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CHAPTER 1
Introduction

Cultural and racial socialization has been shown to be critical in the development
of a positive identity and self-esteem in international, transracial adqptdesston,

Swim, Saltsman, Deater-Deckard, & Petrill, 2007; Mohanty, Keoske, & Sales, 2007,
Yoon, 2001). Cultural socialization refers to teaching children about their birtlvegult
and transmitting cultural values, behaviors, and traditions of the country of (e,
2003). Racial socialization refers to promoting racial awareness and padeing about
racism, and giving children specific tools to cope with racism (Lee, 2003). Adopti
parents play a particularly important role in the cultural and racialgation of their
children (Thomas & Tessler, 2007; Yoon, 2001). Parents may take a range ohgositi
on socialization, from downplaying any mention of differences, to engaging the whole
family in multicultural activities and open discussions about race (Lee, 2008).i4it
known about why some parents avoid teaching their children about culture and race,
while others make great efforts to culturally and racially soci#fieg children.

Through international adoption, many children without homes in their countries
have been placed with families in the United States. Most research on interpational
transracial adoption has concentrated on the experiences of the adoptees (Zamostn
O’Brien, Baden, & Wiley, 2003), but this study focused on the White adoptive parents of
Asian children to advance understanding regarding transracial adoptiveefarmiie vast
majority of adoptive parents are White (Mosher & Bachrach, 1996). Currently, about
sixty percent of the children being adopted into White families are of Asigin,or
specifically South Korean, Chinese, and Vietnan{Esan B. Donaldson Adoption

Institute, 2008). Studying cultural and racial socialization in transradigitive families is



important to foster healthy adjustment for all members of the fadolgr(ston, Swim,
Saltsman, Deater-Deckard, & Petrill, 2007; Mohanty, Keoske, & Sales, 2007; Yoon,
2001)
Limitations of Past Research on Socialization in Adoptive Families

Past research on cultural and racial socialization in adoptive familisebasl
limitations (Zamostny, O’Brien, Baden, & Wiley, 2003). First, few studie® liacused
on adoptive parents (rather than children) and the parents’ role in cultural ahd racia
socialization. To design a program to assist parents with socializagamged to know
more about the cultural and racial socialization practices of adoptive pd&ents
example, parents’ racial identity and personality factors may influenchevteeparent
decides that cultural and racial socialization is important for thda.chne recent study
looked at several parent characteristics, specifically parents’ psgitall connection to
Asian Americans and connection to White identity (Johnston, Swim, SaltsmatierDe
Deckard, & Petrill, 2007). Parents who felt more connected to Asian Americans, but not
White identity, were more likely to engage in cultural and racial soci@lizatith their
children (Johnston et al., 2007). White identity was measured by a projectiverenefas
feelings of closeness to Whites. Unfortunately, this study did not use ancadhypiri
validated measure of White identity. In fact, there is a different concegattiah of
White racial identity that has a reliable and valid measure which hasibegim many
studies. Helms (1984, 1990) defined positive White identity not as connection to Whites,
but as awareness of race and rejection of racism and White privilege. Méhites racial
identity model may be related to parents’ socialization attitudes and behaunme a

parent that rejects racism and White privilege will probably be more likedpgage



their child in cultural and racial socialization than a parent who thinks racisrmdbes
exist any longer. So far, no study on adoptive families has used the Whitedaaizy/
model proposed by Helms. This study aimed to address the question of pareaits’ raci
identities and how they might influence the cultural and racial scaiigiz of their
children.

Second, though a few studies have investigated cultural socializatiorcaid ra
socialization in international adoptive families, no studies to our knowledge have
compared the differences in White parents for these two types of socalibatiaviors.
Different terms have been used for cultural and racial socialization, whicks#hin
confusion. Some of these terms combine both cultural and racial socialization into one
measure, for example cultural competence (Vonk, 2001) and bicultural socialization
(Thomas & Tessler, 2007). Others separate cultural and racial samalizéo two
distinct behaviors — for example, enculturation and racialization (Lee, Gratevant
Hellerstedt, Gunnar, & The Minnesota International Adoption Project Team, 2006), or
socialization/pluralism and preparation for bias (Johnston et al., 2007). This study
operationalized the two types of socialization as distinct and used the tdtunalc
socializationand racial socialization to reflect the two constructs.

We theorized that adoptive parents might feel more comfortable talking about
culture than talking about race. At least a few studies shown that parentd@ive)
are more likely to engage in cultural socialization than racial spatadn with their
children (Hughes et. al, 2006). In the history of the United States, race yd ala
central role (Kinder & Sanders, 1996). Race has been an important demographic factor

since race-based slavery, segregation, and the civil rights movement, lgsidy&ia role



in contemporary politics (Kinder & Sanders, 1996). Because of its history sradepic
that has been linked in people’s minds to power dynamics, but culture may not
automatically be linked to power in the same way. Some research showWhites can
have an emotional reaction to talking about race and racism, for example, hakns fee
of anxiety, fear, anger, sadness, guilt, and shame (Spanierman & HeppngrA2004
similar reaction may occur in White parents of children of color when they talk about
race. A discussion of race has to include an acknowledgement of power and oppression,
privileges and disadvantages. Thus, we believed that race could be a ot diff
subject for White parents because it could bring up an intense emotionaréacheir
privileges and their children’s disadvantages based on something they cannot control
This study analyzed cultural and racial socialization behaviors selya@tletermine if
differences exist in the two types of behaviors in White parents.

Third, we felt that it was important to study specifically adoptiveilias where
the parents are White and children are Asian. For example, some researdnicaniee
on transracial Black adoptees (DeBarry, Scarr, & Weinberg, 1996), buy nobapply
to transracial adoptees of other races. Asian children may have diffepenieexes in
this country. Their White parents may need to prepare in different ways when they
educate their children about race and racism. For example, Asian cleéair&e
stereotyped in a different way from other ethnic minorities. Asian Anregibave been
portrayed as the “model minority” with high academic achievement and dpaability,
so their hardships or experiences with discrimination may be dismissed @\dalgin,
2006). Parents with Asian children then might have to teach different ways of coping

with this type of racism than the traditional type of racism. Asian adoptagdeel



differently about race and racism compared to other adoptees. One study supgésted
female Asian transracial adoptees may have less comfort in their appearal pride in
their birth group than female African American transracial adoptees (B&Bksth,
1999). Given that 60% of children adopted into White families are Asian (Evan B.
Donaldson Institute, 2008), it is important to learn more about these particulbegami
socialization practices. This study aimed to broaden the current knowledgasnadtial
adoptions by specifically studying White parents that adopted Asian childre

Fourth, many studies on cultural and racial socialization have methodological
problems. For example, there are very few measures of cultural ancscaiadization
that have been validated for use with adoptive families (Lee, 2003). This study used
measures that are valid and reliable.

Finally, the little research on parents’ cultural and racial saeit@din of their
adoptees lacks a theoretical model. This study addressed parents’ cotluadial
socialization behaviors through an integration of two theoretical models. Végédeli
White Racial Identity Theory (Helms, 1984, 1990) and Self-Efficacy fh@andura,
1994) may inform research on adoptive parents. Parents who score high in certain
statuses of White racial identity are more secure with their identity hkety to
understand the reality of racism in this country, and more likely to work dswar
eliminating racism. Thus, we believed one factor that could predict whethesrd par
believes cultural and racial socialization is important would be their Wiait rdentity
status(es). Furthermore, we believed self-efficacy theory would alga ptde because it
involves a person’s confidence in their ability to be successful in certainm®mai

(Bandura, 1994). In the domain of cultural and racial socialization self-affipacents



may have varying degrees of confidence in their abilities, which may affectnuch
they are able to teach their children about culture and race (Miller, Groirese,&008).
Parents may believe cultural and racial socialization is important, hok @1 confidence
may impede them from persisting in their attempts to carry out the beh@vites et
al., 2008). For example, they may not be confident in their ability to participate in
cultural activities with their children, or they may not be confident in thelityatm talk
about race with their children. We also noted that if indeed self-efficagfdelere
hampering parents’ cultural and racial socialization behaviors, this islsométat
could be improved through training sessions or classes.
Proposed Model of Cultural and Racial Socialization Behaviors in White Adoptie
Parents

In the proposed model of cultural and racial socialization behaviors in White
adoptive parents of Asian children, parents’ White racial identity, their aulod racial
socialization beliefs, and their cultural socialization self-efficaieg racial socialization
self-efficacy were hypothesized to predict their cultural and rao@hlization behaviors
with their children. In addition, we predicted that cultural socializatidrestacy
would moderate the relationship between cultural beliefs and cultural zatiaii
behaviors, while racial socialization self-efficacy would moderateetagionship
between racial beliefs and racial socialization behaviors (igeeeFL).

White racial identity.

White racial identity is defined by Helms (1984, 1990) as the various statuses or
attitudes that a White person can have in the development of a nonracist White.identity

The identity can be categorized as one or more of the six possible statushs;amhbe



flexible and do not necessarily develop in a prescribed order. The first st@mstat,
where a person would be unaware of current racism. The second status igisomte
where a person would start to become aware of racism, and feel confusion, guilt, and
conflict about what this means for their identity as a White person. The third stat
Reintegration, where a person resolves the conflict they previously fehlinaeing

beliefs of White superiority. The fourth status is Pseudo-Independence, wlezspa p
can intellectually identify the costs of racism, and they may make an efftwtlp”

minority race groups. The fifth is Immersion/Emersion, which involves acpvea
development of a positive White identity. The sixth and final status is Autonomyg &her
person can actually accept a nonracist White identity and work to end discomizad
racism, while giving up privileges they might have because they are \Whith person
has a score for each of the statuses, which means they may be high in more than one
status at a time. We suspected that a parent who scored high in the frstdtuees
(Contact, Disintegration, and Reintegration) would be less likely to see the amgpeaf
cultural and racial socialization behaviors with their children than a parendaehed

high in the last three statuses (Pseudo-Independence, Immersion/Biraardio
Autonomy). They would feel more uncomfortable talking about culture and race, and
prefer to see the world as color-blind and just. Meanwhile, we proposed that a parent who
scored high in the Pseudo-Independence, Immersion/Emersion, or Autonomy statuses
would be more likely to make efforts to educate their children about their culturacand r
than a parent who scored high in Contact, Disintegration, or Reintegration, dodtays
will be more aware of race and power dynamics.

Cultural and racial socialization beliefs.



We believed parents’ beliefs about cultural and racial socializatiomeliee
likely to be related to their cultural and racial socialization behaviors. Vieedetultural
and racial socialization beliefs as parents’ values and attitudes witdsegdhe
importance of teaching their children about culture and race. In one study, cuttral
racial socialization beliefs and behaviors in adoptive parents were found to betelgdera
correlated (Massatti, Vonk, & Gregoire, 2004). Surprisingly, they were nigtctigr
correlated, meaning that parents are not acting exactly accordingr toeefs. There
seems to be other factors that affect the likelihood of beliefs becoming tweshavi

Possible moderator: Cultural socialization self-efficacy and racial
socialization self-efficacy.

We examined two specific types of self-efficacy which we expected to be
moderators of the link between cultural socialization and racial sotiatizzeliefs and
behaviors. Self-efficacy refers to a person’s confidence in theibitip#o be successful
at a certain domain of interest (Bandura, 1977). Self-efficacy belieftd affefeelings
about the domain, how much effort we put into it, and how long we persist at the activity
(Bandura, 1977). We used the tercodtural socialization self-efficacgndracial
socialization self-efficacto refer to a parent’s confidence in their ability to culturally and
racially socialize their children, respectively (Miller et 2D08). These variables were
seen as important because they should affect a parent’s persistence laavierdHe
involved in cultural and racial socialization. In particular, we believedwoeyd be
moderators between parents’ cultural socialization and racial soc@tibatiefsand
behaviors Cultural socialization self-efficacy could moderate the relationsHipdmsan

cultural socialization beliefs and cultural socialization behaviors, such thattoeald be



no relationship between cultural socialization beliefs and cultural szatialn behaviors
for parents that have low cultural socialization self-efficacy, and theutd be a
positive relationship between cultural socialization beliefs and culturilization
behaviors for parents that have high cultural socialization self-efficatyla8y, we
believed that racial socialization self-efficacy would moderate flieetdfetween racial
socialization beliefs and behaviors, such that there would be no relationship between
racial socialization beliefs and racial socialization behaviors for satleat have low
racial socialization self-efficacy; and there would be a positivaoaklttip between
racial socialization beliefs and racial socialization behaviors for Eahégt in racial
socialization self-efficacy. Cultural socialization self-efigand racial socialization
self-efficacy were studied as two separate moderators becausatacpatd feel more
confident and comfortable in one socialization domain than in the other.

Outcome variable: Parental cultural and racial socialization behaviors.

In this study, we examined adoptive parents’ cultural and racial soc@ilizat
behaviors. Parents’ cultural and racial socialization behaviors have been shown i
previous studies to be important to an adoptive child’s cultural and racial idegifity, s
esteem, and psychological adjustment (Mohanty et al., 2007; Yoon, 2001). The parents’
behaviors result in information about culture and race being transmitted (oo tiog) t
children. For example, a study of Korean, Vietnamese, and Indian/Basiglade
transracial adoptees found that parents’ cultural and racial socaiehaviors were
positively related to children’s self-esteem and negatively relate@linde of
marginality (Mohanty et. al, 2007). Another study found that parents’ dineanairect

socialization behaviors played a central role in helping their Koreanebddnen
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develop self-esteem, a positive ethnic identity, and psychological adjugtyioem,
2001). A third study found that White parents’ participation in cultural activitigs
their Korean children was critical to the children’s interest in their natiltare and their
ethnic identification (Huh & Reid, 2000). Thus, it seems that what adoptive parents do
influences their children’s healthy development (Huh & Reid, 2000; Mohanty et al.,
2007; Yoon, 2001). Since parents’ cultural and racial socialization behaviorsiang sal
we wanted to understand what might lead parents to engage in or refrathdsem
behaviors with their children.
Summary of Proposed Work

There were five main purposes to this study. The first purpose was to eviaduate
factor structure of the cultural and racial socialization beliefs scabeell as the cultural
and racial socialization self-efficacy scale. The second purpose wastoneas about
White adoptive parents of Asian children. Specifically, we were interastbeir
statuses of White racial identity (as defined by Helms), levels of cudtndaracial
socialization beliefs, cultural and racial socialization self-efficaad cultural and racial
socialization behaviors. The third purpose was to assess the relationships among the
variables of interest for White adoptive parents. The fourth purpose was to exlaenine
unique and shared contributions of White Racial Identity, cultural socializatiefsbe
racial socialization beliefs, cultural socialization self-efficearyd racial socialization
self-efficacy to the cultural and racial socialization behaviors of Whitetaggparents.
Finally, the fifth purpose was to test a model which links cultural and racialization
beliefs to cultural and racial socialization behaviors through two moderatdrgatul

socialization self-efficacy and racial socialization selfesffly. We suggested that
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cultural socialization self-efficacy would moderate the relationship lestweltural
socialization beliefs and cultural socialization behaviors, while raciadlsaation self-
efficacy would moderate the relationship between racial socializaticaioehd racial
socialization behaviors. It was our hope that the findings from this study couldérovi
the foundation and impetus for theoretically grounded and empirically tested pragrams
educate White parents regarding effective means to culturally amatlyacicialize their

adoptive children.
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CHAPTER 2
Review of Literature

This review of the literature will provide information regarding Asiandracial
adoptions, discrimination and racism against adoptees and adoptive families, aadl cultur
and racial identity development in adoptees. In addition, an overview of research on
cultural and racial socialization and White parents’ role in socializatidt&@ddressed.
The theoretical foundations for this study, specifically White RaciatityeTheory and
Self-Efficacy Theory, will be outlined and the hypotheses and researciogsesill be
described.
International, Transracial Adoption and Asian Adoptees

The number of international adoptees has doubled in the last decade (National
Adoption Immigration Clearinghouse, 2002), making international adoption much more
common than it was just a few decades ago. In the year 2006, 20,705 children from other
countries were adopted into families in the United States (Office of Imtiagr
Statistics, 2007). The top countries of origin for adoptive children in the United States
were China, Guatemala, Russia, Ethiopia, South Korea, and Vietnam (Office of
Immigration Statistics, 2007). There are various sociopolitical reasonsdhgt m
adoptees come from Asia. Not all countries have opened their doors to foreign parents
that want to adopt children. But in China, for example, the one child policy has lead to
many infant girls being abandoned in orphanages, so the government has enabled
international adoption for the girls to be raised in homes with familiesn(Bva

Donaldson Adoption Institute, 2008).
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In South Korea, international adoptions began after the Korean War, when
American soldiers left behind single Korean mothers. Currently in South Koreagpteg
single women are often ostracized, and the social welfare budget islsathhg to a
number of children available for international adoption (Evan B. Donaldson Adoption
Institute, 2008). These factors, among others, have meant that more childneailabdea
for international adoption in Asia than in other countries.

