of
Edueation pregram, the internship will be the final check of the cumulaw
tive svalustions of the student's professional activitiesz and the real
testing ground of his ability to be privileged to begin to teach on

his owme This evaluation, the interanship, may reveal definite needs
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only of the achievement of the purpeses ol the student teaching progranm

but of the surricunlim of the School of dueation ag s whole,

VIII, CUITENCE A8 A COOPREREATIVE FROCESS

Guidance is a cooperative proocess, Faculty and sbudents study
together the problems to be fased together, et reasomable goals qf
accomplishment, malke plans of atback, try out the plans in aection,
review the results, set new goals, and so on in a continuous process,
It is agsumed that by such a procedure the student will gain that
self-direction and that objectivity toward his sirengths and limlitations
that are elements, and important ones, of pood living,

The old marking system with ita arbitrary grades handed out by
the tonechar with no or lititle partleipation of the student either in
goel setting or evaluation is the antithesis of what 1s proposed here,
It is planned that from the moment a student applies for admission to
the School of Zducation he will begin growing toward becoming a selfw
direoting, selfwevaluaiing member of his collepge commumity.

The Bature of Goals and Standards of Evaluation, Out of leng

experience, certain standards for the teaching profession have evoleved,
Thege are inherent in the nature of the profession and in the philosow
phy of members of the profession, Some of those considerad of most
sipgnificance by those responsible for the present statement are indiocated
in Section I, Proposal. These standards, as staled, are broad and
comprehensive and, hense, abstrast., They lend themselves accordingly

to many and varied interpretaetions, They take on real meaning only,

ag step by step, more immediate goals are set and standards formulated
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much will be done to promote the profossional use of records in the

clagsroom of the future,

IXe COOPERATIVE ADMINISTRATION

The adminigtration of any school plays sn important role in the
education of the studentas, In & School of Bducation it is partioularly
important that the administration represent & high guality of human
relations and effieiency. Many of the students themselves will eerly
be confronted with administration problems, and experience with good
administration whiles a student is, as in the case of guidance, one
of the best agsurances that he will be a good administrator himself,

Vitality without wndue strain, effleiensy without undue emphesis
on mechanios are the goals, It is believed that these can best he
seoured when theore is the widest possible cooperation among adminige
trative officers, faculty, staff, and students, Of ocourse, there
must be differentiation of funetion, Of course, too, there arve some
problems the burden of which it would be both unwise and unfair to ask
students to assume. But the sharing of the vision of the school, the
goal setting, the development of plans, and metive particlipation =
sach according to his abillity - are not only desirable but essential
if students sre to have 4 trus experisnce in the kind of democratie
leadership 1t is hoped they will exeroise,

In general, student-faculty committees will be the rule, These
will include the verious forme of curriculum committees, recreation and
other aspscts of student life, a house commities for the maintenance

of high standards in the exwifomnt. an admissions committee, These
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are morely samples, for here as in every aspect of & eooperative gituation,

the form must rise out of the nseds of the situation,

Xs THE FACULTY

As has been indicated, much of the course work will be talen by
the students in the School of lduwcation in regular courses slong with
othsr students in Adelphi College, However, there must be 8 nucleus
of School of BEdusation feculty, This should inoludes

The Dean of the School of Education

1 Instructor in each of the following fields:
Elementary Education
Secondery Eduontion
The Physioal and Natural Scisnces
The Arts
Philosophy
The Social Sciences

1 coordinntor of guldeuse

1 coordinstor of fileld work

1 registrayr

2 secreitaries

The above is based upon an éstimated freshman enrellment in 1950
of BC studenta, \

The lnstructional gtaff will have as its responsibility the -
chairing of the semiuars aﬁﬁ the advisement of the students. The
latter includes advisement as to oourses to be taken in Adelphi
Colleges.