The reasons that a parent may choose to adopt a child vary, but often include
infertility (Rojewski, 2005). Parents may choose to adopt internationally as opposed
domestically because they feel that families are needed for many chiidieveloping
countries, or they want to create a multicultural family. One study of Whiéa{sanf
Korean adoptees found that the reasons for adopting a Korean child were, in order of
frequency: a desire to adopt internationally, decreased wait time, not bgibtedbr a
White infant, and a specific interest in Korean culture (Bergquist, Campbelhr&utJ
2003). Another study of parents of Chinese adoptees found that the most common
reasons for adoption from China were feeling that the children needed homes)soncer
about U.S. adoption laws, wanting to adopt a baby girl, the limited possibility of
birthparent claims, and finally, interest in Chinese culture (Rojewski, 2005).

The Hague Convention on Intercountry Adoption was created in 1993 to protect
the interests of adopted children and to establish cooperation among participanésountri
to protect children from abduction and trafficking (Hague Convention on Protection of
Children and Co-operation in Respect of Intercountry Adoption, 1993). It has been
ratified by 75 countries and only recently by the United States (April, 2008)ikely to

change the face of international adoption in the United States because now all



14

international adoptions will be nationally regulated and adoption agencies willdhbee
accredited (Hollinger, 2004). This only affects adoptions from member counties
meant to simplify the process and make it safer for the children involved (Holling
2004). As the Hague Convention was quite recently ratified in the United Statstd] we
do not know how this will affect the numbers of parents that are adopting, or the
countries from which they are adopting.
Racism and Discrimination against Transracial Adoptees
In transracial adoptions, due to the child’s appearance relative to the parents, the
adoption is more apparent than if parents and children were of the same race. Thus, the
child is likely to sometimes be discriminated for their adoptive status 20883). The
child is also likely to be discriminated simply because of their race, ousetiaey have
an interracial family, due to racism in the United States (Lee, 2003). Fopéxahe
child may receive judgmental or hurtful comments from people in their schools and
communities (especially if their community is mostly White and unaccestamracial
and ethnic diversity). Most of the time, children adopted internationally areeaiopt
infancy (Lee, 2003). They do not have memories of their birth family and cultufegyso t
feel fully American, yet they are associated with their birth culbyréhe outside world
(Lee, 2003). The difficulties transracial adoptees face have been calteahtracial
adoption paradox (Lee, 2003). For Asian children with White parents, the paradox is that
adoptees may feel American, but other people will identify them as Asian (Lee, 2003)
Research has shown that Asian adoptees experience racism and disgonmina
(Freundlich & Lieberthal, 2000; Friedlander, Larney, Skau, Hotaling, Cutting, &

Schwam, 2000; Huh & Reid, 2000). For example, one study of 167 adult Korean
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adoptees found that adoptees reported receiving more discrimination due(#Dfage
than having been adopted (28%; Freundlich & Lieberthal, 2000). In another study of 30
adoptive families, most of the 40 adopted Korean children reported “a great deal of
teasing” about their appearance around when they began school, between the ages of 7
and 8 (Huh & Reid, 2000). Moreover, in a qualitative study of 8 families, the 12 children
interviewed reported feeling “different” from others and being bothered byiguoest
from strangers (Friedlander et al., 2000). For example, some Asiareahi&ported
being teased about having “slanty eyes” or “a real flat face” (Fnddlaet al., 2000, p.
194). The majority of the parents interviewed reported that their children had been
guestioned, insulted, or teased by other children about their appearance (Friedlander et
al., 2000). Furthermore, a study of White adoptive parents found that the parents of 32%
of the Asian children said their child was discriminated against sometinoéten
(Feigelman, 2000). The numbers are likely to be even higher than what was reported i
this study, because the parents may not be aware of all of the child’s cistidmi
experiences.
Forming a Positive Cultural and Racial Identity as an Adoptive Child

Internationally adopted minority children often struggle with racial amieth
identity issues and feelings of loss of their culture of origin (Mohantye&/ll, 2006).
At the same time, having a strong, positive ethnic identity has been relatectsblkbit
esteem and psychological well-being in ethnic minorities (Seaton, Scotth&eilless,
2006; Sellers, Copeland-Linder, Martin, 2006). A strong ethnic or racial idertitid
involve feelings of pride in one’s ethnicity/culture/race and feeling cdatfta with

one’s identity as a member of that group.



16

Studies suggest that the ethnic or racial identity of a child of color may vary
depending on whether they are adopted transracially or in a same-rdge lfamimeta-
analysis of six previous empirical studies of racial identity in traredradoptees and
same-race adoptees, transracial adoptees had lower racial/ethnte&ldrdan did
adoptees in same-race families (d = -0.52) (Hollingsworth, 1997). For example, one of
the studies included in the meta-analysis found that in Mexican-American esldptese
that were adopted transracially were more likely to identify as Avaeriwhile those in
same-race families were more likely to identify as Mexican-Acaar(Andujo, 1988).

The meta-analysis also revealed that the strongest identity ddéebetween the
transracial and same-race adoptees occurred in late adolescence, whichandkat
racial/ethnic identification decreases as transracial adopteesige(ldollingsworth,

1997). However, other studies indicate that ethnic identity may increasenlater i
adulthood. In the Freundlich and Lieberthal study (2000) on Korean transracial agdoptee
for example, the surveyed adopted adults reported that when they were children and
adolescents, 36% considered themselves Caucasian, 28% Korean-Americagaor Kor
European, 22% American or European; and 14% Asian or Korean. As adults, they were
more likely to call themselves Korean-American or Korean-European (84&dgss

likely to describe themselves as Caucasian (11%) or American or Europegn (10%
Despite the inconclusive results on the developmental stages of ethnic identity
development in transracial adoptees, many studies indicate that traredapides may
struggle with defining their ethnic or racial identity at some point in thaisli

In fact, other studies have shown that those adoptees who struggled with racial

identity development experienced lower self-esteem and social maladju§thoéainty,
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Keokse, & Sales, 2007). One reason for the self-esteem and adjustment probfdmes ma
that transracial adoptees are unprepared to deal with racism and discoimivia¢n they
are growing up (Mohanty & Newhill, 2006). Lee’s theory is that these childiand
transracial adoption paradox. They are recognized as minorities in soctety, a
sometimes face discrimination, but at other times are treated as a partadjority
White group because of their adoption into a White family (Lee, 2003). This can lead to
conflicting feelings and confusion about how to negotiate a bicultural identity. ikdopt
parents who are White may underestimate the amount of discrimination theiehil
face, or they may not understand the discomfort that their children of celairiee they
have probably not directly experienced racism themselves. They may nartimaiz
effects of negative comments and teasing about race or ethnicity. White paagnsed
to be educated about the prevalence of racism and discrimination, and itsaffects
children, to teach their children to cope with negative incidents and have a healthy
bicultural identity.
Cultural Socialization and Racial Socialization

Parents play a very important role in helping their children develop a positive
identity (Thomas & Tessler, 2007; Yoon, 2001). They can foster healthy adjustment f
their children through cultural socialization and racial socialization. Glikocialization
is a term that has been used to describe the process in immigrant familieb thinocly
parents teach their children about the values, traditions, and behaviors of their birth
culture (Umana-Taylor, 2006). They develop cultural pride through customs, for
example, teaching their language, eating foods from their country, parmigipa

cultural activities, visiting the homeland, etc. (Umafa-Taylor, 2006). In intenat
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adoptive families, parents may try to go through a similar process, but they do not have
the same first-hand knowledge of the culture of origin (also called encutyrhée,
2006).

Racial socialization, on the other hand, refers to the process of teachdrgrechil
about their racial identity and racism in society (Hughes, 1997). This most oftbadras
studied in African American families in the United States, where pareatg@usus
methods to increase racial awareness and to educate their children abmuteethods
for discrimination. For example, parents may have open discussions with thderchi
about experiences of racism and the history of race in the United Statesg pinepato
deal with bias in society, and teach coping strategies for dealing witindisation
(Coard, 2004; Fisher, 1999; Hughes, 1997, 2006; Lesane-Brown, 2005, 2006; Nesblett,
2006). In transracial adoptive families, White parents may try to preparetmeiVhite
children for the racism they may encounter in society by replicating sothe ofethods
used in African American families, but they do not have the experience of beirigla ra
minority (Lee, 2006). Racial socialization also has been called rac@atizhee, 2006).
Some adoptive parents instead choose to downplay the differences and the importance of
race. They take a color-blind approach to their family, with the goal of mdkenchild
feel like they belong (Lee et al., 2006).

However, research on transracial adoptees’ cultural and racial satciaibhas
been optimistic, and does not indicate that it makes children feel like they do not belong.
In fact, one study found that cultural socialization was related positivelglomgingness
and related negatively to marginality in adult adoptees (Mohanty, Keskales,

2007). Despite most parents’ lack of personal experience with the culture andttaee of
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child, it seems that many parents are beginning to take a more active appriadhing
their child about culture and race. For example, one study of 1,834 adoptive parents in
Minnesota found that only 18% of children did not have any exposure to their culture of
origin (Hellerstedt, Madsen, Gunnar, Grotevant, Lee, & Johnson, 2008).

Several studies have shown that there was a positive relationship betweeh cultur
socialization and self-esteem in adoptees (Mohanty et al., 2007; Yoon, 2001). Cultural
socialization was related to a more positive ethnic identity, and it peeddistychological
adjustment in a study of 241 Korean-born adolescent adoptees (Yoon, 2001). This study
showed that “parental support of ethnic identity development... [and] a positive parent-
child relationship had a direct positive effect on the child’s psychologicastacdgnt.” A
child’s status as an adoptee was “alone... not likely to result in the child’sveesgati
identity development” (Yoon, 2001, 76). Furthermore, another study indicated that
transracial, international adoptees who engaged in cultural soc@tizetre less likely
to have delinquent behaviors (Johnston, Swim, Saltsman, Deater-Deckard l& Petri
2007). Exposure to cultural activities also increased transracial adoptiveectsldr
developmental understanding of culture and race (Lee & Quintana, 2005). In addition,
cultural socialization also allowed for a child to have the skills to functionastt & a
modest level, in their country of origin or with people from their country of origin
(Thomas & Tessler, 2007).

Family socialization is a critical component of ethnic identity foramafUmana-
Taylor, Bhanot, & Shin, 2006). In particular, parents’ participation in culturalibes
and ability to communicate openly has been shown to be important in the formation of

ethnic identity in adoptive children (Huh & Reid, 2000). Parents can take their children to
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cultural activities, for example, but it is especially helpful if they alsmime actively
involved. This way, the child learns that the whole family wants to learn about their
culture, instead of feeling that they are different and have a burden to learhaout
culture alone.

Racial socialization goes beyond learning values, customs, and culturiilescti
of people of your same race. Racial socialization helps the child develop pridie in the
racial identity, learn about power dynamics in history and in society toddyexome
aware of the privileges and disadvantages that people face based on their race. In
addition, it involves preparing a minority child to deal with racism and discrtramby
teaching them coping strategies (Hughes & Chen, 1997; Hughes et al., 26@te1 e
Brown, 2006). Parents teach their children about race through both verbal and non-verbal
messages (modeling behaviors) (Hughes & Chen, 1997; Hughes et al., 2006; Lesane
Brown, 2006). Racial socialization may be especially difficult for tramsradoptees,
because their parents are White and do not have personal experiences withMaaigm
transracial adoptive children report discomfort with their race, and someatihs
adoptive children even wish they were White (Huh & Reid, 2000). For instance, in one
study 36% of Korean adult adoptees reported that as a child and adolescent, they
considered themselves Caucasian (Freundich & Lieberthal, 2000).

For many Whites, talking about race has become a sensitive and emotion-laden
topic (Katz, 1978; Spanierman & Heppner, 2004). Legally, people of all races are
supposed to be equal, yet we know that inequalities still exist (Kinder & Sanders, 1996).
Some people are unaware of inequalities, or want to believe that we agatelil the

same, so they believe that talking about differences will only divide us moret(bée
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2006). Furthermore, White people may often think of racists as examples of bad
individuals, and may not take personal responsibility for past racism, so they delnot fe
it is important to discuss (Mcintosh, 1998). But they are unable to recogniz@/thte
privilege — the ways that they, as White people, benefit from racism (Mh|rit©88).
Acknowledging racism and White privilege can lead to a range of emotions i Whit
people, from anxiety, to guilt, anger, and sadness (Spanierman & Heppner, 2004).
However, injustices still occur today for people of minority races, asdrtportant for
transracially adopted children be prepared for difficult interactionghibgtwill face
(Lee et al., 2006).
White Adoptive Parents’ Role in Cultural and Racial Socialization

Due to the importance of cultural and racial socialization in a child’s identity
self-esteem, and psychological adjustment, it is becoming increasingbytant to help
White adoptive parents foster healthy cultural and racial identities forcthikelren of
color (Lee et al., 2006; Mohanty et al., 2006). Recently, some research has been done on
White adoptive parents and the socialization techniques they use with their children
Cultural competence in White adoptive parents has been defined as possessingithree m
components: multicultural planning (teaching children about culture), raciataess,
and survival skills (teaching children techniques to deal with racism; Vonk, 2001l whic
can be seen as corresponding to cultural and racial socialization. Furthesseagchers
have conceptualized that cultural and racial socialization parenting behandre c
separated into two types: direct parenting (those activities and opporttimatiengage
the child) and indirect parenting (modeling behaviors and values rather than ertgaging

child; Lee et al., 2006).
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White adoptive parents can take a range of positions on cultural and racial
socialization. Some parents take a color-blind approach, either because tinegveaee
of differences based on race in society, or because they want to deny thosaatffe
(Lee et al., 2006). These may be parents that may not want to “force” the cultace
on their children, and prefer to let the child choose when they want to engage in
activities. They may feel that their child is unlikely to experiencesnacso they avoid
discussions of race which they feel may hurt their child (Lee et al., 2006). |lasthe
decade, however, it has become more common for parents to be more proactive in
cultural and racial socialization, for example by embracing a muliiaittamily,
involving their children in cultural activities, teaching cultural values, anchgaspen
discussions on race and racism (Lee, 2003).

Nevertheless, little is known regarding what might lead some parentsdobe
blind, while other parents feel more comfortable openly acknowledging &efutateng
being a multicultural family. Research has shown that cultural and racialization can
be beneficial for non-White international adoptive children, yet not all White adoptive
parents are engaging in these parenting behaviors with their children. Matigreigies
remain unanswered about what characteristics, beliefs, or attitudesadayparent to
value cultural and racial socialization in their children. This study andentify key
factors that may predict whether White parents will or will not engage tiaraband
racial socialization with their children.

White Racial Identity Theory
Helms (1984, 1990, 1995) defined White racial identity development as different

from minority racial identity development because it involves adapting a nsinvehite
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identity and abandoning White privilege, versus minorities’ racial identitgldpment,
which involves coming to terms with the oppression and discrimination that exists in
society. White racial identity can be measured in six flexible €taf@nd a person can be
in more than one status at a time. Contact is defined as satisfaction with dhetedas
guo, and denial of racism in society. Disintegration is defined as increaaeshaas of
race and racism, and anxiety and confusion regarding stereotypical.lfeéefeegration
involves resolving the dissonance of the previous status through the idealization of
Whites. Pseudo-Independence can be seen as an intellectual recognitisngfaad
may involve decision to “help” other groups. Immersion/emersion is search for and
development of a positive White identity. Finally, Autonomy involves assuming a non-
racist White identity and abandoning racism and White privilege (Helms,.1984)

Multicultural Counseling Competence in Whites has been associated with the
latter three levels of White racial identity development: Pseudo-Indepee,
Immersion/emersion, and Autonomy statuses (Ottavi, Pope-Davis, & Dings, 1994;
Vinson & Neimeyer, 2000). Similar to counselors, White adoptive parents who are in
these statuses of White racial identity development feel secure inatiairidentity, and
reject racism and White privilege, are probably more likely to engage rcuttural and
racial socialization of their children. If they feel more comfortablé witir identity,
they will probably be less threatened by talking about race and racism wviitbhitgren.
Self-Efficacy in Parenting

Self-efficacy refers to a person’s confidence in their abilibdsetsuccessful in
certain domains (Bandura, 1977). Self-efficacy is not a global trait, bubélseliefs

regarding functioning in specific domains. Thus, it must be tested in the domain of
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interest (Bandura, 1994). We are interested in adoptive parents’ sedicgffparticularly

in the domain of cultural and racial socialization. Cultural socializatiorefieticy and
racial socialization self-efficacy, defined as how confident adoptive [safiesitin their
ability to culturally and racially socialize their children (Milldgrat., 2008), may play a
salient role in parents’ behaviors with regard to educating their childoen eblture and
race. Self-efficacy has been related to persistence in the domain dtiataideelings
about the domain of interest (Bandura, 1977), so it may play an important role in whether
the parent can carry out socialization activities. A parent may have amagsu

culture and race, and may have knowledge on different cultures or races, but it is
theorized that they also need self-efficacyonfidence in their abilities to actually
translate beliefs into actions and teach their children about culture and rdee ¢Mal.,
2008). Furthermore, a parent may feel confident about cultural socialization, but
uncomfortable when talking about race, which research shows can bring up uripleasa
feelings for White people (Spanierman & Heppner, 2004). Research has not yet
addressed the role of self-efficacy in adoptive parents’ cultural arad sacialization
behaviors. It would be important to find out more about the role of self-efficacy leecaus
if it is a predictive factor, programs could be developed to help less confidentgar
increase their confidence so they could engage their children in culturacad r
socialization.

Purposes, Research Questions, and Hypotheses

Purpose 1.
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The first purpose of the study was to evaluate the factor structure afltheal
and racial socialization beliefs scale as well as the cultural arad sacialization self-
efficacy scale.

Research question 1. With regard to the measure of cultural and racial
socialization beliefs, do the items assessing cultural beliefs andrtise ite
assessing racial beliefs comprise two distinct subscales on this iestfum

Research question 2. With regard to the measure of cultural and racial
socialization self-efficacy, do the items assessing culturafbelnd the items
assessing racial beliefs comprise two distinct subscales on this iestfum
Purpose 2.

The second purpose of the study was to learn more about White adoptive parents
and their White Racial Identity, cultural and racial socializatioretglievels of cultural
socialization self-efficacy, racial socialization self-efégaand cultural and racial
socialization behaviors.

Research question 3. How can this sample be described with regard to
adoptive parents’ age, gender, race, ethnicity, education, income, maitts| sta
sexual orientation, diversity of community, and reasons for adoption? How can
their adoptive and biological children be described with regard to age, age at time
of adoption, gender, race, and country of birth?

Research question 4. What are the levels of White Racial Identity
statuses, cultural and racial socialization beliefs, cultural and racialization
self-efficacy, and cultural and racial socialization behaviors repoytdus

sample of White adoptive parents?
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Purpose 3.
The third purpose of the study was to learn more about the relationships among
the variables of interest for White adoptive parents.

Hypothesis 1a. There will be a negative relationship between the White
Racial Identity statuses of Contact, Disintegration, Reintegraind cultural
socialization beliefs.

Hypothesis 1b. There will be a negative relationship between the White
Racial Identity statuses of Contact, Disintegration, Reintegraind racial
socialization beliefs.

Hypothesis 1c. There will be a negative relationship between the White
Racial Identity statuses of Contact, Disintegration, Reintegratidrcaltural
socialization behaviors.

Hypothesis 1d. There will be a negative relationship between the White
Racial Identity statuses of Contact, Disintegration, Reintegraind racial
socialization behaviors.

Hypothesis 1e. There will be a positive relationship between the White
Racial Identity statuses of Pseudo-Independence, Immersion/Bmersi
Autonomy and cultural socialization beliefs.

Hypothesis 1f. There will be a positive relationship between the White
Racial ldentity statuses of Pseudo-Independence, Immersion/Bmersi

Autonomy and racial socialization beliefs.
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Hypothesis 1g. There will be a positive relationship between the White

Racial Identity statuses of Pseudo-Independence, Immersion/Bmersi

Autonomy and cultural socialization behaviors.

Hypothesis 1h. There will be a positive relationship between the White

Racial ldentity statuses of Pseudo-Independence, Immersion/Bmersi

Autonomy and racial socialization behaviors.

Hypothesis 1i. There will be a positive relationship between cultural
socialization beliefs and cultural socialization behaviors.

Hypothesis 1j. There will be a positive relationship between racial
socialization beliefs and racial socialization behaviors.

Hypothesis 1k. There will be a positive relationship between cultural
socialization self-efficacy and cultural socialization behaviors.

Hypothesis 1l. There will be a positive relationship between racial
socialization self-efficacy and racial socialization behaviors.

Purpose 4.

The fourth purpose of the study was to examine the contributions of White Racial
Identity, cultural socialization beliefs, racial socialization belietdtural socialization
self-efficacy, and racial socialization self-efficacy to the caltand racial socialization
behaviors of White adoptive parents.

Hypothesis 2. White Racial Identity, cultural socialization beliefs, and
cultural self-efficacy will contribute unique and shared variance in thegbicedi

of White adoptive parents’ cultural socialization behaviors.
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Hypothesis 2aWNhite Racial Identity will contribute unique
variance to the prediction of cultural socialization behaviors. We expect the
relationship to be negative for Contact, Disintegration, and Reintegration and
positive for Pseudo-Independence, Immersion/Emersion, and Autonomy.

Hypothesis 2bCultural socialization beliefs will contribute unique
variance to the prediction of cultural socialization behaviors. A positive
relationship between these variables is expected.

Hypothesis 2cCultural socialization self-efficacy will contribute
unique variance to the prediction of cultural socialization behaviors. A
positive relationship between these variables is expected.

Hypothesis 3. White Racial Identity, racial socialization beliefs, and racial
socialization self-efficacy will contribute unique and shared variantiee
prediction of White adoptive parents’ racial socialization behaviors.

Hypothesis 3aWhite Racial Identity will contribute unique
variance to the prediction of racial socialization behaviors. We expect the
relationship to be negative for Contact, Disintegration, and Reintegration and
positive Pseudo-Independence, Immersion/Emersion, and Autonomy.

Hypothesis 3bRacial socialization beliefs will contribute unique
variance to the prediction of racial socialization behaviors. A positive
relationship between these variables is expected.

Hypothesis 3dRacial socialization self-efficacy will contribute
unique variance to the prediction of racial socialization behaviors. A positive

relationship between these variables is expected.
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Purpose 5.

The fifth and final purpose of the study was to test a model which links d¢ultura
and racial socialization beliefs and cultural and racial socialization betakrough two
moderators: cultural socialization self-efficacy and racial saeitdin self efficacy. We
wanted to determine whether cultural socialization self-efficacy amal soocialization
self-efficacy were moderating variables between their respegpes of socialization
beliefs and behaviors.

Hypothesis 4a. The effect of parents’ cultural socialization beliefs on their
cultural socialization behaviors will depend on their cultural socializatién sel
efficacy, such that there will be no relationship between cultural satiahz
beliefs and behaviors for parents who have low cultural socialization self-
efficacy, and there will be a positive relationship between culturadlsation
beliefs and behaviors for parents who have high cultural socializatfen sel
efficacy.

Hypothesis 4b. The effect of parents’ racial socialization beliefs on their
racial socialization behaviors will depend on their racial socializatibn se
efficacy, such that there will be no relationship between racial sotiatiza
beliefs and behaviors for parents who have low racial socializationfisedfey,
and there will be a positive relationship between racial socializatiorisbatid

behaviors for parents who have high racial socialization self-efficacy.
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CHAPTER 3
Method
Participants

To calculate the number of participants needed for a factor analysis, the
recommendation is that there should be at least five participants per itemaaléhe s
(Tinsley & Tinsley, 1987). The longer of the two measures being analyagthe TAPS
(Massatti, Vonk, & Gregoire, 2004) which had 36 items; thus, a minimum of 180
participants were needed. Since several multiple regressions atsplamened, a power
analysis for multiple regression was calculated, which indicated that mnammof 147
participants were needed to detect a medium effect size (powerce==801) for eight
predictors (Cohen, 1992). Thus, the aim was to collect data from at least 200 pusticipa
To participate, individuals had to be White parents over the age of 18 who had
internationally adopted an Asian child.

Data were collected from 251 participants, but 51 exited the survey before
completing the measures. Of the 51 that were incomplete, 45 completed the TS bel
measure, 31 completed the self-efficacy measure, 21 completed the behassrseme
and 5 completed the White racial identity measure. Incomplete dataetareluded in
the analyses. Complete data were collected from 200 participants, which was
approximately 80% of those that accessed the survey.

Procedure

Several large international adoption agencies as well as agencies providing

adoption services (e.g., the Center for Adoption Support and Education) in the

metropolitan region of Washington, DC were sent a letter containing an ionitati
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their clients to participate in the study. The adoption agencies were giwem ESiée
Appendix A) to distribute to their clients as an email message. The flyerdesthe
study briefly and also stated that adoptive parents’ help was needed fochesetr
better understand transracial adoptive families. The flyer had a link veethvbased

study, located on a secure serwew(v.SurveyMonkey.com The letters to adoption

agencies were followed up by phone calls to speak to the agency directors about the
study. Adoption agencies in other regions of the United States were contactaghthr
phone calls as well, in which they were given information about the study and asked to
send the invitation to their clients. One researcher also attended an event sbloynsore
adoption agency and distributed flyers to the agency’s clients. In addition, thevstsidy
publicized on online forums and groups for adoptive parents and families (e.g., Korean
American Adoptee Adoptive Family Network (KAAN), Facebook and Yahoo groups for
adoption). The researchers also contacted persons they knew who fit thetoritera
them to participate.

To ensure the independence of the data set, only one parent from each family was
invited to participate. The instructions clearly indicated that only one fpaeefamily
should complete the measures. If a parent was interested in particigangotld
access the website, read the informed consent, and if agreement was gaicifzate,
she or he could complete the questionnaires. A web-based survey was seleaied due t
being an efficient way to reach potential participants and to reach adpatems who

might not participate actively in adoption agency events.
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Measures

Demographics.A demographic questionnaire was included in the survey (see
Appendix B). Questions assessed the age, gender, race, education level, inaotake
status, sexual orientation of the parent, and diversity of their community. The dsents
were asked to provide the total number of children, the number of adoptive children, the
adoptive child(ren)’s age(s), age(s) at time of adoption, gender, race(s), ang (munt
countries) of origin. If the parent had more than one adoptive child, they provided this
information for all of their children.

White racial identity. The White Racial Identity Attitudes Scale (Helms, 1990)
was used to assess parents’ acceptance of their White racial identityianejebgon of
racism and White privilege. The scale yields six scores for each persdor eaeh
racial identity status (Helms, 1990) (see Appendix C). The scale has 6@etos(10
items for each status) which are measured on a 5-point Likert type scalegfaom 1
(strongly disagree) to 5 (strongly agree). By summing the scores for eacimia scale,

a total score was obtained for the scale, ranging from 10 to 50. Example itamdgancl

for the Contact status, “There is no race problem in the United States)éfor t
Reintegration status, “I live or would live in a segregated (White) neighborhavdhe
Disintegration status, “There is nothing | can do to prevent racism;” fé?gbedo-
Independence status, “White people should help Black people become equal to Whites;”
for the Immersion/Emersion status, “I am taking definite steps to defirdeatity for

myself that includes working against racism;” and for the Autonomy statysedksup

in a White group situation when | feel that a White person is being racist.”
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Reliabilities of the statuses were calculated in several studies.,Itherlewest
reliability was .67 (Contact) and highest was .82 (Reintegration) (Voedtht986).
Another study which was a meta-analysis of the WRIAS found that the loweagaver
reliability was .49 (Contact; average from 21 studies) and the highest was .78
(Disintegration and Reintegration; average from 23 studies) (Behrens, 1998rdysm
studies have used the WRIAS subscale scores (Behrens, 1997; Helms, 1997). A question
has been raised about the WRIAS measuring racial identity along a singleuam, but
since results were inconclusive, the separate status subscales continue to(Helosg
1997).

For this study, four of the six White Racial Identity statuses were fauhave
poor reliability: Contact (.42), Disintegration (.57), Pseudo-Independence (.33), and
Autonomy (.35). Only two of the statuses were found to have an acceptable reliability
Reintegration (.79) and Immersion/Emersion (.75). Thus, only the two statuses with
acceptable reliability rates were included in further analyses.

Cultural and racial socialization beliefs.The Transracial Adoptive Parents
Scale (TAPS) scale was used to measure transracial adoptive paeéafs’with regard
to the cultural and racial socialization of their children (Massatti, Vonk, &Gire,

2004) (see Appendix D). The scale has 36 items which are rated on a 6-point scale
ranging from 1 (strongly disagree) to 6 (strongly agree). Bkasrof items included:
“Examination of my motivation for adopting a child of a different race or cultweris
important,” “I want to help my child establish relationships with children from hisror he
birth culture,” and “I think it is very important to educate my child about theie=abf

prejudice, bias, and discrimination.” Responses were summed to create eotatal s
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Internal consistency was supported by an alpha of .91 (Massatti, Vonk, &
Gregoire, 2004). Six factors emerged: Multicultural planning — no contact,cMituiial
planning — with contact, Multicultural planning — with integration, Survival Skikscial
Awareness, and Negative Attitudes, which had internal consistencies r&mgmg5 to
.88, however a total score is used to measure overall attitudes about culturaland raci
socialization (Massatti, Vonk, & Gregoire, 2004). There was a moderateatiomel
between the TAPS total score and the authors’ own cultural and racial sd@aliz
behavior index (Massatti, Vonk, & Gregoire, 2004). Validity also was supported as the
TAPS total score was weakly related to a measure of effective famdiidoimg
(Family Functioning Style Scale). Cultural and racial socializatioefselere related to
effective family functioning, but were not exactly the same, which suggestatiesa
constructs differed from family functioning.

For this study, three factors emerged after an exploratory factosen@ge
Results section). The reliabilities were .87 for Racial Socialization, .83ufitiing
Relationships in Socialization, and .84 for Cultural Socialization.

Cultural socialization self-efficacy and racial socialization self-eitacy. As
Bandura (1995) suggested, self-efficacy must be measured in the specific domain of
interest. The focus of this study was cultural socialization sktiael and racial
socialization self-efficacy, which differs from general pamnself-efficacy. A person
may be confident in her or his ability to parent her or his child, but at the same time not
feel confident in teaching the child about culture and race (Miller et al., 2008)eTo t

researchers’ knowledge, no scale has been developed to measure culagial or r
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socialization self-efficacy. Thus, scales were developed to asdassl and racial
socialization self-efficacy for this study (see Appendix G).