Since it will be difficult at best to find instructors experiw
enced in the kind of program outlined and since the present salery
scale of Adelphi College is too luw to attract cutstanding experienced
college teachers, it is gﬁspeseé that in the boginning, at least,
young and promising ccllege instructors sympathetic with the ldeas as
outlined in this statement, be employed and educated on the Job,

12/6/49
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A CHALLEWGE 10 TEACHER EDUCATION
{Supplementary Statement)

The Progrem of Teacher Eduscation an Integral Part of Adelphi College

There are three major administrative set-ups in teacher educatien

todeys

1. The autonomous teachers college

2. The department of education in & liberal arts collsge

S« The school of educktion or teachers college in s

1iberal arts college or wumiversity
The proposed Program of Teacher Education at Adelphi College differs
merkedly from the ususl administrative plans indicated above, The dife
ference proposed econstitubes the major shallenge of the plan, This
difference is the proposal to make the Program of Education an integral
pert of the college through cooperative planning of all deparitments of
the college, the use of all the resources of the college, and =
whereveyr practicable = an interlecking use of faculty. Thiz means that
the education of teachers would becoms one of the msjor emphases of
the total college,
1t is safe to say without fear of any unanswerable comeback that

none of the usual administrative patterns for the education of teacheras
has succeeded in developing teaschers with the combination of prafbssiﬁgal
akill and rielness of background for which the regources are availlable,
In thig respect the situation parallels the world situation - starvation
in the midst of undeveloped resources, The need for & "Point 4" in
teacher education is as imperative az it is in our world economy, The

resources exist in the faculties of the matural and physical scilenoces,



152

the social sciences, the arts, and philosophy, but we have mot learnsd
how to erplore them, how to tap them, and how to bring them into rela=
tionship in the education of teachers.

The failure to utilise avsilable resources is inherent in the
isclation of the thiree types of institutions ceneernsd with beacher

education, The teachers collepe is off on an island to itself divorced

from all institutions concerned with preparation for other professions,
Too often it is the "poor relation" in higher education with less good
squipment and seldom able to command the world's best in faculty., In

most cases, too, by preparing only teachers for the elementary schoels

it fosters class stratifieation in the profession itself, The departw

mont of education in & liberal arts college attempts to take care of

the problem of how to teach through a series of eduvcation courses hut
has little or nothing to do with all the many other experiences in a
collepe program that influence the student into the ¥ind of person and,

hence, the kind of teacher he becomes. The school of education in a

collegze or uaniversity takes owver the whole Job itself regardless of
the faot that in other buildings in that same college or university
some of the greatest minds in the world are available but to which
the gtudents in the teachers college have little access,

The explanation for the leolation of deparitments and schools of
gducation and their fellure to use available resources is simple, In g
phrase, it is the difflculties inherent in cooperations In the cass
of teamcher edusation, cooperation has been made particularly diffieult
by the highly developed zeal charaocteristic of professional workers =
the zeal of the educator for his insight into the processes of human

growth and development and learning, for the importance of attitudes
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and emotion, for the potentialities in education for oreating a better
worlds the zeal of the scholar for the imporiance of his specifie
discipline, for the need for thoroughness if its depths are to be
explored. The educator in his geal epeaks of "mere faots®; the scholar
in other field retorts with chargss of superficiality, sentimentulity,
ete, And the gep widens,

The most basic need in teacher education today 4is the breaking
down of the barriers between education and the other diseiplines and
the development of o atrong cooperative effort to focus the forcss of
all on the education of teachers, It is in such sooperative effort
that Adelphi College can make & ploneer contribution of the widest

significance, Briefly what is entailed in this ares

1, Cooperative Plarning, During the spring and swwmer the details of

the program will be developed. Heoetings will be sohedulsd and faculty
members invited to participate in working on all problems commescted with
the development of the plans selection of students, content of courses,

guldance, adninistration, eto,

2, Interlooking Faculty. Wherever it is possible, members of the

present faculty will be given priority of consideration fer membership
on the faculty of the Frogram of Education,

3, Appointment of Faculty. Faseulty members will me proposed by the

Executlive Committea of the Program of Education and subject to approval
by the Personnsl Cormitiee of Adelphi College and the Presidesnt of the
College,.
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4, Student Attendance inm Regular Classes and Extra-curricular Activities

of the College, Aside from the broad fislds courses, students will

earry other courses along with the rogular student body of Adelphi

College snd onghge in the same extra-curricular acstivitiss,

G, Relation to the Instruction Commitites, As plans for the broad fields

sourses asre developed they will be submitted for action to the Instruoe

tiorn Committes,.

The Emyh&sis on Yental Egggena

Rapid as are the strides being made in psychiatry today, the accomw
plishments cannot keep up with the need, With as many hosplial beds
occupied by mental patlents as seats in college by college sbudents, with
the sppropriation of NHew York State for mental hyglene institutions, the
larpest in its budget, it is irperative that education stress the pree
vention of mental illness and the development of optimum mental health,

Adelphi College is already making its contribution to psyohiatry
through its divisions of cliniesl psychology and peychiatric nursing
education, The Progranm of Bducation through a soumd program that takee
into consideration the fundamentals of menital health and through sooperaw
tion with the psychiatric and paychological divisions of the college, can
pioneer in the fileld of provention of mental illness and the dsvelopment
of optimuwm health through education.

With the sbove in mind, the proposed Program of Education would
enphasizos
l. BSelection of students, on the basis of the potentiality for the

development of healthy personalities,

2. Content of the ourrisulum rooted in the realities of today,.



84 The scientific approach in atiacking the problems of living,.

4. Expression of ideas and feelings through the arts,

Bes The search for values,

6, Guidance based on study of the students needs with zoal setting
and planning in terms of thoso needs,

7« Respect for individual persomality,

8¢ Cooperative adminietration.

g Qualitative records of progress instead of a competitive marking
syastoem,

The sum of these emphases will not, of iteelf, develop mentally
healthy teachers, Baok of these elements must be a pervasive atmosphere
that must be created primarily by a mentally healthy faculty., TFor this
reason just as students need to be seleoted with ocare, the faculty of
the Program of BEducation must be seleoted, over and above their competence
in theiy particular flelde, for their ability to work with others, their

faith in people, their plonsering spirit and their courage.

2/7/50 Subtmitted bys Dr, Agnes Snyder



Ann Reno Instituts
TE BAJOR CURKRICULIE COURSE - Jumior Year

1549-50

Pirst Semesbter = feperal Currioulum Cour

wo Z=hour weekly periods « 4 points - lionday, Thursdsy
1:30 to 3:30 Pl

Instruotorss Nuriel Crosby and others

I, Neveloping the relationships between living in school and living
out of schoole

As Social and economie problems confronting people living
in todey'e world and their impliocations for education,

Be Creating e school enviromment which makes living in
school the practics of demooracy at work,

11, Understanding the reletionship betwesen how children grow and
develop and their ocurriculim needs,

As The general curriculum needs of children in specific
maturity lsvels of early childhood sducation, Hursery
Kindergarten-Frimary,

B, How children of varying maturity levels are allike and
how they differ and what this means for the school,

111,Defining the resources for teaching and learning,

A, Envirommental (people, agencies, institutions, the
physical world)

B, Academic (content areas)

1, The neod for tools and skills for effective melfw
direotion and expression.

2, How we help children develop skills and use tools
in each of the major content areas (to be develoved
by specialists)

IV, Using resouwrces in curriculum building,

4o Observation and analyeis of teachere and children at work
in nursery, kindergarten, primary lovels,

By Analysis and selfeevaluation of student participation in
curriculum building in teaching situations,
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ADELPHI COLLEGE

Ede BE20»222 » The Currioulum-Childheod Edusation

{(¥ursery, Kzn., Primery, Intermediate Levels)
1942 ~ 50 (2 semesters)

Thursdays 7:00 « 9:00 P.l; - Instructors Muriel Crosby

First Somsster

I. Developing the relationships between living in school and living out
of sehool

Ae Soclal and economio prodlems confronting people living
in today's world and thelr implications for sducation

Bs COreating a schocl enviromment which mekes living in
sehool the practice of demoeracy at work

IX, Understanding the relationship between how children grow and develop
and their curriculum neecds

Ay The general curriculim needs of children in speeific
maturity levels of childhood education, Nursery =~
Kindergarten «» Primary, Intermediate levels

B, How children of varying maturity levels are alike and
how they differ and what this means for the scheool

Beoond Semester

IIIJDefining the resourees for teaching and lesarning for eech of the
levels in ohildhood education

Environmental (people, agencies, inetitutions, the physicel world)

Acadenmic (content aress, e.gz. Social Solences, Rsading and the
Languape Arts, Arithmetic, Science, Health, Arts)

IV. Using resources in currisulum building

Ay Observation and analysis of teachers and children at work inm
nursery, kindergarten, primary, intermediate levels

B, Analyslis and self-evaluation of partisipation in ecurriculum
building in tesching situations
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ADELPHI COLLEGE

Thursday 7 = 8 Pl Instrustors: Huriel Croshy and Others
Ed, 221 snd 223 Tae Curriculum - 281 Early Childhood
Secomd Semester 223 ¥lementary Fducation

Arens of study to be developed during the second semester of these
courses are related to, but not dependent upon, experiences included in
the firset gzemester of study,

Areas of Study

Defining the resourses for teaching and learning for each of the
levels in childhood educailon.