Items were developed by modifying items from two socialization behavil@ssca
We selected behaviors described on the 12 item TAPS Behavior Checklist bytiviassat
Vonk, and Gregoire (2004; see Appendix E) and the 16 item Race, Ethnic, and Cultural
Socialization scale for White parents of Asian adoptees (see Appendix birstdn et
al. (2007; who modified their scale for adoptive parents from Hughes and Chen’s 1997
socialization measure). The items were changed slightly to make tstgintieegan with a
present tense activity, and parents rated how confident they felt in tHeyr @@bdo the
behaviors. Then, some items also were added after a thorough review of the adoption
socialization literature. The scale that was created had a total of 25igmedated to
race socialization self-efficacy, 12 related to cultural sociatinagelf-efficacy). The
ratings were scored on a 5-point scale ranging from 0 (not at all cot)ftdet (highly
confident).

A pilot study was conducted on the new measure of cultural and racial
socialization self-efficacy. Forty seven White adoptive parents @nAchildren
completed the measure along with the measure of cultural and racial sticializ
behaviors (see below). The average age of the parents was 40 (SD = 6.6), and of 53
adopted children, most were from China (n = 26) or South Korea (n = 17). The full self-
efficacy measure was found to have an internal consistency of .89, while the full
behaviors measure was found to have an internal consistency of .88. The two measures
had a correlation of .55, suggesting they were related but measuring distingitsonce

The mean score for the self-efficacy measure was 100.02 (SD = 13.4) on a Sdale of
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125. After consulting with two adoption research experts, it was decided to make the
items more stringent to obtain a wider range of responses. The author veookeubt

with two adoption experts (who were counseling psychology professors) to riedify
that had little range (most participants had endorsed high confidence) in the piot stud
and make them more difficult. In addition, a few items were deleted whiletems i

were added. The scale was also expanded to a 7 point scale, from 0 (not at alhigonfide
to 6 (highly confident) (see Appendix G).

In this study, four factors emerged after an exploratory factor andébes
Results section). The alphas for each of the subscales were the followiray: Ratial
Socialization Self-Efficacy, .75 for Cultural Socialization Self-&dfty, .67 for Parental
Involvement Self-Efficacy, and .79 for Race-Related Social Justic&E8rlacy.

Cultural and racial socialization behaviors.Two scales were used to assess
parents’ engagement in socialization behaviors with their children. Johnsto(Re0a])
created a Race, Ethnic, and Cultural Socialization scale for White pafég®n
adoptees (see Appendix H), using Hughes and Chen’s (1997) measure of racial
socialization for Black parents as a guide. First we will discuss thiearigeasure by
Hughes and Chen (1997), followed by the modification for adoptive parents by Johnston
et al. (2007). The original measure had 16 items. The authors conceptualized
socialization in African American families as having three dimensiandtural
socialization, preparation for bias, and promotion of mistrust — which were supported
after a principal axis factor analysis with varimax rotation.

Johnston et al. (2007) used two of the three subscales in their modification for

White parents of Asian adoptees. They included the Cultural Socialization&ttural
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scale (measures cultural socialization behaviors) and the Preparatiadacale
(measures racial socialization behaviors), and left out the Promotion of Msstales,

which they theorized would not be common in transracial adoptive families because th
White parents would not be likely to promote mistrust of their race. The iteras wer
modified by replacing “Black” with “Asian” or “Asian American” foné study, for
example, “I've talked to [child’s name] about racial stereotypes, prejudidéra
discrimination against Asians.” They also added four new items that spécifetkected

the experiences of Asians in the United States. An example of the new itsibvera
talked to [child’s name] about expectations others might have of AsiansiesillThe two
scales each had 8 items, for a total of 16 items. The responses measured howyfrequent
each behavior occurred, ranging from 0 (never) to 7 (several times a week).

The factor analysis was tested with a sample of oldest/only children, and then
confirmed with a sample of younger children. Cronbach alphas for the Prepdoati
Bias scale were .80 (older children) and .82 (younger children), and for the Cultural
Socialization/Pluralism scale they were .82 (older children) and .81 (yociniggnen).

The measure’s validity was supported as both scales were correlated widrghot
connection to Asian Americans. Contrary to hypotheses, neither of the two sasles w
correlated with mothers’ identification with Whites, assessed usingc¢hsion of the
Ingroup in the Self pictorial measure with overlapping circles (Tropp & Wright, 240@d)
Swim and Mallet’'s (2007) White racial identity scale which assessedinavar and close
participants feel to other Whites.

This measure of cultural and racial socialization also correlatbddowedictors in the
children. For example, children’s age was a predictor of both cultural gatiati/pluralism

and preparation for bias. Preparation for bias increased as the children gandigpeaked
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around 14 years, while cultural socialization/pluralism was more of adtad tith a slight
decrease as the children got into their adolescent years.

In this study, Cronbach alphas were calculated for the two behaviors subEbales
cultural socialization behaviors subscale had an internal consistef@y and the racial
socialization behaviors subscale had an internal consistency of .89.

Analyses

First, we conducted two factor analyses. We used exploratory factgsesm &b
investigate the factor structure of the Transracial Adoption Parentalg BVassatti,
Vonk, & Gregoire, 2004), which is the measure of socialization beliefs. We also used
exploratory factor analysis to study the factor structure of theuneahat we created to
assess racial and cultural socialization self-efficacy.

Second, we obtained descriptive statistics (i.e., means, standard deviations,
ranges) on all subscales and the continuous demographic variables (e.g., ageeof)chil
and frequencies on the categorical variables (e.g., children’s countryt)f Binird, we
calculated bivariate correlations among all variables of interest.

Fourth, since the assumptions for conducting regression analyses were met, we
calculated two hierarchical linear regression equations to investigatelective and
unique contributions of White Racial Identity statuses, cultural and racializaton
beliefs, and cultural and racial socialization self-efficacy in predjctuitural and racial
socialization behaviors in the parents, respectively.

Fifth, we tested the moderation hypotheses. We believed that culturakald ra
socialization self-efficacy beliefs would be moderators between gatiah beliefs and
behaviors. We conducted two hierarchical regression equations. The moderat®ns we

tested using the two outcome measures — cultural socialization behaviorsiahd ra
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socialization behaviors. First, since the predictor and moderator vanadriedoth

measured on continuous scales, they were standardized by creatingsZeacthre

scales. This was done to allow for relative comparisons to be made using arcomm

scale. Also, standardizing the variables should reduce problems assatiiated

multicollinearity in calculating regressions. An interaction term weated where

standard scores on the cultural beliefs scale were multiplied by therslizedacultural

socialization self-efficacy measure scores. Next, for the cultocglgzation behaviors

hypothesis, we entered the cultural socialization beliefs scale, ultara€ socialization

self-efficacy, and third, the cultural socialization product (interaction) te a

hierarchical regression equation predicting cultural socialization behalitihre

interaction term contributed unique variance above and beyond that accounted for by the

predictor variables, we could assume that cultural socialization sel@fficould be a

moderator in the relationship between cultural socialization beliefs and behaviors.
Finally, for racial socialization behaviors, we first created an ictiraterm

where z-scores for the racial beliefs scale were multiplied bgrzsdor the racial

socialization self-efficacy scale. Then, we entered the raa&lsation beliefs measure,

then racial socialization self-efficacy, and third, the product term intgragsion

equation predicting racial socialization behaviors. If the interaction tentnilcuted

unique variance above and beyond that accounted for by the predictor variables, we could

assume that racial socialization self-efficacy was a moderator rel#t®nship between

racial socialization beliefs and behaviors.
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CHAPTER FOUR
Results
Factor Analyses

To address the first purpose of the study, which was to investigate the factor
structure of the Transracial Adoption Parenting Scale (TAPS; Madsaittk, Gregoire,
2004) and the Cultural and Racial Socialization Self-Efficacy in White Adoptarents
scale (Berbery & O’Brien, 2010), two exploratory factor analyses werducted for two
measures. The Transracial Adoption Parenting Scale (TAPS) measaas daeliefs
about cultural and racial socialization, and the Cultural and Racial SodoaliSalf-
Efficacy Scale for White Adoptive Parents assesses parents’ confidethed ability to
culturally and racially socialize their children. For both of these messtire hypothesis
was that two factors would emerge, one related to cultural socializatioheanther
related to racial socialization.

The factorability of the data for the TAPS measure was assessed @askwjsar-
Meyer Measure of Sampling Adequacy (KMO) and Bartlett’s test cérgpty; the KMO
was .91, and Bartlett’s test was significafit(406,N=200) = 2462.494p < .01,
indicating that this data set was factorable. To examine the factaustrof the TAPS
measure, a Principal axis factor analysis with Promax rotation (numbseatofd
unspecified) was conducted. The scree plot and variance accounted for suggested
solutions ranging from one to six factors; however very few items loaded on sact
and multiple loadings occurred across factors. Therefore five additatat finalyses
were conducted with one, two, three, four, and five factors extracted. Then, the author

and her advisor independently considered each factor solution to determine the best
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solution (i.e., the highest loading items with the fewest cross-loadings andahesgre
variance explained while maintaining parsimony). Both researchers indegignde
selected the three factor solution as having the best fit for the data.

Using the three factor solution, 3 items were deleted because they did not load at
.30 or greater on any factor (item 25, then 15, then 23). Then, 4 items were deleted
because they did not load at .35 or greater on any factor (item 31, then 34, then 22, and
then 7). The final scale had 29 items (alpha = .92). The first factor had 14 items, the
second factor had 9 items, and the third factor had 6 items. Final items and factor
loadings are reported in Table 1. The three factor model explained 43.26% of the total
variance.

The two hypothesized factors (Cultural Socialization and Racial Sotiatiya
seemed to correspond to the third and first factors, respectively. In additiinal, fa¢tor
emerged, which we called Building Relationships in Socialization. Téiefdictor, Racial
Socialization, corresponded to items that assessed parents’ beliefs aboytoiti@nce
of teaching their children racial awareness and how to deal with ractsm an
discrimination (alpha = .87). The second factor, Building Relationships in Satiatiz
measured parents’ beliefs about the importance of establishing relgtonsth adults,
children, and the community of the child’s birth country (alpha = .85). The third factor,
Cultural Socialization, assessed parents’ beliefs about the importaneelahgetheir
child cultural pride for their country of origin (alpha = .84). These three fautere
related positively to each other, however, the shared variance was appriyxividate

40%, suggesting the factors were measuring distinct constructs.
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A second factor analysis was conducted for the Cultural and Racial Saidaliza
Self-Efficacy Scale. The factorability of the data for this measaagsessed using the
Kaiser-Meyer Measure of Sampling Adequacy (KMO) and Bartlettsdakesphericity;
the KMO was .82, and Bartlett’s test was significgh{153,N=200) = 1373.339 <
.01, indicating that this data set was factorable.

To examine the factor structure of the Cultural and Racial Socializaiébn S
Efficacy in White Adoptive Parents measure, a Principal axis factorasahth Promax
rotation (number of factors unspecified) was conducted. The scree plot andesarianc
accounted for suggested solutions ranging from one to six factors; aggifewetems
loaded on factor six and multiple loadings occurred across factors. Therefore five
additional factor analyses were conducted with one, two, three, four, and fivs facto
extracted. Then, the author and her advisor independently considered each factor soluti
to determine the best solution (i.e., the highest loading items with the fewest cros
loadings and the greatest variance explained while maintaining parsimony) land bot
researchers selected the four factor solution as having the best fit éatséhe

Using the four factor solution, 3 items were deleted because they did not load at
.30 or greater on any factor (item 12, then 2, then 19). Then, 1 item was deleted because
it loaded at .30 or more on more than 1 factor (item 22). Finally, 3 items were deleted
because they became less than .30 on any factor (items 4, then 14, and then 24). The final
scale had 18 items (alpha = .85). The first factor had 7 items, the second factor had 4
items, the third factor had 4 items, and the fourth had 3 items. Final items and factor
loadings are reported in Table 2. The four factor model explained 50.08% of the total

variance.
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The two hypothesized factors (Cultural Socialization Self-Efficacy awiBR
Socialization Self-Efficacy) seemed to correspond to the second and fiossfac
respectively. In addition, two additional factors emerged, which we Bédedntal
Involvement in Socialization Self-Efficacy and Race-Related Sociatduself-

Efficacy. The first factor, Racial Socialization Self-Efficacgrresponded to items that
assessed how confident parents feel in their ability to teach their chatlaa@reness
and coping strategies for racism and discrimination (alpha = .84). The sectord f
Cultural Socialization Self-Efficacy, reflected parents’ configeimctheir ability to plan
activities and provide opportunities that would enhance their children’s cultudal pri
(alpha = .75). The third factor, Parental Involvement in Socialization Setfaeffj
measured parents’ confidence in their ability to actively participatteeir child’s
socialization (i.e. join the child in learning the language of origin, live suedlysisf the
child’s birth country) (alpha = .67). The fourth factor, Race-Related Sociate) Gilf-
Efficacy, assessed parents’ confidence in their ability to teach thieiratiout their
race’s struggle for equality and engage in activities relatecttal social justice (alpha =
.79). These four factors were related to each other, but only shared 10 to 2€% of t
variance, suggesting they were distinct constructs.

Descriptive Statistics

To address the second purpose of the study, which was to learn more about the
sample’s demographic characteristics, as well as White Rdeiatitly statuses, levels of
beliefs, self-efficacy, and behaviors, descriptive statistics vwadcalated for all variables
(see Tables 3, 4, and 5). All of the participants were White adoptive parentaiof Asi

children. The average age was 44.33 (SD = 7.7). Of the 200 participants, 91.5% were
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female and 8% were male. The majority of parents surveyed were married (86d%)

most identified as heterosexual (98%). The average income was $106,497 (SD =
$73,082). Most of the parents had a high level of education: 60.5% had a graduate level
education, 27% had completed a 4 year college, 6.5% completed a two year college, 5%
completed high school, and only 1% did not complete high school.

Parents reported having a total of 300 adopted children (an average of 1.5 adopted
children per family), 286 of who were children adopted from Asia (see Table #)ef
286 children, the majority were adopted from China (37.4%), Korea (31.1%), Vietham
(20.3%), and Thailand (7.8%). A small number of parents reported having children from
the Philippines (1.4%), Kazakhstan (0.7%), Cambodia, Taiwan, Kyrgystan, and Nepal
(0.3% each).

The fourteen non-Asian children who were adopted belonged to families that had
at least one Asian adopted child. These adoptees came from countries including the
United States, Russia, Ethiopia, Uganda, and Guatemala. Of all the adopted childre
62% were female and 38% were male. The average age of adoptive children was 7.56
(SD =5.82), and their average age at time of adoption was 15.82 months (SD = 8.79).

Parents also reported having a total of 135 biological children, 65 of whom were
female and 70 were male. The majority of the biological children wereilbedas
White (94.4%), while 1.4% Black/African American, and 1.4% Asian/Pacific Islander
with 2.8% described as “Other” race that was not included above (this may be because
the participant’s partner may have been of another race). The biologiclaénhiere

mostly born in the United States (95.5%), though a few were born in other countries
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(England, Norway, Ireland, India, Argentina). The average age of the biolobilsaken
was 14.61 (SD = 8.79).

Parents described their communities as mixed racially (50%) or mokttg W
(49%), with 1% living in mostly non-White communities. A post-hoc ANOVA revealed
no significant differences on the variables of interest between parents tdanlive
communities that were mostly White and mixed racially. Most parents livadurisan
areas (57.5%), with the remainder split almost equally between rurallzend aneas
(22% and 20.5%, respectively). The most frequently reported states einasidere
Maryland (19.5%), Vermont (11%), Texas (8%), New York (5%), Virginia and Arizona
(4% each), Massachusetts, New Jersey, and Pennsylvania (3.5% each). Parésds repor
that they accessed the survey through the internet (52.5%), an adoption agency or
organization (32%), or personal contact (15.5%).

The most frequently listed reasons for international adoption in this samgle wer
specific interest in child’s culture of origin (56.5%), limited possibility oftbparent
claims (42.5%), other reasons not listed (37.5%), less wait time than for Amerfizals i
(34.5%), and feeling families were needed most for children in developing esuntri
(32%). A small number of parents also listed wanting to choose the baby’s gender
(14.5%), and not being eligible for an American infant (5.5%).

Overall, the sample reported strong beliefs in the importance of radiautural
socialization (M = 167.19, SD = 21.35, range 34-204). For the first factor, Racial
Socialization, parents scored a mean of 4.52 (SD = .71, range 1-6). For the second fact

Building Relationships in Socialization, the mean score was 4.82 (SD = .80, rahge 1-6
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For the third factor, Cultural Socialization, the mean score was 5.43 (SD = .64 lrang
6).

The sample also reported moderate levels of cultural and racial sdimalizalf-
efficacy (M = 73.17, SD = 15.21, range 0 to 108). Ranging from O to 6, the first factor,
Racial Socialization Self-Efficacy, had a moderately high mean of 432 (%88). The
second factor, Cultural Socialization Self-Efficacy, also had a motiehaggn mean of
4.77 (SD = 1.07). The third factor, Parental Involvement in Socialization Sel&&yf,
had a low mean of 3.58 (SD = 1.92). The fourth factor, Race-Related Social Sedtice
Efficacy, also had a low mean, at 3.19 (SD = 1.51).

In terms of socialization behaviors in which the parents were curremgihgeny,
the frequency of behaviors was low. Parents had a low mean score for cultural
socialization behaviors (M = 20.66, SD = 8.53, range 0-56) and a very low mean score
for racial socialization behaviors (M = 9.14, SD = 8.82, range 0-56).

On the White racial identity measure, scores on each the subscales could range
from 10 to 50. Parents had low scores in the Reintegration status (M = 15.74, SD = 4.12).
They scored moderately in the Immersion/Emersion status (M = 29.03, SD = 5.63).
Correlational Analyses

The third purpose of the study was to learn about the relationships among the key
variables in this sample of White adoptive parents (see Table 6). To addsgasplose,
Pearson’s correlations were conducted among the variables of interesaluef <.01
was chosen to determine significance given the large number of analyisissstudy.

Consistent with expectations, the White Racial Identity status of ReatitEn

was related negatively to cultural socialization beliets {.34) and negatively to racial
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socialization beliefsr(= -.41). Reintegration also was associated negatively with racial
socialization behaviors € -.19). There was no correlation between Reintegration and
cultural socialization behaviors.

Consistent with expectations, Immersion/Emersion was correlated/elysio
cultural socialization beliefs € .29) and racial socialization beliefs.44). In
addition, Immersion/Emersion was associated positively with both custocallization
behaviorsi( = .18) and racial socialization behaviars=(.22).

Consistent with the hypotheses, there was a positive relationship betweeal cult
socialization beliefs and cultural socialization behaviors .48). There also was a
positive relationship between racial socialization beliefs and racialligation
behaviorsi( = .44). Cultural socialization self-efficacy was correlated pojtitce
cultural socialization behaviors € .39) and racial socialization self-efficacy was
correlated positively to racial socialization behaviors (23). Finally, there was a
positive relationship between cultural and racial socialization behaviers37).

Linear Regressions

The fourth purpose of the study was to examine the contributions of White Racial
Identity, cultural socialization beliefs, racial socialization belietdtural socialization
self-efficacy, and racial socialization self-efficacy to the caltand racial socialization
behaviors of the parents. To address this purpose, two hierarchical lineasioegresre
conducted, where the outcomes were cultural socialization behaviors and racial
socialization behaviors (see Tables 7 and 8).

In the first step for both of these regressions, the two White Racial ydentit

statuses that had acceptable internal consistency were entered as Rdilategation
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and Immersion/Emersion). In the second step, the three factors forzdmalibeliefs
were entered (Racial Socialization, Building Relationships in Socializatnd Cultural
Socialization). In the third step, the four factors of socialization setfaefyi were entered
(Racial Socialization Self-Efficacy, Cultural Socialization efficacy, Parental
Involvement Self-Efficacy, and Race-Related Social Justice $fetaEy).

In the regression predicting cultural socialization behaviors, the variables
collectively accounted for 32% of the variance, with the beliefs variakBés)(and the
self-efficacy variables (5%) contributing to involvement in cultural szeitbn
behaviors. The racial identity variables did not contribute to the prediction cjemegat
in cultural socialization behaviors. With regard to the relative importance of the
contributions of each variable, the belief in the importance of cultural satiahz
predicted unique variance in the actual cultural socialization behaviors.

In the second hierarchical regression predicting racial socializatiomibef)dahe
variables collectively accounted for 22% of the variance. Variance wasrded for by
the White racial identity variables (8%) and the beliefs variables (1P46)self-efficacy
variables did not contribute variance to the prediction of parents’ racial sat@iiz
behaviors over and above the variance accounted for by racial identity ansl. belief
Finally, with regard to the relative importance of the contributions of eacibleayri
beliefs in the importance of racial socialization predicted unique variarthe tacial
socialization behaviors.

The fifth and final purpose of the study was to test a model which linked cultural
and racial socialization beliefs and cultural and racial socialization betakrough two

moderators: cultural socialization self-efficacy and racial saeiadin self-efficacy. The
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hypotheses were that cultural socialization self-efficacy andl ssélization self-
efficacy were moderators between their respective types of sat@aibeliefs and
behaviors. Two additional hierarchical regressions were conducted with kultura
socialization behaviors and racial socialization behaviors as the outcomes.

To test the hypothesis regarding cultural socialization behaviors, werftesed
the cultural socialization beliefs factor, then cultural socializatiore$ttiacy, and
finally, an interaction term created by multiplying the z-scores for @llsacialization
beliefs by the z-scores for cultural socialization self-effiq@eg Table 9). For the
hypothesis related to racial socialization behaviors, we first entenatisacialization
beliefs, then racial socialization self-efficacy, and finally, the atigon term comprised
of the z-score of racial socialization beliefs multiplied by the z-sworacial
socialization self-efficacy (see Table 10).

The model for cultural socialization behaviors collectively accounted for 26% of
the variance in behaviors. Variance was accounted for by cultural sowmalibatiefs
(23%) but not by cultural socialization self-efficacy or the moderatoabigri(cultural
socialization beliefs multiplied by cultural socialization selfety).

The model for racial socialization behaviors collectively accounted for 21% of the
variance in behaviors. Variance was accounted for by racial socializatiefs {£9%),
but not by racial socialization self-efficacy or the moderator variabtga(rsocialization
beliefs multiplied by racial socialization self-efficacy).

Posthoc analyses
A post hoc regression analysis was conducted as well. tsiraj socialization

behaviors as the outcome, we first entered racial socialization beliefs, therl@ted
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social justice self-efficacy, and finally, the interaction term caseprof the z-score of
racial socialization beliefs multiplied by the z-score for raceedlaocial justice self-
efficacy (see Table 11This model for racial socialization behaviors collectively
accounted for 22% of the variance in behaviors. Variance was accounted famaby rac
socialization beliefs (19%), but not by race-related social justice8el&cy or the
moderator variable (racial socialization beliefs multiplied by ratated social justice
self-efficacy).

We conducted an additional posthoc analysis. Specifically, two MANOVAs were
calculated to examine the beliefs, self-efficacy, and behaviors for pebplsacsred in
the top 30% and bottom 30% (high and low scorers) on the Reintegration and
Immersion/Emersion subscales of the WRIAS. Significant differences fwend
between high and low scorers on Reintegration on cultural socialization heleés,
socialization beliefs, cultural socialization self-efficacyjabsocialization self-efficacy,
and parent involvement self-efficaqy<.01). Significant differences were found
between high and low scorers on Immersion/Emersion on cultural socializatiefs beli
racial socialization beliefs, building relationships socialization lslreice-related social
justice self-efficacy, cultural socialization behaviors and racial koai@n behaviorsg

<.01).
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CHAPTER FIVE
Discussion

This study furthered understanding of the experiences of White adoptive parents
of Asian children living in the United States. We know that cultural and racial
socialization is helpful for the self-esteem and identity of Asian adoptestteil
(Mohanty et al., 2007; Yoon, 2001), but we did not know why some parents did or did
not engage in these socialization processes. In this study, we learnadttivat and
racial socialization beliefs were the most important predictors of aulnd racial
socialization behaviors, above and beyond the contributions of White racial identity
statuses, cultural socialization self-efficacy, and racial soataiiz self-efficacy. Thus,
this study advanced knowledge regarding factors that may explain Whitévadopt
parents’ cultural and racial socialization behaviors.

The group of parents in this study was relatively affluent and had higls lefvel
education, which may have contribute to their socialization practices (i.e., #yelyane
had access to more resources). They reported adopting children from divarse As
countries, so they may represent a broad group of adoptive parents. In addition, more
than half reported that one of the reasons they chose international adoption wafsca spe
interest in the child’s culture of origin. On average, they endorsed a high |dediedf
in the importance of cultural and racial socialization, and they felt efficacn
culturally and racially socializing their children. However, they regabe low frequency
of socialization behaviors, engaging in cultural socialization behaviors anfes 8 year,

and racial socialization behaviors only once or twice a year.
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The results of this study provided preliminary support that beliefs about
socialization are comprised of three factors. The authors of the beliefarm@dgassatti,
Vonk, & Gregoire, 2004) conducted a factor analysis which resulted in a six factor
model, but we hoped to see whether the items also corresponded to two broader
categories, cultural and racial socialization. Two of the scalesriteged in our study
were hypothesized factors: cultural socialization beliefs and raciallization beliefs. In
addition, a third factor emerged which described beliefs about the importance afduildi
relationships with other adults and children of the child’s country of origin as a
significant component of socialization. This factor measures whethertphiieve it is
necessary to go beyond the typical cultural activities and form meaningfubmslaps
with people that can provide knowledge and experiences about the child’s country and
race of origin. This third factor may be an important component of socializatiefsbel
because it measures parents’ commitment to engaging with people whdsirarkild’s
culture and race of origin. Building relationships takes a certain typeoof,efdbmpared
to other cultural activities. However, it is important to consider that some paraptsot
have endorsed these beliefs because they live in areas that are less digdhss; do
not have access to other people of the child’s culture. In addition, this also could be a
measure of parents’ extraversion and ability to reach out to people in their community

The original (Massatti et al., 2004) authors discovered a factor called
“Multicultural Planning with Integration” which, like Building Relationshjpequired a
close level of contact with people of the birth culture. However, this factor onhdext|
two items, while Building Relationships includes nine items that seem to encapas

range of beliefs about whether having personal relationships with people aftthre of
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origin is important. We believe the three factor model is parsimonious and thedbretic
clear for predicting behaviors (i.e., separating cultural and racialigatian beliefs).

In addition, the results of this study provided preliminary support for a reliable
and valid measure of White adoptive parents’ cultural and racial socializafion se
efficacy. Two of the factors that emerged, cultural socializatione$tetacy and racial
socialization self-efficacy, were consistent with our hypotheses. @idit@al factors
emerged, parental involvement in socialization self-efficacy, and réatedesocial
justice self-efficacy, that contribute additional information about the pradesssf-
efficacy in White adoptive parents. These two factors also seem to go bbgdgpital
socialization activities, to activities that may require the parents tonddime and
energy to becoming a multicultural family.

Parental involvement in socialization self-efficacy is salient bec#useasures a
parents’ confidence not only in teaching their children to have cultural antipade
but also their confidence in themselves becoming integrated in the child’scultur
Previous research had found that the positive effects of socialization onrclaitdre
stronger when parents become involved (Huh & Reid, 2000), thus, this factor may be
especially important. Race-related social justice self-efficaaynew factor that has not
been researched before, but may be important to consider because it measuies pare
confidence in their ability to get involved at an institutional level in elitmgaracism.
This construct may be connected to actual involvement in these activities afiodtcom
with discussing race and societal change related to race, which coulchiighan’s

attitudes toward their racial background.
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Another purpose of this study was to learn more about adoptive parents’ current
cultural and racial socialization practices with their transracidiyted children. One of
the most important findings of this study was that parents reported low ri@gs ®f
actual socialization activities with their children, particularly absocialization
activities. On average, parents reported engaging in cultural socmadiaativities
several times a year, but reported engaging in racial socializatigiti@s only once or
twice a year. None of the socialization activities seemed to be carried autegular
basis (i.e. monthly, weekly, or daily). Cultural activities were reported tar @core
frequently than racial activities, which supported our hypothesis that pareunits be
more likely to teach their children about culture than about race.

While celebrating cultural pride may have become more common in recesit yea
race seems to be discussed less frequently. There could be a variety of iexygdoat
this result, including that parents do not find racial socialization to be as impotiand. T
also seems to be more stigma associated with talking about race, and paydrdsena
conflicting feelings about what might happen if they discuss race withchitdren.

Some parents may not be able to recognize the privileges that they haesw@sat r

being White (McIntosh, 1998). Previous research has discussed that White people can
have a range of emotional reactions when thinking about racial issues, includiety,anxi
anger, sadness, guilt, and shame (Spanierman & Heppner, 2004). White adoptive parents
may fear that they could make their child feel different from the rest dathigy. They

also may feel anxiety about how to approach the subject, sadness about raciatiesequa
which lead them to avoid the subject, or feel guilt and shame about benefitting from

White privilege.
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It is also possible that the measure used for socialization behaviors did not capture
all the socialization behaviors in which parents are engaging. For exdhipl®easure
did not include items on visiting the birth country, discussing Asian countries’ current
events, or day to day experiences that parents may take as opportunities twesociali
However, it seems that although the terms are narrow, they do cover the mosininport
parts of socialization that occur in minority families. It may be impott@nbte that the
behaviors scale was originally created to measure cultural and racaizsdion in
African American families, and adapted for White adoptive parents of Asianeshildr
Perhaps the paradigm for families of color does not apply to White parents with
transracial adopted children. Socialization is bound to be different from same-ra
families because parents do not have personal experience in being a raci&.minor

Another question for White adoptive parents may be to what degree they identify
with the child’s culture and race. Some White parents may be familiar witthilldés
country of origin, having lived there or researched the history of the countnseetiy,
while other parents may not have much knowledge about the country before deciding to
adopt. Parents also may live in communities that are mostly White, where they do not
have access to resources such as cultural events, or to Asian adults and clilidren wi
whom the child could establish relationships.

Another contribution of this study was to investigate the role of White racial
identity in adoptive parents’ cultural and racial socialization behaviors. @olgftthe
six statuses were found to have acceptable internal consistency for this:sample
Reintegration and Immersion/Emersion, and thus, only these two statusescketed

in the final model. Some of the other statuses have not had consistent reBabi|idest
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studies (Behrens, 1997; Westbrook, 1986). In addition, the reliabilities may re&ave be
lower than they were in other studies because this study was focused on rbkttieen
White parents and their Asian children, while the WRIAS focuses on Black/White
relations. Parents may have completed the questions inaccurately becaussr ¢hey
worried about being perceived as racist. In this study, about 20% of peoplectssteat
the survey dropped out before completing all the measures. A large portion of these
people exited the survey during or after the WRIAS. We only included as jpant€ithe
people that completed all the measures. It may be that the sample of patents tha
completed the survey had a more positive White racial identity than average, svhich i
supported by the low scores on the Reintegration status and moderate scores on
Immersion/Emersion. A few parents sent emails to the researchguiaounyg that they
felt these questions were irrelevant to their relationship with thedrehil Thus, we may
not have gotten an accurate description of all White adoptive parents’ racidlidenti
statuses, because those with a less positive identity could be more likelyashiaeled,
angry, or conflicted, and then exit the survey.