Lo Emvironmental (People, agencles, institutions, the
physiocal worlid)

Bs Academic (content aress, e.gs Social Sciences, Leading
and the lenguage Arte, Arithmetic, Sciencs,
Health, Arts)

Uging resourees in curriculum bullding,

Procedures

Dacaeuge these two courses are developed conourrently with students
of both levels studying together as a single group, development will
provide opportunities for (1) group study of the entire scope of child-
hood eduoation and (2) independent study in the speecifioc level of individual
intercat,

Group Development

Approximately one=-third of the total number of class sessions will
be devoted to each of the following levels of educationg

Bursery-Kindergarten
Primery
Intermediate

In eaoh of the levels of edueation atudied, major emphasis will be
placed upon these areas of the curriculum which are of greatest significmnce
to the specific levels,



i. Fursery-Kindergarten - Miss Jessie Stanton

Ay Building and Equipment
By Trips

Ces Block Building

De Discussionas

Y« Books and Stories

i1, Privary

A1l major areas of study cited under the Nursery-Kindergarten
level (I, above) are fundemental in the Primary level., In
addition to those areas, students will select problems for
group developmont from tho following additionanl major areas:

A, The Soelal Seiences

Be BRoading and the Languapge Arts
Co Fumbers

e Soience and Health

By Arts and Crafts

¥y Play

I1TI.,Internedliate Level
Again, recognizing those strands of development which have their

origins in early childhocd, the study on the intermediate lsvel
will utilize the foundations of experience the students have

159

hed through our study of early childhood education, In addition,

we will explore major emphases on the intermediate level,
Selection of problems for group development will be made fyom
the followingz areass

Ae The Sooial Seiences (with epecial emphasis
upon sontent and tools)

Be The lengumge Arts (including Reading)

Co Arithmeitic

Ds Soience and Health

E, 4Arte and Crafis

Fe PFPlay

Individual Projecta

Beeh student will seleoot one problem of special interest for
development as a torm projeci, Individual guidance in the selection
and dovelopment of problems will be provided, Selection of problems
must be made by March 2., Individual reports to the group Will b
made in ﬁye
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CHILD EDUCATION FOUNDATION

PRIZARY QURRICULUM, PART II

2 hours Instructor: Hurilel Croshy

Fart 1I of the Primary Curriculum course ie designed to parallel the
senlor teaching experience in the primary level, It should help
studente understand what is heppening in the teaching-learning
situation and why i% is happening, and develop ways of dsaling with
it and ways of evaluating what has been done,

e chief cobjective in the Primary Curriculum course, Part II is to

help students use what they kmow about children and how they learn -

and through use to develop gréater understanding end more offective
teaching skillse,

The major areas of study in this oourse ars btwo:

I, het it means to be ready for learning in the primary school

4 oonsideration of envirommental fuctors and growth end

developmental factors (physical and psychologiecal) which
affect the primary child,

I, Developing & curriculum with children

4 consideration of currisulum problems encountered by students
in their own teaching situetions, Opportunities to devslep
surrioula will be provided and proviasion made for individual
end group conferences for help in working out ways of attacke
ing problems of concern to gstudenta,
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ANN RERO INSTITUIE

THE PRIBARY SCHOOL
INSTRUCTORS:s Muriel Crosby and others
FONDAY and THURSDAY « 1230 to 3320 P. I,

I. %hat it weans to be ready for learning in the primary school =
& congideration of envirommental fectors and growth and
developmental factors which affect the primary child,

I1, The curriculum needs of the “aixes, sevens, and eiphts"

Ay, & study of many newer swurriculum guldes, sourses of
study, and other materials and thelr evaluation in
torms of children's developmental and growth noeds
and of society's needs,

Be A study of how we help ohildrven develop understands~
ings and skills and use tool subjents,

%iiomgg S@heduia ]

ls Heading and the Langusge Arts -
¥uriel Crosby, Hargaret Berger
2, Arithmetie

Thursday Schedulet

l. Science and Health - Ldna Darrett,
Thursdey, 1:30 ~ 35120
Seotion A - Firgt seven weeksy Section B =
Sacond seven weeks

2, Arts and Crafits = Grace Flannagen,
Thursday, 1130 « 2120
Seation R - First woeksy Seotion A =
Seocond weeks

5« Coordinating group conference - Muriel Crosby,
Thursday, 2:30 - 33120
Seotion B - Tirst seven weeks; Section A -
Second seven weeoks
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Reading and the Ianm Arts
Honday, 1130 « 3120

I+ Developing Readiness for Reading - Murisl Crosby

A, The relationship of child growth snd developmental faotors
to the reading process,

B, Heading and the language Arte =
Ce Experiences, materials, and teshniques for developing
readiness,
11, Developmental reading - Hargaret Berger
A, Introducing the child to the reading proocees
By Creating and maintaining interest
Ce Developing techniques for word recognitien
D. Building meanings
Es Doveloping study skills

ITI,Reading for Fleasure = Yuriel Crosby
A, Videning reading interests and appreciations

Be Individual and group recreatory reading
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CHILD EDUCATION FOURDATIOR
Second Semester - 194950

Seminar in Sducation

¥"This course aime to glve the student an opportunity, under guidance,

to formulate her own philosephy of education and te intsgrate her experie
enoces of the four ysars, Each student carries on some special project,
sorrelating 14 with her work in English Workshop, Advanced observation
and field work are adapted %o hﬁg vidual needs and interests,
Proroquisites Edueation 485, Tuesday 9100 = 3100 Trips and observations
- will be scheduled, Clessroom session 1130 = 3:¢00, Instructor: Nuriel
Crosbys Credits 3 hours,

It is posited that a student of education will wot be vready to formulate
& philesophy of education which is truly hers until she has had some
yoors of professional experiense, ©hat she should take with her inte
her initial professional experiemss is & clear understanding of the
fundarentals and principles of sducatlion which her spesifie kind of
teacher edusation hag attempted to help her wmderstand,

A senior seminar in education should help the student clarify amd
synthesize her learning experiences as an undergraduate in & new
organigation of learning which should bstter snable her to take her
placo iz the professiorn of toaching,

It is proposed that the Benior Seminar be conserned with fouwr main
areas = all of which are closely related and inberdependent:

1e Philosophy

The function of sducation in American democracy

Education as a foree for leadership in helping men change
their ways of living.

References:

1. Benjamin, Harold - Under Their Own Commend

2, American Aoademy of Folitiosl and Boocial
Soiencesn, Critiocal Issues and Trends in
Americen Eduoation., The Annals, september, 1949

5, Tenet, Stephen Vincent - America
Parrar and Rinehart, New York 1044

4e Husrican Academy of Political and Social Sciences
The Amnals World Govermment July, 1949
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ﬁ. S Office of Edueatian, Todersl

Agency, ??ashington 2§, D, C, 1948

Cushman, Robert T, « Hew Threats to Amrim

Freedems Fublic Affairs Pamphlet No. 3
ommittee, Hew York 16, New York,

22 -~ 38th Strest, Pp, 32,

11, Research or Faot

Educational Trende and Praotices in Eerly Ghn@kcea Edquoation

Developments in ourrioulum bullding, organiszation and grouping,
school plant and equipment,

An introductiorn to research in education and how teachers enable
themselves to understand and apply research findings te refine
their teachings This will be, naturally, a very elementary
development dealing with the experimental peint of view and

a familiarity with o few simple studies and Journals,

References:

1.

2.

be

8

Te

8.

Harris, Esther Kites « The Boﬁntiwmn of Kindergarten
Children to the Behaviey of

cooclety for Hesearcn in Uhild Development, Natiomal
Research Councll, Washington 25, D, C, 1948 Pp, 134
American Eduoationsl Besesareh Aasoclation

Review of Bducational Research: Tesoher Personnel

wne, ) rican Bduoational Researoh Asgociation

He Bs Ao "*’aahingten 5, De G, ?p; 276

Group studles by Primary Teachers, I}, C,

Alteschuler, ldose M, and Hatiwiok, la Borte Weiss

Paintine and Personali

The University of Chicage Press, Chicago 1047 (two volumes)
Hymee, James L,, Jr, « 4 ?mmd of Pz‘owntm