However, there were acceptable reliability estimates for tatasts. We had one
status from each of the groups that we had hypothesized would have differilogsela
with the outcome variables. The parents tended to score low in Reintegration and
moderately in Immersion/Emersion. This suggests that the sample wastehaed by
positive self-reflection on their identity as Whites and that they did not suppisrrar
White superiority. Perhaps this is true of most parents that are open to adotssg acr
races, or it also could have developed as a result of having a child of color and seeing

their interactions with members of the community. The results supportedehbeatis of
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the relationships that we had hypothesized: the active and passive endocfeMeite
superiority and Black inferiority related negatively to socidlmabehaviors, while the
self-initiated development of a positive White identity related positivespotialization
behaviors. Thus, racial identity might play a salient role in racial angrabllt
socialization behaviors of adoptive parents, however the measure that we used did not
allow us to completely test this proposition. Posthoc analyses did show that ¢inere w
significant differences between parents that scored high and low on Reiotegradi
Immersion/Emersion, in their beliefs, self-efficacy, and behaviors. A divegse
sample of parents may have shown that White racial identity is an importaiibwaiantr
However, it is critical to remember that in this sample, though theseattar$ did
appear to contribute variance to the prediction of cultural and racial sowtaliza
behaviors, it was only a small amount.

Parents in this study reported high levels of beliefs in the importancewfatul
and racial socialization. This supports the idea that there has been a shifagt the
decade towards valuing and celebrating cultural and racial diversityarbets’ beliefs
were the most important predictor in the model for predicting cultural aral raci
socialization behaviors. However, parents’ beliefs only accounted for 26% of the
variance for cultural socialization behaviors, and 20% of the variance for racial
socialization behaviors. This means parents’ beliefs are not corresponduily dire
their behaviors. Other factors must be at play, preventing parents from belmaving i
accordance with their beliefs.

Our hypothesis was that self-efficacy could be one of these factansaimts

reported moderately high levels of self-efficacy in their ability toycaut cultural and
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racial socialization behaviors. Self-efficacy did not appear to be as imjpastare had
theorized, because it only added a small amount of additional variance after axgrounti
for cultural and racial socialization beliefs. This was the first knowtrofebe
importance of self-efficacy in predicting behaviors related to cultmciacial
socialization in adoptive families. Parents seemed more confident intligiesto
teach their children about culture and race through activities, but felt le sgecdmh
their abilities when they had to personally become involved in the process (i.eaxdearni
the language of origin along with the child) or in race-related socitatguactivities (i.e.
working to end racism). Perhaps these last two types of self-efficacydracbfran
effect in determining parents’ socialization behaviors. However, the reslit®di
support the hypothesis that parents’ levels of cultural and racial sat@izelf-efficacy
would be moderators between their respective types of beliefs and behaglasidss
did not seem to depend on the levels of self-efficacy; instead they wereydieéatied to
beliefs. Levels of confidence do not appear to be impeding this sample of parents from
enacting their socialization beliefs. It is possible that this study sanfi@m a group of
educated parents who were generally high in beliefs and self-effficaeyange of self-
efficacy may have been restricted and not representative of the generatipomila
adoptive parents. It seems that self-efficacy would be more important ferghonts
that did not feel confident in their abilities to socialize.

Another limitation could have been that the items from the beliefs, selfaffica
and behaviors measure were not matched on specificity. Items assel$sffgcaey and
related constructs should be similar in degree of specificity (Lent &aiat987). For

example, specificity would not match if the beliefs measure had an item @iscussing
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race generally, while the self-efficacy measure had an item on degreefiolence in
talking to strangers who make racist comments at the grocery store. éfpween
examination of the items on the beliefs, self-efficacy, and behaviors rasagseems
that items did match on levels of specificity.

A question arose about whether the shared variance between cultural and racial
socialization beliefs and cultural and racial socialization self-effiedfected the results.
Upon examination of the bivariate correlation, there did not appear to be a lot of shared
variance. One factor that may have masked the relationship betweeriicatlyednd the
outcomes could have been a lack of variance within the scores on the selfrefficac
measure. To test this idea, a hierarchical regression was run usingasee secial
justice self-efficacy in the place of racial socialization sdita€y, since there appeared
to be more variance in social justice self-efficacy. However, this madi@ladiaccount
for more variance than the others, which suggests that the lack of variance vatbatft
efficacy measure did not seem to mask a relationship.

Thus, these results suggested that there is more of a direct relgtioasieen
beliefs and behaviors. This could mean that self-efficacy is not an importaiil@abut
the four factors of socialization self-efficacy should be studied further b @eg of the
four contribute to parents’ behaviors. Given that the measure was developed for this
study, it is possible that our instrument was not accurately measuring theicoofstr
cultural and racial socialization self-efficacy. Additional researchdchelp support the
validity and reliability of our instrument. In any case, self-efficacg factor that could
be improved through training, so if it did play a role, it would be important for adoption

professionals to address it with parents. For example, professionals couldatesanth p
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about socialization and help them practice socialization activities (forpeam
discussing racism with children) to increase parents’ confidence in theteabil

If parents feel socialization is important, and they feel fairly configetheir
ability to culturally and racially socialize, it remains unclear whyfteguency of
socialization activities so low. Further research is necessary to wamtkevghat other
factors may impede parents from engaging in cultural and racial gati@ati behaviors.
A few possibilities include colorblind attitud@deville, Lilly, Duran, Lee, & Browne,
2000), political orientation, White guilt (Spanierman & Heppner, 2004), and other
negative feelings about White privilege.
Strengths of the Current Study

This study focused on predictors of adoptive parents’ cultural and racial
socialization behaviors. Parent-related factors have not been studied extandively
past, so this study contributes new knowledge about how parents’ White racii&yjdent
cultural and racial socialization beliefs, and cultural and racial sodiahzself-efficacy
are related to parents’ actual socialization practices with their amilBegents’ cultural
and racial socialization beliefs were the most important parent vanmaptedicting their
socialization behaviors. This study used empirically validated measures ocarcedr
support for a new measure of cultural and racial socialization self@fficaadoptive
parents.

Previous research on adoptive parents has not used theoretical models, but this
research was based in two theoretical models, White Racial Identity T(iesnys,

1984, 1990) and Self-Efficacy Theory (Bandura, 1977). Neither of these theories
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appeared to be as essential as beliefs about socialization in explain#hig astomn
behaviors, but it was important to test them and investigate their possible carigbut
The current study also made a clear distinction between cultural satediand
racial socialization, which have been confused in the past. Our results suggested that
parents are more likely to engage in cultural socialization than racializatooe, and
that neither type of socialization is engaged in frequently. This knowledge @an hel
provide directions for adoption professionals working with adoptive parents (see.below)
Limitations
There were also several limitations in the study design. The study was
correlational, so though we can find relationships between the variables, we cannot
determine causation. In addition, the data was gathered through parenepseaH:rDue
to social desirability, parents may sometimes be biased when reportingwheieliefs
and behaviors. They may not want to admit to colorblind or racist beliefs or behaviors.
Or, they may exaggerate the frequency of their socialization behavioeseglmgly,
they endorsed low levels of engagement so if they were reporting oveitiyglgs
active engagement in these activities would be very low.) Thus, another study c
compare parents’ reports of their socialization behaviors to their chédmemorts of
what they experienced. In addition, only one parent from each family was invited to
participate in this study, and the parents may not have been assessing theodelgicke t
both parents were engaging in the behaviors (one parent could be more active than the
other).
The measures that were used may also have limitations. Since ti@reapitive

families are a relatively new area of research, most measureadtdween tested
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extensively and may not have established reliability or validity. Weedeanew

measure of cultural and racial socialization self-efficacy bedfse was no existing
measure to use. The factors that emerged would have to be tested again with another
sample using a confirmatory factor analysis. The White Racial tgen&asure also had
low reliability in this sample, which affected our ability to use all six ofstia¢uses as
predictors.

Finally, this sample may not have been representative of all White adoptive
parents in the United States. For example, recruitment methods could have cahtoibute
oversampling specific types of parents. Parents that regularly visit adopion groups
or forums seem to be more motivated to seek advice and support, and thus may be more
likely to culturally and racially socialize their children; personal cdstatthe
researchers may also be more educated about cultural and racial samalReatruiting
from adoption agencies and organizations may be the best way to obtain a more
representative sample, however, additional connections have to be established with the
agencies and incentives may be needed to offer to participants. We also do not know if
the results apply to White parents that have transracially adopted children frerm ot
countries (i.e. in Latin America, Africa) or for White adoptive parents thatiti
countries other than the US and may have different racial dynamics.

Future Directions

Additional research is needed to further understand White adoptive parents’
cultural and racial socialization practices. Future research might l@ald#ional
personality factors that may predict parents’ socialization behavioesy Aatctors that

may contribute include colorblind attitud@seville et al., 2000), political orientation,
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extroversion and introversion, White guilt (Spanierman & Heppner, 2004), and other
negative feelings about White privilege. Adult adoptees also could be askésltteera
parents on personality factors and relate these to their experiences patbets’
socialization practices.

In this study, only one parent from each family could participate. A futurg stud
might ask both parents to complete the measures and analyze whether thefdegree o
agreement between the parents affected socialization behaviors. Parehtismbk
asked to carry a journal where they could write down every time they engaged in a
cultural or racial socialization activity, or carry a personal diggaistant (PDA) and fill
out a questionnaire each time racial or cultural issues or activities demther way to
address limitations of self-reports would be for researchers to usecaedbberve
parents’ cultural and racial socialization behaviors with their children xomple,
asking the parent to talk to their child about a specific cultural or racializatiah topic
for ten minutes) and then rate their socialization practices more objectively

Perhaps parents’ socialization behaviors are being determined by a lackssf acc
to resources, rather than a lack of interest. A future study might take atyelit
approach to ask parents about what specific resources are available in tieimaym
(i.e. adoption support groups, language schools, immigrant communities from the child’s
country of origin, etc.). This study could ask parents whether they take advahtage
community’s resources, why they do or do not, and what their feelings are about their
level of involvement. Furthermore, some parents may say that a lack of tveatsre
them from engaging in cultural and racial socialization activities.rdhddren may be

involved in other after-school activities, sports, or travel which they prioritare than
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cultural and racial socialization activities. Other parents may stop engage/hen their
child shows little interest in these activities (some children mayHaethese activities
separate them from their peers).

Another area of research could be additional testing of the cultural and racia
socialization self-efficacy measure that we created. A confirm&ctor analysis is
needed to see if the four factors we found are supported with additional samples. Futur
studies should investigate the connection (or lack thereof) between culturaliahd rac
socialization self-efficacy and cultural and racial socializatidrab®rs. If there does not
appear to be a connection, it would be interesting to learn more about why paents ar
confident in their abilities but do not use them. Perhaps one of the factors mentioned
above that mediates or moderates the relationship.

Based on our results that parents’ beliefs are most important in predictmg the
behaviors, another area of future research could be an experimental study of an
intervention. Parents at an adoption agency could be assigned to control and experimental
groups, where the experimental group attends workshops that educate about the
importance of cultural and racial socialization. The control group could be oniagwai
list to attend the workshops after the study is completed. Both groups would have their
beliefs and behaviors assessed before and after the intervention, to see g ah#nge
experimental group’s beliefs were related to changes in their behavibrgheir
children.

Implications for Practitioners
We originally believed that if we were to design a program to help improve the

rates of cultural and racial socialization, we should focus on self-efficatinareasing
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parents’ confidence in their abilities to socialize their children. Howeverdoes not

appear to be the most important factor related to behaviors. White racidalyidésa

does not appear to be very important, which may be a positive sign, because it would be
more difficult to change. Instead, interventions might focus on shifting White adopti
parents’ beliefs about cultural and racial socialization. This might be done loyrayvai
political discussion, and instead, focusing on the benefits for adoptees. It coulgfbke he
to educate parents on research findings that they may not normally access,thech a
relationship between cultural and racial socialization and the adopteetstssfn and
healthy cultural and racial identity development (Mohanty et al., 2007; Yoon, 2001).
Another idea would be to have a seminar where adult adoptees could speak about their
experiences and the importance of cultural and racial socialization ihitkesir

Education about the importance of cultural and racial socialization for adoptges m
change parents’ beliefs about socialization and make them more likely to ¢hainge
behaviors with their children.

Some people also might interpret these findings as a sign that adoption agencies
should only place children with parents who strongly believe in cultural and racial
socialization. If agencies were to decide to do this, it might benefit the addyitierc
by providing more of an assurance that they will be taught about their culturacand r
However, this would be a controversial decision which could keep more children in
orphanages rather than with families. Further research is necessaritdeswhether
parents can be taught the importance of cultural and racial socializatibthisis a

belief that would be difficult to change.
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Conclusions

To conclude, this study indicated that socialization can be seen as two related but
distinct processes, cultural socialization and racial socialization. Tiiig gtovided
initial support for a measure of cultural and racial socialization setiaeff. One
important finding of this study was that beliefs about cultural and raciialigation
contribute more variance to cultural and racial socialization behaviors thanwititer
racial identity or cultural and racial socialization self-efficacy. Aroimportant finding
was that parents are more likely to engage in cultural socialization behidaonnscial
socialization behaviors. Further research will be necessary to understanthgtors
make racial socialization more difficult. We hope that these findings wpl ddbptive
parents and adoption professionals increase cultural and racial socialimaénhance
the identity development of their Asian American children. The findings frosrsthdy
may provide the base for a theoretically grounded and empirically testéedeintion to
educate White parents regarding effective means to culturally andyraoiehklize their

adoptive children.
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Figure 1. Model for White Adoptive Parents’ Cultural and Racial Socialz&ehaviors
with their Asian Adopted Children.

PREDICTORS OUTCOMES

White Racial Identity

-Contact

-Disintegration

-Reintegration*

-Pseudo-Independence Cultural

-lImmersion/Emersion* - . . ..
socialization

-Autonomy -
WRIAS (Helms) — 60 items behaviors
?ﬁ.‘é‘%‘tﬁ%@ with acceptable reliability in Socialization/plurali
sm subscale
Cultural and Racial Socialization (Johnston et al.) — 8
Beliefs: items
Hypothesized as 2 factor scale:
Cultural Beliefs
Racial Beliefs
TAPS (Massatti, Vonk & Gregoire)
36 items
Cultural socialization self-efficacy RL_HI_ _
_ _ socialization
(Berbery & O'Brien) - 12 items behaviors
Preparation for bias
Racial socialization self-efficacy subscale (Johnston
(Berbery & O'Brien) — 13 items / etal.) — 8 items

Moderator: Cultural socialization
beliefs x cultural socialization
self-efficacy

Moderator: Cultural socialization
beliefs x cultural socialization self-

efficacy
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Appendix A
Advertisement to recruit participants

Are you a White adoptive parent of an Asian chrldraldren?
Your help is needed for a research study about tfamilies!

You can provide researchers with valuable inforoathat will help
advance understanding regarding transracial adopfi@milies. This
knowledge can eventually be used to help adopivdiés.

My name is Maria Luz Berbery and | am a doctoral student in counseling psychblogy
the University of Maryland, College Park. | am working with Dr. KareBri@n in conducting a
research study on White adoptive parents of Asian children. We wantriorieee about your
experiences raising a child from a country of origin and race thatféeeedt from your own.
Our study involves a one-time survey that is completed online in about 20 mivotes
responses will be confidential, and although you will receive no direefiteryour participation
will help researchers understand more about international adoptiveefarRilease note that only
one parent from each family may participate because parents in a s@yptespond similarly,
and we only want one set of responses for every family. This researbbdraapproved by the
University of Maryland, College Park IRB for research involving huimarticipants.