How Teachers Can Maet the lmotional Needs of Young
Children, Teachers %Mw Gmitm on the Emotional
Fesds of Children, New York 1947

Division of Instructional Researeh and Divisiem of

Tests and Heasuremonts. ;E%@g%n Pirst Grade
Curriculum. Board of Education of the City of New

York, Bureau of Referemce, Research and Statistics =
Publication No, 30 1947 Ppe 104

Ewing, Oscar R, - The Nation's Health

A report to the President, Frederal se surity Administration,
VWashington, D, C, Pp, 188

Amerisan Counsil for Eduvoation, ﬁelgi_ﬁ‘ § Teachers
Understand Children The Couneil « Washington, B, C, 1947
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III,Function or Fractice

The teacher's function in modern socisty

Ao

Be

Professional responsibilities and ways of meeting thenm,

Personal responsibility for professiomal growth through

1, organized study
2, familisrity which surrent professional literature

Inddvidual responsibility for sound working relations
with the faoulty of one’s school, with the personnel of
the school or school system Z&ﬂminiatr&tian, SUPS Yo
vision, ete,)

Individual responsibility for fostering the growth of
the profession
1. through one's own quality of character and one's
tesching
2e *through participation in professional organisations
3. through assocoiating oneself with the profession

The responsibilities of citizenships and ways of meeting
them

Partielpating in family living
Community responsi’*ilities of sitizens
Responsivilities cf world eitligens

Beferences:

i, Hiokey, Margaret - "School Poards~Revolt in Fast
8¢, Louis, Illincie" ladies Home Journal Cctober 1949
Pp, 23

2+ Assocliation for Childhood Bducation « What is ﬁgzgggigg
o the Children Association, 1B00 15th Gireet, He he
Washington, U, Ce Pp, 28

3. Department of Elementary School Principals = Spiritual
vhéuei in ﬁ%ﬁ Elementary School 26th Yearbook R,lehe

7 Pe 3

4, DPeber, Iarbars and Agnes Snyder - How Do Vo ¥now a
Good Toacher? A 69 Bank Street Publication, 1048

S, Amarican Couneil on Education » Nelping Teschers
Understand Children, The Counecil, ¥ashington, D, C.
1945

Orientation Bulletins

£ Good Start for Your Child in School. Compiled by the River
Forest Kinderzarten leachers, niver Forest Public Schools,
River Forest, Illinoise Pp. 19

Ready for Kindergarten. Provided by the DBoard of Hducation,
ome. Cluy Publie Schools, Oklahema City, Oklahoma
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Publie Sehcols of East Chiocapo, East

And Bow to Schooles Sioux Falls Publlie Sohools, Sioux Falls,
outh tae

Your Child, Yame School

3 Yﬁﬂg
B?'Eaunatian, Grand 3 ﬁnlﬁf

David Coes to Kindergarten, TFropared under the direction of
the Department of Instruotion in cooperation with the :
Department of Elementary Edusation, Denver Publio Schools,
Denver, Colorado.

A P\ablicatziun of the Board

80 You are Starting a m:xier rten, Division of Elementary
Eincation, bureau of © Deve lopment and Parent Edueation,

The University of the a of Hew Yo;rk, The State Edueation
Department, Altany, Hew York Pp, 12

Denver Serves Its Children, A Handbook of School and Commumity
sources for the Use o yents and Teachers, Denver Publis
Schools, Denver, Colorade, Pp. 48 )

Beginninegs in Education for Democratic Living in Pasadens,
%E% Py Lililan G, Gordon, rPasadena City &ah«mﬁt
Kmﬁam, ﬁsnmrnis 1847 Pp, 38

The Publie Sohools Serve the Communi Sixty-first Annual
Report of the Superintendent of ﬁﬁaa%ﬁ of the Pasadena City
School Distriets, 1947-48, Pasadeons Doard of Eduoation,
Administration Bullding, 361 South Hudson Avenue, Fasadena 5,
California, Pp, 262

Gur Grand ﬂaids Schools, Poard of Edueation, Grand Rapids,

The Reorestion Program of t'.lw Madison Soard of Education,
Biennial Keport 104b6-47 Do Eduoation, ladieon, Wisconsin,

In You There is Al a Puture. Annual Report of the
uperin ndent of Schoo Fort nayne Publie Schools, Fort
%m* Inéi&m‘ ;%8 PP.

Iv, m;*aeiati.aa or Fasli@

The sp

ment o

ial eontribution of ear ﬁ childheod education %o the deve
af

Toout

dividuals ea%bio ving with satisfaotion Lo thems
and otheprs in thelr wor
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Re ferencess
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10,
11.
12.
136

14,
15,
16,
17,
18,
19,
20,

*hitman, Walt « I lisar the Pegple Singin

vagenknecht, Edward - hen i /88 & Fh'iéifd'“ Dutbon, N.Y. 10947

furnett, "hit - Time to be Yomaﬁ Lippencott Co, 1948

Folster, fvelyrn - rornings Thows the Day Vanguard Presz,N.Y.
1940

Coyle, Katharine - The Magic Realm 1945
Canfield, Dorothy - Understood Jetsy Holt Compeny, Wew York
1917

Chute, ¥, = Rb & Auout the ﬂomﬁ iaemillan
D¢ la Mare, Walter ~ Larly Une sdorning Haemillen Company 1938

De la Roche, apo - Deside A Norman lower Littls Browmn snd Co,
Foston 1934

Engle, Paul - fmerican Child FRandom House, New York 1048

Tayeon, Eleanor - rortrait of & Tamily Stakes Company, Wew York

Tughes, Richard - The innocent Vo3 Rendom House, Y.Y. 1829
Hathaway, Katherine - 1he Little lLocksmith Coward - Yefann,Ine,

Vew York 1943
Lewis, Eiluned - Dew on the Crass Vecmillen, Mew York
Lothor, Ernest - The Loor Opens Doubledey, New York 1545
¥exwell - They Came Like the owallows
Parrish, Anne - Poor Child Jarper, New York 1045
Runieck, Hargaret - Our Wiss oo Appleton, New York 1944
Sawyer, Ruth - Roller Skates viking Press, Hew York 1537
#ashburne, Ruth - Children lave Their Remsons Appleton Century
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Relation of Developmental Tesks of Students
to Persistent Froblems of Living

Eaveifpmental Persistent Problems
Tegiza of
Studsnts of ILiving
IJAchievenent of I, A2 Justing to and cooperate
self=hood in ing with others in the
thelr owmn right; commumity, state, and
breaking of netion, and with othey

childish tles of
dependence upon
adultsy assuming
adult responw
sibility.

IZ,Finding satisly~
ing works.

III,Achieving satisg~
fying adjustment
to opposite sex,.

IV, Finding values
that give mean-
ing to life,

Vothers

The curriculum
is designed:
1)To zuide the
student in the
achigvement of
the develope
mental tasks
focal at his
speoifie
maturity
level; 2)7o
2id him
gradually to
jdentify his
individual
tasks with the
persistent
problems of
living; 3)%o
help him find
a valus bhase
for intellie
gent and
satisfying
1’.‘?’.!}%¢

peoples,

Il adJusting to, controlling,
and developing the natural
enviromment looking toward
its continuously bestter
utilizetion for individual
and social needs,

I1I,Achieving, maintdining,
and improving physiocal,
mental, and emotional
hesalth,

IV4échieving economie
ssaurity, satisfying
wante beyond the essen-
tiale of existence in
food, clothing and
ghe 1%!’.

VeFinding a satisfying
vocation,

Vi,Creating, interpreting,
and apprecisting art and
heauty.

ViI,Using leiswre in satisfy-
ing recreational
asctivities,

VIiIlcAcquiring, transmitting,
and enriching the sociel
heritage, the msans by
which each penersation
builds upon the achlevew
ments of its predecessopr,

IXJDeveloping principles and
enduring valuves and reediwe
negs and ability to act im
ascordance with them,

XoOthers
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Divisional Seminars ap Helated to
the DNevelopmental Tasks of Adolescence
and the Persistent Problems of lLiving

F‘rmre lopmental Tasks
Divisional Seminars

rsistent Problems ¢
rersi of :Iiiving Qoxz*hant Yajor Ideas | Experiences [Materials
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Fame t Muriel Estelle Crosby

Pormapent addrose: 121 Pulbon Avenue, De31, Hempstead, Few York
Degree to be conflerreds date: Dector of Blucation, June, 198)
ate of birth: Hareh 1, 1908

Place of birth: Hashington, D, €,

Sescndery Bducations Central High School, VWashingtem, D, C,

Collegiate Institutions attended Dogree DNate of Negroe

¥ilgon Toachers College LeSe 1936

University of Haryland Mol 1940

University of Haryland DeFtly 1981
Publications:

Articles

“Language as & ¥eans of Expression”, The Educational Yorus, Vo}., I7I,
Hoe 4, Hay, 1238: ppe 4707

""urrﬁ.eulm Zpsonstruction and Copwunity Fesourees: Iducation Comes
of Age™, The Edwoational Forum., Vol, ¥V, Ho, 1, Hovember, 1040s
PP §9~10&

"hedic: Ite Use in the Uevelopment of Young Children”, The Jovrnal
of the Edmaﬂan hssociation of the Distrist of Ga}.mm. Vole

Hoa 3, » L Phs

&

Medis For Developing &waronecee”, Childheod Fluestion, Tol, 10, Yo, 2
Gefmher, 1942: m::;: 748 * vO%e s T0e Lo

"Ohildrents Programs®, Fourtesnth Ymrbéuk of the Institute for
Educatien by Hadio: Hduesetion Ay, Ohio ttete University,
1943: pp. 232=4 '




"Community Hosources, 4isnoies Provide feorsational dotivitiss for
Children", Cupriculum Progress, Vol, 3, Mo, 1, Public Schools of the
Tigtrict of CVolumbif, danuary, 1944: pe 8

"Firet Orade Library Service”, The ACE Reporter, Vol, 2, Mo, 1,
Tecember, 1946: pe 2

"Curriculuwn Development for Young Children”, The Pilet, Elementary
Classroom Teachers' Asscoistion of the Distriet rYy %’im&ia, Yole VII,
¥o, 1, Februnry, 1046: p. 1

flearning to Live in the Wide House of the Yorld", Childhood Bduveation,
Yple 22, No, &, April, 19461 ppe 377-82 '

HMonthly 4drticles Reviewing Current Bulletins and Pemphlets for
Tenchers, Childhood EBducation, 1947-49

Books {Children’s)
Ye Plays 4 Compenion Book, Child setivity Headers, Frimer, pp, 78

In and Out of Schools & Compenion Seck, Thild Activity Headers.
Tirst header, ppe 117

Ve Look Around Uss 4 Companion Took, Child fctivity Readers. Second
Teader, ppe 124 T

let's Reed: & Companion Book, Child Activity Hesders, Third Reader,
PPe 191, Augsburg rublishing Company, “ﬁfgm.l‘m’“,

Bulletine

Sesinl Bdueation for Youny Children, “Irproving the Guality of
Turricuiwm Planning . i»%o W:I’— . ihe iational Council for the Social
f‘;tﬁ{lia‘ﬁ, Helahie, WROBNa, De L’wg Janmry, M, Phe T7=G1

-3 of the iiddle States Council for the Socisl Studies,
. 48, 1041-46, TSocial lduoation Through the Surrioulum’,
Primary level ieport - 1547

The Soecial Srocesses of Child Development. A Monograph on lLanguapge
Arts, Nos 44, Hesearch Department, iow, reterson and Company, 1045,
PPe 7




Positions Held:

f‘ha %11‘%&

Teachar, Dlementary level (Demonstration) Grades 15,
%*’asmngttm. De Co Pudblic Sehools

Supervisor, Primary level, Washinpten, U, C. Publie
Schools

Agaociate Director, Research Departuwent, 5ilver Burdett
Publighing Coy, New Tork, New York

Associste Frofessor of Edusation, Adelphi College,
Garden City, New York

Be ParteTine

Demonstration Teacher Elementary lewel, Unlversity sf
Virginia, Sumer Sessions

Visiting Instructor, University of Virginis, Summer
Session

Instructor, Extension Pivision, Univerasity of Virginiae
Ewening Classes

Director, Sumner Yorkshop, University of Virginis
Bxtension at Tasewell, Virginis

Vieiting Instructor, University of Oklahome, Horman,
Oklatomn, Summeyr Seszsion

Teacher, Bvening Division, €6 Bank Street School for
Teachers, New York, New York

Supervisor, lavoratory Sehool, Fursery, Kindergarten,
Primary, Ann Remo Institute, Few York, New York

Supervisor of Student Teachers, Amn Remo Institute
and Child Pduwoation Foundation, Hew York, New York

Curriculun Consultant, Seott Publishing Co., New York,
Hew York