Please visit the following link if you are interegtin participating.
You will be taken to a website that gives a desionpof the study. You will
also be able to view the informed consent formreefou decide if you
would like to participate.
http://www.surveymonkey.com/s.aspx?sm=QedD2RIQTSmnIGgkYiTiYA 3d 3d

Contact Information:

Maria Luz Berbery, Doctoral Student Dr. Karen O'Brien, Professor

University of Maryland Department of University of Maryland Department of

Psychology Psychology

1147 Biology-Psychology Building 1147 Biology-Psychology Building

College Park, MD 20742 College Park, MD 20782

mberbery@psyc.umd.edu kobrien@psyc.umd.edu
301-405-5812
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Appendix B: Demographic Questionnaire

1.) Age:
2.) Gender:

a.) Female

b.) Male
3.) Race:

a.) White

b.) Black (African-American)

c.) Asian/Pacific Islander

d.) Native American/Indigenous

e.) Other
4.) Ethnicity:
5.) Education:

a.) Did not complete high school

b.) Completed high school

c.) Completed 2-year college

d.) Completed 4-year college

e.) Completed graduate education (Masters’ or PhD level)
6.) Marital status:

a.) Single

b.) Cohabiting

c.) Married

d.) Separated

e.) Divorced

f.) Widowed
7.) Income:
8.) Sexual orientation:

a.) heterosexual

b.) gay/lesbian

c.) bisexual
9.) My community is:

a.) Mostly White b.) Mixed Racially  c¢.) Mostly non-White
10.) State of residence (select from drop-down menu of all states).
11.) I live in an area that is:

a.) urban b.) suburban c.) rural
12.) Reasons for internatioredloption (select all that apply):

a. less wait time than associated with an American infant

b. not eligible for an American infant

c. feeling that families are needed most for children in developing countries

d. limited possibility of birthparent claims

e. wanting to choose the baby’s gender

f. specific interest in child’s culture of origin

g. other reason:




Demographic Questionnaire, continued

13.) Adoptive children:

Adoptive | Age Age at time of| Gender Race Country of
child adoption origin

OB WIN|F

14. Biological children:

Biological | Age Gender Race Country of
child birth

1

ol O Al W N

15. How did you hear about this study?
a.) Adoption agency or organization
b.) Internet
c.) Personal contact
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White Racial Identity Attitudes Scale (to be titled Social Attitudesl€Sinn Survey)

Helms, J. E. and Carter, R. T. (Ed.). (19®)ack and White racial identity: Theory,
research, and practicéew York: Greenwood Press.

This questionnaire is designed to measure people’s social and political atfltinelies
are no right or wrong answers. Use the scale below to respond to each staf@mient
the number that best describes how you feel.

Strongly Disagree| Disagree Uncertain Agree Strongly Agree
1 2 3 4 5
1. | hardly think about what race | am. 2 3 4
2. There is nothing | can do by myself to solve societyls 3 4
racial problems.
3. I get angry when | think about how Whites have been
treated by Blacks. 1 3 4
4. | feel as comfortable around Blacks as | do around
Whites. 1 3 4
5. | am making a special effort to understand the
significance of being White. 1 3 4
6. I involve myself in causes regardless of the race of
the people involved in them. 1 3 4
7. | find myself watching Black people to see what they
are like. 1 3 4
8. | feel depressed after | have been around Black
people. 1 3 4
9. There is nothing that | want to learn from Blacks. 2 3 4
10. | I enjoy watching the different ways that Blacks and
Whites approach life. 1 3 4
11. | I am taking definite steps to define an identity for
myself that includes working against racism. 1 3 4
12. | | seek out new experiences even if | know that no| 1 3 4
other Whites will be involved in them.
13. | I wish I had more Black friends. 2 3 4
14. | 1 do not believe that | have the social skills to interact
with Black people effectively. 1 3 4
15. | A Black person who tries to get close to you is
usually after something. 1 3 4
16. | Blacks and Whites have much to learn from each
other. 1 3 4
17. | Rather than focusing on other races, | am searching
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for information to help me understand White people. 4
18. | Black people and | share jokes with each other about
our racial experiences. 1 2 3 4
19. | Ithink Black people and White people do not differl 2 3 4
from each other in any important ways.
20. | ljust refuse to participate in discussions about race.
1 2 3 4
21. | I would rather socialize with Whites only. 4
22. | | believe Blacks would not be different from Whites
if they had been given the same opportunities. 1 2 3 4
23. | I believe that | receive special privileges because |l 1 2 3 4
am White.
24. | When a Black person holds an opinion with which 1
disagree, | am not afraid to express my opinion. |1 2 3 4
25. | 1 do not notice a person’s race.
1 2 3 4
26. | | have come to believe that Black and White people
are very different. 1 2 3 4
27. | White people have tried extremely hard to make up
for their ancestors’ mistreatment of Blacks. Now it|i& 2 3 4
time to stop!
28. | Itis possible for Blacks and Whites to have
meaningful social relationships with each other. |1 2 3 4
29. | I am making an effort to decide what type of White
person | want to be. 1 2 3 4
30. | I feel comfortable in social settings where there arel 2 3 4
no Black people.
31. | | am curious to learn in what ways Black people antl 2 3 4
White people differ from each other.
32. | I do not express some of my beliefs about race
because | do not want to make White people mad| it 2 3 4
me.
33. | Society may have been unfair to Blacks, but it has
been just as unfair to Whites. 1 2 3 4
34. | | am knowledgeable about which values Blacks and
Whites share. 1 2 3 4
35. | I am examining how racism relates to who | am.
1 2 3 4
36. | | am comfortable being myself in situations where 1 2 3 4
there are no other White people.
37. | In my family, we never talk about race 4
38. | When I interact with Black people, | usually let them
make the first move because | do not want to offend 2 3 4
them.
39. | I feel hostile when | am around Blacks. 4
40. | | believe that Black people know more about racism 4

[20N¢)]

[21N¢)]

(2 Né)]
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than | do.
41. | I am involved in discovering how other White people

have positively defined themselves as White peopléd. 2 3
42. | | have refused to accept privileges that were given to

me because | am White. 1 2 3
43. | A person’s race is not important to me. 4
44. | Sometimes | am not sure what | think or feel about1 2 3

White people.
45. | | believe that Blacks are inferior to Whites. 4
46 | believe that a White person cannot be racist if he or

she has a Black friend(s). 1 2 3
47. | | am becoming aware of the strengths and limitatipons

of my White culture. 1 2 3
48. | I think that White people must end racism in this

country because they created it. 1 2 3
49. | Ithink that dating Black people is a good way for

White people to learn about Black culture. 1 2 3
50. | Sometimes | am not sure what | think or feel about

Black people. 1 2 3
51. | When I am the only White in a group of Blacks, | ekl 2 3

anxious.
52. | Blacks and Whites differ from each other in some

ways, but neither race is superior. 1 2 3
53. | Given the chance, | would work with other White

people to discover what being White means to me. 1 2 3
54. | | am not embarrassed to say that | am White. 4
55. | I think White people should become more involvegl 2 3

in socializing with Blacks.
56. | I don’t understand why Black people blame me for

their social misfortunes. 1 2 3
57. | I believe that Whites are more attractive and express

themselves better than Blacks. 1 2 3
58. | I believe that White people cannot have a meaningful

discussion about racism unless there is a Black o 1 2 3

other minority person present to help them

understand the effects of racism.
59. | I am considering changing some of my behaviors

because | think they are racist. 1 2 3
60. | | am continually examining myself to make sure that

my way of being White is not racist. 1 2 3

(2 Né)]
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Massatti, R. R., Vonk, M. E., & Gregoire, T. K. (2004). Reliability and validity of tte3nmacial Adoption Parenting

Scale.Research on Social Work Practice, (14, 43-50.

Instructions: This is a questionnaire designechéasure your attitudes about parenting practicsiay be unique to raising a child who is

from a different birth-race or culture than youckaf the statements reflects an attitude or pargrractice that you may or may not agree with.

There are no right or wrong answers, so pleaseemasvhonestly as possible.

Strongly = Moderately Slightly Slightly Moderately  rBhgly

How strongly do you agree or disagree with the fadwing statements? Disagree  Disagree Disagree Agree  Agree Agree

1. | want to help my child establish relationships with childrenf 1 2 3 4 5 6
from his or her birth culture.

2. | Itis a high priority for me to encourage my child to seek 1 2 3 4 5 6
support and advice from adults of his or her race about coy
with prejudice.

3. Paying no attention to racial differences between my child pndl 2 3 4 5 6
myself makes me a better parent.

4. | lItis a high priority to seek out service providers in my 1 2 3 4 5 6
community, such as doctors or dentists, who are of my chil
race or ethnicity.

5. | need to teach my child a variety of coping strategies from| 1 2 3 4 5 6
which to choose when faced with prejudice or bias.

6. | Providing my child with opportunities to learn the history off 1 2 3 4 5 6
the people of his or her race is a high priority.

7. | | feel I must provide my child with opportunities to learnthd 1 2 3 4 5 6
language or dialect of his or her birth culture.

8. | Itis very important to wait for my child to indicate that race 1 2 3 4 5 6
an issue for him or her before initiating discussion on the tq

9. Helping my child feel a sense of belonging within a 1 2 3 4 5 6
community of people from his or her birth culture makes mg¢ a
better parent.

10. | I want to help my child establish relationships with adults ff 1 2 3 4 5 6
his or her birth culture.

11. | I think that young children do not notice racial differences 1 2 3 4 5 6
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12. | I think it is very important to educate my child about the 1 2 4 5

realities of prejudice, bias, and discrimination.
Strongly  Moderately  Slightly Slightly Moderately r8ngly

How strongly do you agree or disagree with the faiwing statements? Disagree  Disagree Disagree Agree  Agree Agree

13. | I know that prejudice and discrimination exist, but | 1 2 3 4 5 6
believe there are more important things about which to
teach my child.

14. | Itis very important to include traditions from my child’s| 1 2 3 4 5 6
birth culture, such as ethnic holidays, in my family
celebrations.

15. | Awareness of my feelings and attitudes about my chilq’s 1 2 3 4 5 6
birth culture and race is crucial.

16. | Examination of my motivation for adopting a child of a 1 2 3 4 5 6
different race or culture is very important.

17. | Itis very important to me to provide opportunities for nfy 1 2 3 4 5 6
child to visit his or her community or country of birth.

18. | I think that coping with prejudice or racism is much the 1 2 3 4 5 6
same as coping with other problems.

19. | Helping my child feel pride in his or her racial heritage 1 2 3 4 5 6
high priority.

20. | I believe that | can prevent problems related to racial 1 2 3 4 5 6
differences by providing love to my child.

21. | I do not believe that racial and cultural differences creg 1 2 3 4 5 6
significant additional parental responsibilities.

22. | Itis very important for me to examine my feelings aboy 1 2 3 4 5 6
interracial dating and marriage.

23. | Books, toys, and dolls that reflect the race of my child§ 1 2 3 4 5 6
very important for my family.

24. | Itis very important that | rely primarily on my own prior| 1 2 3 4 5 6

experiences when helping my child cope with race relg
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Strongly Moderately  Slightly] Slightly = Moderately  rBhgly

How strongly do you agree or disagree with the fabwing statements? Disagree  Disagree Disagr¢eAgree Agree Agree

25. | Itis crucial that | place my child in multicultural schools. 1 2 3 4 5

26. | | believe that it matters little what others think about my 1 2 3 4 5
child’s race as long as | love him or her.

27. | I believe it is very important that | prepare my child to 1 2 3 4 5
recognize racism

28. | I want to provide my child with opportunities to appreciate 1 2 3 4 5
fine arts, such as music and dance, of his or her birth culty

29. | Seeking support and advice from adults or parents of my 1 2 3 4 5
child’s race about dealing with prejudice is a high priority.

30. | I believe that my child and | will make too much of racism 1 2 3 4 5
we develop sensitivity to it.

31. | I want my family to live in an integrated neighborhood wit 1 2 3 4 5
neighbors who reflect the race of my child.

32. | It is very important for me to develop friendships with 1 2 3 4 5
families and individuals of my child’s heritage.

33. | I think it is best to simply ignore insensitive remarks from 1 2 3 4 5
strangers about my child.

34. | It is important for me to remember that others may view m{ 1 2 3 4 5
family as “different.”

35. | I believe that discussions of racial differences with my chijd 1 2 3 4 5
may do more harm than good.

36. | Providing my child with opportunities to learn values and 1 2 3 4 5

traditions of his or her birth culture is a high priority.
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TAPS Behavior Checklist (Original)
Massatti, R. R., Vonk, M. E., & Gregoire, T. K. (2004)

For each of the following items please choose the answer that fits best:

s

No, and | No, but No, but Yes, |
most most most have.
Have you... likely I likely I likely I
will not. will will
someday. | within a
year.
1. | developed friendships with people of your child’'s 1 2 3 4
heritage?
2. | purchased books or toys that reflect your child|s 1 2 3 4
race?
3. | taken your child to language (of birth culture) 1 2 3 4
classes?
4. | been living in a neighborhood with neighbors 1 2 3 4
who reflect your child’s race?
5. | talked with your child about race or prejudice? 1 2 3 4
6. | spoken with an adult of your child’s race about 1 2 3 4
coping with prejudice?
7. | told your child about famous people or heroes|of 1 2 3 4
his or her race?
8. | taught your child a few coping strategies to deal 1 2 3 4
with racially based teasing?
9. | carefully examined your motivation for adopting 1 2 3 4
a child of a different race or culture?
10 | made clear efforts to display intolerance of any 1 2 3 4
, racially or ethnically biased remarks?
11 | carefully examined your feelings about interragial 1 2 3 4
, dating and marriage?
12 | identified any parental responsibilities related to 1 2 3 4

race and culture?
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TAPS Behavior Checklist (Modified)
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Not at | Rarely | Sometimes| All the

To what extent have you... all time

1. developed friendships with people of your 1 2 3 4
child’s heritage?

2. purchased books or toys that reflect your 1 2 3 4
child’s race?

3. taken your child to language (of birth culture) 1 2 3 4
classes?

4, been living in a neighborhood with neighbors 1 2 3 4
who reflect your child’s race?

5. talked with your child about race or prejudice? 2 3

6. spoken with an adult of your child’s race abput 1 2 3 4
coping with prejudice?

7. told your child about famous people or heroes 1 2 3 4
of his or her race?

8. taught your child a few coping strategiesto| 1 2 3 4
deal with racially based teasing?

9. carefully examined your motivation for 1 2 3 4
adopting a child of a different race or culture?

10. | made clear efforts to display intolerance of anyl 2 3 4
racially or ethnically biased remarks?

11. | carefully examined your feelings about 1 2 3 4
interracial dating and marriage?

12. | identified any parental responsibilities related 1 2 3 4
to race and culture?
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Appendix G
Cultural and Racial Socialization Self-Efficacy in White Adoptive Paré@Bérbery &
O’Brien)
Instructions:
Below is a list of activities related to teaching your child about their culture and race.
Please rate how confident you are in your ability to do each of the following items, using
the rating scale from O to 6.

0 1 2 3 4 5 6
Not at all Moderately Highly
Confident Confident Confident

1) Ensure that my child becomes fluent in the language of her/his birth culture.
2.) Often make use of books, toys, or movies that reflect my child’s race.

3.) Speak out against any racially or ethnically biased remarks.

4.) Develop close friendships with adults of my child’s heritage.

5.) As a family, engage in social justice activities focused on ending racism

6.) Actively contribute to group activities focused on my child’s heritage.

7.) Celebrate the most important holidays of my child’s birth culture with outyfami
8.) Teach my child how to confront the stereotypes that people may have about her or
him due to race.

9.) Provide opportunities for my child to develop close friendships with children from
his/her birth country.

10.) Teach my child about his or her race’s struggle for equality in the United.Sta
11.) Talk about my feelings about racism and discrimination with my child.

12.) Pass on to my child the values that are important in his/her culture of origin.
13.) Talk with my child about our racial differences.

14.) Travel with my family to visit my child’s birth country.

15.) Work as a political activist with the goal of eliminating racism.

16.) Join my child in learning his/her language of origin.

17.) Plan and engage in activities that foster pride in my child about his or her race
18.) Role play techniques with my child to use in the case of racial teasingsor rac
comments at school.

19.) Live in an integrated neighborhood with people from my child’s country of origin.
20.) Prepare authentic cuisine from my child’s birth culture on a weekly basis.

21.) Live successfully in my child’s birth country for an extended period of time.

22.) Speak with an adult of my child’s race for ideas about how to cope with racism.
23.) Talk with my child about her or his experiences of racism and racial disdronina
24.) Teach my child about the history of his or her birth country, including the most
important individuals and events.

25.) Teach my child adaptive ways of coping with racism.
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Appendix H
Race, ethnic, and cultural socialization in White parents of Asian adoptees

Johnston, K. E., Swim, J. K., Saltsman, B. M., Deater-Deckard, K., & Petrill, S. A.
(2007). Mothers’ racial, ethnic, and cultural socialization of transra@dibpted
Asian childrenFamily Relations, 56390-402.

Please indicate how often you have done each of the following behaviors with your
adoptive child.

0 1 2 3 4 5 6 7
never not this| oneor | several about several | oncea | several
year two times oncea | timesa | week times a
times | this year| month month week
this year

Preparation for bias subscale

1. I've talked to [child] about racial stereotypes, prejudice, and/or disation against
Asians.

2. I've told [child] that he/she or his/her sibling might be treated differbetiguse of
his/her race.

3. I've explained to [child] that something he/she has seen on TV or in movies showed

stereotypic representations of Asians.

4. I've talked to [child] about Asian Americans fight for equality in the U.S.

5. I've talked to [child] about expectations others might have of Asian'seahilit

6. I've talked to [child] about things he/she was miss-taught in school about Asians.
7. I've told [child] that Asians must be better than White kids to get the saraslsew
8. I've talked about Asian race issues with someone else when [child] could hear.

Socialization/pluralism subscale

9. I've read or provided history books about Asian's experience in the U.S. to [child].
10. I've read or provided fiction about Asian Americans to [child].

11. I've taken [child] to Asian American cultural events.

12. I've done things to celebrate the history of Asian Americans with [child].

13. I've taken [child] to get Asian ethnic clothes or hairstyles.

14. | have taught [child] to speak Asian words.

15. | have celebrated Asian holidays with [child].

16. I've encouraged [child] to play with children from Asia or Asian Americans.
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Table 1
Final items retained for Transracial Adoption Parenting Scale (TAPS)
Iltem Factor
loadings

FACTOR 1: Racial Socialization

30. I believe that my child and I will make too rhuaf discrimination if we develop sensitivity to .76
it.

13. I know that prejudice and racism exist, buelidve there are more important things about .71
which to teach my child.

21. I do not believe that racial and cultural diéieces create significant additional parenting .61
responsibilities.

35. I believe that discussions of racial differesvagth my child may do more harm than good. .58
12. | think that it is very important to educate ohyld about the realities of prejudice, bias, and .58
discrimination.

26. | believe that it matters little what othergthabout my child’'s race as long as | love him or .58
her.

3. Paying no attention to racial differences betwewy child and myself makes me a better parenb5
20. I believe that | can prevent problems relatedhtial differences by providing love to my .54
child.

8. It is very important to wait for my child to ifwdite that race is an issue for him or her before .53
initiating a discussion on the topic.

11. I think that children do not notice racial difénces unless adults point them out. 52
18. I think that coping with prejudice or racismmisich the same as coping with other problems..52
27. | believe that it is very important that | pae@ my child to recognize racism. .49
33. I think it is best to simply ignore insensitimarks from strangers about my child. 46

24. It is very important that | rely primarily onynown prior experiences when helping my child .36
cope with race related teasing or prejudice.

FACTOR 2: Building Relationships in Socialization

2. ltis a high priority for me to encourage myldhb seek support and advice from adults of his.89
or her race about coping with prejudice.

29. Seeking support and advice from adults or parmimy child’s race about dealing with .70
prejudice is a high priority.

10. I want to help my child establish relationshigth adults from his or her birth culture. .66
32. It is very important for me to develop friengishwith families and individuals of my child’'s .66
heritage.

4. It is a high priority for me to seek out provisliin my community, such as doctors or dentists, .55
who are of my child’s race or ethnicity.

9. Helping my child feel a sense of belonging withicommunity of people from his or her birth .52
culture makes me a better parent.

5. I need to teach my child a variety of copingt&gies from which to choose when faced with .46
prejudice or bias.

1. I want to help my child establish relationshith children from his or her birth culture. 43
16. Examination of my motivation for adopting aldhof a different race or culture is very 42
important.

FACTOR 3: Cultural Socialization

19. Helping my child feel pride in his or her rddiaritage is a priority. .80

36. Providing my child with opportunities to learalues and traditions of his or her birth culture .74
is a high priority.

28. | want to provide my child with opportunitiesdppreciate the fine arts, such as music and .72
dance, of his or her birth culture.

17. It is very important for me to provide oppoiities for my child to visit his or her community .67
or country of birth.

14. It is very important to include traditions frany child’s birth culture, such as ethnic holidays,48
in my family celebrations.

6. Providing my child with opportunities to leatrethistory of the people of his or her race is a .42
high priority.
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Table 2

Final items retained for Cultural and Racial Socialization Self-Efficacy Scale
Item Factor

loadings

FACTOR 1: Racial Socialization Self-Efficacy
25. Teach my child adaptive ways of coping with racism. .80
23. Talk with my child about his or her experiences of racism and racial .75
discrimination.
13. Talk with my child about our racial differences. 72
11. Talk about my feelings about racism and discrimination with my child. 2 7
8. Teach my child how to confront the stereotypes that people may have abhoa¥
him or her due to race.
18. Role-play techniques with my child to use in the case of racial temsing | .61
racist comments at school.
3. Speak out against any racially or ethnically biased remarks. .36
FACTOR 2: Cultural Socialization Self-Efficacy
6. Actively contribute to group activities focused on my child’s heritage. 1.04
7. Celebrate the most important holidays of my child’s birth country with ouy .64
family.
17. Plan and engage in activities that foster pride in my child about his or he.49
race.
9. Provide opportunities for my child to develop close friendships witdreml | .41
from his/her birth country.
FACTOR 3: Parental Involvement in Socialization Self-Efficacy
16. Join my child in learning his/her language of origin. .81
1. Ensure that my child becomes fluent in the language of his/her birth cultur®9
21. Live successfully in my child’s birth country for an extended period of tim&1
20. Prepare authentic cuisine from my child’s birth culture on a weekly. bas| .35
FACTOR 4: Social Justice Self-Efficacy
5. As a family, engage in social justice activities focused on endirsgrac 1.00
15. Work as a political activist with the goal of eliminating racism. .73
10. Teach my child about his or her race’s struggle for equality in the United.37

States.
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Table 3
Demographic characteristics of the parents (N = 200)
Variable N %
Race
White 200 100%
Gender
Female 183 91.5%
Male 16 8.0%
No answer 1 0.5%
Marital status
Married 172 86%
Single 19 9.5%
Divorced 4 2.0%
Separated 2 1.0%
Widowed 1 0.5%
Cohabiting 1 0.5%
No answer 1 0.5%
Sexual orientation
Heterosexual 195 97.5%
Gay/lesbian 2 1.0%
Bisexual 2 1.0%
No answer 1 0.5%
Educational level
Completed graduate education (Masters or PhD level) 121 60.5%
Completed 4 year college 54 27%
Completed 2 year college 13 60.5%
Completed high school 10 5%
Did not complete high school 2 1.0%
Racial composition of community
Mostly White 97 48.5%
Mixed racially 99 49.5%
Mostly non-White 2 1.0%
No answer 2 1.0%
Area density of population
Urban 41 20.5%
Suburban 115 57.5%
Rural 44 22.0%
Recruitment method
Adoption agency or organization 64 32.0%
Internet 105 52.5%
Personal contact 31 15.5%
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Demographic characteristics of the children
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Variable N %
Country of birth of Asian adopted children (N = 286)
China 107 37.4%
Korea 89 31.1%
Vietham 58 20.3%
Thailand 22 7.8%
Philippines 4 1.4%
Kazakhstan 2 0.7%
Cambodia 1 0.3%
Taiwan 1 0.3%
Kyrgyzstan 1 0.3%
Nepal 1 0.3%
Country of birth of non-Asian adopted children (N = 14)
USA 9 64.3%
Russia 2 14.3%
Ethiopia 1 7.1%
Uganda 1 7.1%
Guatemala 1 7.1%
Gender of adopted children
Female 186 62%
Male 113 37.7%
Missing data 1 0.3%
Country of birth of biological children (N = 135)
USA 129 95.5%
England 1 0.7%
Ireland 1 0.7%
Norway 1 0.7%
India 2 1.4%
Argentina 1 0.7%
Gender of biological children
Female 65 48.1%
Male 70 51.9%
Parents’ reasons for international adoption
Specific interest in child’s culture of origin 113 56.5%
Limited possibility of birth parent claims 85 42.5%
Less wait time than for an American infant 69 34.5%
Feeling families were needed most for children in 64 32%
developing countries
Wanting to choose baby’s gender 29 14.5%
Not eligible for an American infant 11 5.5%
Other reason 75 37.5%
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Table 5

Demographic characteristics of the sample, continued (N = 200)

Variable Minimum Maximum Mean SD

Age 0 63 44.33 1.77
Income 5,000 550,000 106,497.50 73,082.56
Age adopted children 1 34 7.56 5.82

Age at time of adoption (in months) 0 155 15.85 21.12

Age of biological children 0 41 14.61 8.79
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Table 6
Means, standard deviations, and correlations among key variables (N = 200)
Variable 1 2 3 4 5 6 7 8 9 10 11

Beliefs

1. Race 1

2. Relationships 53 1

3. Culture b52x  64* 1
Self-Efficacy

4. Race 26 .14 A9* 1

5. Culture 31 39 57  40* 1

6. Parental Involvement .17 29* .18 32 34 1

7. RR Social Justice 40 35 .25 51* .39* 31* 1
White Racial Identity

8. Reintegration -41* -31* -34* -29* -23* -14 -36* 1

9. Immersion/Emersion .45* .49* 30* .04 10 A7 .38 -15 1
Behaviors

10. Behaviors culture 35 41* .48 .20 .40* .30 .17 -11 .19* 1

11. Behaviors Race A4x 22 23 23 19 12 .31* -19* 22 37 1
M 452 482 543 482 477 458 320 15.720.04 20.66 9.14
SD 71 .80 .64 088 107 192 151 412 563 853 8.82
Cronbach’s alpha .87 .85 .84 .84 75 .67 .79 72 75 g7 .89

Note.*p <.01



Table 7

Summary of hierarchical regression analysis of White Racial Identity, cultural and racial

socialization beliefs, and cultural and racial socialization self-efficacy as poediof

cultural socialization behaviors (N = 200)

Variable B SEB B t df R R F AR  AF
Step 1 15.52 4.18 3.72* 2, .20 .04 4.23 .04 4.23
197
WRIAS Reintegration -.16 .15 -.08 -1.12
WRIAS I/E .27 A1 175 2.48
Step 2 -22.62 6.34 -3.57* 3, .52 .27 14.09*% .23 19.86*
194
WRIAS Reintegration .24 14 12 1.68
WRIAS I/E -.07 A1 -.05 -.64
Racial Soc. Beliefs 12 .07 .14 1.77
Building Rel. Beliefs 21 A1 .18 1.96
Cultural Soc. Beliefs .76 .19 .34 4.06*
Step 3 -26.27 6.92 -3.80* 4, 56 .32 9.87* .05 3.63*
190
WRIAS Reintegration .25 14 12 1.76
WRIAS I/E -.01 12 -.01 -12
Racial Soc. Beliefs 12 .07 14 1.75
Building Rel. Beliefs .16 A1 .13 1.46
Cultural Soc. Beliefs .61 21 .27 2.94*
Racial Soc. SE 74 73 .08 1.01
Cultural Soc. SE .99 .66 A2 1.50
Parental Involve. SE .75 .30 A7 2.49
Social Justice SE -.56 .46 .10 -1.20

Note.*p <.01
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Table 8

Summary of hierarchical regression analysis of White Racial Identity, cultural and racial
socialization beliefs, and cultural and racial socialization self-efficacy as predicfor
racial socialization behaviors (N = 200)

Variable B SEB B T Df R R F AR AF
Step 1 5.59 4.24 1.32 2, .28 .08 8.08* .08 8.08*
197
WRIAS Reintegration -.35 .15 -.16 -2.35
WRIAS I/E 31 A1 .20 2.87*
Step 2 -15.02 6.86 -2.19 3, 44 20 9.41* 12 9.59*
194
WRIAS Reintegration -.04 .15 -.02 -.28
WRIAS I/E .07 12 .05 .62
Racial Soc. Beliefs .37 .08 42 4.96*
Building Rel. Beliefs -.05 12 -.04 -.44
Cultural Soc. Beliefs .03 .20 .02 A7
Step 3 -18.67 7.66 -2.44 4, .47 .22 5.92* .02 1.44
190
WRIAS Reintegration .06 .16 .03 .36
WRIAS I/E .04 .16 .03 .36
Racial Soc. Beliefs .34 .08 .39 4.49*%
Building Rel. Beliefs -.07 A2 -.06 -.58
Cultural Soc. Beliefs .03 .23 .02 .15
Racial Soc. SE .65 .81 .07 .80
Cultural Soc. SE .07 .73 .01 .09
Parental Involve. SE .02 .33 .00 .06
Social Justice SE .76 51 13 1.48

Note.*p <.01



Table 9
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Summary of hierarchical regression analysis of cultural socialization beliefs, cultural
socialization self-efficacy, and the moderator of cultural socialization beliefgiiedt
by cultural socialization self-efficacy as predictors of cultural socializatidrabers (N

=200)
Variable B SEB B T Df R R F A AF
R
Step 1 -13.90 454 -3.07* 1, .48 .23 58.88* .23 58.88*
198
Cultural Soc. Beliefs 1.06 .13 .48 7.65*
Step 2 -13.34 4.49 -2.96* 1, .50 .25 33.21* .02 6.05
197
Cultural Soc. Beliefs .83 A7 .37 4.99*%
Cultural Soc. SE 1.47 .60 .18 2.46
Step 3 -16.31 5.08 -3.21* 1, 51 26 2271 .01 1.53
196
Cultural Soc. Beliefs .88 A7 .40 5.14*
Cultural Soc. SE 1.66 .62 .21 2.69*
Mod. Cult. Beliefs x 57 .46 .09 1.24

SE

Note.*p <.01
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Summary of hierarchical regression analysis of racial socialization beliefs, racial
socialization self-efficacy, and the moderator of racial socialization beliefspinedtiby
racial socialization self-efficacy as predictors of racial socialization behavidrs 200)

Variable B SEB B T Df R R F AR AF
Step 1 -15.42 3.61 -4.27* 1, .44 19 47.39* .19 47.39*%
198
Racial Soc. Beliefs .39 .06 44 6.88*
Step 2 -19.39 4.21 -4.61* 1, .45 .21  25.61* .01 3.28
197
Racial Soc. Beliefs .360 .06 41 6.20*
Racial Soc. SE 1.19 .66 12 1.81
Step 3 -20.38 4.32 -4.72% 1, .46 21 17.41* .00 1.01
196
Racial Soc. Beliefs .363 .06 41 6.24*
Racial Soc. SE 1.32 .67 .13 1.97
Mod. Rac. Beliefs x SE .553 .55 .07 1.00

Note.*p <.01
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Table 11

Post hoc test. Summary of hierarchical regression analysis of racial socializatiofs belie
race-related social justice self-efficacy, and the moderator of racial spatein beliefs
multiplied by race-related social justice self-efficacy as predictors oélraocialization
behaviors (N = 200)

Variable B SEB B T Df R R F AR AF
Step 1 -15.42 361 -4.27* 1, .44 19 47.39% .19 47.39*
198
Racial Soc. Beliefs .34 .06 44 6.88*
Step 2 -14.85 3.58 -4.24* 1, .46 .21 26.76* .02 5.14
197
Racial Soc. Beliefs .33 .06 .38 5.47*
RR Soc. Justice SE 91 .40 .16 2.27
Step 3 -15.94 361 -4.41* 1, .48 .22 19.16% .01 3.32
196
Racial Soc. Beliefs .34 .06 .39 5.61*
RR Soc. Justice SE 1.00 .40 A7 2.47

Mod. Rac. Beliefs x SE .92 51 12 1.82

Note.*p <.01
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